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Introduction

In the summer of 2012, the Curriculum and Instruction team from XX
School District read the book Focus by Mike Schmoker and examined
district student achievement data. We noticed that in addition to a
decrease in student achievement at almost all levels, our achievement gap
Was glarin and unaccep’rqble. We decided that as a K-12 system we
needed a c]gear action plan that ensured an equitc:tble learning
environment no matter which school or classroom a student was in.

STUDENT GROUP STUDENT ACHIEVEMENT
mngNuiléle:RTs AR
Race/Ethnicity EXCEEDED |  MET | NOTMET |EXCEEDED| WMET | NOTMET
American Indian/Alaskan Native 133 | 554 313 122 | 402 | 478
Asian/Pacific Islander 27 | 535 28 385 | 408 207
Black (not of Hispanic origin) 8.6 49186 | 407 786 20.8 51.6
Hispanic 110 | 421 48.0 102 | 368 520
White (not of Hispanic origin) 232 | 508 %0 | 28 | 445 320
Mutti-Racial Mul§-Ethnic 242 | 520 78 250 | 422 328
Male 186 | 470 15 | 25 | 412 | 382
Female 234 | 515 %2 | 205 | 440 355
Talented and Gifted >050 | >050 | <50 | >950 | >050 | <50
Students with Disabilities 5.0 226 70.5 7.6 187 | 737
Migrant 0.1 182 | 727 9.1 455 | 455
Limited English Proficient 10 28.8 80.3 8.2 28.0 83.8
Economically Disadvantaged 123 | 483 | 415 122 | 385 | 482
All Students 200 | 408 205 | 218 | 426 35.0
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Our Goal:

To develop a consistent district-wide instructional
model with a common language and vision
regarding instruction.




Options for Achieving This Goal

P

Mike Schmoker writes, "To ensure that our best practices and structures are truly
and efficienﬂy implementecl, we must make constant, unwavering efforts to
clarify reinforce and reward their implemen’raﬁon ]Dy teams and teachers" (17).
Richard Allington writes about the importance of a consistent model that spans
eneral ed to special education and remediation. Thus we began our journey to
gefine our best practices and what good instruction looks like at all levels. Our
belief is that if strong instruction happens in all classrooms, for all students, every
day, then we will have high achievement for all students. We will have

piercing clctri’cy around our instructional model.




XXSD Draft Instructional Model

Instructional Model

Shared
Learning
Targets

Build
Academic
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Check for
Understanding

Teach - Model Access

Background

Demonstrate Knowledge

Each bubble will be linked to professional resources,
videos of teachers and students, and implemen’[ation
ideas.




Implementation Plan

August 2012- All administrators read Focus by Mike Schmoker. Examine district data and iclentify key instructional

strategies

Sepf/Oct 2012- District curriculum leaders go.’[her feedback from Augus’[ meeting and develop
draft of instructional model. Share draft with administrators and teachers for feedback. District

curriculum Ieaders concluc’r 1ec1rning quks in K-12 classrooms to assess ins’rruc’fionql model,
Revisions made to instructional model.

November 2012- Curriculum team shares instructional model with School Beard.
Administrators read professional research on leqrning targets, then collect teacher ledrning
targets in their buil&ings, Teams of administrators evaluate collected targets and conduct
learning walks together with a focus on leBirning targets.

August 2012-June 2013- District Leadership Team monthly meetings focus on developin
administrators as instructional leaders ]Dy modeling and Jtcecu:l'lin(\:‘{ the instructional mo&ﬁ. Principals
meet in levels monthly to conduct learning walks. Exemplar videos of teachers using elements of
the instructional mode}lr pos’red on district website. All statf meetings model elements of instructional
model. Revise instructional model as needed.

5prjng 2013- Create common 1earning walk tool and evaluate implemenfcﬁion of instructional model.

Examine student achievement data and survey teachers and administrators.
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