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FOREWORD

This handbeok is the first, to our knowledge, to be developed for eiementary
art education teachers throughout the state. The Oregon Art Education Associa-
tion (OAELA) is responsible for the development of this handbook. Oregon
Department of Education staff members f21t privileged to be called in on the
review process. I join with the members of the Oregon Art Education Associa-
tion in hoping that the i1deas wnich follow may be useful io you.

At the back of this handbook you will find a questionnaire. The OAEA would
appreciate hearing your comments and criticisms. They will be used as a
complete (K-12) art education guide is developed.

A Self-Evaluation Checklist for Elementary School Art Programs has been pud-
lished along with this book. It 1s designed to help teachers evaluate their
own programs. Copies may be obtained from the Department of Education or the
Art Education Association.

The Department of Education is responsible for this handbook's appendix,

"Goal-Based Planning and Assessment for Art Education.” The materials included

are designed to help art education teachers develop appropriate gcals, compe-

tencies and performance indicators for their classes. If you have any questions
about this material or about the Department of Education's role in elementary

a;g‘;ﬂﬁfation, please contact Jim Goddard, Director of Basic Education, at

378-3602. :

Yerne A. Duncan
State Superintendent of
Public Instruction



INTRODUCTION

This handbook is meant to aid elementary classroom teachers in developing
lessons which will help their students achieve the goals and purposes of art
education as they are described in the Depariment of Education‘s Elementary/
Secondary Guide for Oregon Schoois, Part II.

PURPOSE

Visual art education provides students with the understanding of art in daily
life as well as the full range of art in other times and places. It provides
students with the observational, critical and analytical tools to examine,
discuss and evaluate the art forms (including artifacts) of their own and other
cultures. It provides students with the knowledge and skills necessary %o
plan, design, construct and evaluate a variety of responses to a single, stated
problem. It provides students with a background for understanding and critiqu-
ing how visual images are used to enhance .communication, especially in televi-
sion, film, photography and advertising. It provides students with the know-
ledge, skills and attitudes necessary to become responsive and responsible
citizens in interpreting and shaping the visual environment. It helps them
understand the interactions among the visual, aesthetic, economic and social
aspects of environment. It provides students opportunities to develop know-
ledge, skills and attitudes which will encourage them to integrate art in their
lives, both avocationally and vocationally.

¥



SUMMARY OF PROGRAM GOALS FOR ALL STUDENTS
GOAL ONE: DESIGN KNOWLEDGE, PERCEPTUAL SKILLS AND VISUAL SENSITIVITY
The student has:

-

visual sensitivity and understanding of the ways design, in conjunction
with the content and context of an art product affects a viewer.

GOAL TWO: TECHNICAL KNOWLEDGE ANDO SKILLS
The student has:

knowledge and problem-solving skills in the use of tools, materials and
processes necessary to -create visual forms which pcssess aesthetic merit
and communicate his/her intent.

GOAL THREE: HISTORICAL AND CULTURAL KNOWLEDGE

The student is able: -

to recognize the reciprocal interactions among cultural .patterns, visual
forms and the functions and purposes of art as they vary in past and
present societies. '

GOAL FOUR: CRITICAL SKILLS
The student is able:

to criticaliy analyze visual forms using his/her own interpretations of
contemporary and historica! aesthetic theory.

GOAL FIVE: KNOWLEDGE OF AND RESPONSIBILITY FOR THE VISUAL ENVIRONMENT
The student knows:
ways the quality of the visual environment affects and is affected by the

social and economic values of contemporary society, as a basis for making
responsible choices.

GOAL SIX: VOCATIONAL AND AVOCATIONAL USE OF ART AS A LIFETIME PURSUIT
The student is aware: s
of and desires to seek out art-related involvements for vocational and/or
avocational purposes.
As teachers begin to use these goals to develop subgoals, objectives and
specific lessons, they need to consider:

1. the variety of visual forms whici nay be regarded as art

2. the variety of ways in which these forms may be examined, analyzed and
experienced



3. the varifation of past experiences, abilities and interests of their
students. '

Yifhat are the forms which avt can ke which are significent in the lives of slemuntsry school sge studsnts?

In the past, elementary schoe! art curricuia nave focused primarily en pvoduc-
tion of art products with some exsrcises in apa=aciation or examinaticn of art
objects from other times and places. Almos: always the art forms studied
related to traditional fine arts and crafts. Today's students are arowing up
in & kaleidoscopic world of visual forms. Studen2s must be prepared to respond
and to contribute to this world as they mature. Some of the art forms which
they encounter and should be more aware of are:

FINE ART
Traditiona) Gallery Arts (drawing, paimting printmaking, sculpturej

Newer Media (photography, film, videotape, other electronically created
images) -

Conceptual Art Works, Happenings, and Other lmpermanent Art Events

EVERYDAY OR FUNCTIONAL ARTS

Crafts (fabric, pottery, metal and wood:iork, glass, other hand-crafted
objects)

Industrially Designed and Machine-Produced Objects
./ Popular arts (personal adornment, advertising, mass media)
ENVIRONMENTAL ARTS
Interior, Architectural and Landscape Destgn
City, Regional, and World Planning

Through mass media programming, travel, art e¢xhibits and museum visits your
students will have experienced some of these visual forms. They may be fa-
miliar with the many historical and geographic variations in everyday objects.
Even so, they may not have learned to analyze criticaily the way art forms
affect their lives and the 1ives of others. Part of the task of the teacher is
to aid the student in developing abilities to jerceive selectively and respond
critically to the variety of art forms.

How can individua) veriations among students ba accommadated?

Because students come¢ with a variety of experiences, abilities and interests,
students in the same classroom may require different experiences to learn &
similar concept. Offering a choice of activities which reiate to the same
concept. may help students approach 1% from their own frames of reference.
Activities may vary in:



level of difficulty

mog2 of conveying information (visuail images, warbal imstructions, writtea
or spoken, or the use of music or mathematics)

need for anmalytic or intuitive response
amount of time and concentration required
type of subject matter, art form and media used

degree to which the activity relates to the daily life or past experience
of the student

degree to which the activity involves pre-structured information or
requires imagination or investigative analysis.

Individual students vary in their capacity and desire to participate in ac-
tivities. - Hhile one student may spend little time looking and more time
manfpulating materials to create his/her own interpretation of the examined
object, another youngster may spend a longer time examining and understanding
an object and have no desire to create a unique interpretation. Art activities
can be structured fn & combination of group lessons. These should convey
concepts and fndividualized activities which permit students to learn in ways
which are most meaningful to them.

The use of structured group lessons which convey a concept clearly and which
allow variety in execution are most desirable. However, it should also be
possible to allow for some individualized leaurning time. This can be done in
an “art corner” for one to five students. The presence of simpie media, books,
prints, slides or replicas of art objects can enhance this area. Often stu-
dents enjoy finding materials to bring to the art corner for exploring and
sharing with others. They may bring a variety of media and found objects.
They may also bring outside resource materials such as books or objects from
the public or school library or materials borrowed from other community re-
sources. ;

Consideration for others and attention to the environmental impact of ona2's own
activities are frequent outgrowths of the creation and use of an art corner in
the classroom. Even very young children see the necessity of dividing space to
form a separate media work area and an area for use of books and visuals. The
need for an area monitor c¢r caretaker may also be recognized. Since teachers
as well as students vary greatly in the degree to which they enjoy order or
variety, this type of work area would vary greatly from classroom to classroom.
It should be created in a manner that contributes to the teacher's pleasure in
the cla3zsroom as well as that of the students.



GOAL ONE:
DESIGN KNOWLEDGE, PERCEPTUAL SKILLS AND VISUAL SENSITIVITY

The student has visual sensitivity and umderstanding of the ways design, in
conjunction with the content and context of an art product, affects a viewer.

Sample Subgoals for Goai One (primary grades to high schocl)*

Level 1: (Primary Grades) Students can 1dentify similarities and «ifferences
in lipe, colar, area, velume, and texture fthe elemcnts of design},
in the environment and in the visual forms which they and others
Create.

Level 2: (Intermediate Grades) Students can identify and utilize tha princi-
ples of design (formal and operational) to examine and/or shape their
immediate environmént and the visual forms within their enviroament.

Leve) 3: {Jdunior High School) Students know that the elements and principles
of design may be used in cenjunction with subject matter and media to
~create an emotional effect upon the viewer. Students are aware of
the ways a chawnge in one design eiement changes the effect of the
others.

Level 4: (High School) Students are aware of esamples (historical and contem-
porary) which show how design and content of art products have been
used to influence public opinion. Students are aware that the
dynamics of a design results from the interaction of the amount, kind
and degree of any eléement in reiation ‘o these qualities of the other
elements.

In general, studenis at level one would be primary grade students, although
some older students may need work on this concept. Students at level one would
be expected to explore the elements of design (line, area, texture, color and
volume) experientially relative to fine arts, everyday or functional arts and
environmental arts. Students at level two wou'd begin to understand how the
elements function together to create designed foim. Most books on design refer
to this as understanding the principles of design (order-variety, balance,
proportion, rhythm-repetition, dominance-subardination, apposition-transition).

Goal one is an extremely important goal in that it increases the abilities of
the student relative to all the other goals. 3efore anything else, students
must have the skills and comprehension necessary to see all manufactured and
natural visual forms as designed objects which can be analyzed aesthetically.
Then they are better prepared to create their own art works, respond to the art
of others and make responsible choices regarding their visual environment.

That the elements of design can be found everywhere comes as an exciting
revelation to many students. As they begin to understand the way the elements
go together, are similar and different, and affect one amother, the foundations
for creating and responding. to art forms are laid. Students also learn a style

*Although this gquide is designed primarily for use by elementary teachers,
sample subgoals are included for the secondary level to illustrate the contin-
uity and thrust of the concept which will be conveyed, and thus provide the
teacher with a more comprehensive understanding ¢f his/her role.



of problem-solving as they pregress im the study of design. They begin to
comprehend that, in a ciosed system, whether the simple design ground of a 9°
by 12" piece of construction paper or the compiex design grouind we call space-
ship earth, if you change the relationship of ore part to another the whole is
affected. ) .

Do the content and context of an art product relate to its desiga?

Some pecple in the art world agree wiith Clive Lell's stacemeny, "Tne repie-
sentative element in a work of art may or may not be harmful, but it is &lways
irrelevant. For to appreciate a work of art, we must bring nothing from life,
no knowledge of its affairs and ideas, nc familiarity with its emotions.”
Others would agree with Ben Skahn in his discussion of Goya's work, ". . . its
beauty is inseparable from its power and jts content. Who is %o say when a
weeping face becomes a trenchant Tine? And who may presume %0 kncw that the
1ine might have been trenchant apart from the face? Whc can say that this
passage of color, that formal arvangement, this kind of brush stroking could
have come into being were it not for the intensity of belief which demanded
it?" For teaching young students .about design the second position seems to be
more powerful.

It is important for students to know that while artists have used design for
its own sake, they have more often used design to emphasize their ideas,
emotions or purposes. Elementary school age studenrts more readily relate to
art with a content and context which is famiiiar or interesting to them. They
can see the effect of altering a part of a design in relationship tO the total
design most easily by examining personally meaningful art forms. Too often
design is taught without reference to anything beyond itself. It becomes a
moving about of bits of colored paper and does not transfer to learning absut
the design of the fine art objects, the everyday art objects and events, or
environmental art forms which are encountered in real life. Whenever possible
the teacher should find examples of the elements or principles of design to be
studied in something already familiar and interesting to students. \Using
familiar objects, they can examine the effects which parts of the design have
on the whole design. For example, the importance of appropriate texiure to the
emotional effect of everyday objects is well illustrated by examiring a fur-
covered teaspoon or a fur-lined teacup.



GOAL ONE

LEVEL ONE: FINE ARTS

As students respond to or treate art products, &sk them to point out examples
of the use of a selected art element or elements. Focus on nelping them
understand the definition of each element and the aeny variations o cach
element that are possible.

For example, as each element or characteristic of an element is studied, have
students make or bring examples. If coior is being studied, first graders may
enjoy finding many examples of the same hue (red) which vary in value {light or
dark) and intensity (how vivid or dull). When many examples from cut paper,
painted shapes, parts of magazine illustrations are gathered, heip students
arrange them into a design which emphasizes light and dark and degree of
intensity. If texture is being studied, real textural objects and surfaces or
visual textures can be gathered and arranged into a design emphasizing a
characteristic such as the role light plays in defining textures. For in-
stance, all the shiny reflective surfaces might be placed together and all the
rough dull surfaces placed together.

As students being to recognize the elements of design and bacome sensitive to
the visual varfations possible within each elesment, help-them incorporate their
knowledge in their own art products. Ask questions Tike, "How is a thick red
jagged line different from a narrow curved blue line? . In what kinds of pic-
tures would each of them fit best? What subjects, feelings and ideas do you
think go with each of these? Can you make up a special kind of line that will
help you describe some animal you 1ike? Would a different kind of 1ine go with
a slowly swimaing gold fish and & bouncy puppy?"

Look at how many ways artists who have taken a natural form such as leaves have
used the elements of design to make different kinds of art products. In some
pictures or sculptures, the leaves will look almost like photographs of real
leaves; in others, they will be more abstract, but still be leaf-like. As you
and your students view these examples, examine how the specific elements are
used in each art work and try to guess why each was used in that way. Ask
students to look at different kinds of leaves in nature and make a design that
describes something they think is important using what they know about the
elements of design in nature and in art.

GOAL ONE

LEVEL ONE: FUNCTIONAL ARTS

Use the 2lements of design to understand the everyday objects we use. Gather a
variety of small household tools. If you can, find pictures of small household
tools from other times and places. Look at how the tools are designed.

Look for a specific element of design in the tools. For instance an ordinary
household hammer might be examined for line, texture, volume (its scuiptural
form) or color. Compare the use of the selected element with its use on a
decorated hand carved mallet from the South Seas cr Africa and with a decorated
gavel from our own meeting places or courtrooms.



That one form is not necessarily "better than" or "worse than" the other,
but "different from" should be stressed. The differences in the use of ele-
ments should be examined in the Tight of, “How and why are they dif¢ferent?"

They may differ because the purpose of the object is different, they were made
by a different process, more or less time was spent by the peopie or machines
which made them, and so on.

Comparing several common household hammers which vary stightly will show more
subtle design differences for students to explore. N¥hich handle shape, which
texture, which color would you choose for a certain task and why? This kind of
conscious attention to the designed quality of everyday objects will heip
students as they create or select objects for their own use and entertainment.

GOAL ONE

LEVEL OMNE: ENVIRONMENTAL ARTS

To help students become aware that the elements of design exist in the 2aviron-
ment, take them on a walking tour of the schqol or areas near the schooi. On
each tour look for a specific eiement of design. Record student observations
as thzy begin to find the element for which they are searching. The teacher
can jot these down in a mnotebook or carry a battery-powered cassette recorder
and let students tell the recorder their examples. Theé teacher may take
photographs with a self-developing instant picture camera. Somegtimes real
objects can be picked up oy crayon rubbings taken from real surfaces.

Bring the record of student observations back to the classrcom for discussion
and use it to help students make & picture story or desigr a display about
“Texture on Our Playground" or “Line Along Eim street," “Color on Main Street"
or some other sucn title appropriate tc the element explored and the place of
exploration.

As students become proficient in recognizing the elements of design as they
occur in the environment, begin to ask questions regarding the variations
possible in the element being examined and the appropriateness of the variation
chosen in a specific instance. For example, what is the texture of the play-
ground surface under the monkey bars? Is it different from other playground
surfaces? Does it suit the way the area is used? What would be some other
textured surfaces you think would be goad for this play area? How does the
surface change as the weather changes? For what reasons besides a&ppearance and
use do you think this surface was chosen?

GOAL ONE

LEVEL TWO: FINE ARTS

At level two, students are ready to synethesize the information about elements
of design they gained at level one. The effect that the e’ements have on one

another in a design should be a focus for lessons both in creating and respond-
ing ty art works.

Takinj as an example, one type of production, murais, how can studenrts begin to
uriderstand the interaction of the elements to create a total impression? Some



students will need to see an isolated example before going on ic 2xamination or
creation of a composition. For instance, take a rectangie of bright green
paper and cut it in half. Place one-half against a background of Tow intensity
brick red. Place the other haif against a background of bright red. Which
green looks brighter? The difference in visual appearance is the result ef the
effect- that colors have on one ancther. Similar isclated exampies may be
created for the other elements. The relationships of bright to dull, small to
large, rough to smooth and s¢ on are the means artists use ©o create order and
variety, balance, proportion, dominance, rhythm, oppositicn and transitions in
their compositions. The subject matter can also create relationships. For
instance, the outline of a familiar subject will cause the eye to group other-
wise unrelated elements together. (The paintings of Dufy use this device
effectively.) .

.Looking at murals you will discover they have been made for a wvariety of

reasons. The subject matter and design of effective murals are related to the
total composition and its reasons for creation. There are murals intended to
make patriotic or political statements. Others are purely decorative. After
studying & variety of murals, their purposes and compositional design, students
may want to create a permanent or impermanent mural for their school. Pick a
topic of interest or concern to the students and let those interestd design a
mural. Discuss the designed plans and decide on the best designs. Does the
mural create the total desired effect? Is the subject matter effectively
considered? Is the composition balanced? How is the area divided to create
proportion? Are the dominant visual areas related to the dominant subject
matter areas? How is the dominance achieved? Are some eiements repeated?
What is the effect of the repetition relative to the subject matter?

The designer of the chosen work should lay out the total outiine and the rest
of the students can assist in its execution. Any permanent work shouid be cf
long-term interest and relate weli to its site. Impermanent works such as

butcher paper murais may treat more topical. interests and be more independent
of site.

GOAL ONE

LEVEL TWO: FUNCTIONAL ARTS

The simplest everyday event can be designed and analyzed in terms of design
elemenrts and principles. Through the centuries and in many parts of the world
the sharing of food has been an occasion when people have concerned themselves
with the way the food, dishes, utensils and table coverings are designed and
arranged to create a desired effect. Whether the occasion is special, such as
Thanksgiving dinner at the White House, or a simple family dinner or a snack
party for friends, the choice and creation of compcnents and planaing the
effect of the total event can be & design exercise.

As individuals or in small groups students can determine what form of “feast"
they would like to design. As they plan the components, they should consider
the elements and principles tc create an event with sufficient order and
variety to be visually interesting. What variations on each element should be
selected for each component? That is, what color or textuses in focds, dishes,
utensils and accessories should be chosen? How should they be arranged? What



effect do they have on one anocther? 1Is there a center of interest? Is there
repetition of some elements? I3 there contrast or opposition? What kind of
balance is planned? As the sesquence of foads is served, will the tatal visual
effect remain interesting? In designing this event the functional considera-
tion of the suitability of the choices to the occasicn, the effects of food
tastes on one arother, the difficuity of preparation and the limits of a budget
for the event may de considered as they affect the visual qualities.

GOAL ONE

LEVEL TWO: ENVIROMMENTAL ARTS

Landscape and garden design can provide many examples both in the immediate
environment and from art history which students can explore in terims of the
principles of design. A walk through most suburban neighborhoods will reveai
symmetrical and asymmetrical balance in the arrangament of shrubbery arcund the
entrances, rhythm-repetition in the flower beds or tree planting, proportion .in
the divisions of the spaces and so on.

Photographs of famous gardens can be examined %o discover how the elements of
design can be used together to create the order and variety characeristic of
good landscape design. The very formal symmetrically balanced garden of
Versailles can be compared to the asymetrically balanced, more natural appear-
ing moss gardens of Japan. The formal but asymmetrical Japanese rock gardens
Tike Ryoanji, created for aesthetic and symbolic purposes, can be compared and
contrasted with the other gardens.

By asking quastions about both the everyday and famous garden designs, students
can begin to understand how plantings, stones, sculptures, water, fountains and
other landscape components can be put together to create a purpeseful and
pleasing design. Sample questions might be: How in these gardens is dominance
or emphasis created by using contrasts in the size, direction and character of
color, texture, line, area and volume? How many textures can you see? How is
texture used to create rhythm? How is color used to divide spaces? What are
the most important lines in the design? How is the total composition balanced?

As students can identify and explain the creation of balance, proportion,
rhy thm-repetition, dominance-subordination, opposition-transition in the
immediate VTandscape and in photographs of famous gardens they might be inter-
#sted in doing a photo essay, film, or a sketchbock of landscape design in
their neighborhood or selected area of their community; planning a landscape
design for their home or other chosen site by drawing, makiag a model or dish
garden, coliecting garden designs from different types of periodicals and
comparing their compositional and practical gualities, planning and executing
the design of some impermanent landscape component such as annual flower beds
in the school yard or at their home. ‘



SAMPLE COURSE GOALS YOR PROGRAM GOAL GNE: LEVEL ONE

Design Knowledge, Perceptual Skills and Visual Sensitivity

The student can identify similarities and differences in line, color, area,
volume and texture, i.e., the c¢lements of design, in the enviromment and in the
yizua? forms which ire created bty the student and by cthers Tha gtydent
knows:

LINE:
a) ways line shows direction (horizontal, vertical, diagonal, curved)

b) ways line can show quality (blurred/exact, thick/thin, static/dynamic,
interrupted/continuous)

c) the following functions of line: defines space; record an action; suggest
movement; indicate direction

d) ways in which 1line can be used to express emotiun, sensation, ideas.

AREA:

a) that two-dimensional space has width and height, and is called plane,
area, surface, or shape

b) that positive area is the area occupied by the subject matter of art
work

c) that the nesative area is the area surrounding the subject matier area of
the art work.

TEXTURE:
a) that texture is the surface quality of anything touched and/or seen

b)  that visual texture may be developed through the use of line, color, light
and shadow.

COLOR:

a) that hue is the name of a color and can recognize and name many hues
b)  that value is the degree of lightness or darkness of a hue

c) that intensity is described in the following ways: bright, dull, neutral
d) ways in which color relationships may be defined (primary families,

position in the spectrum, variations in hue, cuitural influences, emc-
tional content).



YOLIME:

aj  that volume exists in and defines three-dimensional space
5}  that mass in art is the volume which material things displace

#bnt arbe af art ayict in gpare and that maav of them contain opben space
larchitecture, pottery, etc.)

d) that the 1llusion of mass can be created on a two-dimensional surface.

SAMPLE COURSE GOALS FOR PROGRAM G@®AL. ONE: LEVEL TWO

Desien Knowledge, Percoptual Skills and Visual Sensitivity

The student can identify and utilize the principles of design (formal and

operaticnal) to examine and/or shape the immediate eavironment and the visual

forms within the environment. The student knows:

aj that the formal principles of design inciude proportion, balance, gomin-
ance, subordination, rhythm, repetition, opposition, transition

b}  that operational principles of design include proximity, similarity, and
closure, and understands how they contribute to crder and variety ir a
work

¢} and can identify examples of each formal and operational principle using
familiar visual objects as examples

d) how to create a simple example which illustrates knowledge of the princi-
ples of design.



GOAL TwW:
TECHNICAL KNOWLEDGE AMND SKILLS

The student has knowledae and problem-solving skills in the use of the tools.
materials and processes necéssary to create visual forms which possess aes-
thetic merit and communicate his/her intent. Sample Subgecals for Goal Two from
simplest to most complex. (Primary grades to high school)

Level 1:
(Primary Grades) Students can select and use simple teols and
materials to create visual forms.

Level 2: (Intermediate Grades) Students are aware of and can expiain ways
in which recognired artists have used tools and materials. Stu-
dents' skill in using tools and materials is increasing.

tevel 3: (Junior High School} Students' knowledge of art techniques should
increase beyond their awn production levels; however, the products
which they may produce should have artistic merit about which they
can verbalize.

Level 4: (High School) Students are able to recognize many of the techniques
used to create art forms. They are able to recognize the impact of
the technical process upon the form of the object. They are able to
design successfully using at least one material and technique to
convey their 1ntent to an unbiased observer.

foal two relates to the growth of student's abilities to create art forms and
to understand the art techniques of others. Eiementary school age children
vary greatly in their readines to use tools and materials. They also vary in
ability to recognize techniques used by artists. It is also likely that &
single student might evidence a different ability level when producing art
works than when analyzing or describing them. For example, at the knowiedge
Jevel, a third or fourth grade student may learn to recognize and name severai
of the ways artists create illusions of three dimensions on the flat surface of
drawings and paintings. However, at the skill level, the same student may not
use any of these techniques in the drawings and paintings which he/she creates.
As the child's individual readiness permits, he/she will utilize the knowledge
in skili development. The "lag" between knowledge and its application %o
actual production should not occasion discomfort irn the teacher, but should be
accepted, since two types of learning and performance are occurring.

The teacher needs to provide information to develop knowledge systematically
and to provide experiences to develop skills. Students need -the opportunity.
when producing their own art products, to choose the material and technique
vhich will best convey their own ideas. To this end they need to learn the
variety of ways a single tool or material may be used for expressive purposes.
An example of a method which students may use in learning to explore this
variety follows. 1t is based on the same strategy which was given in the
introduction for developing a variaty of lessons from a single goal statement.



EOCUS: “"How niany ways can scissars be used?”’
FLANNING AND DISCUSSION:

{In this section teacners 1}ist responses nonjudgmentally and thee focus on
snpacific practical ones.) Ask, “What are scissors used for?" "What else could
ney de?”  List all the uses of scissars, accepting the most impractical and
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and adds to the pumber of items contained in the idea. The most common arti-
CTes of uss bhecome 30 entwined im their primary functiondl use we vease to be
dble to sew them in uew ways. They hecome prisons ordering and restirizting our
responses.  Once you've broken this barrier and the children “idea" freely you
can change the focus. When the listing precess has been exhausted, begin to
categorize tre uses for scissors. Almost certainiy one of the categories wouid
be uses of scissors with papar. It is upon this calegory that the next section
will focus.

EXPERIMENTING:

Hith different kinds of material: (newspaper, brown bags, construction paper,
plastic bags, cardboard) use scissors as many ways as you can. This might
include vripping, zicgzagging, fringing, scoring, rolling, foiding, curling,
punching, tabbing and slotting.

EVALUATING:

Let students reexamine previous scissor work projects and make sugestions as
to how they wouid change them, {f they would, in the light of newly found
techniques. If they wish to redo previous work ailow them to do so.

SUMMARY:

Aithough this lesson has & modest objective, expanding the use of scissors as a
tcol, it =hatters tne myth that children of a given age or even adults have
control or awareness of the dimensions of even a simple tool. Try this with
other basic tools and ideas. This kind of exercise stretches existing horizons
to include a larger field of choices {1isting uncritical) and discovering why,
when and how to use those choices {categorizing and judging). By engagirg in
this mode of thinking about art, students can grow in their abilities to
respond to and to create art products.

GOAL TWO

LEVEL ONE: FINE ARTS

Cpportunities to explore materials and techniques in the manner illustrated by
the scissor example should characterize skill development exercises it this
level. As students gain familiarity with the possibilities for diversitly of
expression in each material, tool and process, they should be =ncouraged to
choose the material, tool or process most appropriate to their purpose.

For example, the problem, "Make an art abject which shows {your name} in the
rain, sun, snow, wind or other kind of weather you would like to show," could
be approached by instructing the students to crnoose the materials and the
method so they can make the object they create show what they want it tu show.



tudents may mak2 different odjectis, vrawings, paintiags, cul paper designs,
1iaues, paper siulphyrez, plasticine sculphuras, aic. Name way wish o
‘eain ar objest which has special meaning only for themselves. Others may
300 to communicale ideas or teelings to heip others fecl like they uid &y they
excerienced  Lhe weather chosen.  Stil] others may want to make something
yisually pleasing and not b2 as concerned with communicating how they feit,
Try t0 gncourayge each child who wants to tell what hefshe is doing ard 10 Tl
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GOAL TRO o - =
CLEVEL ONE: FUNCTIONAL ARTS

The creation of a personally meaningful, functionally designed chject can give
genuine pleasure to most young students. An example of an activity which
allows this fullows. Almost every youngster has some small objacts which are
treasured. Creating a container for those ohjects can give a levei-one student
the opportunity to learn and extend technical skills.

Te create 2 container, the student must decide on the size and shape necessary
to make it functional, that is, sc¢ the treasursd cbiects will fit and be
zeoessintle,. The student can then select the best material and technigue for
the container. Somz students might cut and glue pieces of felt it¢c create a
smail, cotor{ul fabric bag or envelope. Some might hollow a sculptured water-
hase clay shape, or drape a slab of waterbase clay over a compressible form of
taped newspapers. Some might use fabric and paper to cover an existing card-
board, metal or wooden container with surface decorations. Some might drape
paper mache strips over a plasticine mold then paint it when it is removed and
trimmed. (This cequires severa) layers and 15 not for an impatient student.}

The overall design of the container should suit the individual student and the
objects tc be contained. Students should pian any surface decoration so it
fits the containmer and uses what ha$s been learned about design elements.

Some students may enjoy locking at pictures of containers people have made in
the past and in other cultures. QOthers might enjoy seeing some of the visual
products produced by the modern packaging industry. Seeing the variety cf
designs which pecple have used in creating contairers for everyday use may
inspire students to try new design techniques in making tneir own containers.

GOAL TWO
LEVEL ONE. ENVIRONMENTAL ARTS

Very young students usually have tittle opportunity to manipulate tneir en-
vironments. Because pareats, teachers and other adults tend the environment,

ften without comment o» explamatian, students may have little awareness of
what 1s invoivea ir changing or maiptaining an envircnment., ¥hat they do know
is often reflected in their role-playing activities, since in these activities
they may assume contrciling roles.

Within the classroom, whenever it 15 feasible, teachers should delegate en-

v irpament2l responsibility fto the students. The shared eavircnment of the
classroom demands that each student contrisute Zo the mainienance of physical



arder and <leanliness. kot teachers have techniques for ensuring this. The
discussion of the "wWny?" as well as thne "How?" of these techniques will help
students understand the significance of their contribution.

The enhencement of the comifort and visual quality of the classroom is also
an area in which students can participate. To begin, consider using an in-
format rlass dJdiscussion time to .discuss questions like the following., at
reguiar intervals or as changes in the seasons or activities warrant it. What
75 the most comfortable and attractive_way to arrange the classroom furniture
for what we are doing? What celors can we use to decorate what surfaces, for
insrance colored hutcher paper tc cover hulletin boards or certain tables?
what art objects, plants, ¢r found objects should we display and how should we
display them? Should the space in the rcom be divided by the way we use it?
How can we divide it without purchases? Discussions of this sort can aid
students' awarcness, understanding and participation (individual and group) in
shaping and maintaining their immediate enavironment.

GOAL TWO

LEVEL TWO: FiE ARTS

Scme students enjoy iooking through art books and periodicals. Encourage them
to lock for reproductions which show the same subject matter but use different
media and techniques. Melp them focus on the effect the material and technique
have on the visual form of the art work. Provide opportunities for them to
share their information with other students. This helps students build a large
visual vocabularly of art techniques which they recognize. Demonstrations by
the teacher or other competent person of how some of these technigues can be
done using available materials wil) build students' vocabularies of technical
skills.

As students work on creating their own art cbjects, provide chocice in materials
and processes. Encourage students to repeat an idea in another media or in the
same madia using a different technique. Help them focus on how the change in
the material or process changed the overall effect of their work.

Some students may become fascinated by one technique and enjoy exploring its
variations in depth. They may profit from lcoking at periodicals devoted te
that technique or visiting an artist who uses that technique. A secondary art
teacher or district consultant may also h2lp by offering additional technical
suggestions.,

These approaches allow an in-depth approach to an art activity which is person-
ally meaningful tc students. Jerame Bruner proposed the concept that at some
fevel of expertise even the youngest child can emulate any adult profession.
This approach to art activities allows the student to emulate the kind of
techinical exploration characteristic of some gallery artists in our culture.

GOAL YWQ
LEVEL THO: FUNCTIONAL ARTS

Because our society is characterized by mass produced objects and events for
everyday use and entertainment, students may have limited awareness of how



these are nrodyced and even less erperience in creating their own. By compar-
i1g the techniques of design, creation ana distribution of everyday art pro-
d.cts in pre-indistrial societies and our own indusirial society, some students
wy come to feei their greatest impact may be in becoming critical and vocal
consumers.  Others may feel they wouid like to experience the techniques of the
nast and spend time creating oblects for themueives and a limited audience.
SLil1 others may want to learn awre abcut the proresses of ipdyctrial desion
and m2s: production so  Chey <an beceme the "tastemakers” of our society.

Students can be helped to achleve awareness o¢f these various stances in regard
1¢ the treation and selection of the evervday arts through a variety of activ-
ities stressing the techniques by which objects are created. For example, take
fabric groduction. It is relatively easy to find resource psople in most
consiuni t12s who can demonstrate carding, spinring with & spindle or spinning
wherl, dying and hand weaving. Bocks and films are available which show modern
factory design, spirning and use of computer controiied looms. A trip through
a local fabric store can illustrate the variety of fabric types and patterns
made available by designers who use factory production and modern marketing.

Yne technical experience of werking directly, converting raw fibers through
car¢ing, spinning and weaving into a piece of fabric is valuable experience
which can give insfght into the constructead quality of fabrics which would be
usetul to the consumer, craftspersen or future industrial designer. After the
basi¢ technical skills are learnsd, some students may desire to use them to
design and cveate their own functional objects.

GOAL TWO

LEVEL TWO: EMVIRONMENTAL ARTS

The concept that the tocls, materials and process used to create eavironmentai
art forms contribute significantly to the way they look can be approached
sither through working directly with materials or through examining existing

forms. Some students will profit more from the skill approach, others from the
knowiedge approach. The fcliowing exercice shows how these two may be inte-
grated in an activity.

After a discussion about what constitutes an ideal neighborhood, what students
Tike and distike about their own neighborhocds, and how they would change it if
they could, let them select materials to create a model of their ideal neigh-
bornood. A:s they work on these prgjects call to their attention the difference
in the forms due te the differences in materials and processes. For instance,
& clay mode! wil} probably be more sculptural with curves; a paper sculpture
model will probably show the effects of folding and have more angular compon-
ents. This activity should lead to a growth of technicai skill in the use of

e material chosen. For instance, students working with paper should extend
their skills by exploring, sharing and learning new techniques fo: paper
sculpture.

As real environmental forms are examined in relation tc the other curricular
guals, call zttention to the way materials and techniques influence the visual
appearance of the environmental forms. If you have socigl studies materials
which show neighborhocds and villages from around the world, these can be



compared to the chitdren's ideas of an ideal neighborhood and the materials and
procesces examined Tor their influence on structure. HMud brick structures,
straw stryctures, wooden structures, steel and concrete structures ait take
very different forms because of the materials and the process used in their
censtruction. .

SAMPLE COURSE GOALS FOR PROGRAM GOAL TWC: LEVEL ONE

Yahivical Koowledge and Skills

The student can select and use simple tools and materiails to create visual
forms.

2) The student is able to use a wide variety of tools iand media to produce
drawings, paintings, prints, ceramics, sculpture, lettering and graphic
designs, textiles.

6} The student knows ways in which technical skills are useful in interior
design {textiles, ceramics, furniture comstruction, upholstering).

¢) The student knows ways in which the development and use of awareness can
contribute tc selecting, changing and arranging interiors (individual is
aware of the effect of interiors and need for change; creative probilem-
solving applied to interior design).

d} The student is able to ccoperate with others to change the form of the
classroom or some' other aspect of the school environment by arranging,
adding or removing visual forms.

SAVPLE COURSE GOALS FOR PROGRAM GOAL TWO: LEVEL TWO

Tachnical Knowledge and Skills

The student s aware of and can explain ways in which recognized artists have
used tools and materials. Each student's skill in using tools and materials is
increasing.

al The student can name and describe common materials and precesses used in
fine arts, crafts and industrial designing, citing examples common to
his/her experience.

b} The student can select materials and processes for his/her own art work
based upon their suitability to his/her intent.

cj- The visual forms which a student creates have significance to that student
in terms of purpose and aesthetic value as well as an increase in techni-
cal knowledge and skill.



COAL THREL:
HISTORICAL AND CULTURAL KHNOWLEDGE

The stadent is able to recognize the interactions among cultural pattorns,
visual forms oad the functiony and tuirposes oF art as thay vary in past and
present souieties, .

leyel 1o {Primary Grades) tudents caen identitfy familiar subject matter in 2
work of arl even thoush it has been freated in 4ifferent ctvisg a2c-4
derived from different historical periods and locations.,

{Intermediate Grades) Students can recognize likenesses and differ-
ences in style of the sawe category of art product {chairs, masks,
etc.} as they relate to the form and purpose which these objects have
served in various cultures.

~Y

Leved

Level 3: (Junior High Schoel) Students reccgnize that artistic style and form
are infiuenced by the societal vaiues held in the same time perigd
and culture which produce them. They begin to reccgnize some spe-
cific styles applied across a variety of praducts {for instance, Ars
Mouveau in painting, prints, chairs, lamps, Jewelry, <lothing).

Level 4: (digh School) Students are able to discriminate ameng a wide variety
of art forms and assign them cerrectly tc the period or culture that
produced them. They are able to telil some ways that societal values.
technology, specific events, etc., contributed to the ferm of contem-
porary, popular ard historical art forms and artifacts.

This goal can be taught in conjunction with social studies experignce. As the
cultures of other times and wiaces are studied, the teacher should attend to
the forms of art, artifacts and environmental design found in the culture. Tne
teacher should also notice how the value structure and life style of cuitures
are reflacted in the visual forms created in that culture.

At level one students should be afforded the oppertunity of seeing the variety
of ways people of different periods and geographic locations have portreyed the
same natiral phenomenon. Careful examination of familiar natural forms such &s
animals, birds or plants is often an exercise in the naturail sciences for
students this age. Emphasis should be on learning to shserve scientifically.
As this activity is carried on, the teacher should shuow how other cultures have
recorded images ¢f the natur3l phenomenon studied. Questions regarding the
variety of wavs people have drawn, painted and sculpted the same subject will
arise. The discussions in relation tc these auestions should emphasize that
one way of partraying a subject is not better or worse than annther. However,
one way may be preferred in a culture for ressons naculiar to that time and
piace. The discussions may iead to goal four and critical skills which explore
regsgns for preferring one image to another. It ;ay also lead to 3 discussion
of siyles, a concept which can be profitably examined by some intermediate
arade students.

At level two attention can be focused on one artifact or environmental forin and
s variations., The opportunity to compare many variations of the same arti-
fa.., for instance, many kinds of chairs from different piaces and time periods
shoiid be afforded leve)l two studeats., As the student examines these varia-
tions, questions regarding the relation of culture fo visuai form will arise,



fis can be at the leve) of, "Why are a8 King Louis the Fourteenth chair and a
bean hag chatr so ditterent?” or “Uhat 3re cxampies of the varicus forins which
maman deel 1ings have taken dnd what are some of the reasons they have varied s¢

ah

much.

By examining the remains of architectural! forms, archeclogists make hypotheses
abaut family lifestyles, the social structure, the eccnomics, technnlogy and
ieilgion of @ cutture. How are they able to do this? What can smaller arti-
facts —such as rooking utensils, eating utensils, chairs and tables tell us
about the people who use them? Look in your own and your friends' homes for
artifects witicn tell something about your values and attitudes. If your
hotusehoid were buried and unearthed several thousand years from now, what could
afn archeologist discover atout your family?

GOAL THREE

LEVEL ONE: FINE ARTS

Search your school library or IED resource center for pictures of the same kind
ol object as painted, drawn or sculpted in different pericds in history and in
¢ifferent cultures. For example Chinese, African, American West and Roman
horses. Look for a few examples with full-page prints which you can show on an
overhead nprojector, mounted prints or slides. Ask students what kind of story
they think goes with each horse. Very young children could improvise & story
as a group with everyone telling what the particular horse picture logks like
to them and how it makes them feel.

By examining the details of the picture with the children, you can illustrate
that the pictures tell us & great deal about the pecple who ride or own the
horses.  You can teil them something about the pesple in thesa difarent places
and different timcs that would-help them see that the time and place make &
difference. Pegpie who Tived cn the western frontier had to have their harses
behave differently than did kings who rode their horses in ceremonies and
parades. They used different kinds of saddles and bridles. The ornamentation
helps us know who would ride the horse and how important the person was. The
artists drew the horses and their gear so they fitted with the times and
places. They can compare the differences belween works by artists who repre~
sented the horse more realistically {attempting to achieve mere similitude}! and
these who represented the horse more abstractly. Many well-known artists drew
horses; for example, franz Marc, Degas, Toulouse Lautrec, Fredrich Remington,
Leonardo-d'Vinci. Murals, statues, paintings and {riezes of horses werc done
by artists in the Tang dynasty in China, fifth Century Greece, India, Egypt,
Ftruria, Africa and Rome.

GOAL THREE
LEVEL ONE: FUNCTIONAL ARTS

Hats can be an interesting functional object tor students tn stucy. They can
wear them and dct cut the cuitural role and values that the hat depicts. They
can locox for hats in paintings of different periods and see haw hats change
with the way people use them. They can discuss what hats say about the wearer
and how thay were made during different historigal periods and in different



parts of the worlg., PResale shops, rummage sales, high school dramg departments
an¢ studert's hemes are spurces of resl hats to study. Work hats, rain hats,
speris hats, drous haty, men's hats, women's hats, military hats, Amarican
{ndian hats and the crowns of royaity are all designed to fit their usa2 and the
sucCiatl Or economic cole of the person wearing the hat. Stutents can study
diffevent hets to see now they are alike and how they differ. They might
conpare hats from cold climates with hats form hot climates, heats that are
nennduowith hate that ape plain.  What car hats 4e1] us? What do thev meaa *an
tre people who wear them?

Mhen students aci out reoles with hats, it means they can read and understand
the role 2 nat represents. What kind of person would wear the hat? HWnere and
when would they Tive? What would they do? The hat helps tell the story.

Some students may want to create hats to express roles they would Tike to
play. 0)d hats can be used as z design ground to which students may add
materials such as feit or cut papers to convey the role they want to represent.

Other students may enjoy finding different kinds of hats in magazines and in
art books, when keeping a written or drawn record or telling about them. Some
students may want to draw hats or cut cut magazine pictures of hats and write a
segntence or tWwa beiow them to make a plcture story.

GOAL THREE

L.EVEL ONE: ENVIRONMENTAL ARTS

~elect siides or pictures of your community From the Yibrary or nistorical
society to use with your ciass. Ask your students to join in a ireasure search
for houses, buildings and streets which were built a long time age. Point out
details on upper parts of old business buildings that will show which stili
2xist even though the first floors have been changed. Ask your students tao
watch on their way to and from school for these older buildings and come beacw
and report where they are. Help the students put a colored pin on a map c¢f the
area to show where they have found 3 tressurad cld building. If you can, take
slide photographs of each one so you have a collection for the whole class to
look at and discuss.

For example, most towns in Oregon have some hcouses with large porches. These
houses are decorated at the peak of the roof or the entrance and 3bove the
viindows. Each house had its ernamental work made by a craftsperson for the
family that built the house.

Ask students to think about what haips them recognize their house as dirferernt
from their neighbors. Ask them if it would help to have scmething unique built
into the house as the old houses did. Are there examples in the town ni people
deing simitar things today? What does it do for us to have hauses and build-
ings that remind us of how people nere used to live? Ask the chiidren to try
to magine what peoplies’ lives were like when there was no teievision, no movie
heuses, when pecple entertained themseives by sitting on porches talking to
each othzr, geilting the news from passersby, playing instrumants, keeping caci
on wars nights or watching people in horses and buggies gning by. DOues this
image make peoule tTee) more settled; that this has been a home for people
for a long time; thet peonie have wared abuut this place for a8 long time?



GOAL THREE

LEVEL WG Fit L ARTL

Scorlh your Yibrary and 1ED resource centers for books, prints and slidge
~iliecticns for 2xamples of art werks done in different cultures andg periods in
Fistery. As students compare these, they msy beceme more recephive to 4if fer-
coL e Wiooaeh ofid gEgiil L0 see how art reléles 10 Wie ways pecpie Jived b
sivass tires and places. 7o nake things simpler fer students, choose comparable
woTkS For instance, ail the works could be of people dining or marching in
proces,ions and parades.

Some of the questions you can ask about these are: What does each art work
show about other times and places? What things Yook more important and highiy
valuwd? yhy? How are color, shape, size used to emphasize parts of the art
work? How 15 light used to emphasize events, places and peopie? Do all works
snow space the same way? {Is the flat surface on which the work is painted
emphasized? Is an illusion of depth created on a flat surface? I5 the actual
surface of the work contoured or textured in various ways?) WKhat feelings are
expressed in each work? Do people appear joyous and happy or more somber and
forwal?  How duo you think it would feel to live in the time and place shown
comparcd to now you live now? What details do ysu see that show you now the
pesple in thet time and place lived?

GOAL THREE

LEVEL TWO: FUNCTIONAL ARTS

To haip students understand how popuiar arts such as advertising change over
time, have students help you coilect magazines, newspapers and catalags which
shov 2arly advertisements. Examine these and ask: How do they differ fron
today's advertisements? {lettering style, horder design, background setting,
types of models, the way the modeis dress, what the madeis are doing, the
design of the objects portrayed} Does the changing d2sign of the ads, the
models, the objects and the background indicate that peopie’s idea of “gocd
design” has changed? What do advertisements tell us about what 1ife was iike
then and whet life is like now? What dreams and hopes and Gesires are used to
maxe the advertisements effective? Are these different at different times?
1 foilow-up exercise to this might be to examine several current ads, all ca
cimilar products. Each ad should be designed for different groups of pecpie.
For example, a similar article of clothing may be advertised in many different
kinds of magazines. How do these advertisements differ from cne another and
why?

Another exercise might focus on a single object advertised cver a peciod of
time. How have ads for washing machines or automobiles changed? How have ads
for cocking utensils or hand tcols changed?

GOAL THREE

LEVEL TWO: ENVIRONMENTAL ARTS

The study of dwallinas can help children learn how differentiy
2

noucing depending on the teols and materfais they liad at a
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natural resources, the climate, the designs that had meaning to them and the
way peoaple earned their livelihood.

For example, a western log cabin, a Piains Indian teepee and a Cape Cod house
were built as they were because of these things. With pictures or models of
several kinds of houses ask children to think about what it wouid be like to
iive in these different houses. They can bagin by Imagining they knew noiding
of the people who built such housing. What could they learn by looking at the
materials used, the design of the spaces, the symbols used to decorate them,
what kind of climate, technical knowledge, and living style the people had.

Then they can check this by studying descriptions of the life styles, histaory
and culture of the people who constructed and lived in thesz houses.

To understand basic functions of housing they can 1eok 4t the ways these
houses are alike. What do they all do for people? 00 they provide shelter,
privacy, identity, support of the family unit, some kind of aesthetic exper-
ience, cultural continuity?

SAMPLE COURSE GOALS FOR PROGRAM GOAL THREE: LEVEL. ONE

Historical end Cultural Knowledge

2)  The student can fdentify familiar subject matter in a work of art even
though it has been treated in differert styies and derived from different
historical periods and locations,

B) The student knows ways in which artists and designers adapt to and use
features of the natural environment (garments designed for weather condi-
tions, architecture designed for different climatic conditions, etc.).

¢} The student can identify ‘details in & work of art which indicate it is
from another time period or place.

SAMPLE COURSE GOALS FOR PROGRAM GOAL THREE: LEVEL TWO
Higtorice! esnd Cultursl Knowiedge

d) The student can recognize stylistic 1ikenesses and differences in the same
category of art product (chairs, masks, cooking utensils, places of
worship) as they study the form and the purpose of these objects in
various cultures and time periods.

b)  The student knows that imitational art, striving for pictorial verisimili-
tude, is characteristic of a small span of art products, historically and
geographically.

t) The student is familiar with the characteristics of the art products
(including utilitarian objects) of pra-industrial societies: the Eskimo,
Irdian and some African societies, for example.

c) The student can state how the evervday utilitarian objects of today's
environment differ from those in a pre-industrial society.

ka



)

The student knows ways in which people draw forms and ideas Trom nature
for visual -statement. Acanthus leaves appear in Greek architecture;
fiowers characterize Polynesfan prints. Laurel leaves and doves ars
syabols of peace. The bald eagle is used to represent the United States.



GOAL FOUR:
CRITICAL SKILLS

The student {is able to critically analyze forms using his/her own interpreta-
tions of contemporary and historical aesthetic theory.

Saapie-Subgoals for Goal Four from simplest to most compiex fprfmary grades to
high school)

Level 1z (Primary Grades) Students can identify art forms (artifacts, popular
arts, and gallery art) which they like and dislike and can prowide
reasons for the Judgment._

Level 2: (Intermediate Grades) Students can use one single critical form to
analyze art forms. (Feldman's critique is one example of such a
critical form.) 5 o3 '

Level 3: (Junior High School) Students know and are able to use examples of
three of the criteria (expression, imjtation and formal design, for
example) derived from aesthetic theory and applied to critical
analysis of visual forms.

Leve! &: (High School) Students will be able to discern the bjases in written
art criticism and will know at least three of the mzjor aesthetic
theories from which critical criteria are derived (for example:
formalism, emotionalism, idealism and the various imiation theories}.

The intent in teaching goal four 1s not to attempt to estabiish and teéch an
absolute criterion by which art forms may be judged, but rather to aid students
in understanding and developing their own criteria for Jjudging art forms.

The development of observational skiils which occurs in teaching goais one, two
and three will be heipful in giving students a foundation for making personal
Jjudgments about art forms. When level one students are given an initiatl
opportunity to decide which of several similar visual forms they prefer,
several things may happen. They may assume that there is one right answer and
either ook to the teacher to suppiy it or insist that their own solution is
best. Some discussion of the criteria which they used can lead to the realiza-
tion that knowledge of someone else's criteria makes their preference seem more
reasopable. It can also reveal that even though there is agreement on which
form is preferred, the criteria used to establish this preference may not be
the same. The essential relationship between reasoned judgment and the cri-
teria used toc form the judgment should be comprehended at this level,

‘At ievel two, students should begin using a simple type of more formal criti-
cism such as Feldman's critique. This form of criticism divides the response
to the art object into 1) description, 2) formal analysis, 3) interpretaticn,
4) judgment. This format helps students further clarify their criteria for
judging art works and encourages them to deter judgment until their criteria is
set forth. Students should be encouraged to apply this form of criticism to
fine arts, functional and popular arts and environmental arts.

While goal four ¢s concerned brimarily with the aesthetic vatue of a visual
form, students should begin considering extra-aesthetic criticisms where they



are appropriate. For example, functional cbjetts such as chairs may be aes-
thetically pleasing but not utilitarian. Ruildings may not be gttractive, but
still feel comfortable and allow people to perform in a furcticnal mamner. 1In
beginning to consfder other critical factors students will be more prepared to
cope with the demands of goal five.

GOAL FCMJR

LEVEL ONE: FINE ARTS

Select several drawings, paintings, prints of the same qgenre {all portraits,
all still 1ifes, all landscapes) s6 students can point out the likenesses and
differences in color, line, texture, avea, impression of flataess or illusion
of three dimensions used by each artist. Listing “What do ysu see?” responses
to questions about color, line and so forth is a good strategy. Bring atten-
tion to these factors after students have responded to the subject content and
anything else that initially fnterests them. When the teacher feels that the
students have observed to the 1imits of their abilities, ask, "How de these
different pictures make you feel when you look at them?" In this way the mood
of the picture and intent of the artist may be introduced. After this focus
the questions “Which do you 1ike?" and "Why?" have more meaning to the stu-
dents, since they have been encouragd to observe closely, interpret and react,
rather than reacting after a quick and cursory glance.

Sometimes leaving the pictures in a place where they can be viewed for several
days and one ddy asking -about subject matter, one day about cGlor and so forth
will kelp students come to the realization that some pictures carnot be read at
a glance. In the primary grades picture workbook exercises which encourage
students to use the picture as quickly as possible to solve a problem, encour-
ages them to use all pictures in this way. Because of this, teachers need to
emphasize this different approach to viewing visuai forms, so that students may
choose the mode of response appropriate to the situation.

GOAL FOUR

LEVEL ONE: FUNCTIONAL ARTS

Using the illustrations in picture books, find many examples of the same
subject. For example: How many pictures of lions can you find which are in
different books illustrated by different artists? How are they alike? How do
we know these are all pictures of lions? How are they different? What are
some cf the reasons the pictures 1cok different from one another? What is the
artist trying to say about each lion with the picture? What did the artist do
to tell you about the lion? Are some of the lions fierce or timid, silly or
sad? How do you know? How do you think the picture was made? #hich of the
pictures do you like best? Which do you like least? Why? Does everyone in
the group have the same likes and dislikes? Does everyone have the same
reasons for 1iking or disliking a particular picture? After hearing someone
else's ideas about a picture, did your ideas change?

Individual students may want to read the picture books to learn more about the
1ions in that book.



GGAL FOUR

LEVEL ONE: ENVIRONMENTAL ARTS

Pick a_ topic of interest to your group. Visit examples of thdt topic and/or
gbtain descriptive photographs of it. Examples might be children’s rooms,
slarewgeome  parke. gardens qr playarounds. Some studeats might be interested
in_the contrasts betwsen wilderness environments and- human-affacted environ-
ments,

The sample activity given here will use playgrounds as a topic. Show your
students a variety of playgrounds ladveature, junk playgroinds, ultra-modern
piayground, sculpture garden playgrounds, conventional playgrounds). Ask
students to describe what they see. After they have described objects from
their own perspectives (usudlly utilitarian), ask them to find the elemeats of
design and their impact. For instance, What textures do you see? How do you
think it would feel to use that to play on? What colors do you see? How do
they make you feel? etc. After this, examinre the way the various parts ¢f the
playground go together. Ask, if you could move parts of the playground around
to make it suit you better, how would you do it? Then have students decide
which playground they like best and why. Individual students may want to make
a representation by drawing, telling about, or modeling what they think an
{deal playground would be 1like.

GOAL FOUR
LEVEL TWO: FINE ARTS

Photography has been accepted relatively recently as a gallery art in additicn
to its more common use in the popular arts for advertising and illustration.
The teacher should obtain examples of photography as a gallery art from photo-
graphy mazazines. If possible these photos should reflect interests of the
students. The photos should be mounted on construction paper or poster bhoard
for display purposes. Each student should choose one photograph on which to
apply a simple critical form. If about the same number of students chose each
photo, those students who chose the same photo should work together to fill in
charts listing: -

OBSERVATIONS: What do you see? Subject, context, elements of design.

ANALYSIS: How do the parts you See go together? How does your eye
move? How is the photograph composed or designeqd?

INTERPRETATION: How does it make you feel? (mood, artist's intent,
1deas)

JUDGMENT: Do you like 1t? Why? (comparisons an¢g contrasts)
Each small group can report its criticism to the whoie class.
This same basic exercise can be done for any other visua) form studied (packag-

ing, ‘labels, biliboards, book illustrations, fountairs, buildings, fiims,
teacups, sculpture, etc.} Those art forms with functional purposes (everyday



functional arts and environmental arts) may require additional guestions to
relate the efficiency of function to their formal characteristics,

GOAL FOUR
LEVEL TIWO: FUNCTIONAL ARTS

Have each student bring a spoon to school. The teacher shoulo bring severai
different spoons and pictures of spoons from other times and places. Have
students examine and possibly draw their reflection in the spoons which re-
flect. This draws attention to the sculptural shapes of the spoon and causes
students to examine them fn a nonutilfitarian context. Ask students to compare
their spoons and notice differences in size, shape, decoration. As they
complete thefir discussion of visual similarities and differences, have students
extend their comparison to include. materials (silver, silver plate. pewter,
stainless steel, plastic, wood, etc.), economic value, ways In which the spoons
differ in purpose and functional effictiency. -

They should have the opportunity to compare their spoons.with spoons from other
cultures and time perfods. Ask students to decide what they think would
constitute the perfect spoon. What would be its function? How would it be
shaped to best meet that function and be most attractive? What material and
process would be used to make it? Would it be economical or expensive? Would
1t be plain or decorated? How would 1t fit with human scale (hand and mouth to
parts of spoon)? When students have planned their perfect spoons, let them
compare their plans to see how they are alike and different. How do the
perfect spoons of each student reflect the values of the student?

GOAL FOUR
LEVEL TWO: ENVIRONMENTAL ARTS

Allow students to work in small groups with each group focused on an environ-
mental topic--recreation areas, gardens, bedrooms, classrpoms and so on. Have
students find and bring to class the best and worst examples of their topic.
Let them discuss the examples in their groups to see if they can determine some
criteria for judging them. The teacher can suggest, as work progresses, that
-these various environmental forms can be analyzed in terms of composition
{elements and formal or operational principles of design), ideas or emotions
expressed and communicated, the function of the place and how well the form
fits the function or the form.fits the intent of the person creating the place,
the craftsmanship (is it well made and maintained?). Do economic or social
factors have a bearing on the form? Some places might be highly individual and
fit the needs and desires of only one or very few people. Others may have very
wide appeal. Allow the:various groups to share their insights with the class.

SAMPLE COURSE GOALS FOR PROGRAM GOAL FOUR: LEVEL ONE
Criticol Skills
a) The student can identify art forms and environmental forms (artifacts,

popular and gallery art) which he/she 1ikes and dislikes and can provide
reasons for the judgment.



b)

c)

The student can 1identify the characteristics of visual objects which
he/she finds pleasing or displeasing.

The student knows that the environment and art products can be analyzed in
terms of ‘ :

i) composition (elements and formal or operatiohal principles of design)
11) emotions, sensations expressed
111) ideas communciated
iv) function of the object and intent of the person creating the object
v) quality of craftsmanship |

‘ SAMPLE COURSE GOALS FOR PROGRAM FOUR: LEVEL TWO

Critical Skills

a)

b)

c)

d)

e)

The student can use one critical form to analyze art forms. (Feldman's
critique is one example of such a critical form.)

The student knows that there are many aesthetic solutions to the same
physical problem (e.g., How should a garden be made? What is the best

~ chair, spoon, etc.?).

The student knoﬁs some of the factors which influence the choice of
aesthetic solution in 2 given culture. (Why does the garden at Versailles
differ from the garden at Ryoanji? Why do both differ from Disneyland?)

The student knows some ways in which criteria are developed for choosing
the best aesthetic solution to a problem: e.g., i) formal qualities,
based on elements and principles of design; (ii) expressive qualities;
f11) quality of. ideational communication; iv) functional qualities; v)
quality of satisfying artist's intent.

The student knows how extra-aesthetic criteria influence the solution to a
given physical problem (economic, social, political, i.e., extra-aesthetic
cultural values).



GOAL FIVE

KNOWLEDGE OF AND RESPONSIBILITY FOR THE VISUAL ENVIRONMENT

The stydent knows ways the quality of the visual enviromment affects and is
affected by the social and economic values of contemporary society, as a basis
for making responsible choices. Sample subgoals for goal five from simplest to
most complex. (Primary grades to high school)

Level I: (Primary Grades) Students know how they can affect the visual
appearance of the classroom and thefr own home. They exhibit a
feeling of responsibility for the visual, aesthetic quality of these
areas and for others who also use them.

Level 2: (Intermediate Grades) Students know haw they can affect the appear-
ance of the landscape surrounding their home and school. They
demonstrate a responsibijlity for improving these surroundings, for
others as well as themselves.

Level 3: (Junior H1$ Students are aware of and gain responsibility for
their ability to effect visual changas in their own .appearnce and
surroundings, through creation, selection and purchase of visual
forms.. They understand the interaction of the visual effects which
they produce within their immediate environment and the economic,
social and ecological consequences of these effects.

Level 4: (High School) Students demonstrate ways in which they have assumed
responsibility for improving the appearance of their community. They
are aware of how visual, aesthetic value affects social and economic
values. They also know they can act as individuals to help solve the
ecological-aesthetic problems which face the larger community of
which they are citizens.

This goal builds upon the previous goals. It asks that students use the
observational skills developed by goals one, two and three; the abilities to
see value and life-styles reflected in objects developed by goal three, and the
critical, judgmental skills developed in goal four. This goal requires that
students not only observe and judge environmental forms aesthetically, but that
they see the connectedness of aesthetic quality with function, economic re-
quirements, social considerations and ecological responsibilities.

This goal can be taught in connection with citizenship, social studies and
science as well as art. The realization that all humanly constructed forms are
designed and can have aesthetic as well as utilitarian value is basic to this
goal. Also basic is the understanding that all peopie contribute daily to the
construction, change and maintenance of their environment. To make this a
conscious activity with concern for the impact of each individual requires
attention to the multiple outcomes of a single action.

The classroom provides a good experimental design ground for students in this
regard. Level one children can make judgments about the functional quality of
their classroom, although their suggestions for solving problems are often
impractical because of failure to consider more than one aspect. Work in
improving the visual appearance of the classroom with an emphasis on making it
as functional or more functional than before heips students accompiish this.



One teacher crowded students' desks together in the middle of the room creat-
ing an uncomfortable, cluttered distunctional situation. Instruction in goal
five should help students overcome a tendency to accept the status quo. It
should prepare them to go beyond the visible situation in a reasoned manner.

At levél two students would be expected to come to the realization that the
- landscape, except for a few small areas, has been altered by humans. The role
that each student plays 1n altering and designing the landscape should be
stressed. There are many levels at which this occurs. The simple level of
controlling 11tter and planting and caring for trees, shrubs and flowers is
most often stressed with elementary school children. However, teachers need to
realize that decisions which change the landscape may be much more indirect.
For example, dietary decision of individuals, often influenced by advertising,
determine land use by agricultural workers all over the globe. The crops and
animals that are grown affect economic conditions and international trade as
well as the visual quality of the landscape. The relationship of our simplest
decisions to large scale designs frequently is unnoticed as teachers compart-
mental{ze knowledge for'easier handling. Teaching this goal shouid allow some
opportunities to decompartmentalize the knowledge areas while stimulating
responsive and responsible actions relevant to students' environment.

GOAL FIVE

LEVEL ONE: FINEARTS

Both art and the environment are full of visual @ualities. To enjoy them or
take responsibility for them, we need to be aware that they are atfecting us.
Young children -often respond to colors and textures but see only the most
obvious ones. Ask the children to look at the classroom and note the kinds of
colors and textures in it and the things they ‘see outside the window.

Supply samples of colored papers. They can be cut from colored areas of
magazines. Ask students to find samples that match the colors in their room.
Then pin these samples orn a pinup board to see whgt colors there are as a
whole. Ask students if they 1ike the collection of ctiors. Are they too light
or too dark? Too many light ones? Too many dark ones? What new colors might
be added to make the room more cheerful? Which are colors that come from
human-made things? Which are.colors from nature?

From your 1ED district office or print store select prints of paintings appro-
priate for your students. Then-ask the students to select one of the prints to
be hung in their c¢lassroom. Some of the questions you might ask are: Khich
pictures do most of the class like best? Why do we like some pictures more
than others? Do we 1ike things that look natural or human? MNew or familiar?
Which pictures have colors that fit 1n with the colors we already have? Which
of these pictures add other colors that we thought we needed to add to our
room? Which pictures use colors that they copied from nature? Which pictures
were those we liked best at first, had colors that fit with our room and addad
colors we thought we needed? What would we need to look for at home to select
a picture to use there?

This same activity could be carried on with texture, 1ines and area (shapes!.
More advanced students can work with combinations of these elements.



GOAL FIVE

LEVEL ONE: FUNCTIONAL ARTS

Hopefully the classroom has movable furniture. In this activily students are
becoming aware that the manner in which they position the furniture affects the
quality of their experience in using it. The teacher could start with a
dramatic change such as pulling all the furniture close together or against one
wall before school one morning. Some students may try to adapt to what was
done but hopefully spme will start moving things. This provides an opportunity
to discuss reasons for changing the original arrangements. Is it because the
furniture didn't work well that way? Didn't it look right that way?

The teacher can help students evaluate -the suitability of arrangements for
different people. How much space do people need at tables and chairs, to walk
behind people sitting at tables, to see the teacher, or to carry supplies to a
work space? What arrangements look best and also work well?

GOAL FIVE
LEVEL ONE: ENVIRONMENTAL ARTS

Ask students to survey the classroom to see if they l1ike the way each part
looks: where they store things, where they hanrg coats, bookshelves, work
.tables, bulletin boards. When students identify places they do not 1like,
question them as to why they don't 1ike them. If they know they don't like it
but don't know why, ask if they are too light or dark, too orderly or too
messy, too much one color or too many colors. Is it the way it is because

eople didn't care how 1t 1ooks? What could be done to it so more people would
Eiﬁe Tt better? How does the way we do things make other people feel?

Such questions can lead to activities to make some plain places more pleasantly
ordered. After each change involve the students in assessing how well the
change worked. When students have made some changes, ask them if it makes them
feel differently about their ciassroom than they did before. What are they
saying about themselves?

GOAL FIVE
LEVEL TWO: FINE ARTS

To help students become more aware of visual gualities in fine arts and in
their environment, the teacher can select a few slides or prints of paintings
by artists who' treat environmental subjects naturalistically. Look for light
and shadow affecting colors (green leaves lighter on the sunny side and darker
on the shadow side), light and shadow revealing the sculptural form of plants,
natural objects of the same size appearing larger or smaller depending on the
distance from the viewer; the amount of detail and texture visible depending on
the distance from the viewer.

Then the teacher can select some places near schgol where students can observe
these qualities in the environment. Some students will see them first in
nature. Some will see them first in art. It may require several viewings of

he slides and several trips outdoors for all the students to see the rela-
tionships. Some students will want to use paint or drawing tools to show what
they have learned about naturalistic qualities in art.



Have students examine work by other artists who worked with °
but in a different manner. Landscape painters of China a
stance, represented their subjects without perspective or n
ing. Instead, they were concerned with the fdea of their
ample, . they studied many bamboo plants before painting on
painted was not a naturalistic representation of a singie
sented the idea of a bamboo. This fdea was derived from a
plants. Some students may want to study examples of a natu
paint an idealized versfon of it.,

GOAL FIVE
LEVEL YWO: FUNCTIONAL ARTS

Have students survey the school environment--hallways, playgrounds, landscaped
areas--to 100k for places they énjoy being and places they avoid. What func-
tional art forms sre there--containers, benches, display areas, fountains,
dividers, plantings? For each kind of place ask them to list the things that
make a place enjoyable or unpleasant.

When they have returned make a large chart on the blackboard of things in each
category--places liked, places disliked and the reasons for each reaction.
Summarize the reasons with the class. (1) Consider things people do or don't
do to places, for example, putting litter in the litter box or letting it fall
outside. (2) Discuss the ways things are arranged in places. For example,
suppose there are planters that divide places for people walking and for people
riding bicycles. Do the design of the planters and the kinds of plants in them
create spaces that help people see each other but also separate the activities?
(3) Examine the way things in particular places look. For example, do benches
look comfortable to sit on? Are the surfaces hard and cold looking? Do they
look like they would protect people from the wind? Does the design of the
bench add interest to a plain place, or simplicity to a complex place? (4) How
do the things and places fit with what people do there? For example are there
outdoor covered places that protect .students from rain so they may gather to
meet friends in small or large groups? Are there places to hold informal
meetings, places to sit and stand in small or large groups?

Go with. the class to places most people like and don't like. Ask the students
to look at (1) how people cared for or maintained the place; (2) how things
were arranged; (3) how the place looked. How do all of these things fit with
the way the place is used? This inquiry will help students understand why they
1ike or dislike places and how they need to change them.

GOAL FIVE

LEVEL TWO: ENVIRONMENTAL ARTS

Help students gather as much information as they can about how streets relate
to the lay of .the land in their town or neighborhood. Identify street pat-
terns, dividers such as hills, rivers, creeks, railroads, freeways, fences.
Find landmarks that tell students where they are--the pattern of piaces to
work, to play, to live, to obtain services (health care, education, government,
police, fire protection) and natural areas.



Using a large wall area which can be covered with construction paper, as
different teams of students to study each of the above subjects and prepare
plans of how or where the things they studied are. Then draw a large outline
map of the town or neighborhood. Have the students, who studied where hills
and rivers are, use water based felt pens to draw these on the'map. Then the
students studying streets and freeways can add theirs in another color. Have
each group use different colored pens to add its information. Students adding
buildings can use different colored paper tc show housing, businesses, service
bui 1dings, etc.

Have students cut green paper in different shapes to symbolize natural areas,
trees, parks, greenways. In this way Students gather information and analyze
it. Then they are ready to ask questions about their city or neighborhccd.
How easy s it to get from where they live to schooi?. How many dividers such
as freeways and fences make the distance farther than it needs to be? How many
hills are there to climb, rivers to cross? What are the networks most people
use to come and go in the neighborhood? How easy is it for all the pecple to
get from where they work to where they live? Are we living well at school or
work? Which places are crowded, which ones open? Do there need to be mere
open spaces? Can every child get to a place to play without going too far from
home? Are there enough places that have natural things in them? Wkhat do we
1ike 1n the places in which we live? If we really live in all the niaces we go
what could we do to them to make them morz pleasant places to be? If possible
take your class on tours of the area to see how places actully look and work.
" Then go back to the model of the area.and ask then to plan what might be done
to make the community serve the needs of more people.

SAMPLE COURSE GOALS FOR PROGRAM GOAL FIVE: LEVEL ONE
Knowiedge of and Responsibility for the Visual Environment

a) The student knows how she/he can affect the visual appearance of the
classroom and his/her own home. Students exhibit a feeling of responsi-
bility for the visual aesthetic quality of these areas as they affect
others as well as themselves.

b) The student can differentiate between natural and human-made elements in
the e%vironment (e.g., between unaltered nature and nature altered by
humans). . '

c) The student knows how interior spaces can reflect the awareness, values
and desires of the people who use the spaces. ’ ]

SAMPLE COURSE GOALS FOR PROGRAM GOA'L'FIVE: LEVEL TWO
Knowledge of and Responsibility for the Visual Environment

"a) The student knows how he/she can affect the visual appearance of the
landscape surrounding home and school. Each student demonstrates a
responsibility for improving these surroundings with regard for the others
who also use them. _

h)  The student knows ways in which the following ratios between humans and
the natural environment affect the ways humans see their role in the
environment:



c)

d)

e)
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The student knows ways in which culturel and pivchelciical values sffece
the way fndividuals see their role in the natural envivonment. Consider
the effect of social structure--religicn, politics, economics, techonlocy
In past and present societies.)

The student knows the ways in which c¢ity planning it affected by the
folloning:

i) workiny measuremenis in reiation to the scale of fhe human ¢ give
(buiidings. streets, blocks)

i1) impertance of legrbility in city plenning (identifiable lancmarks,
movement patterns, boundaries)

1ii) life-styles' effect on the appearance of the environment ({fisning
village, automotive socyely, harse/buggy society, <hip building)

iv} geography (access, water, vegetation, topography, security, coumun-
ality)



GOAL SiIX
VOCATIONAL AND AVOCATIONAL USE OF ART AS A LIFETIME PURSUIT

The student is aware of and desires tc seek out art-related involvements for
vocational and/or avocational purposes. Sarmple subgoais for” goal six from
simpiést to more complex. (Primary grades to high school)

Level 1: (Primary Grades) Students evidence self-directed participatior in

artorelated aciivitics, often areatiag theis owr opportun.tics.

Lewvel 2: (Intermediate Grades) Students demonstrate awareness that an ari.
related activity may tahe many forms, either active or passive, which
could be used for avocztional enjoyment. These include: <creating,
discussing, criticizing, plémring, selecting, purchasing, viewing and
studying.?

Level 3: (Junior High School) Students are able to enumerate a wide variety
of art activities which are avaiible to them daily. They show an
interest in art-related activities which are available in areas other
than the one in which they live.

Level 4: (High School) The student knows the many vocational and avecational
' uses of art in our society and shows a willingness to independentiy
pursue active or passive art activities which -aie available., The
student recognizes and seeks out multiple aspects of art in our

society.

This goai focuses attention on the activities of datly life which c&n be
perceived as having art content. It also gives students insight into the
number of vocational roles which require artistic knowledge and skills. It
requires that the student has some experience of goals cne through five using
the broad operational definition of art implied in this curriculum. That is,
art includes all aspects of the milieu, not just the traditional gallery arts,
which are designed by humans. In terms of first or second grader's experience
and interest this may mean focus on cake decorations, package design, quilt
designs, design of stuffed animals and other toys. This goal is also intended
to focus on the b.oader definition of art activities implied in the curriculum.

The broader definition of art activities intTude not on]y creat1ng art but
discussing, criticizing, planning, selecting, purchasing, viewing and studying
all- types of art forms. In realizing the goal students should begin to see the
integral role art plays in their lives rather than regarding it as peripheral
or as a luxury. This goal also makes explicit the assumption which lies in the
curriculum. That is, if the students gain the knowledge and skill to under-
stand, respond to and possibly create art they will want to act autonomously
in using thosz abhilities.

At level one the creation of an art corner, as mentioned in the introduction,
and the allotment of some time for individualized activity will allow studentis
to begin developing this independence. Those students who use time outside of
school in creating art of any kind, in critically looking at or reading picture
books,. in viewing television programs about art or artists, in visiting exhi-
bits and so forth should be &ncouraged to report their activities tc the
group.



At Tevel two students should be afferded some time for sharing their art-
relsted activities. If the teacher emphasizes and explains the variety of
forms these activities may take, often students with no previous inclinations
to participate independentily in ari activities will do so. In scme homes o
space or materials are present for fhe sometimes messy activity of creating
art. Some parents regard activities connected with producing art products as
play, “not a sericus learning activity. They may approve more readily of
activities which involve learning about and talking about art than making art.
Childrern from these homes may not be aware of the many art-related pursuits
WiiCh oo 1ot reguive special matervais of space. it is tne feacher's task ie
encourag2 these children in finding activities which they enjoy and which are
possible for them to do outside of schoel. Many Oregon communities have art
centers and community centers or museums which offer special activities or
exhibits for elementary school-age children. Teachers should acquaint them-
selves with the availability of services in their own community and provide the
information to their students. Cften, representatives from these community
seryice groups will visit schools upon request to provide information or
demonstrations.

GOAL SiX

LEVEL OME: FINE ARTS

Since this goal is intended to result in self-directed art activities, the role
of the teacher is one of encouragement and making availabie ideas, time, space,
tools and materials. If activities to further the attainment of the other five
goals are given, this should be relatively easy. For example taking one
subject of interest to students, such as fish, how can the teacher provide
opportunities for students to: 1) view and study? 2) create? 3) select and
discuss a variety of art products, including their own, which reflect that
interest? Each student may have a different idea of what he/she wants to
study. Groups of students may want to study a similar type of subject but each
group may express it in its own way. Each student will pick up those aspects
of prior goals he/she enjoys the mest.

Provide students with opportunities to engage in a variety of activities: 1)
Provide a display of paintings and sculpture replicas of the.subject. Provide
books with repruductions of art works reflecting student interest. Allow
students to study and discuss these as time permits. 2) Provide real modeis,
for example, fish in an aquarium, as well as photographs of the subject.
Provide simple tools and materials such as papers (newsprint, construction
paper, tag board, cardboard) scissors, paint (tempera, water color),clay (water
base, oil base), crayons, pencils, chalk. Provide a special space for mater-
ials use. (Small formica or masonite boards which can be washed and stored
will protect standard school furniture.) Aliow students to use these individ-
ually or in small groups. 3) Allow a shelf and small wall display for student
selected displays. Allow them to take turns bringing or creating objects for
display in this area. When students present the ebject they wish to display,
give them the opportunity to tell about it. Encourage them to make their
criteria for selection clear.

GOAL SiX

LEVEL ONE: FUNCTIONAL ARTS

Students at level one -are being exposed in a systematic way to the ideas
and activities of goals one thrcugh five. It should not be too difficult to



encourage them tc extend some of these activities. For instance, the earlier
exercise with hats could be exterded to choes, ccats and then apparel. It is
useful in eariy grades to have a role-piaying corner with a dress-up box and
furniture. This corner can be used by students to role-play designing their
own appearance. They can practice selecting, creating, purchasing and arrang-
ing in"this imeginary and unthreatened context. For exampie, students can plan
and represent quiits, decorated cakes, stufied toys and other everyday objects
of interest to them. This will enhance tneir insight regarding the aesthetic
qQuaiily of everyday objects aroung taem.

If the teacher maintains a changing display or brings picture books represent-
ing the interest and awareness which students reveal, they will be further
stimulted to act independently. The 1dea that mest cbiects and images in the
envirorment have been deliberately designed by humans {whether the abjects are
machine produced or hand crafted) is a powerful and significant idea which
ycung children can begin to grasp. ' ;

This can be brought to the attention of the student by asking, Why do you think
the person who olanned this planned it Vike he/she did? By continually switch-
ing from the utiiitarian focus {How do we use this? How does it work? What
does it mean?} to the acsthetic focus (How does it look? How does it make you
feel?) when examining objects, the teacher can stimulate students to include
both dimensions in self-directed examination of everyday objects and images.

GOAL 8iX
LEVEL ONE: ENVIRONMENTAL ARTS

Even the youngest level-om? students have reactions to and ideas about their
environments. To encourage students to express. these verbally, dramaticaliy,
or visually and to discuss and analyze them during their “free time" is part of
the aim of goal six. Individual studeats may focus-on different aspects of
their environment, expiore it differently, and present their information
gifferently. For example, several students might want tc focus on "My Favorite
Place." One might tell about it, another draw pictures or make models, another
make a collection of rubbings, photograzphs or biher visual references to the
"real” place. Scme student's favorite place might be in the past, some in the
present and some he pureily imaginary. The favorite places may vary greatly in
size, content and emotional impact on the student. For example, even among
those choosing a place in the present some students may enjoy hiding under a
desk. others sitting in a tiee and another starding on an overpass watching the
traffic pass below. They should be encouraged to express what it is about the
place that makes them feel as they do about it. Other topics students might
enjoy exploring are: “"What I Like Best About or Least About My House," "The
Place in My Town [ Like Best or Least," "How We Change our House, School, or
Yard at Different Times of the Year," "Rooms I Like and Don't Like."

GOAL SiX

LEVEL TWO: FINE ARTS

Students in the intermediate grades shculd be informed of and encouraged to
participate in community art classes, 1ocal exhibits and other art events.
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to plan without cammitment to completion of a4 final product is often an e¢njuy
abie revelation to intermediate age students., That artists ofunn o ate cac
reject many plans 15 seidom sty ssed.  This activity ¢iso provides a nisis fur
continued development of skill in discussing, criticizing anda selecting.

GOAL SIX

LEVEL TWO: FUNCTIONAL ARTS

Intnrmediate grade students offen have a wide varieiy of interests relative to
the functional arts. Some wmay develoon an iatersst in the des on of {ishing
boats or hunting knives, cothers the design and ornementation of saddien.
automobiles or personal adornment. Ouhiers may be interested 1n advertisine,
billboards, matchbook covers or television programs and commercidis. That tie
techniques for discussion and Lr1tvr1,n of other ari products can e app)-na o}
these areas of interest may not otcur sportanecusly v studenmis. The teacher
should provide an oppartunity for students to6 share and siscuss. through
disciays, reports and informal criticisms, the interesis they nave.

Students should be encouraged to appiy the hnowisdge ana 3kitls  they ©ave
acquived in structured lessons {geals cne through five) to their se:f-initiated
activities. Allowing time for self-initiated reports to tne r}aqs srcouvasing
outside-oT-class small group mzetings and encouraging students o invite guest
speekers from the community are ways a teacher can encourage siudeats to beain
self-directed activifies. Some students will be interested in 2uploring and
criticizing everyday oojecis as they exist, Others will want to plaen, design
and, or create their cwn versions of everyday objects ape events feuch as 17w
and televisien).
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Glal SixX

LEVEL PO, ENVIRONIMENTAL ARTS

As stucdents participate in structural lessons refative to the other goa'n,

they become eware that: f1} They can view toeir envirvonmant in ferms

the relationships of lin2, color, texture, ared and volume &s wel' o5 in Larr
of the way the environment s used. (Z) Many formis in the envirooment are male
- frmmmed h.s drimiae s II7Y 84 Wi ECmcrnd ddmr= anmd mdlawan hinsmanae bhaun Asa<cse d

o S it ' Ll S S : .
different zinds of envicopments. {(4) Tme visual ferms ir tr¢ eowipppoent cog

TeEtal@d ahout 70 theE Safe way that Grrer SrT forms are, §.3] They canv arieETT
therr environment end tneir envirvonrent atfects them. Individugl studeris ray

be more 1nterested in one of these asuects than in ancther. If ap sntzrest is
detected, the teacher should encourage development of that interest by furnish-

ing time, space and materials.

Some students might be interested in developinu ideas about all of the epviron-
ments they have lived in as they have been growing up. Some might want to
write about them, some might want to draw or paint, some might want to create a
display of meaningful objects from their »past environments. Others might want
a chance to discuss or role-piey facets of their environments. Gceme students
might want to analyze present enviromienls and the paths that connect parts of
them, - Others might want to plan future enviranments or improved present
anviranmernts.

Activities with perscnal meaning te the student and which integrate the inyignt
gained from scructured lessons should be the results of z0ai si«. Inccurage-
ment can be provided for students to share their vork and to try diiferent
modes of expression and opcration in a nonthreatening atmesphere.

SAMPLE COURSE GOALS FOR PROGRANM GOAL SIX: LEVEL ONE

Voctational and Avocational Use of Arst as a Lifetime Pursuit

a) The student evidences seif-directed participation in art-related activ-
ities, ofen creating opportunities for wviewing and studying, creating,
selecting and discussing art preducts.

b) The student knows humans have planred and created most of the forms in the
environment; hence, these forms could have aesthetic value and their
creators could be regarded as artists.

SAMPLE CQURSE GOALS FOR PROGRAM GOAL SI1X: LEVEL TWQO

Vocatienai and Avocational Use of Art os @ Lifetime Pursait

aj The student demonstrates awarenets that an art-related aciivity may tanc
pany forms, either active or passive. These can be used for avorationsii
enjoyment. Thesc include: creating, discussing, criticizing., planiing,
selecting, purchasing, viewing and studying art products.

b) Tha student knows he/she can enrich leisure time with activities sucli &3
drawing, painting, lettering, vrinimaking, scuipture, ceramics, textile,
photograpny.




. s

t) The siudent rnows that careers in art include the 00w 70
it fire arts: painter, printmaker, sculploer ghotograpner  Fuitmacs o
i) craftsperscn:  cevamics, fabric, Jewe.ry :
111) industrial gesigner
y) city plasner
vi) advertising artists and illustrators

d) The student 13 aware that the visual impact of his/her own product Choices
3and arrangemenis nave patential eesthetic walue.
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APPEND.LX
ti. GOAL BASED PLANNING AND ASSESSMENT FOR ART EDUCATION

GUAL-BASED PLARNING FOR ART

Geals are guidepests. They serve to give purpose and direction to a p.anning
activity. Goals provide a common language for discussing the mer1ts of various
act1v1t?es as those actnv1t3es are carried out.

In art, just o3 in any other instructiona, program ¢ffered Dy an educatioenal
system, a sense of purpose and direction is essential to-good planning. But
what are these purposes and directions? Where do they come from? Why should
the art teacher be coacerned? These are questions t¢ be answered before
effective planning of an art curriculum can proceed.

tach teacher must realize that planning an art curriculum cannot begin and end
osly in a given classroom. It needs to be done with a sense of similar plan-
ning in other classrooms and districts within the state.

The goals, goal setting, and competency identification activities the Oregorn
Department of Education prescribes provide districts a common reference for the
nlanning pro:ess. in goal-based planning, teachers must consider four goais:
State Goals for GUregon Learners, district goals, program goais, course goals.
They must also consider student competency and state defined competency areas.

State Goals answer the question: What does the Department of Education think a
studsnt should get out of public schooling anywhere in Oregon?

District Goals answer the question: What do the local community and its
schools think a student cught tc get out of local schooling and how is that to
relate to State Goais?

Prcgram Geals answer the question: What do the local curriculum planners and
art teachers think a student ought to get out of art and how is that to relate
to District Goais?

Course Goals answar the question: What do the art teachers think a student
ought to get out of general art in the elementary school and how is that to
relate to Program Goals?

State Competency Areas answer the question: What does the Department of
Education believe to be the criticial areas in which students must demonstrate
adequate praparation?

Competency, then, answers the question: What have students demonstrated they
can do with what they have learned?*

The -relationships among each of these components is illustrated in Figure 1.
Note tha: competencies may be stated broadly (as with district goals) or
specifically {as with course goals} depending en how extansive the district
desires 3 particular demonstration to be. The sample competency in the figure
is shown as being an intended outcome of both district and program level goal
planning, Other competencies could be' shown as the intended outcomes of
district or course goal-level planning (broken Tines).

* A minimum competency answers the -guestion: MWhat must students demonstrate
they can do with what they have learned in order to satisfy a district's
graduation requirements?
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USING A PROGRAM GOAIL TO GENERATE VARIED ACTIVITIES

1.

Select a concept from the goal.

-1.1 Elements of design, for example, texiura,

Brainstorin as Many ways as you can to
2.1 Yeip students learn about texture. De nonjudgmentsi.
List aiﬁ the sampies firem brainstcrmiwg.

Categorize all the 1tems on the 11st. The categories wiil ﬂefl@ct vaur
own knowledge and needs.- Some examplas of categeries which might be used
relative to this topic are: rudbings, three-dimensiocnal textured objects,
texture as print, use of iextural object as painmting teol, emotional
stimulus of disparate and suiteble textures, incorporation of textural
materials into art products, texture is visual texture and Tight, texture
in art and nature.

Extend each category. Add anything else you think of that relates te that
category. Stretéh. . » :

(Steps 5ne to five above are ﬂnténded'to.heip you think of move alterna-

' tives than would usually come to mind on a singie topic° Several peopie

working together will scmetimes generate @ long 1ist using this techaique.
The following steps are Judgmentai and wiil pare the 1ist leaving those
most suitable for a particular teacher and specific students.)

Examine critically the items in each category. Make .some value judgments.

6.1 1Is this suitable to most of the students I teach? What changes could
be made for specific students? :

6.2 Roes it relate to other concepts I am teacning? (For example, design
in the environment.)

6.3 1s 9§t physically p0a51ble to do this? (time, space, materials,
school rules, etc.)

6.4 Does it fit my. teaching style? Will I be comforteble doing this?

Select those items which have survived your critical judgment and create
suggestion sheets for your.resource notebook.

How many course goals and objectives could be met by a singie suggestion
sheet item? Plan activities or lessoms to meet some of these goals and
objectives.. :

Try this whole precess with another idea.
For an example of helping your students use this thinking strategy to

genergte art ideas and criticaily examine them, see the Geai Two section
of this gu1de.



ASSESSMENT

in the previous pages, five sets of desired outcomes were identified: (1)
state goals; (2) district goals; (3} prograwm goals: {4) course goals; and (%)
district identified competencies. Personal goals of individual stuients were
3% 0 mantiopad  Thoce wars follawed by epecific cunaectinps !lozrnipg actiy’
tiss, teaching strategies, resgurces, alternative instruction, etc.) designud
to assist—trhe planner in implementing a gosl-~based curriculum.

Once instructional plans are impiemented, the teacher must pose the guestion:
Are students attaining desired outcomes, and is the art program helping them to
reach those outcomes? The quality of the answers tc these questions depends on
for what purpose and how well assessment activities are desigred and carried
out.

If it is desirable to know the kind of overall job the art program is doing,
then the performance of groups of students is significant. Assessment focuses
01 whether an acceptable majority of students is attaining establishad goals.
The needs of groups of students can then be identified and program planning
improved accordingiy. If, however, it i3 desirable to know how well individua)
students are attaining desired (or required) outcomes, then the performance of
each individual student is significant. Assessment focuses on the neads,
interests, and learning strengths and weaknesses of individual students as they
sirive to develop and demonstrate desired outcomes. The needs of individual
students can tuen be identified and learning activities, teaching strategies,
rescurces, etc., adjusted accordingly.

These relationships are shown in Figure 2. Assessment of each of the elements
showrn in the figure will provide answers to particular kinds of questions.



\ssessment of district goal attainment answers the question: To what extent
are students attain'ng the outcomes of schooling the community and its schodls
desire?

Assessment of program goal attainment answers the question: Tou what extent are
students attaining the outcomes art teachers and curriculum planners desire?

Lecacemandy nfF ~nuven nr\;'l ar!-\vnn},—\n‘- TNTWSRY -Cr\n n.o-&-npp T, w4 Avtapd awn
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‘etmmentary school?

Assessment of competency attainment answers the question: To what extent is a
student demonstrating desired applications of what has been learned, particu-
larly those (minimum) that must be demonstrated 'n order to graduate if your
district has an arts requirement?

Assessment of perscnal goal attainment answers the question: To what extent is

a student attaining those outcomes designated as of greatest personal impor-
tance, need, or interest?

Assessment of Jearning strengths and weaknesses answers the question: What
charzcteristics reflected by a student’s performance can be seen &5 enmancing
or inhibiting attainment of desired outcomes?

In seeking answers to these questions, student performances that cen be ac-
cepted as indicators of attainment of desired outcomes must be clear. These
performance indicators serve to guide the assessment activity in producing the
most needed information.

To be in compliance with state requirements, each district must assure that
ascessment activities are carried out in relation -to three points. Assessment
of student attainment of minimum competencies required for graduation and
identification of the learning strengths and weaknesses are two of these.

sSuggested assessment strategies. The Self-Evaluation Checklist for Assessing
Efementary Art Programs was developed to help elementary teachers assess
student progress, but it alsos includes suggestions for time, space, personnel
and resource allocation to best achieve a quality art program.






