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!=OREWORO 

Thi s  handbook i s  the fi rst , to ou r knowl edge , to be deve loped for el ementary 
art educati on teachers throughout the s tate . The Oregon Art Educati on Assoc-i a
tion -fO�£A)  i s  respons i bl e  for the devel opment of this  handbook . Oregon 
Department of Educa ti on staff ment>ers fel t p ri vi l eged to- be ca l l ed i n  on the 
revi ew process .  I j oi n  wi th the members of the Oregon Art Educa ti on Associ a
tion i n  hop i ng that the 1 deas whi ch fol l ow may be u seful �o you . 

At the back of thi s  handbook you wf l 1 f i nd a questi onnai re ..  The CJAEA '.\IOU I d 
appreci ate heari ng your comments and cri ti ci sms . They wi l l  be used as  a 
compl ete ( K-12 ) art educati on gui de i s  deve l oped . 

A Sel f-Eval uati on Check l i st for El ementary School Art Programs has been puo
l f shed along wi th thi s book . It is designed to hel p teachers eval uate the i r 
own programs . Copi es may be obtai ned from the Department of Educati on or the 
Art Educati on Associ ati on . 

The Department of Educati on i s  responsi bl e  for th i s  handbook ' s  appendi x ,  
"Goal -Based P l anni ng a nd Assessment for Art Educati on . "  The materi a l s i nc 1 uded 
a re des i gned to hel p art educati on teachers devel op appropri ate goa l s ,  compe
tenci es and performance i ndi cators for thei r cl asses . I f  you h ave any ques ti ons 
about th i s  materi al or about the Department of Educat i on ' s  ro l e  i n  el ementary 
art educati on , pl ease contact J i m  Goddard , Di rector of Bas i c  Educati on , a t  
378-3602 . 

Verne  A. Duncan 
State Superi ntendent of 
Publ f c  I nstructi on 
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INTRODUCTION 

Thi s  handbook i s  meant to ai d el ementary c ! assroom teachers i n  deve l op i ng 
l essons wM ch wi l l  hel p thei r students achi eve the goal s and pu rposes of art 
educat; on as they are descri bed i n  the Department of Educati or. t s El ementary/ 
Secondary Gui de for Oregon School s ,  Part I I .  

PURPOSE 

Vi sual  art educaticn · provides s tudents wi th t�e understandi ng of art i n  dai ly  
l i fe a s  wel l as the ful l  range of  art i n  other times and pl ace s .  It provi des 
students wi th the observati onal . critical  and ana lyt ica l  tool s to exami ne � 
di scuss· and eval uate the a rt forms { i ncl udi ng arttfacts ) of thei r own and other 
cul tures . It provi des students w i th the knowl edge a nd sk 1 1 1 s  necessa,  y to 
p l a n ,  desi gn ,  construct  and eval uate a vari ety of responses to a s i ngl e ,  stated 
probl em. It p rovi des students wi th & background for understandi ng and c ri ti qu
i ng how vi sual images are used to enhance . comnuni cation ,  e special ly  i n  telev i 
s ion , . fi lm, photography and adverti s ing .  I t  provid2s students w-i th the k now
l edge ,  sk i l l s  ·and atti tudes necessary to become respons i ve and responsi bl e 
c i thens i n  i nterpreti ng and shapi ng the v i sual envi ronment .  It  hel ps them 
u nderstand the i nteracti ons among the v i sual , aestheti c: ,  econon:iic a nd soc i a l 
a spe�ts of envi ronment . It . provi des students opporttAni t ies to devel op k now-
1 edge , sk i l l s  a nd a tti tudes whi c h  wi l l  encourage them to integrate art i n  thei r 
l i ves , both avocati ona l ly  and vocationa l l y .  
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SUMMARY OF PROGRAM GOALS FOR All STUDENTS 
GOAt O�E :  DESIGN KNOWLEDG E, PEACEPTUAL SKILLS ANO VISUAL SENSITIVITY 

The student has: 

v isual sens i t i v i ty and understandi ng of the ways desi gn .,. i n  conjuncti on 
with the content and context of an  art product affect1 a viewer. 

GOAL TWO: TECHNICAL KNOWLEDGE ANO SKILLS 

The s tl.ident has :  

k nowl edge and probl em-sol vi ng ski l l s  i n  the use o f  tQol s p materi al s and 
processes necessary to -create vi sual forms · wM ch possess aesthetic meri t 
and colffl1llnicate hi s/her i ntent. 

GOAL TH REE: HISTORICAL ANO CULTURAL KNCM LIEDGE 

The student i s  abl e :  · 

to recogni ze the reciprocal i nteracti ons among cul tural . patterns , vhu�l 
forms and the functions and purposes of art as they · v$ry 1 n  past and 
present societi es . 

GOAL FOUR: CRITICAL SKILLS 

The student i s  able :  

to cri ticali y analyze v i sual forms us i ng hi s/her own 1 nterpretatiotis o f  
contempora ry and h i storica l aesthetic theory. 

GOAL FIVE :  KNOWLEDGE OF ANO RESPONSIBILITY FOR THE VISUAL ENVIRONMl.:NT 

The student knows : 

ways the qual i ty  ot the vi sual environment affects and i s  affected by the 
social and economic values of contemporary soci ety ,  as a basi s for making 
respons i bl e  cho i ces . 

GOAL SIX: VOCATIONAL AND AVOCATIONAL USE OF ART J\S A LI FETIME �RSUIT 

The .student i s  aware : 

of and des f res to seek out art-rel ated i nvol vements for vocati onal and/or 
avocational purposes . 

As teachers begi n  to use these goals to develop subgoals, objectives and 
specific lessons ,  they need to cons ider:  

1 .  the vari ety of vi sual forms which may be regarded as a rt 

2 .  the vari ety of ways ; n wh ich these forms may be exami ned ,  analyzed and 
experi enced 
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3 .  the vari � t i on o f  p a s t  experi ences , ab i l i t ies a n d  i ntere s ts o f  th e i r  
s tuden ts . 

I n  the past . e l ementary school art curri cul a  h�Ye focused primari ly on pro4�c 
t;4'i, ot= art pro-ducts w it"l 5"'� �x�rci -;�"" f n i"f)'J�ci tlti cn or �:xe-miMtf on -?-f ,1 r"" 
objects from other t imes and pl aces . Al mos : al ways the  art forms studi ed 
rel ated t� trad1ti ona l fi ne arts and cr-afts . Today I s students are growi"ng up 
f n  a kal e 1 doscopi c  worl d of visual forms . Students must be prepared to respond 
a nd to contri bute to th i s  worl d as they matu re . Some of the art fonns whi ch 
they encounter and shoul d be more aware of are : 

FINE ART 

Tra d i ti on a l  Ga l l e ry Arts ( drawi n g ,  pai nti ng  p·ri ntmak i-ng . s cu l ptu re )  

Newer Medi J ( photography, fi l m, v 1 deotap�, other el ectron i ca l ly created 
i mages) 

Conceptual Art Works .  Happenings, and Other Impermanent Art Events 

EVERYDAY OR FUNCTIONAL ARTS 

Crafts ( fabri c ,  pottery,  metal and \"IOod, ;ork , gl as s ,  other hand-crafted 
objects) 

I ndustri al ly Oes i gned and Machi ne-Produced Objects 

/ Popul ar arts ( personal a dornment , advert1 s f  ng,  mass medi a )  

ENVIRONMENTA L ARTS 

Interi or , Arch i tectural and Landscape Desi gn 

Ci ty,  Reg ional . a nd Worl d Pl anni ng 

Thr-ough mass  medi a programni ng,  travel . a rt o\hi b i ts and museum v i s i ts yc,ur 
s tudents wi l l  have experi enced some of these vi sual forms . They may be fa
m i l iar  wi th the many hi storic� l  a nd geograph i c  vari ations i n  everyday objects . 
Even so , they may not have l earned to analyze cri ti ca i l.Y the way art forms 
affect thei r l i ves and thf l i ves of oth��rs . Pa rt of the task o f  the teacher i s  
to a i d  _the student i n  deve l opi ng abi l i ti es to >ercei ve se lecti vely and respond 
cri t ical l y  to the vari ety of a rt forms . 

How can individual v11riations among 1tudcnt1 bl acco,mmooated? 

Because students come with a vari ety of exper ences ,  abi H ti es ancl i nteres ts , 
students in  the sam(! cl assroom may requ i re r fferent experi ences to l ear11 a 
s imi l ar concept.  Offering a cho i ce of acth f ti es wh i ch rel ate to the same 
concept ·may hel p  students approach i ': from thai r own frames of reference . 
Acti vi t ies may vary i n : 



l evel of d i f f i cu lty 

mo<la of conveyi ng i nformati on ( visual images , •1�ri>�i i ns tructi ons, \�ri 'tten 
or spoken , or the u se of music  or mathema.tics ) 

need for ana lyti c or i ntui ti ve response 

amount of time and concentration required 

type of subject matter, art form and media used 

degree to which the acti vi ty rel ates to the dai ly  l i fe or past experi ence 
of the student 

degree to wh i ch the acti v i ty i nvol ves pre- structu red  i nforruati �n �r  
requi res imagi nati on or i nvesti gative analysi s. 

I ndi vi dual students vary 1n thei r capaci ty <1nd des i re to parti ci pate i n  ac
ti vi ti es . · Whi le  one student may spend l i ttle time look ing and more time 
,nanf pul atf ng ir.ateri a l s to create h i s/her own i nterpretati on of the exLtmi ned 
object, &nother youngster inay spend I l onger time exami ni ng nnd understandi ng 
an  object and have no des1 re to create a u ni que i nterpretati on . Art acthiti es 
can be structured t n  a combination of group l essons . These shou l d  convey 
concepts and f ndivi dual i zed act1 vit1 es whi ch pemi t students to learn 1 n  ways 
which are most meani ngful to them. 

The u se of structured group l essons whi ch convey a concept c learly and which 
al l ow vari ety 1n executi on are most desi rabl e .  However, i t  shoul d a l so be 
poss i bl e  to al l ow for some i ndi v i dua l i zed l eurn1 ng time. Thi s  can be done i n  
an  " art corner" �or one to f ive students . The presence of simple medi a ,  books .  
pri nts , sl i des o r  repl i cas  o f  art objects can enhance thi s  a rea . Often stu 0 

dents ·  enjoy fi ndi ng materi a l s to bri ng to the art corner for e�pl ori ng and 
sha ri ng wi th others . They may bri ng a var i ety of medi a and found objects . 
They may al so bri ng outs i de resource materi a  1 s such as books or objects from 
the publ i c  or school l i brary or materi a l s borrowed from other communi ty re
sources . 

Consi derati on for others and attenti on to the envi ronmental i mpact of one ' s  own 
acti v i ti es are frequent outgrowths of the creati on and use of an art corner i n  
the c l assroom. Even very young chi l dren see the necess i ty of di vi di ng space to 
form a separate medi a  work area and an area for use of books and v i suals. The 
need for an area mon i tor or caretaker may also be recogni zed. S i nce  teachers 
as wel l as students vary greatly i n  the degree to whi ch they enjoy order or 
vari ety ,  thi s  type of work area would vary greatl y  from c l assroom to cl assroom. 
I t  shou l d  be created i n  a manner that contri butes to the teacher ' s pl easure i n  
the c l a.$sroom as we l l  as that of the students o 



00AL ONE: 

DESIGN KNOWLEDGE, PERCEPTUAL SK Ill� AND VISUAL SENSIT,VDTY 

The s tu dent has vi sual sens i ti v i ty and understandi ng of the ways des 1 gr. ,  i "I 
conj uncti o� wi th the content and context of a n  art produtt, affects a 'tr '!ewer. 

Sampl e-·Subgo&l s for Goai One ( pri mary grades to �i gh school )*  

Level l :  ( Pr imary Grades ) Students can 1 de111tHy simi l a ri ti es a 1'cd di fferences 
i n  l i ne .  col or. area . vol ume , and texture { the cl emc ilts of clss. f g11 ) ,  
i n  the envi ronment and i n  the vi sua 1 forms wh1 ch they and others 
create . 

Level 2 :  ( Intennedi ate Grades ) Students can i dentify a:-rd utiHze the pri nci 
ples of des i gn ( formal and operational } to exami ne a nd/or s.hape the i r  
imedi ate env i ronment and the visual fol"ms withi n thei r envi ronme�t. 

Level 3: {Jun ior Hi gh  School ) Students know that the el ements and pri nci p l e s  
of design may be  used i n  conjuncti on wi th subject matter arid media to 
create an emoti onal effect upon the vie�r. Students are aware of 
the ways a chat1ge i n  one des i gri el ement changes the ef fec:t of the 
others . 

Level  4 :  ( Hi gh Schoo l ) Students a re aware of  examples ( hi storical and  contem
porary )  whi ch show how des i gn and content of art products have been 
used to i n f l uence pub l i c  opi ni on .  Students  are awa re that  th e 
dynami cs of a des i gn resul ts from the � nteracti on of the amount,  k i nd 
and degree of any e l ement i n  rel a ti on to these qual i ti e s  of the other 
elements . 

I n  general � studen"s at l evel one woul d be pr·i mary grade students , al though 
some ol der students may need work on thi s  concept . Students at l evel one woul d 
be expected to expl ore the el ements of desi gn ( l i ne .  area , texture .  col o r  and 
vol ume) experi enti al ly rel ati ve to f i ne arts , e1eryday or functi onal arts and 
envi ronmental arts . Students at l evel two wou·· d begi n to understand how the 
e l ements functi on together to create des i gned fo1,n. Most books on des i gn refer 
to thi s as understandi ng  the princi pl es of dE!si gn ( order-vari ety, ba l a nce ,  
proporti on , rhythm-repeti tion,· domi nance-subordi nati on , apposi t i  on-transi ti on ) . 

Goal one i s  an extremely i mportant goal i n  that i t  i ncreases the abi l i ties  of 
the student rel ati ve to al l the other goa l s .  3efore anythi ng e l se ,  students 
must have the sk i l l s  and comprehensi on necessary to see al l manufactu red and 
naturai vi sual  forms as des i gned obj ects whi ch can be analyzed aestheti ca l l y .  
Then they are better prepared to create thei r own art work s ,  respond to the art 
of others and make respon s i b l e  cho i ces regardi ng thei r v i sual envi ronment .  

That the el ements of  desi gn can  be found everywhere comes as an  exc i ti ng 
reve l ati on to many stu dents . As they begi n to Lnderstand the way the el ements 
go together, are s imi l a r a nd d i fferent . and affect one another, the foundati ons  
for creati ng a nd responding. to art forms are l ai d. Students al so 1 earn a styl e 

*Al though this guide 1 s des i gned primari ly  for use by el ementary teachers . 
samp l e subgoal s are i ncl uded for the secondary l evei to i l l ustrate the conti n
u i ty and thrust  of the concept \'/hi ch wi l l  be conveyed 5 and thus  provi de the 
teacher wi th a more coraprehensi ve u nderstandi ng c f  hi s/her rol e .  
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of probl em-sol vi ng as they progress i n  the s tudy of des i gn �  They beg'i�  to 
comprehend that ,  i n  a cl osed system, whether the s i mp l e  desi gn ground o f' a 9 "  
by 12 "  p iece  of  constructi on paper or the compl ex desi gn grouri<i we ca1 1 space
shi p earth . i f  you change the rel ati onshi p of or:e part to uno-ther the whol e i s  
affected. 

Do  the content and context of an art prodt�ct rel ate to i_ts desi gn? 

Some "eopl a i n  tht: a rt worl d agree w i th C1 i ve be1 1 = ::i. s ta ct:!,nen i. �  '1 T, ,e r r:prc
sentati Ye el ement in  a work of art may or may not be harmful , but i t  i s  a lways 
i rre l evant o For to appreci ate a work of  art, we must b ri ng nothi ng from l i fe ,  
no knowl edge of i ts affa i rs an_d i deas , n o  fam i l i ari ty wi th its emoti r.ms . i' 
Others woul d agree wi th Ben Shahn in h i s  d i scus s i on of Goya. 1 s work , 11 • • •  i ts. 
beau ty i s  i nseparable from i ts power and i ts content . Who i s  to say ,ihen a 
weep ; ng face becomes a trenchant l i ne? And who may presume to knew that the 
1 i ne m1 ght have been trenchant ap art from the face? Whc can say that th i s  
passage of col or ,  that formal arrangement . th i s  k f nd of bru sh s trok i ng coui d 
have come i nto be i ng were i t  not for the i ntens i ty of bel i ef \"lh i ch demanded 
i t? "  For teach� ng young students .about design the second posi ti on seems to be 
more powerful . 

I t  i s  i mportant for students to know that whi l e  arti sts have u sed des i gn for 
i ts own sake , they have rnore of ten u sed des i gn to emphas f ze thei r i d�as , 
emoti ons or purposes . E l ementary schoo l  age students more. readi ly rel ate to 
art wi th a content and context whi ch i s  fami l i ar or i nteresti ng to them . They 
can see the effect of al teri ng a part of a desi gn i n  rel at'ionsh i p tt>' the total 
des ign most easi ly  by exami ni ng persona l ly meani ngful a rt for.ms . Too often 
des i gn is taught wi thout reference to anythi ng beyond i tsel f .  It becomes a 
movi ng about of bi ts of colored paper and does not transfer to 1 ea rni ng about 
the des i gn of the fi ne art objects , the everyday a rt objects and events , or 
e nvi ronmental art fonns whi ch a re e ncountered i n  real  l i fe .  Whenever pos s i b l e  
the teacher shoul d fi nd examp l es of  the el ements or  pri nci pl es of desi gn to  'be 
studi ed i n  somethi ng a l ready fami l i ar and i nteresti ng t11 students . Us i ng 
fami l i a r  l)bj ects , they can exami ne the effects whi ch parts of the des i gn have 
on the whol e des i gn .  For examp l e ,  the i mportance of appropri ate texture to the 
emoti ona l  effect of everyday objects i s  wel l  i l l ustrated by exami ni ng a fur
co·,ered teaspoon or a fur-1 i ned teacup . 



GOAL ONE 

LEVEL ONE : FINE ARTS 

As stuaents respond to or create art products , ask them to poi nt out _exampl es  
of  the u se of  a selected art el ement or el ements " Focus on  i'le 1 pi ng them 
unders tand the defi nf ti on of each element and th e niJ.ny var-i atf or,s o ;  cact, 
e l ement that are poss i b l e .  

For examp l e ,  as  each e l ement or characteristic o f  a n  e l ement i s  stud i ed �  have 
students make or bri ng examp les. If col.or is being studied,  first graders may 
enjoy fi nding many examples of the same hue ( red } which vary in val ue ( l ight or 
dark ) and i ntensity ( how vivid or dul l ) .  When many exampl es from cut paper� 
painted shapes ,  parts of magazi ne il l ustrations are gatherP.d , hel p students 
arrange them into a design which emphasizes l ight and dark and degref of 
f ntensityo If textu re h being studied, real textural objects and surfaces or 
v isual textures can be gather-ed and arranged in to a desi gn emphasiz i ng a 
characteristic such as the rol e  l ight p l ays i n  defi ning textures . For in
stance , al l the shiny refl ective surfaces might be pl aced together and a l l the 
rough dul l surfaces p l aced together .  

As s tudents bei ng to recognize the el ements of  des i g� and bacorrie sensiti ve to  
the visual vari ations poss ib l e wi thi n  each el ement, he·l p · them incorporate thei r 
k nowl edge in their own art products . Ask questions l i �.e , "How i s  a thi ck red 
jagged l ine different from a narrow curved b l ue l ine? . I n  what k i nds of pic
tures woul d  each of them fit best? What subj ects ,  feel i ngs and i deas do you 
thi nk go with each of these? Can you make up a speci a l  k i nd. of l ine that wi l l  
hel p you descri be some animal you l ike? Wou l d  a different kind of l i ne go wi th 
a s l owly swirm1ing gol d  fish and a bouncy puppy?" 

Look at how many ways artists who have taken a natural form such as l eaves have 
u sad the el ements of design to make different kinds of art products . I n  some 
pictu res or scul ptu res , the l eaves wil l  l ook al most l ike photographs of rea l  
l eaves ; i n  others , they wi 1 1  be more abstract�  bllt s ti 1 1  be l eaf- 1  ike . As you 
and your students vi ew these exampl es , examine how the specific e l ements are 
u sed in each art work and try to guess why each was u sed i n  that way. Ask 
students to l ook at di fferent kinds of l eaves in nature and make a design that 
describes something they think is important usi ng what they know about the 
e l ements of design in nature and in art. 

GOAL ONE 

LEVEL ONE: FUNCTIONAL ARTS 

Use the e l ements of des i gn to understand the everyday obj ects we use.  Gather a 
variety of smal l househol d tool s .  I f  you can . find p i ctures o f  smal l househol d 
tool s from other ti mes and pl aces . Look at  how the tool s are designed . 

Look for a specifi c  el ement of des ; gn in the tool s .  For i nstance an ordi nary 
househol d harmier mi ght be exami ned for l i ne ,  texture ,  vol ume ( its scu l ptura l  
form ) o r  col or . Compare the use of tt,e sel ected el ement wi th i ts use on a 
decorated hand carved ma l l et from the South Seas tr Afri ca and wi th a decorated 
gavel from our own meeting pl aces or courtrooms . 



That one form i s  not necessari ly  "bette r than" or 11worse t!-tan "  the other , 
but 11 .Ji fferent from 11 shou l d  be stressed . lhe di fferences i n  the w:;e of e l e
ments shoul d be exami ned i n  the l i ght  of , "How and why are they di ffei"ent? 11 

They may di ffer becau se the purpose of the object i s  di fferent , · they were made 
by a c:t1 fferent process , more or l ess time w&s spent by ·the peopl e or machi nes 
whi ch made them, and so on . 

Compari ng several common househo1 d haMmars which vary s 1 1  ghtly wi 1 i  show more 
subtle design di fferences for students to �xplore . Mhi ch handl e shape , which 
texture. whi ch col or woul d you choose for a certai n  task and why? Thi s  k l nd of 
consci ous attenti on to the des i gned qual ity of everyd�y objects wi l l  het p  
students a s  they create or sel ect objects for thei r own use and entertai nment. 

GOAL ONE 

LEVEL OPJE: ENVIRONMENTAL ARTS 

To hel p students become aware that the elements of das1 gn exi st i n  the envi ron
ment.  take them on a wal ki ng tour of the school or ar@as near the school . On 
each tour  l ook for a speci fi c el ement of des i gn .  Record student observati on s  
.as they begi n to f i n d  the el ement for wh ich  they are searchi ng ..  The teacher 
cil n  jot these down f n a notebook or carry a battery-powered c&ssette recorder 
and l et students tel l the recorder thei r examp l es . The teacher may take 
photographs wi th a sel f-deve l opi ng i nstant picture camera . Sometimes real 
objects can be p i cked  up or crayon rubbi ngs  taken from real su rfaces. 

Bri ng the record of student observati ons back to the cl assroom for di scussi on 
and use i t  to hel p  students make a p i cture s tory or des i  gl" a di spl ay about 
"Texture on Our Pl ayground" or "li ne Al ong E lm  street 0 u "Co lor on Ma i n  Street" 
or s�ne other sucn t itl e appropri ate to the el ement expl ored a nd the p l ace of 
expl or·ati on . 

As students become profi ci ent i n  recognf zi ng the e 1 ements of des.i gn as they 
occu r i n  the envi ronment , begi n to ask questi ons regardi ng the vari a ti ons 
pos s i b l e  i n  the el ement bei ng exami ned .a nd the appropri ateness of the vari ati on 
chosen i .n a speci fi c i nstance . For exampl e ,  what i s  the textu re of the pl ay
ground surface under the monkey bars?  l s  i t  di fferent from other pl ayground 
surfaces? Does i t  su i t  the way the area is u sed? What woul d be some other 
textu !"ed surfaces you th i nk woul d be good for th i s  pl ay area? How does the 
su rface change as the weather changes? For what reasons bes i des  -�ppearance and 
u;e do you th i nk thi s  surface was chosen? 

GOAL ONE 

LEVEL TWO: FINS ARTS 

At  1 eve-1 two , students are ready to synethes i  ze the i nformati on about e l ements 
of desi gn they gai ned at l evel one . The effect that tlie e ! ements have on one 
a nothr�r i n  a des i gn shoul d be a focus for l essons both in creati ng and respond
i ng t i> a rt works .  

Tak i n �  as a n  exampl e ,  one type of prod�ti on , .mural s "  bow can s tudents begi n to 
under ;tand the i nteracti on of the el ements to create a total i mpres s i on ?  Some 



students wi l l  need to see an i sol ated examp l e  before goi n g  on to exami nati on or 
c reati on of a compos i ti on .  For i nsta nce,  take a 1tectang l e  _of bri ght green 
paper and cut i t  i n  hal f .  Pl ace one-hal f agai nst a backgv·our.d of  1 9w i ntens i ty 
brick red .  Pl ace the other hal f (lgai nst a background of bri ght red . Whi ch 
green l ooks bri ghter? The difference i n  v i sual appearance i s  the resu l t  of the 
effect-- that col ors have on one another. Simi l ar i sol ated  examples  may be 
created for the other e lements . The rel ati onshi ps of  bri ght to dul l , smal l to 
1 arge , rough to smooth and so on are the means art i sts use to create order ar.d 
vari ety, bal a nce, proportion , domi nante , rhythm , oppos1 ti rm and trans it ions i n  
thei r  composi t i ons . The subject  matter can a l so  create rel at i onsh ips . For 
i nstance� the outl ine of a fami l i ar  subj ect �i l l  c ause the eye to g�oup other
wise unrel ated el ements together.  ( The pai nti ngs of Du fy use th i s  dev i ce 
e ffecti vely . ) 

. . 
. Look i ng at mura l s you wi l l  di scover they have been made for a variety of 
reason s .  The subject matter and des ign of  effecti ve mural s are re l ated to the 
total composi ti on and 1 ts reasons for creati on .. There a re mura l s  i ntended to 
mate patri oti c or pol i tical statements . Others are purely c:wcorati ve .  Afte r  
studyi ng a vari ety o f  mural s ,  thei r purposes and composi ti onal des i gn ,  students 
may want to create a pennanent or impermanent mura l for thei r school . Pi ck a 
top i c  of i nterest or concern to the students and l et those· i nterestd �es i gn a 
mura l . Di scuss the desi gned pl a ns a nd deci de on the best desi gns . Does the 
mural create the tota l desi red effect? I s  the· subject matter effecti vely 
cons i dered? I s  the compos i ti on bal a nced? How i s  the area di v i ded to create 
proporti on? Are the domi nant vi sual a reas rel ated to the domi nant subject 
mc1tter a reas? How i s  the domi nance achi eved? Are some el ements repeated? 
Wha t  i s  the effect of the repeti ti on  relati ve to the subject matter? 

The desi gner of the chosen work s houl d l ay out the total outl i ne and the rest  
o f  the s tudents can  assi s t  i n  i ts execution . Any · permane.nt work shoul d be of 
l ong-term i nterest a nd rel ate wel l to i ts si te .  Impermanent work s such a s  
b utcher paper mura l s may treat more topi cal i n tere sts and be more i ndependent 
o f  s i te .  

GOAL ONE 

LEVEL TWO: FUNCTIONAL ARTS 

The s implest everyday event can be desi gned and analyzed i n  terms of des i gn 
e l ements and pr; nci pl es . Through the centuri es and ; n  many parts of the worl d 
the shari ng of food has been a n  occa s i on when peop l e  have concerned themsel ves 
wi th the way the food , di shes , utens i l s  and  tab l e  coveri ngs  a re des i gned and 
a rranged to create a des i red effect .  Whether the occas i on is  s peci a l � such as 
Thanksg i v i ng di nner at· the Wh i te House, or a s impl e fami l y  di nner or a snack 
party for fri end s ,  the choi ce and creati on of  components and p 1 anni ng the 
effect of the total event can be a des i gn exerc i se .  

As i ndhi dL8al s o r  i n  smal l groups students c,in determi ne what form of " feastu 

they woul d l i ke to desi gn . As they pl an the components , they shoul d cons i der 
the el ements and pri nci pl es to create a n  event wi th suffi c i ent order a11d  
vari ety to be vi sual ly i nteresti ng . What vari ati ons on  each e l ement shoul d be 
sel ected for each component? That i s , what col or or textures i n  foods . di shes , 
u tens i l s  and acces sori es shoul d be c hosen? How shoul d they be arranged? What 



effect do the) have on one another? I s  there a cente� of i nteres t? ! s there 
repeti ti on of some el ements? I s  there contrast  or oppos i tion? What  k i nd of 
bal ance is p l anned? As the sequence of fo�ds is served, wi l l  the t�ta1 vi sual 
effect remaf o i nteresting? I n  desi gn-I ng thi s ev�nt the functi onal cons i dera
ti on of the sui tabi l i ty of the choi ces to the occasion s tha effects of food 
tastes·on one another,  the di ffi cul ty of preparation and the l i mi ts of a budget 
for the event may be cons i dered a s  they. affect the vi sual qua l i ti es . 

GOAL ONE 

LEVEL TWO: ENVIROHMENTAL ARTS 

Landscape and garden desi gn can prov1 de many exampl es both i n  the imrtedi ate 
envi ronment and from art history wh i ch s tudents can �xpl ore i n  terms of the 
p ri nc i pl es of design .  A wal k through most suburban nei ghborhoods w i l  1 reveai 
symmetrical and a symmetrica l  bal ance i n  the arrangsmer.t of shrubbery a round th� 
entrances , rhythm-repeti tion i n  the f l ower beds  or tree pl anti ng , proportio!l .i n 
the d iv i si ons of the spaces and so on .  

Photographs of famous gardens can be exami ned to d i scover - now the el ements of 
des i gn can be u se.d together to create the order a nd vari ety cha racer, sti c of 
good l andscape desi gn .  The very fonnal symmetri cal l y  ba l anced garden of 
Versai l l es can be compared to the asymetri ca l ly bal anced,  more natura: appear
·i ng moss gardens of Japa n .  The formal but asymmetri ca l Japanese rock gardens 
1 i!ce  Ryoanj i �  c reated for aestheti c and symbol i c  pu rpose.s , can be compared· and 
contrasted wi th the other gardens . 

3y ask i ng questi ons about both the everyday and fa.i'lous garden des i gns ') students 
can  begi n to understand how p l anti ngs , stones , scul ptures , water, fountai ns and 
other l andscape components can be put together to create a purposeful and 
p l eas ing des i gn .  Sample  quest; ons mi ght be : How i n  these gardens i s  domi nance 
or emphas i s  created by us i ng  contrasts i n  the s ; ze » di recti!)n and character of 
col or ,  texture ,  l i ne ,  area and vol ume? How many textures can you see? How i s  
texture used to create rhythm? How i s  color used to di v ide spaces? What are 
the most  important l i nes i n  the desi gn? How i s  the total composi ti on bal anced? 

As students can i denti fy and expl ai n the creati on of ba l a nce , proportion , 
rhy thm- repeti tion , dominance- subordi na ti on ,  oppos i ti on- trans i ti on i n  the 
inmediate l andscape and i n  photographs of famous gardens they mi ght be i nter
iasted i n  doi ng a photo essay, fi lm ,  or a sketchbook of l andscape des i gn i n  
thei r nei ghborhood or sel ected area of thei r communi ty ;  p l ann i ng a l andscape 
des i gn for thei r home or other c hosen s i te by drawi ng ,  maki ng a model or di sh 
91rden , co l l ecti ng garden des i gn s  from di fferent types of pe ri od i ca l s and 
compari ng thei r compos i ti onal and practi ca l  qual i ti e s �  p l ann i n g  and executi ng 
the des i gn of some impermanent 1 andscape component such a s  annual  fl ower beds 
i n  the school yard or at thei r home . 



SAMPLE COU RSE GOA LS r oR PR .JGRJ."-.M GOA L O N E :  LEV[L ON E 

Dr.-s1gn Knowledge, Pcruptuai �kills and Visual Sensitivity 

The st1,1de nt  can  i dent i fy s i rl i l a r i ti es a nd d i ffere nc e s  i n  l i ne ,  co l o r ,  ar'-"a , 
vo l ume and texture , i . e . , the el ements of  des i gn ,  i n  the env i romnen t and i n  the 
v i  su� 1 forms Hh i ch '! re rre--ttPd by the $tuct0 11 t  an d by 0ti-!Prs Tli� s +vdP.n·t 
k nows : 

LIN E :  

a )  ways 1 i ne s hows d i recti on ( hori zonta l , verti cal , d i agonal , c urved ) 

b )  ways l i ne can show qua l i ty ( t,l urre d/ exact ,  th i ck/th i n ,  stat i c /dynami c ,  
i nterrupted/conti nuou s )  

c )  the fol l owi ng funct i ons of l i ne :  defi ne � space ; record an act i on ;  sug gest 
movement ;  i nd i cate di rect i on  

d )  ways in  wh i ch l i n e  can  be u sed to e xpress  emoti on , sens ati on ,  i deas . 

AREA :  

a )  that two-d imens i ona l . space has  wi dth and  hei ght ,  and  i s  ca l l ed pl a ne ,  
a rea , surface , or  s hape 

b )  that pos i ti ve a rea i s  the� area occup i ed by the subject matter of a rt 
work 

c )  that the negat i ve area i s  the area s urroundi ng the subject matter d rea of  
the  a rt  work . 

TEXTUR E: 

a }  t h a t  t e x tu re i s  the s u r f a c e  q u a l i ty o f  a ny th i n g tou c h ed � n d / or s ee n  

b )  that v i su a l  texture may be devel oped through the u se o f  l i ne ,  co l or ,  l i gh t  
a nd shadow. 

COLOR : 

a )  that hue i s  the name of  a co l or and  c an recogni ze and  name many hues 

b )  that v al ue i s  the deg ree o f  l i g htness o r  darkne s s  of a hue  

c )  that i ntens i ty ·i s desc ri bed i n  the fol l owi ng way s : b r i g h t ,  du l l , neutra l 

d }  way s i n  w h i c h  c o l o r  re l a t i o n s h i p s  m ay b e  def i n e d  { p r i m a ry f a m i l i e s , 
pos i t i on i n  the spectrum ,  vari at i ons i n  hue ,  c u l tu ral i n f l uences , emo
ti ona l  conten t ) . 



VOUJME: 

a }  

b )  

_ ,  

d }  

that V!l1 ume exi s ts i n  a nd defi nes three-d imensi ona l  space 

that mass i n  ,1rt i s  the vol ume whi ch materi a l  th i ngs di spl aGe 

.. r.. ..... '·/ ') �� <: ,.,; a r+ l'l )"' d i ri �ri;lt".:l � rH1 th;if" n1�flV of thPITI conta i n  ooen soace 

( � r;;J1 ; tectur-e , pottery.  etc . )  

thr1t the i l l us i on of mass c an be created on a two-di mensi one.'I surface . 

SAMPLE COURSE GOALS FOR PROG R AM GOAL ONE:  LEVEL TWO 

Dl!sirp, Kn0wledg.,, Pgrceptual Skills aml Vi,ual S ensifo;ity 

The s tudent  can i deanti fy and  uti l i ze the pri nci pl es of des1 gn ( forma l and 
operati ona l ) to e xami ne a nd/or shape the immed i ate en v i ronmen t  and the vi sual 
forms wi th i n  the envi ronment .  The student k11ows : 

a )  that the formal pri nci pl es o f  desi gn i nc l ude proporti on , bal ance . domi n
ance , subordi nat ion , rhythm , repeti t i on ,  opposi t i on ,  tran si ti on 

ti }  that operat1 ona l p r-i nc i p l es o f  des ign  i nc l ude prox im i ty ,  s i mi l a ri ty ,  and 
cl osure . and miderstands how they contri bute to crder and va rf t)ty i n  a 
work 

c )  ;rnd can i dent i fy exampl e s  o f  each formal and opera ti onal pri nc i p l e  us i ng 
fami l i ar v i sual objects as exampl es 

d )  �ow to  crea te a s i mpl e examp l e  wh i ch i l l us trates knowl edge o f  the p ri nc i 
p l e s  o f  des i gn .  



GOAL TWO: 

TECHNRCAL KNOWLEDGE A�JD SKI LLS 

The s tu dent has k nowl ed9e and  prob l em- sol v i ng sk i l l s  1 n  the u se o f  the tool s ,  
ma ter i a l s and proces ses.  nece ssary to c re a te vi sual fo rms wh i ch p o,;sess a es
thet i c mer i t a nd c ommun i c ate h i s/her  i n tent .  Samp l e  Subgoa l s  for Goa l  Two t rom 
s imp l es t  to mo s t  compl e x .  { P r i mary g rades to  hi gh school ) 

Leve I l :  
i ?r i ma ry Gra de� ) Students c a n  s e l ec t  and  u s e  s i mp l e  too l s a n d 
mater i a l s  to create v i su a l  forms . 

Lf-wel 2 :  ( I n termedi ate Grades ) Students are aware of and c a n  expl a r n ways 
i n  whi ch recogni zed a rti s ts have used tool s and materi a l s .  Stu-
dents • sk i l l  i n  using tool s and materi a l s  i s  i ncreasi ng .  

Level 3 :  ( �iuni or Hi gh School ) Students ' k nowl edge of  a rt techn i ques shou l d  
i nc rease  beyond thei r own product ion  level s ;  however , the p roducts 
whi ch  they may produce shoul d have  arti st i c meri t about wh i ch they 
can verba l i ze .  

Level 4 :  ( H i gh School ) Students are abl e to recogn'i ze many of the techn i ques  
used  to c reate art forms . They are abl e to recogni ze the i mpact o f  
the techni cal  process upon the fonn of  the object . They a "'e a bl e to 
des i gn successful ly  us i ng a t  l east one materi al and techn i que to 
convey thei r i ntent  to an u nb i a sed obse rver . 

Goal two rel ates to the orowth o f  student ' s  ab i l i t i e s  to c reate art  fonns and 
ta understand the art  techni ques of  others . E i ementary school age ch i l dren 
vary greatly i n  the i r  readfnes to use too l s and materi a l s .  They a l so  va ry i n  
a bi l i ty to recogni ze tech ni ques u sed by a rt i s ts .  I t  i s  al so l i ke ly  th a t  a 
s i ngl e student m i ght evi dence a di ffe rent abi l i ty l eve l when produci ng a r t  
works than when a na lyz i ng o r  de sc ri bi ng them . For examp l e ,  a t  t h e  knowi edge 
l eve l , a th i rd or fourth grade s tudent may l earn to recogni ze a n d  name seve ra l 
of  the ways  arti s ts c reate i l l u s i ons o f  three d i mens i ons on  the fl at s u r face  o f  
drawi ngs and pa i nti ng s .  However !/ at  the sk i l l l eve l , the s ame s tudent may not 
u se any of these  tech n i ques i n  the drawi n g s  a nd pai nti n g s  whi ch h e/ s he c reates . 
As the c h i l d 1 s i nd i v i dua l read i ness permi ts , he/ s he wi l l  uti l i ze the k nowl edg� 
i n  ski l l  devel opment .  The 1 1 l a g 11 between k nowl edge and i t s  appl i c ation to 
actua l producti on s houl d not occas i on d i s comfort i n  the teache r ,  b ut  s houl d be 
accepte d ,  s i nce two types o f  l earn i ng a nd performance a re occurri ng . 

The teacher needs to prov i de i n fo rmat i o n  to devel op k nowl e dge sy stemat i c a l l y  
a n d  to  prov i de e xperi ences to  deve l op sk i l l s .  Students need · the opportuni ty .  
when produc i ng the i r  own a rt products , t o  choose the materi a l  an d  techn i qu e! 
�,h i c h wi l l  best con vey the i r own ·i dea s .  To thi s end they need to l ea rn the 
vari ety of ways  a s i ngl e too1 or materi a l  may be used for express i ve pu rposes . 
An examp l e  of c! method wh i ch s tudents may u se i n  l ea rni ng to expl ore th i s  
v ari ety fol l ows . I t  i s  ba sed on the same s trategy whi ch was gi ven i n  the 
i ntroducti on for deve l op i ng a var i ety o f  l essons from a s i r,g l e goal 5. ta teme nt .  



FOCUS: "Hnw many ways c;;n sci:;sm1 !JCJ used?" 

f'Lf-\NNl NG AND W�Cl lSSION : 

( I n thi s  sc:c t i on te :ict1ers l i s t  responses nonj udgmenta1 1 y  a r1d then focu s on 
s pec i f i c p ra c t 1 c a l  o ne s . )  Ask , " Hhat a re s c i s s ors u �,ed for ·t 11 " Wha t el se cou l d 
they do ? "  L 1 s t  al l the uses o f  s c i s sors .  a ccept" in g  the mQst  impract ; ca l a nd 
-. �  : 1 � �-: + ..: u r. : ,Lr:- � r  r�.; .... r e-r°" ,-1= +�(? r'""n."t'�n rt� :? ';�r� .; th e i rt(• .; �--.• c;-:- i S :"" ('"'"' ! .!r ,,.r 

� r: , 'i ct .. '":r "J1.-,. ",mb.e r o f  i te;ns c on tj i ned i n  the i de..a . T�� most  comon a rt i 
- re "  o t  u s;: bee om,. so entw'l"necr int11ei r pri mary fLw- ti ona l us·e�er..:-e-:'lse-tb he 

_.1b l e  to set. them i n  new wdys . They become pr i sons orderi ng a nd res t rkti ng our  
response s .  Once you 1 ve  brok.en th i s  barri er a rid the chi l dren  " i de a "  free ly you 
can chan!le the focus . When the l "t sting process has been exhau sted, begi n to 
categori ze tne uses for ,;ci  s s01·s . Al most certain ly  one of  the categorf es  wou 'i d 
be uses of sc i ssors wi th pa�er . It i s  upon th i s  category that the next secti on 
wi t l  focus . 

EXPER IMENTING: 

l. i th di fferent U nds o f  mater i a l : ( newspaper, brown bag s ,  constructi on paper , 
p i a s t i c  bag s ,  cardbonrd )  u se sc i s.sors as many ways as you can . Th i s  mi gh t  
i ncl ude r·i pp i n g ,  z ·i gzagg i ng ,  fri ngi ng . scor i ng ,  rol l i ng , fo 'l d i n g ,  curl i ng ,  
punch i n g ,  tabbi ng a nd s l otti n g .  
EVALUATING :  

let s tudents reexami ne prev i ous sc i ssor work projects and make sugest i o ns as  
to how they woui d change them , tf  they woul d i i n  the l i ght of r,ewl y found 
tech n i ques . I f  they w i sh to redo previ ous work a l l ow them to do so . 
SUMMARY: 

JJ.1 though th i s l es son lias a moces t  objecti ve ,  expandi ng the u se o f  sc i ssors a·r, a 
too 1 , i t  (",hatters the myth that ch i l dren of  a g i ven age or even adu l ts  have� 
control or awa reness of  the d ime ns i ons of ev-en a s impl e tool . Try th i s  wi th 
other ba s i c tool s and  i dea s .  Th i s  k i nd of exerc i se stretches ex i s ti ng hori zons  
to i nc l ude a l arger fi el d of choi ces { l i s ti ng uncri ti cal ) and di scoveri ng why , 
h en and how to  use  those choi ces { categori z i ng and j udg i ng ) . By e ngag i f' ; i n  

th i s  mode of th i nk i ng about a rt , students can grow i n  thei r a bi l i ti es to 
respond to and to create a rt pro ducts . 

GOAL TWO 

LEVEL ONE:  F INE ARTS 

Opportun i t i es to expl ore materi al s and techni ques i n  the manner i l l ustrated by 
the sci s sor examp l e  s hou 1 d characte ri ze sk i l l  devel opment exerc i ses :.it thi s 
1 eve1 . As stu de nts ga i n  fam i l i a ri ty wi th the poss i bi l i ties  for di vers i ty of  
express i on i n  each  materi a l . tool and  process . they s houl d be 1? ncou raged to 
choose the materi a l . tool  or p rocess  most appropri ate to the1 r pu rpos e .  

For exampl e ,  the prob l em , "Make an a r t  objec t whi ch s hows {your name } i n  the 
ra i n ,  su n ,  snow , w i nd  or other  k i nd of wea ther you wou l d l i ke to show t " coul d 
be approached by i nstruct i ng the students to choose the ma ter'i a l s and th e 
method so they can  make  the object they create s how wha t  they wa nt i t  tu s how . 



Students m • y rPo k.e  d i fferent oojec ts , , raw i ng:=. ,  pa i n ti fig s ,  c u t  pa�•E.'r des i gns , 
c,r 1  l a ce:. t pap�r- :; .:: :: 1 µ tu re _ ,  p1 a s.ti c i nt· sr. , t l pt.ur�c:; _ ,�tc .  ,ome may wi sh � o 
u-ea  �•" a '. . ::, t j e ,� t  wln cti has  s rr·c i  0 1  meam ng only for t:1emse·1 ves . Othe. s may 
W i  , to c0:'',nuniLa t r  i clea s or fec 'l i n, ·s to he l p ether:; fe_ ·; l i ke they rii d a :, �hey 
e� .,er i enc,:d ,.he wf: ,1 ther cr1nsen . Sti l l  others may want to �.:i. :� e  sometl1 i ng 
vfsua l l y  p 1 ed s i n g an r.1 not be a5 concertH!d  1:r1i ti1 contmun ·i catinfi how th £:y fel t .  
Try to  enco�H"age each chi l d  wrio wan t s  to  te1 1 what he/sh� i s  do i ng ard t(l · t�l l 
ut>n l.t:l� ?!U ) �l.:I! ; 1.,& , :.,. U i , ,.: � .... \ .. 1 ·, : , ; "L..� :�::!.:� :: �r:: p::.:-:i 

GOAL nvo 

. LEVEL ONE:  FUNCTIONAL ARTS 

The crea tion of  a p �rsona l ly mean i ngfu l , functi ona l l y  des i gned obj ec t can g i ve 
genu i ne pl ea su re to most  young s tudents . An ex.ampl e o f  an acti v i ty tih i c li 
a l l ow�; thi s fo1 1 cws . Al most e very young:-:;ter has some sma.1 1 obj �cts whi ch are 
t reasiJred. Creati ng a conta i ner for thos1::- obj scts c an  g i ve a 1 evei -one student 
the opportun i t.}' to l ea rn a nd  extend te.chn i ca l  st.. i 1 1 s . 

T1.1 crea te a conta i ner ,  the s tudent must dec i de on the s i ze and shape necessary 
to make a func t i ona l , thdt i s ,  so the trea su !'ed objacts wi l l  f'i t and be 
acces si bl e .  The s tudent can then sel ect the best ma teri a l  and techn i que f01• 
the con tai ne r .  Some students might  cut and gl ue p i ec.es o f  fe) t to c reate a 
sma l l ,  co1 orful fabri c. tx1g or e nve l ope . Some m i ght ho1 1 ow a sr.ul ptu r,�d water
hJse c l ay shape , or drape a s l ab of waterta se cl ay over � compre ss i b1 e  form of 
taped new:;:papers . Some m i g ht l! Sf: fabri c and paper to covet rl n ex i s ti ng c a rd
board � metal or wooden con ta i ner wi th su rface decorati on s .  Some mi ght drape 
paper mache s tr ·i p s  ov,.?r a p l a st i c i ne mol d  then pa i nt i t  �hen i t  i !'>  removed a nd  
t rhmted . { Th i s  requ i re s  severa 1 l ayfrs a nd i s  not for- an i mpati ent  student . }  

The overa l l  des i gn ot the conta i ner s houl d su i t  the i nd i v i dual student and the 
obj ects to be conta i ned .  Stu.dents shoul d p1 an a ny surfa ce decora.t ·f •Jn so i t  
f i ts the contai ner a.n d  uses what has been l earned about de s i gn el ements . 

Some s tudents may enj0y l ook i n g at p i c tures  of con ta i ners peop l e have made i n  
the pas t and i n  other cul tures ,  Others m i ght �njoy seei ng some of the v i� u a l  
products produced by  thE.• mo:je i::n packagi ng i ndus try .  See i ng the va ri ety of  
de s i gns wh 'ich peop l e  have used i n  crea ti ng conta i ners for everyda.) u ,;e may 
·/ r s p i re students to try new desi gn tec h n i ques i n  mak i ng tnei i O\'m contar ners . 

GOAi. TWO 

LEVH. ONE . ENVIR ONMENTAt ARTS 

Very yo1.1Pg s tudents u s ua l l y  ha ve i "it t1 e opportun i ty to man i pu l ate tne i r en
v i ronments . Beca. u s e  pa rents , tea chers and other adul ts tend the env i  rorimen t ,  
often wi thout comment. or expl ana t i o n ,  .s tudents  ma.y have 1 i tt l  e awarene;. s  of 
�-a, a t  i s  i n vo h 'er: i r.  chang i ng o r  mai n ta i n i ng an e nv i ronment . What they do k now 
i s  o ften re f l ec ted i "  the i r ro 1 {?- p l ay mg act1 v i ti es , s i nce i n  the se act i v i ti es 
they may assume control l i ng rol es . 

Wi t '1 i n  the c l a s � romn , whenever i t  i s  foa s i bi e , teacher!. shoul d df'i ega t P  er.•• 
v fronment , 1 n•spon-,,: i bi 1 i ty to the students . The s.h�.red 0nv i rGn;nen t  o t  th� 
cl ,:i s s room ctemands  that each s tudent contri !:luV-: to the mai n ti,,nancr. :..,f phy s i ca 1  



ordt? r and c 1 ea n1  H ies .,, .  Mot tea chers nave techn i que s for ensuri ng th ·i s .  The 
di scus s i on of t11e '\.;ny ':' "  as wel l as the " l lol'o'? "  of these tech n i ques  wi l 1  he l p  
s tudents understand the s i gn i f 1 c a n ce o f  the i r contri buti on . 

The enhtinccment o f  the comfort and v i sua l qual i ty of  the c l ass room i s  al so 
a ;, a r-eil in wh i c!1 s tu dents  can pa rti c i pate . To beg i n ,  cons i der u s i ng a n  i n
, m-r.h:11 r. 1 as s  d i scu�s i on ti me to . di scuss ques ti ons 1 i lce the fo 1 l ow i n q .  at 
r egu 1 ar 1 .  terva l s  or dS c hanges 1n tne season s or act i v i t i es wa rrant i t .  What  
T5 --t1e 7ost comtar:tah.1e and attracti..ve-war to arrange the c l assroom Furn i ture 
for wh t ,-:e are doi ng?  Wha t co 1 ors can we use to decorate what surfaces ,  for 
rn s rance co l o, ed butcher paper to cover bu 1 l et i n boards or certa i n tab l es?  
i-thc;1t art  obj ects , p l ants . or  fo•.md objec ts s houl d we di spl ay and how s hou l d we 
d'i sp l dy them? Shoul d the space i n  tht1 room be di v i ded �Y the way we u se i t? 
How r.a11 111e di v i de i t  wi thout pu rchases? Di scussi ons of thi s sort c a n  a i d  
s tudent., ' awi.lrcness , unders tandi ng a nd part i c i pa.t i on ( i nd i v i d ua l and grou p )  i n  
shap i ng and ma i ntai ni ng thei r immedi ate envi ronment .  

GOAL TWO 

l EVEL TWO : FiFJ E ARTS 

Some srudents enj oy l ook i ng th rough a rt book s and peri odi cal s .  Encourage them 
to l ook for reproduc ti ons wh i c h  show the s ame subj ect  matter but u se d i fferent 
med i a and techni ques . Hel p them focus on the effect the materi al and techni que 
hav,, on the v i sua l  form of the a rt work . Prov ide opportuni t ies  for them to 
share thei r i n formati on wi th othe r students . Th i s  hel ps s tudents bu i l d  a l arge 
v i sua l  vocabu1  ar ly  of  art tech ni ques whi ch they recogn i ze .  Demons trati ons  by 
the teacher or other competent person o f  how some of these techn i ques can be 
done us i ng ava i 1 a b1 e ma te ri a l s  w i l l  bu i l d  s tudents ' vocabu l ari es of tech n i ca l  
sk i  1 1  s .  

A s  s tudents work o n  creati ng  thei r own a rt obj ects , provi de choi ce i n  materi a 1 s 
and processes . Encouraqe students to repeat  a n  i dea i n  another medi a or i n  the 
s ame medi a u s i ng a d i f ferent techni que . He l p  them focus on how the cha nge i n  
the materi a l  o r  proces s  cha nged the overa l l  e f fec t of the i r work . 

Some students may become fasci nated by one tec hn i que and enj oy e xpl ori ng i ts 
v a ri a ti ons i n  depth . They may profi t from l ook i ng a t  peri odi cal s devoted to 
that techni que or v i s i ti ng a n  a rt i st  who u ses that techn i que . A s econdary a r t  
teacher  or di stri ct consu l tan t  may al so he l p by offeri n g  addi t i onal  techn i ca 1  
s:19gest i on s . 

These approaches a 1 1  ow an i n-dept.h approach to a n  art  acti v i ty wh i ch i s  person
-� 1 1  v m�_ani ngful to s tuden ts . Je nne Bruner proposed the coricevt tha t at  s ome 
l ev� orexpert i s e  even the younges t ch i l d  ca n emu l ate a ny adul t p rofes s i on . 
Th i s ap proach to t1 rt  acti v i ti es a l l ows the student to emu l ate the ki nd o f  
tec il n i c ,1 1  e�p l orat i on characte ri s t ic  of  some ga l l e ry a rt i s ts i n  our cu l ture . 

GOAL TWO 

L EVl:'t TWO: FUNCTIONAL AP.TS 

Becau se our soc i ety i s  characte ri zed by ma ss  p roduced objects and events for 
everyday . se a nd enterta i nment , students may have l 'lm i ted a\'ia reness of how 



hc! Se  are pN duc:ed and even 1 es s  et.per- i ence i n  creati ng the i r own . By cornpar
i 1g  the. tech n i oues o f  de �:i g11 , c rea t ·i c•n. a no d i s tr i b ut i o n  of everyday a rt p ro
d .ct�  i 1·1 pre-- : n t1 ;.1s tri a 1  soc i eti E: s  e nd our own i n<ius tr i a 1 soci ety ,  some students 
· y corne to fee1 t!leh· g r e a tes t i mpact may be i n  becom i ng c ri ti ca l  and voca ·1 

cnnstilih:Jr-s . Others may feel they wou i d l i ke to experi ence the techn ·i ques of the 
f1 iJ s :.: a-nd :;pend t ime c rea t i ng obj ects for them ... e l ves and a l i m ited  audi ence . 
St ·1 o :.hers may wa nt to 1 P.d r'Yl more about  tli, n rore�SP<; of  1 11 du .:: t r i .:1 l  r!pc; i n ,-, 
and  m� s :  produc ti on so th ey Cd-i'l become ihe " tastemakers" of our soci ety .  

S ,  udent:, can  l>e hr:1 pe d  to ach ieve awarene5s  o f  these vari ou s stances i n  regar<l 
w t.he 1..reat 1 nn and sel ection of  the ever_ydey arts th rough " v a ri l?ty of ac t i v 
i t 1  e s  s · re-s s i  n g  t.he techni ques  by wh i c h  obj ects are crea ted . For exampl e ,  take 
fabr i c  producti on .  I t  i s  re l a ti vely e asy to f i nd l"esource µeop1 e i n  most 
communi t1 es who can demon strate c a rd i ng ,  spi nrd ng wi th a spi ndl e or sp i n n i ng 
\'ircr. 1 ,  dy i n g  -and ha nd weav i n g .  Books a nd f i 1 ms a re a va t l ab 1 e whi ch  show mode rn 
ft1c tor_y des i gn ,  sp i •nn i ng and us1: of computer control l ed looms . A t ri p through 
,1 1 oc a l  fabri c store can i l l us tra te the vari ety of fabri c types and patte rns 
made av ai l ab l e  by desi gners who use factory producti on and modern marketi n g .  

T ne  t.ecnritca l experi ence of  work i n g  directl y .  converti ng  raw fi rer� th rough  
c ar - <  i ng �  sp i nni ng and wea v i ng i nto a p i ece of fabr i c  i s  va 1 ua b 1 e  e xper ienc€' 
wh i ch can gi ve i ns i ght  i nto the cons truc ted qual i ty of fabri cs whi ch woul d be 
u seful to the C'lnsumer .  c raftsperscn or futu re i ndustri a1 de si gner . Afte r the 
bas i c  techni ca 1 s k ;  1 1  s are 1 earne d ,  some students may desi re to use them to 
des i gn and create the i r  own funct ional objects . 

GOAL TWO 

Lf.\/EL TVliO: !ENVIRONMENTA L ARTS 

The concept tha t the tool s ,  mate r i a l s dnd process used to create en\' 'i ronmenta i 
a rt forms contri bute s i gn i  fi cant l:,, to the way they 1 ook can be approached 
e i ti'ler th rough work i ng di rect ly  wi th ma teri a l s or through e :<am i n i ng e>- i st 1 n g  
forms . Some students wi l l  prof i t more f rom the sk i l l  approach . othe rs f r0� the 
k nm'l' i ectge approa ch . The fo: l owi ng exerch�e shows how these two may be i nte
gra ted i n  an act i v i ty .  

Afte� a d i scuss i on abou t what  con s t i tutes an  i dea l ne i g hborhood , what students 
i 1 ke and d i s l i ke about the i r own nei ghborhocds , and how they woul d ch ange i t  i f  
they t:oul d ,  l et them se l ect  materi a l s  to crea te a model of thei r i deal ne i gh
bornood . As thty wo rk o n  these p roj ec ts ca l l to thei r attenti on the d i fference 
i n  the forms due to the di fferences in mater1 a l s and processe s . For i ns ta nce �  
a c ! ay mode l wi 1 1  probabl y be  mo re scu l p tu ra l  wi th curves ; a paper scu l pture 
mo 1e l wi l l  p robabl y s how the effects of fol di ng a nd have n�re a ngu l a r  compon
ents . 'f in s act i v i ty shou -l d  l ead  to a g rowth of techni ca 1  ski l l  i n  the u�e of 
th,e ma. ter-i a l  cho sen . Fo r i ns tance , s tudents work i ng wi th paper s hou l d ex tend 
thl:.' i r sk i 1 1 s  by expbri ng ,  sha r i ng and l earni ng new techn i ques for paper 
scu !  pt1J re ,  

A s  rea '!  envi ronmen ta l forms a re e xami ned i n  re l at i on to the o ther curr i cul a r  
gL a l s ,  ca l l  a t tent i on t o  the way mdteri al s and  techni ques i n fl uence the v i sud ! 
appe,1 rance o f  the env i ronmenta: forms . If  you have soc i a 1 s tudi es materi al s 
wh·i ch  show ne i ghborhoods  anct v 1 r l age� f rolil arou nd the worl d ,  these  can be-



uimod r e d  t _. thf' c rl i  1 ci re n '  s i deas o f  a n  i dca 1 ne i ghbor-hood a nd the ma te ri a l s and 
p ro...,:_ s. '" es  e,:am, ne.j  for thei r i n fl uence on s tructu re . Mud bri d struc tu res , 
s t r dw :. truc t u :·e s. ,  �10oden struc tu re s ,  s tee1 d nd concrete structures a1 l take 
ver-y d i  �f e rent .&orms because of the materi a 1 s and the process used  i n  the i r 
cons truc t i on .  

SAMPLE COURSE GOALS FOR PROGRAM GOAL TWO: LEVEL ONE 

Ti:i'hnh:al Knowll!dgc .tr.d Skitls 

The student  can sel ec t and  use s i mp l e too l s and materi a l s  to crea te vi s ua l  
f o rms . 

a )  Ttie s tudent i s  abl e to use a wi de vari ety of tool s ilnd medi a to produce 
drawi ng s ,  pa i nti ngs ,. p r i n ts ,  cerami c s ,  scu l pture , l etteri ng and grap i1 1 c 
desi gns , text i l es .  

b )  The stu dent k nows ways i n  whi ch techni cal ski l l s  are useful i n  i nteri or 
des i gn { tex ti l es ,  cerami cs , fu rn i ture constructi on , uphol s teri ng ) .  

c }  The stu dent knows ways i n  whi ch the devel opment and use of awareness can 
contri bute to se l ecti ng ,  changi ng and a rrangi ng i nter i ors ( i ndi v i dual  i s  
awa re cf the effect c, f  i nteri ors and ne�d for change ; creative prob l em
sol v i ng appl i ed to i nteri or des i gn ) . 

d )  The student i s  a b  1 e to cooperate wi th others to c hange the form of the 
c l a s s room or some· other a spec t of  the school  envi ronment by arrang i ng ,  
o.dd i ng or remov i ng v i sual  forms . 

SAMPLE COURSE GOALS FOR PROGRAM GOAL TWO: LEVEL TWO 

Technical Knowled11,1 and S kills 

The s tu dent ; s aware of a nd can expl a i n ways i n  whi ch recogni zed arti s ts have 
u �ed too l s a nd materi a l s .  Each s tu dent ' s  sk i 1 1  i n  us i ng tool s and materi a l s i s  
i nc reas i ng .  

a )  The s tudent can name and de sc ri be colTilTlon ma teri a l s and proce!.:, !>es u sed i n  
fi n e  arts , cra f ts a nd i ndus tri a l  des i gn i ng �  c i ti ng examp l es common to 
h i s/ her  experi ence . 

b )  The s tudent can se l ect mate ri a l s and processes for hi s/ her own art work 
ba sed upon the i r s u i tabi l i ty to h i s/her i ntent .  

c ) . The v i su a l  forms wh i ch a s tudent  c reates have s i gn i f i cance to that �tudent 
i n  term� of pu rpose and aestheti c va l ue as wel l as an i ncredse i n  techn i 
cal kno�l edge and sk i l l .  



GOAL THHEE :  

HiSTCJFHCAL J\NO CULTU R AL KNOINLf-[iGE 

The s t- i d ent  i �  aL; l ,:  to nicog1 , i z e trn· i n te n1ct i ons ,miong cu l tu ra l  pa �t,�rns , 
v i  J d 1  forms u nd th� fonc t. "i on:.: a nd 1:,u r po_es of a r t  a�  they v a ry i n  pa s t  an,j 
present soci r t i es .  

l evr.: 1 1 :  ( P r i mary G ·i:ide�, ) Stude nts c,r n  i der: t 1 i"_y fami l i a r  subj ec t ma tt<.! r  i n  a 
. 'o"iorl  of  a r t  even tholl qh  'i t  h1� ,; beP.n t rea t- e,,1 i � ,ji ffef�n -t '.'.' t�,1 ,-;  .., �  . .; 
dcri � ed from d i fferent h i s tor i c al peri ods a nd l ocati on� . 

Ltve; 2 :  ( J ntermer1 i .l te Grades ) S tudt?nts can recogni ze H ker,esses and di ffer • 
enres  i n  s tyl e o f  the same c ategory of art  product ( cha i rs ,  mask s ,  
e t c . ) a s  they re l a te to the form and purpose whi ch these obj el tS have 
served i n  v ar1 ous cul tures . 

Leve l 3 ;  { JJni or Hi gh Schoe l ) Stu dent s  reccgn i ze tha t a rti sti c s tyl e r. nd form 
a r-.?. i nf 1 uenced by the soc i eta l va l ues he l d  i n  the s ame ti me per i od 
and cu  I t_u re whi ch produce them . They beg i n  to recogni ze  some s pe
c1 f i c s ty l e s  appl i ed across a var i e ty of p roducts { for i nstanc€ , Art 
Nouveau i n  po i n ti ng , p ri nts . cha-. rs , l amps , j e.-,e l ry ,  c h )th i ng ) . 

Level 4 :  ( H i gh School ) Students a re abl e to di scrimi nate among a wi de vari ety 
of art fo rms  and ass  ·i gr.  them correct 1_y to the peii  od or  cu l ture that 
produced them . They a re abl e to ten some ways  that soc i etal val ues , 
techno·l ogy . spec i f i c  even ts . etc . , contri bu ted to the fcrm o f  contem
porary ,  popu l a r  a nd h i stori cal art fonns and a r ti facts . 

Thi $ goa l can be taught i n  conj unc ti on wi th soci al s tu di es experi �nce . As the 
cu l tures of other ti mes and o1 ac<�s a re stud i ed ,  the teacher shotd d attend· to 
the forms o f  Jrt , a rti facts a ;d env i ronmental des i gn foun� i n  the cul ture . Tne 
tea.c11er shou l d a l s o  no t i ce how the va l ue structure a nd l i fe styl e of c 11 1 tures 
are refl ected i n  the v i  sua 1 forms create d  in that cuHure·. 

At  l e ve l one students shoul d be afforded the opportun i ty of seei ng the vari e ty 
of  ways peopl e of di fferent pe ri ods and geograph k l ocati o ns have portraye1j the 
s ame natura l  phP.nomenon . Care fu l  exam i na t i on of fam , .l i a r natura l forms svch i:. S  
ani ma l s ,  bi rds o r  pl a nts i s  o ften an exerci se i n  the na tu ra l  sc i e nce s for 
s tudents th i s  age . Empha s i s shou l d be on 1 earn 1 ng to observe s c i enti f i ca l l y .  
As th i s  ac ti v i ty i s  ca rr i ed. on , the te_acher shou 1 d  s hLw how other cu l tures h a ·,1r:: 
rec.orcied images cf the na tu ra ·1 phenomenon �i t.udi ed .  Quest i ons regard r ng 1he 
va r i ety of wavs peop l e  have draw n ,  pa i nted a nd scu 1 pted the same · subj ect wi l l  
·a ri se . The t1 i srn%i or.s i n  re l a t i on to these qlieS t i on s  shou l d  emphas i ze that 
one wdy of portray i ng a s ubj ect i s  not better or worse than aMther . lir.:iwev ,: r ,  
one w,ly IT'ay be p re ferred i n  a cul tu re for rea sons p:?cul i a r · to tha t  t i me .:i nd 
p1 a,;e . The c ri scus s i ons may 1 ead  to goal four  and cri t ; ca 1  s k i l l s  wh i c h  ex pl ore 
reo '.,ors for p re ferr i ng one i mage to a no ther . I t  r; ay a l so l e ad to J d i scuss i on 
o f  :, t} ! es ,  a co ncept  wh i ch can  be prof i tab·!y  <�1.am i ned by some i ntermedi ate 
grade <. tudents . 

At l ev�: 1  two a ttent i on can be focu sed on o ne a rt1 fact or env i ronmeni;.a1  for1r1 and 
" it s  v a ri a t i ons . Tt1 e opportu n i t.1· to compa re many va ri ati on.; o f  the same a r t i 
fa . , fo r i ns ta t;c e ,  many k i nds of  cha i r s  f rom di ffe rent pl aces a nd t i rr.E: pe ri ods 
s tiou l d be a fforde: d  l eve l two students . As the s tudent exam i ne s  tht'.: se  va ri a -
t i o n s . ques t i on:; regard i ng  the re l ati on of cu l ture to v i s ua 1  form wi n a d se ,  



n : -; c J n  t,e at  th1:: l rve 1  of ,  ' \�hy re a K r ng  Loui 5 the Fourteenth cha i r ,me! a 
! iecin b 1 g  en ., 1 r s o  t� i t t ercnt? '' o r  " �  h at  J t e e x  amp i e -,  of the vari ous form s  wh i ch 
·1 umi1n d"1e 1 l i ng s  !1a vP ta�: en a �;d wha t a re s ome of  the r(;!o Sons t.hey have v ar i ed sc 
muc �, :  '' 

�1y exarni  n i  nq the rernai w· o f  arcl1 i  tecturil 1 fonn s ,  a rchecl  og i s ts make hypothe s ,% 
a.bout fami 1y  1 i fe s·t}'l es , the soc i a l structure , the N·rnorni rs , tech110 ! 0£Y i!n.-1 

i t: 1 1 9 i un i,) f a c u 1 tu re . How a re they ab l e to do th i s? what can sma l l er arti 
fi!· t .  s :;r  a-, r:o.oJ.i ng utt.ns i l.s , eating  ut-e-ns i t.s ,  chai rs and tab 1e-s te-1 1 u s  
c1bout the peopl e .,.,ho use  them? Look i n  your own and your fri ends I homes fo r 
a rt i fc.cts wh i c h  te 1 1  soraeth i n g  abou t your v a  hies and atti tude s . I f  your  
hou sehol d werP buri ed and  unea rthed severa l thousand years from now , wha t cou l d 
a n  a rcheol og i st di scover about your fami ly? 

GOAL THRE E 

LEVEL ONE: F I NE ARTS 

Sea rch .}'Our schoo l l i brary or  IED resou rce center for p ·1 c tu res of the s ame k i nd 
o '· obj ect  as  pai nted , drawn or  scu l pted i n  d i f fere nt per i ods  i n  h i story and  i n  
n 1 f f a rent cul tu. -es . F o r  eHmp1e  Ch i nese , Afri can , Ameri can west  and Roman 
horses . Look for a few examp l e s  wi th fu l l - page � ri nts whi c h  you cari show on an  
overheaj projector , mounted pri n ts or  � 1  i des . Ask s tudents what k i nd of s tory 
they th ·i 1k goes wi th each horse . Very young ch i t  dren  coul d improvi se  a s to ry 
a s  a group wi th everyone tel l i ng what the parti cul a r  horse p i ctu re l ook s l i ke  
to them and how i t  makes them feel .  

By ex ami n i ng  the cietai l s  of  the p i cture \rrt th the chi l d ren ,  you can i l l us tra te 
tha t the p i c t1. res te1 1 u s  a g reat dea l about the peop l e  who r i de or own the 
hor:,e .. .  )ou c a n  tel 1 them someth i ng about the p eopl e i n  these d i ferent p l aces  
dnd  d i ffo • ent  t ime s  th at wou1 a · he 1 p  them see tha t  the time and pl ace make a 
d i ffe rence . Peopl f' 1-Jho l i vea c,n the wes tern f ron t i er had to h11 ve  the-i r horses 
behavE> d i fferent ly  than  di d k i ngs  wno rode the i r hor5es fo ceremon i e s  a nd  
parade s . They u sed d i fferent  k i nds of s addl es  a nd  br i d l es . The ornamentati on 
hcl µ s  us  k now who wou l d  ri de the horse and how i mportont the person was . The 
a rti s ts drew the horses and  thei r gear c.o they fi tted wi th the t i mes and  
p l  aces . They can  compc.1re the di fferenc1� s  be tween wo rk s by a rt i s ts who rep re
sented the horse more rea l i s ti ca l l y  { a ttempti ng  to ach i eve mere s i mi l i tude )  and 
those who re presented the hors e more abs trac tl y .  Many we l l -known art i s ts d rew 
horse s ;  for e xamp 1 e ,  Fran z Ma rc , De gas . Tou l ou se La utrec , Fredri ch Remi ngton , 
Leona rdo · d ' Vi nc i . Mu ra l s .  statues . pa i nt i n g s  a nd fri ezes o f  horses ·"'ere done 
by a rti s ts i n  the Ta n g  dyna s ty i n  Ch i na ,  f i fth Centu ry Greece 1, I nd i a ,  Egypt y 
E t ruri a ,  Af ri ca a nd Rome . 

GOAL THREE  

LEVEL ONE :  F UNCTIONAL ARTS 

Hat� can be an i nteres ti ng  func t i ona l object for s tudents tn s tucy .  They can  
·..iear  them and Jct out the cu1 tu ra l  rol e and  va ·l ues that tl1e hat depi cts . They 
c a n  l oo �  for ha t s  i n  pa i n t i n g s  o f  d i fferent  peri od s anct see how ha ts cha nge 
w •  rh the way DPOpl e use them . They c an  d i s cus s  what hats s ay abo u t  the 'nea rer  
and how they we rP made du ri ng d i ffe rent h i s to ri ca l per i ods and i n  d i f fe rent  



p .:tr ts. o f  the w,J 1· l n .  r'. e s a 1 e shops , nm-.mage sal e s ,  h i-gh sc hool d rama <leµart:nen ts 
?. n (l . tudr r t ' � hti"'1e •, 0 Si:)Ur·· ,. �; of rea l hats to s tudy . Work hJts , r � i n  hats , 
s �1 crts  l• :, · s . rJ r.:., 5 H!, mer ' ', h ct:; , women 1 s ha ts , m i i i ta ry hats , ,\.rnr! r i c2.r. 
! rdi ,rn h-1t.s MlJ the r- owns I r ova i ty d re a l l  des i gned to f i t  the i r  us :? a nd the 
·; oc L: l  vr ec 1:,ri0m : ,: ro 1 e  of thP person wear i ng  the ha t .  Stucle nts  ca. n s tudy 

,�e L s e how they ,1 re a l i ke a nd ho1-; they di ffer. Thr-�y m i ght  
<:0 '1oarP ha t� frcn; co 1 ci  c l i mates wi th hats forrr. ho t  c l imates h at s  tt: at ,1n:i 
.._ •. ,, ,. .,.., '"" i H-1 h ,-, + � �· 11c1 t  -, re p1 :: i n .  Wha t can h�ts t.1?1 1 w .. ? Wh� t dn th�•,1 mS?;1ri ·r.o 
I e r -:.o:-, l r.. who \,r,:;;- r them? 

Hhfln s tudem: s  ac t out ro1 es w i th hats , i t  means they c an read i:tnd unders t.ind 
the 0 ·1 e  a 11 ij t  r1;p resents . Wha t k i nd of person woul d wear  the hat? \.lhe re and 
H'1en woul d they ·i i ve?  What woul d they do? The hat hel ps tel l the storJ . 

Some s tudents mu., want to c re a te hats to expre:;s ro l es they wou1 d 1 He to 
p 1 a:,r . 01 d ha  ts can be used as ;,i des i gn ground to 'rih i ch students may add 
1ttdteri a1 s s uch  as fe'l t  or cut papers to convey the rol e  they want to r�present .  

Other students may enjoy fi nd i ng d i fferent k i nds. of h ats i n  magazi nes a n d  i n  
a rt book s ,  then keepi ng a wri tten or drawn record o r  tel l i ng about them . Some 
students may want  to draw ha ts or cul cut mag;1z i  ne p i c tures of hats and wr i te a 
scntem:e er tt.JO bei ow thetr to make a p i ctu re s tory .  

GOAL THREE 

Lf:VEL ONE. :  ENVIRONMENTAL ARTS 

.-.e l ec t  si i des or p i ctures of your commun 'i t.y from the l i brary ot h i stori cal  
soc•i ety to u s e  wi th your c i a s s . .A.sk your students to joi n i 'n a trea sure search 
for hous.�s ,  bl! i  I di ngs and streets wtncr  �:e re bui l t  a l ong  t ime ago .  PiJ i nt ou t 
detai l s  on u pp,er parts of o 1 d bus i ness bui l d i ngs that wi l l  show wh i ch s.t ·i 1 1 
exi st even though the fi rst  fl oor� have been changed .  Ask your students to 
wJ tch on  the i r  way to and from schoo·1 for these ol der bu i l d i ng s  and come bcic(.:  
and report where they ,we . He 1 p  the s tudents  pu t a col ored p in  on a map o f  the 
a reC-1 to show where they have found a treasu r1:!d o l d b u i l d i ng .  I f  you ca n ,  take 
s l i de photographs of each one so you have a co l l ec t i on for the whol e cl as: to 
1 ook at and di scuss . 

For  examp l e ,  mos t  towns i n  Oregon h ave some houses wi th 1 a rge porc hes . These 
hou ses are deco ra ted at the peak of the roof or the entrJ1ce dnd above the 
\-ti ndows . Each hou se had i ts ornamenta 1 \'iOrk made by a craftsperson for the 

· fami l y  that bui l t the house . 

;1 sk  s tudents to thi nk about wha t hel p!, them recogni ze thei r  lioli se a s  di ff.eren + 

from thei r rie ·i ghhors .  Jl.sk them i f  i t  woul d hel p to have some thi ng uni que  bu i 1 �  
i n to the house  as  the ol d houses d i d .  Are there examp l es  i n  the town �i  peop l r  
do i ng s im i l a r th i n g s  today ?  Wha t does i t  do for u s  to hav(. houses a nd bui l d
i ng !:.  t fi a t  remind  u s  c,f  how peopl e he re used to 1 i v e? Ask the chi 1 dre n  to try 
to 1r. 1a9 i ne what peopl e s ' l i ves  we re l i k e  wt,en there was no  te1 ev i s i on ,  no mov i e  
tic u c:es , wheii oeop1 e en terta i ned  t'1�-:.mse 'i ves by s i tt i ng · on porches tal k r ng to 
ei!d other ., g et.t i ng tile ne\·Js f rom pdsser sby, p l ay i ng i n s truments , k eep i ng cool  
on  w.:irrn n i �hts or wil tc. i; i ng peopl e i n  horses arid bugg i E>s goi ng by . Oor-s  thi s 
i n,<• ge  mah: peoµl i fr.1: l more se-::t e<1 ; that  th i s  has been a home for peop l e  
fo 1· a l c 11 g t i me , that peop 1 e have ;,.<1 rerJ about th i s  p l ace f o r  a l ong ti m!! '? 



LEVE L Tli'VO F i t  L 1U·H!..• 

.v • r�. h _yo ur 1 i brc.ry and 1 ED resource cen ters  fo r boDk s ,  pri n t s  ,:m d  s l  i dt! 
� i ; 1,cti nns fo r exarno·! e :, o f  art  w<n·k s done i n  di fferent Cl! l tu r-es  J ncl pr: r· i ods i n  
r, ·i $ t ,; '"Y · As s tudents ,.ompa re the :.e .  th0y may become more recepti ve to d if fer
•· 1 1 1..  ,: ; m,:;., V ;  r.t f \. c.l f,tj 1.:tg 1 n  to s ee hi;W d ( t  n� 1 a ·c.�:s i,.O 'C[l t' 'rloj f:. tit!U!JI � 1 i vc-U i 1 ; 
.. .  1 · t . . � r�s l!lO 111-ijceis . Ta makt th i ng-s � i!'f·p l e,'" ft;-t- studen-ts , cl,oo-se conipar�ble 
!'!·arks  Fc t i •i s ta nce . a i l  t!1e work s coul d be o f  peop l e  d i n i ng or ·narch i ng i ri 
p roces � i on s  and pdrade s .  

, me o f  the que st f or,s you c a n  a sk a bout these are :  What does  eac h art work 
shm-; about other  t ime s  and p 1 aces? Wha t th i ngs  l ook  i110re i mportan t and h i gh ly 
v a l u  d? liihy? Ho,1 a re c o l or l shape , s i ze U$ed to emphas i ze p arts o f  the art  
wo,k?  How i �  l i gh t  u s ed tc, empha s i ze e vf:nt s .  p , a ces and peop1 e '? Do a 1 1 work s 
s how space thE� same way? ( I s the f l a t  s urface on whi ch the work i s  pa i nted 
emph� s i zed? I s  an i l l us i on of depth c rea te d on a fl at su rface1 I s  the actua l  
s urface of  the work contoured o r  textured i n  var r ou s  ways ? )  What  feel i �g s  a re 
expressed i n  each work '? Do peopl e appear j oyous and happy or  more somber  and 
fo r., ·a 1 ? HO\'!' du you thi nk i t  wou l d feel to l i ve i n  the ti me a nd pl ace shown 
compare d to how you l i ve now? Wha t deta i l s  do you see that show you how the 
pe ,p l e  i n  that t i me and pl ace l i ve d? 

GOAL THREE 

LEVEL TWO: F UNCTI ONAL A!HS 

To he i p  s tudents unders tand how popu·l ar a rts  such a s  adverti s i n g change over  
time , have  s tudents hel p you  co l l ec t  magazi nes t news pape rs and cata l ogs  wh i c h 
s ho;-1 2a r ·1 y  adver::i sements . E:< am i ne these and  ask : How do  they di fft::r  froil'l 
t oda_y ' s adverti sements? ( l ette ri ng s ty 1 e ,  border des i g n ,  back g round  5e tti ng , 
··ypes o f  model s ,  the way the mode l s dn:i ss , \·,ha t  the mode i s are do i n9 ,  the 
des i 9n cf the obj ec ts portrayed ) Does the ch,.i n �n ng de s i gn  o f  to e M.i :, , the 
. . ode 1 s ,  th e obj ects and the backg round i nd i cate tha t  peop 1 e ' s  i dri a of " g oci 
des i g n 11 has cha nged '? Wha t cto a dv er  ti  seme:1ts te 1 "I  u s  ;1bout  wh at  l i f e wa s i i  ke 
then and what l i fe i s  l i ke  now? Wha t dreams a nd h opes a nd des i res a re u �ed  to 
ma"E: the adverti sements  e f fective? ft.re these d i fferent  at d1  fferen t ti mes . 

·\ fo1 1 ow-up E'xe rci se to th i s  m i ght  be to examine  severa i cu rrent ad s ,  a n  c -1 
c; i tn 'f 1  ar  products . Each  ad  shou l d be de s i  gneci for d i f ferent g r:ot; p s  of P l'op1  e .  
Fm· exampl e ,  a s i m i l a r a rti c l e  o f  c l oth i ng may be adverti sed  i n  many d i fferE•n t 
k i nds  o f  magaz i nes . Ho1-1 do  these a dv e r ti sements d i ffer f rom on12 another a -· d  
t;/ h_y ? 

Another exerc i se rn i �1 ht  focu s on a s i n gl e object adverti ?ed over a pet i od o t  
t i me .  How h a v e  ads f o r  washi ng mac h i nes  o r  automob i l e s changed? How have ads  
for  cook i ng u tens i l s  or  hand  tool s changed? 

GOAL T H R E E  

LEVE L TWO : ENVIRONMENT�. L  ARTS 

The s tud1 of  dr.;r: : l i n gs c a n  he l p ch i l dren l ea rn ho�, d i fferen t 1 y pc,ophi c re a tf.'.! 
i !ou :::i ng depf:nd i n3 o n  ttie too l s and ma te ri a l s they ! 1 ad at  a g i ven  t. ·i nH: , U1 ·? 



natural resources , the cl imate » the des i gns that had mean i ng to them and the 
way peopl e ear�ed thei r l i vel i hood. 

for e�ampl e0 a western l og cab f n ,  a Pl ai ns  ind1an  teepee and a Cape Cod house 
were �f l t  as they were because of these th i ngs .  Wi th pictures or  model s of  
several ki nds of houses ask chi l dren to th i nk about what it  woul d be l i ke to 
l i ve i n  these di fferent houses .  They can beg i n  by imag 1n i ng they k n�w r.ot.1 i r19 
of the peopl e who bui l t  such housi ng . What could they l earn by l ook i ng at the 
materi a l s  used ,  the des ign of the spaces ,  the symbol s used to dec�rate them . 
wmt. kf nd of el f mate , technical knowl edge , a nd 1 i v i ng styl e the people had9  

Then they can c heck thi s by s tudy i ng descr1 pti ons of the l i fe sty1 es . h i story 
and cul ture of the peopl e \:lho constructed and l i ved i n  these houses. 

To under$tand basic  functions of housing they can 
houses are a l i ke .  ·what  do they al l do for peopl e? 
pri vacy. identity, support of the fami ly uni t,  some 
i ence . cul tural conti nui ty? 

1 ook at the ways these 
Oo they provi de shel ter, 
ki nd of aestheti c exper-

SAMPLE COURSE GOALS FOR PROGRAM GOAL THREE:  LEVf: l ONE 

HistGtic.fli end Cultural Knowtedge 

1l )  The student can ; denti fy fami l h r  subject matter i n  a work o f  art even 
though 1 t ha s been· treated i n  di fferer. t styl es and deri ved from di fferent 
h i stori cal peri ods and l ocati ons .  

1> ) The student k nows ways i n  whi ch arthts and des i gners adapt to and use 
features of the natura l  e nv i ronment ( garments desi gned for weather cond i 
tions , archi tec tu re des i gned for di f erent cl imati c condi ti on s ,  etc . } . 

� ) The st1Jdent can i dentify · detqi l s  i n  a work of art which i ndi cate i t  i s  
from another ti me period or p l ace . 

SAMPLE COURSE GOALS FOR PROGRAM GOAL THREE : LEVE L TWO 

a ) The student can recogni ze styl i s ti c  l i kenesses and di fferences i n  the same 
category o f  art produc t { chaf  rs , ma sk s ,  cook i ng u tens i l s , p l aces  o f  
worsh i p )  a s  they study the form and the pu rpose of these �bj ects  i n  
various cul tures and time periods . 

b ) The student knows that imitational art, stri v i ng for pictori al veri si mi l i 
tude , i s  characteri sti c of a smal l span of art products , hi storical ly and 
geograph i cal ly.  

t )  The student i s  fami l iar wi th the thr.:racteri stics  of the art products 
( i ncl udi ng uti l i tari an objects ) of pre- i ndustri al soc i eti es : the Esk i mo ,  
Indi an and some Afri can soc i eti es , for example . 

c ) The student can state how the everyddy uti l i tari an obj ects of today ' s 
env i ronment d i ffer  from those i n  a p re- i ndustri a l  soc i ety .  



e )  The student knows ways in l'fflich peopl e draw forms and i d�gs -rrom nat.Yre 
for vi sua 1 · statement .  Acanthus 1 eaves appear 1 n Gree!.,: llrcM tee tu re ; 
flowers characteri ze- Polynesian pri nts . l.aurel l eaves and doves ar-� 
S,Y111bol s of peace . The bal d eagl e i s  used to represtnt the_ Un i ted States. 



GOAL fOUff : 

CRITICAL SKILLS 

The student i s  abl e to critical ly analyze fonns usi ng M!;/her own interpreta•
tions of contemporary and historical aestheti c th30L'"Y. 

Sampl e-Subgoal s  for Goal Four ·trom simpl est to most compl ex (prfmary grades to 
high school ) 

Level 1 :: {Prfaary. Grades) Students can i dentf fy art. . fonns ( artifacts , popular 
arts , and gal l er1 art) wnich they l i ke and d i sl i ke nnd can provi de 
reasons for the j udgment. 

Level 2 :  ( Intermediate Grades ) '  Students can use one si ng l e  cri tica l form to 
analyze ·art forms . ( Fel dman' s cri ti que f s  onr: exampl e of such 11. 
crf ti cal form. ) · 

Level 3: (Juni or Hf gh School ) Students know and are abl Q to use examples �f 
tbree of the cri teria ( expression,  i mftatfon and fonnal desi gn , fer 
exampl e )  ·derf ved from aesthet i c  theory and appl i ed to c ri t i ca l  
analysi s of  vi sual fonns. 

Level 4:  (High School } Students wil l  be abl e to di scern the bi�ses in wri tten 
art cri tfcf sm and wi l l  know at l east three of  the major aestheti c 
theories  from which cri tical cri teri a are deri ved ( for exampl e :  
fon11a1 1 sm, emot1 onal fsm ,  i deal i sm and the various fmtati on theori es } ·. 

The i ntent 1 n  teachf ng goal four 1 s  not to attempt to establ i sh and teach an 
absol ute c ri teri on by which art forms may be judged , but rather to �i d students 
1 n understandi ng and devel opi ng thef r own crf ter-ia for j udging art forms . 

The devel opment of observati onal ski l l s  which occurs i n  teachi ng goal s one �  two 
and three wf 1 1  be hel pful i n  gi vi ng students a foundati on for maki ng persona 1 
judgments about art forms . When level  one students are given an i n i ti a l  
opportunfty to decf de wh ich  of several s im 1 1  ar v i sual forms they prefer , 
several things may happen .  They may assume that there i s  one ri ght answer and 
either l ook to the teacher to supply 1t  or i n s i st that thei r own sol uti on i s  
best . Some di scussion of the cri teri a wh ich they used can l ead to the real i za
tion that knowl edge of someone el se ' s cri teri a makes thei r preference seem more 
reasonabl e .  It  can al so reveal that even though there 1 s agreement on whi ch 
form i s  preferred, the cri teri a used to establ i sh thi s preference may not be 
the same. The essenti al rel ationshi p between reasoned j udgment and the cri 
teri a used to fonn the J udgment shoul d be comprehended at thi s  l eveh 

·At l e'lel two , students shoul d beg i n  usi ng a s impl e type of more formal cri ti 
c i sm such· as  Fel onan ' s cri ti que. Th i s  form of cri ti ci sm div i des the response 
to the art obj ect i nto 1 )  descri ption ,  2) fomal analysi s ,  3) i nterpretati on . 
4 )  judgment .  Thi s format hel ps students further clari fy the i r  cri teri a for 
j udgi ng art �orks and encourages them to deter judgment unti J thei r cri teri a i s  
set forth·. Students shoul d be encouraged to apply thi s fom of cri tic i sm to 
fine arts . functi onal and popul ar arts and envi ronmental arts . 

Whi l e  goal four h concerned primari ly wi th the aestheti c val ue of a v i sual 
form. students shoul d begfn consf derfng extra-aestheti c criti c i sms where they 



are approprhte- For example ,- functiona l  objects such as cha1 rs may be aes
theti cal ly  pl e&st ng but not uti l i tari an .  Buil rli �gs mby not be attractive , but 
sti 1 1  feel comfortabl e and al l ow people to perform in a functi onac manner.. In 
beginni ng to cons1der other critical factors · stu�ents wi l l  be more prepared to 
cope wi th the demands of goal fi ve . 

GOAL FOUR 

LIEVEL ONE:  FINE ARTS 

Select· several drawings , pa inti ngs ,  pri nts of the same genre { al l  portrai ts. , 
al l stil l l f fes , al l landscapes ) so students c1n point out the l i kenesses and 
di ffer·ences i n  col or ,  l ine ,  texture . area, i mpressi on of fl atness or i l l usion 
of thtee d imensi ons used by each arti st. Li sting 11What do you see? 11 responses 
to qu�stions about col or , l i ne and so forth i s  a good strategyo Bring atten
tion to these factors after students have responded to the subj�ct content and 
anythi ng el se that i n i ti al l y fntere�ts them.  When the teacher feel s that the 
students have observed to the l fmi ts of thei r abi l ities., ask .  " How do these 
di fferent p ictures make you feel when you l ook at them?" In  thi s  way the mood 
of the picture and i ntent of the art1 $t may be i ntroduced .  After thi � focus 
the questi ons NWh ich do you 1 1ke? " and "Why?"  have more mean i ng to the stu
dents , since they have been encouragd to observe closely, '  i nterpret and react,  
rather than reacti ng after a quick and cursory gl ance . 

Sometimes l eaving the pictures i n  a p l ace where they can be v iewed for several 
days and one day ask i ng · about subject matter ,  one day about col or and so forth 
wi l l  hel p  students come to the real i zation tha t  some pi ctures car.not be read at 
a gl a nee . I n  the primary grades picture workbook exerci ses which encourage 
students to use the pi cture as qui ckly a$ possi b l e  to sol ve a probl em , encour
ages them to use al l pi ctures i n  thi s  way . Because of thi s ,  teachers need to 
emphasi ze th i s  di fferent approach to v i ewi ng v i sual forms, so that students may 
choose the mode of response appropriate to the s i tuation . 

GOAL FOUR 

LEVEL ONE: FUNCTIONAL ARTS 

Using the i l l ustrati ons in pi cture books, find many exampl es of the same 
subj ect .  For exampl e :  How many p icture s  of 1 i ons can you f i nd wh ich  are i n  
di fferent books i l l ustrated by di fferent arti sts? How are they al i ke? How do 
we know these are a l l pi ctures of l ions? How are they di fferent? What are 
some cf the reasons the pictures l ook di fferent from one another? What is the 
arti st trying to say about each 1 i on w-fth the picture? What di d the arti st do 
to tel l you about the l i on?  Are some of the l i ons fierce or t imid , si l ly or  
sad? How do you know? How do you thi nk the p i cture was made? �/hi ch of the 
pictures do you l i ke  best? Whi ch do you l i ke l east? Why? Does everyone i n  
the group have the same l ikes and di sl i k es? Does everyone have the same 
reasons for l ik i ng or di sl ik i n g  a pai·ti cu l ar pi cture? After heari ng someone 
e l se ' s i deas about a p i cture , di d your i deas change? 

I ndividua 1 students may want to read· the pi cture books to 1 earn more about the 
l i ons i n  that book . 



GOA ... FOUP. 

LE L ONE : ENVIRONMENTAl ARTS 

Pi ck �- topi c  of i nterest  to your group . Vi si t exi.tmpl es of that  top i c  and/or 
obtai n descri pt i ve photographs of i t . Exampl es mi ght be c h i l dren ' s  rooms .  
,:- 1 � r .. .. OC'".. ri" .. k ... , garnc:a.,s or  phya round s .  Some s tudents m i  qht be i nterested 
i the .o.n.tras ts betw en wi l derness envi ronments and : human-affec tea envi ron
tHfnts .  

The sample acti v i ty gi ven here wi l l  use pl aygrounds as a top i c . Show your  
students cl va1- 1ety of  ·pl aygrounds t adventure . junk pl aygro,mds, u l tra-modern 
pldyg round . scu l pture ga�den playgrounds . conventi onal pl aygrounds ) .  As k 
students to descri be what they s ee . After they have descri bed objects from 
thei r o n  per. pecti ves ( usua l l y  uti l i tari an) . ask them to fi nd the e l ements of 
des i gn and thei r impact . For i ns tance , What textures do you see? How do you 
thi nk i t  woul d feel to use that to pl ay on? What col ors do you see? How do 
they make you fee l ? etc . After thi s ,  exami ne the way the various  parts of the 
pl ayground go together .  Ask , i f  you co·ul d move parts of the pl ayground a round 
to make i t  su i t  you better , how woul d you do i t? Then have students dec i de 
whi ch p l ayground they l i ke bes t and why . Indi vi dual s tudents  may want to make 
a representation by drawi ng , tel l i ng about,  or  model i ng what they th i nk an 
i deal pl ayground wou l d be l i ke . 

GOAL FOUR 

LEVEL TWO: FINE ARTS 

Photography has been accepted relatively recentl y as a gal l ery art i n  addi ti on 
to i ts more common use i n  the popul ar a rts for advertf s i ng and i l l ustra t i on .  
The teacher shoul d obta i n  examp l es o f  photog ra phy as a gal l e ry a rt from photo
graphy mazaz i ne s .  I f  poss i b l e  these photos  shou l d  refl ect i nteres ts of  the 
s tudents . The photos  shoul d be mounted on constructi on paper or poster  board 
f or di spl ay purposes . Each student shoul d choose one photograph on \lihi  ch to 
app ly  a s impl e c ri ti ca l fonn .  I f  about the s ame number of s tudents  chose ea ch 
photo, those s tudents who chose the same photo shoul d .  work together to f i 1 1  i n  
charts l i s ti ng : • 

OBSERVATIONS : 

ANALYSIS : 

What do you see? SUbject , context ,  e l ements of des i gn . 

How do the parts you see go together? How does you r eye 
move ? How i s  th e ph otog raph compos e d  o r  d e s i g ne d ?  

I NTERPRETAT ION : H ow  d oes i t  ma k e  you  fee l ? ( moo d ,  a r t i s t 1 s i n te n t ,  
i deas l 

J UDGMENT : Do you l i k e  i t? Why?  ( compa ri sons  a n d  c on tr a s ts }  

Each smal l g roup can report  i ts c r i t i c i sm to the who l e c 1 a ss . 

Th i s  s ame bas i c  exerc i se c a n  be done for a ny other v i sua l  form s tud i ed ( pa ckag•• 
i ng .  l abe l s ,  bi l l boards , book i l l u stra ti ons .  fo unta i ns ,  bu i l di ng s ,  f i l m s ,  
teacups , scul pture , etc . )  Those a rt forms wi th fu nc. t i  onal purposes ( l!Veryctay 



functional arts and envi ronmental arts ) may requi re addi ti ona l  questi ons ta 
relate the effi cf �ncy of  functi on to thei r fonnal characteristi cs . 

GOAL FOUR 

LEVEL TtfO: FUNCTI L AAn 

Hive each student bri ng a s-poon to school . The teacher shou, o bri ng severa l 
d1ffertrlt spoons and pictures of spoa fro her t1 s an pl aces . H ve 
students ex 1 ne and pos 1 bly draw th 1 r  refl cti on 1 n  the spoons wh ich re-. fl eet. Thh draws attention to t:he scul ptural shapes of the spoon c1·nd caus�s 
students to ex1mfnt t fn a nonutfl ttar1an context. Ask students to compare 
thef r spoons and notice df fferenc s in  she, shape , decorati on . As they 
complete thei r di scussion of vfsual st f l arf tfes and di fferences ,  have students 
extend thei r compari son to i ncl ude . aaterfal s ( si l ver,  s i l ver pl ate , pewter,  
stainless steel , plasttc , wood, etc . ) , economic Yilue ,  ways 1n whi ch the spoons 
�t ffer tn purpos 1nc1· functional eff1c1 ney. · . . 

They should have the opportunity to c0111pare thei r spoons . with spoons from other 
cul tures and time periods . Ask students to dec i de what they think woul d 
constitute the perfect spoon . What woul d � f ts function? How woul d i t  be 
shaped to best meet that function and be most attractive? What materi al  and 
process would be used to make i t? Wou ld  i �  be economical or expensi ve? Woul d  
t t  be pl ai n or decorated? How wou ld  f t  fi t wi th human sca le  ( hand and mouth to 
parts of spoon) ?  When students have pl anned thei r perfect spoons , let them 
compare thefr pl ans t� see how they are al i ke and di fferent . How do the 
perfect spoons of each student refl ect the val ues of  the student? 

GOAL FOUR 

LEVEL TWO: ENVIRONMENTAL ARTS 

Al l ow students to work i n  smal l groups wi th each group focused on an env i ron
mental topic--recreation areas ,  gardens ,  bedrooms , cl assrooms and so on . Have 
students fi nd and bring to cl ass the best and worst exampl es of the ir  top i c .  
let them di scuss the exampl es i n  thei r groups to see i f  they can determi ne some 
cri teri a for j udgi ng them. The teacher cari suggest, as work progresses ,  that 
•these various envi ronmental forms can be ana lyzed i n  tenns of compos i ti on · 
( el ements and formal or operati onal pri ncipl es· of design ) , i deas or emoti ons 
expressed and cormnunicated , the function of the p l  ace and how wel l the fonn 
fi ts the function or the form . fi ts the ! ntent of the person creati ng the p l ace , 
the craftsmanshi p  ( 1 s  i t  wel l  made and mai ntai ned? ) .  Do economi c or soc i al 
factors have a beari ng on the form? Some places mi ght be h i ghl y i ndividual and 
f it  the needs and des i res of only one �r very few people . Others may have very 
wi de appeal . Al l ow the · vari ous groups to share thei r i ns i ghts wi th the c ·t ass . 

SAMPLE COURSE GOALS FOR PROGRAM GOAL FOUR:  LEVEL ONE 

Critical Skills 

a )  The student can i denti fy art forms and envi ronmental forms ( arti facts , 
popul ar and gal l ery art ) whi ch he/she l i kes and di sl i kes and can prov i de 
reasons for the j udgment . 



b)
. The student ca n i denti fy the characteri stits of vi sual objects wh i ch 

he/she fi nds p leasi ng or di spl easi ng. 

c )  The student knows that th� envi ronment and a rt products can be analyzed i n 
tenns of · · 

i )  composi ti on ( elements and fonnal or operational pri nci pl es of des i gn )  

1J ) emotions , sensations expressed 

1 1 1 )  tdeas co nc1 ated 

iv )  functi on of ·the object and i ntent of the person creati ng the object 

v) qual i t,y  of craftsmanship 

SAMPLE COURSE GOALS FOR PROGRAM FOUR: LEVEL TWO 

Cltticel Sllllt 

a )  The student can use one cri tical form to analyze art forms. ("Fel dman ' s  
cri tique is one example of such a cri ti cal fonn. ) 

' . 

b )  The student knows that there are many aesthetic sol uti ons to the same 
physical problem ( e . g ., How shou l d  a garden be made? What i s  the best 
chair, spoon, etc . ? ) .  

c )  The s tudent knows s 01ne o f  the factors whi c h  i n fl uence the cho ice  of 
aesthetic sol ution i n  a g iven cul ture .  ( Why does the garden at Versai l l es 
dt.f fer from ·the garden at Ryoanj i? Why do both di ffer from Dhneyl and? ) 

d )  The student knows some ways i n
. 
which cri teri a are devel oped for choosi ng 

the best aest�etf c  sol uti on to a probl em: e . g. , i )  fonnal qual i ties , 
based on e lements and prf oci p_l es of desi gn ; ( i i )  ex9ress i ve qua l i ti es ;  
1 1 1 )  qual i ty of . i deati onal communi cat ion ;  i v }  functi onal qual i ties ; v )  
qual i ty  of sati sfying arti st ' s i ntent. 

. . 
e )  · The student knows how extra-aesthetic cri teri a i nf l uence the sol ution to a 

gi ven phys ica l  problem ( economic ,  soci a l , pol i t ica l , 1 .e·. , extra-aes thetic  
cul tural val ues ) . 



GOAL FIVE 

KNOWLEDGE OF AND RESPONSIBI LITY FOR THE VISUAL ENVIRONMENT 

The stMdent knows ways the qual i ty of the v i sual envi ronment affects and i s  
affected by the social and economic val ues of contemporary soc i ety ,  as a b3s i s  
for maki ng responstble choi�es . Sample subgoal s for goal five from s impl est to 
aost COJ.lplex. (Primary grades to high school } 

Level 1 : 

LeYel 2 :  

Level 3 :  

Level 4 :  

(Primary Grades )  Students know how they can affect the v i sua l 
appearance of Ute classroom and their  own home . They exhibi t a 
feel i ng of respqnsibi 1 1 t.Y for the vtsual .  aesthetic qual i ty of these 
areas and for others who also use them. 

( Intermediate Grades) Students know how they can affect the appear
ance of the l andscape surrou ndi ng the i r home and  school . They 
d onstrate a responstb1 1 1 ey  for t11provtng these surroundings , for 
others as well as themselves . 

(Juni or Hi gh) Students are aware of and ga1 n responsf bf 1 i  ty for 
their abi l ity to effect v isual changes i n  their own .appearnce and 
surroundi ngs, through creation , selecti on and purchase of v i sual 
fonns .- They understand the i nteriction of the vi sual effects wh ich 
they produce wi thi n  thei r imnediate envi ronment and the economic ,  
social and ecol ogical consequences of �hese effects . 

(Hi gh School ) Students demonstrate ways i n  which they have assumed 
respons1b 1 1. i ty for improvi ng the �ppearance of the i r  c001nuni ty. They 
are aware of how v i sual , aesthetic val ue affects soci aJ and economic 
val ues .  They also know they can act as i ndi v idual s to hel p sol ve the 
eco l ogical -aesthetic problems which face the l arger communi ty of 
whi ch they are ci ti zens . 

Thf s goal bui l ds upon the previous goal s .  I t  asks  that students use the 
observati onal ski l l s  developed by goals one , two and three ; the abi l i ti es to 
see val ue and l i fe-styles- refl ected i n  objects devel oped by goal three , and the 
cri ti cal , j udgmental ski l l s  devel oped i n  goal four . Th i s  goal requi res that 
students not only  observe and j udge envi ronmental fonns aestheti cal ly ,  but that 
they see- the connectedness of aesthetic qual i ty  wi th functi on . economic re
qui rements . soci al considerations and ecologi cal respons 1b1 l i t1 es .  

Thi s  goal can be taught 1 n  connecti on wi th ci ti zenshi p ,  soc i al studies and  
sci ence as wel l  as art .  The real i zati on that al l humanly constructed forms are 
desi gned and can have aestheti c as wel l as uti l i tari an val ue i s  basi c to thi s 
goa l . Al so basi c  i s  the understand i ng that al l peopl e contri bute dai ly to the 
construction , change and 111af ntenan(:e of thei r envi ronment .  To make this a 
consci ous acti vity wi th concern for the impact of each indi v i dual requ i res 
attention to the mul ti pl e outcomes of a s i ngl e action . 

The c l assroom prov i des a good experimental desi gn ground for students i n  thi s 
regard. Level one ch i l dren can make judgments about the functional qual i ty of 
thei r cl assroom, a.l though thef.r suggesti ons for sol v i ng probl ems are often 
i mpractica l  because of fai l ure to cons i der more than one aspect. Work i n  
improv i ng the v i sual appearance of the c l assroom wi th an emphasi s on mak i ng i t  
as functiona l or more functi onal than before hel ps students accomp1 i sh th i s . 



One teacher crowded students' desks together i n  the mi ddl e  of the room creat
i ng an uncomfortabl e ,  c l uttered di sfunctional si tuation. Instruction in goal 
five should hel r  students overcome a tendency to accept the status quo. It  
should prepare them to go  beyond the v isi b l e  si tu&tion i n  a rea soned manner . 

At 1 ei'61 two students woul d be expected to c0111e to ·the real izati on that the 
· landscape, except for a few small areas� has been altered by humans. The rol e 

that each student plays t n  alteri ng and desi gni ng the l andscape shoul d be 
stressed. There are ma,-y levels  at which thfs occurs .  The simpl e level of 
control l fng lftter and pl anti ng ar1d cari ng for trees, ·shrubs and fl owers is  
most often stressed wi th elementary school cht ldl"en. However, teac�ers -need to 
realize that deci si ons which change the landscape may be much more i ndi rect .  
For exaaple, dietary deci si on of indi viduals, often i nfluenced by adverti si ng , 
�etermine l and use by agricul tural  workers al l over the globe . The crops and 
animal s  that are grown affect economtc conditions and international trade as 
well 1s the vi sual qual ity of the landscape .  '.The relationship of our s impl est 
deci sions t.o l arge scale designs frequently t s  unnoticed as teachers compart
ment1lfze knowledge for · easfer handli ng.  Teachi ng thi s goal shoul d al low some 
opportunities to decompartmental ize the knowl edge areas wh1 l e  stimul atf ng 
responsive and rest)onsi til e ac�i ons relevant to students' envf ror1ment .  

GOAL FIVE 

LEVEL ONR: FINE ARTS 

Both art and the envi ronment are full of vi sual qual i ti es .  To enjoy them or 
take responsi bility for them. we •need to be aware that they are affect1 ng us . 
Young children - often respond to colors a nd. textures but see only the most 
obvi ous  ones. Ask the chi l dren to l ook at the c lassroom and note the ki nds of 
colors and textures i n  i t  and the things they ·see outsi de the wi ndow. 

Supply samples of col ored papers. They c;an be cut from col ored areas of 
magazi nes .  Ask stvdents to find sampl es that match the col ors i n  thei r room. 
Then pi n these samples on a p inup board to see wh� colors there are as a 
whole. Ask students i f  they li ke the col l ection of c,:1 ors . Are they too 1 i ght 
or too dark? Too many light ones? Too many dark ones? What new colors might 
be added to make the �oom more cheerful? Which are colors that come from 
human-made things? whfch are . colors from nature 

From your IED d i strict office or pri nt store sel ect pri nts of pai nti ngs appro
pri ate for your students. Then . ask the students to sel ect one of the pri nts to 
be hung i n  thei r c lassroom. Some of the questfons you mi ght ask are : Whi ch 
pi ctu res  do most of the cl ass li ke best? WhX do we li ke some pi ctures more 
than others? Do we like things that look natural or .human? New or fami l i ar? 
wh;ch pictures have colors that fi t in w;th the colors we al ready have? Which 
of these fii ctures add other co l ors tha t  we thought we needed to add to our 
�? Wh ch pi ctures use co 1 ors that they cop1 ed from nature? Whf ch pictures 
were those we liked best at f; rst, had col ors that fi t with our room and added 
col ors we thought we needed? What woul d we need to look for at home to sel ect 
a picture to use there? 

Th i s  same acti vi ty could be carried on with texture , l i nes and area ( shapes} . 
More advanced students can work with combi nati ons of these el ements . 



GOAL FIVE 

LEVEL ONE: FUNCTIONAL AR'rS 

Hopeful ly the c l assroom has movabl e  furni ture. In thi s  acthity students are 
becoming aware that the manner in whi ch they posi tion the furni ture affects the 
qual ity of their experience in using it. The teacher cou l d  start wi th a 
dramati c '-hange such as pul l i ng a l l  the furni ture c l ose together" Or' agai nst one 
wall befor school one morning. Some students may · try to adapt to what was 
done but hopefully spme �ill start moving thi ngs . This provides an opportuni ty 
to df scuss reasons for changing the ori gi nal arrangements. I s - i t  because the 
furni ture di dn ' t work well that way? Didn ' t  f t  l ook right that way? 

The teacher can help students evaluate · the suitabili ty of arrangements for 
different people . How much space do people need at tabl es and chai rs , to wal k  
behi nd people s itti ng at tabl es, to see the teacher, or to carry supplies t� a 
work space? What arrangements look best and also · work well ? 

GOAL FIVE 

LEVEL ONE: ENVIRONMENTAL ARTS 

Ask stuctents to survey the cl assroom to see i f  they l i ke the way each pa rt 
looks :  where they store things, where they hang coats , bookshel ves , work 

. tabl es, bull etin  boards. When students i dentify pl aces they do not l i ke ,  
question them as to why they don ' t  l ike them� _ If they know they don ' t  l i ke i t  
but don't know why, ask if  they a".'e too 1i ght or dark, too orderly or too 
messy, too. much one color or too many colors . I s  i t  the way i t  i s  because 
feople didn ' t  care how i t  l ooks? What coul d be done to it so more peopl e  woul d 
ik� it better? How does the way we do things make other people feel? 

Such questi ons can l ead to activi ti es to make some p lai n pl aces more p l easant'l y 
ordered . After each change invol ve the students in assess ing how wel l the 
change worked . When students have made some· changes , ask them i f  i t  makes them 
feel differentl y  about their classro� than they di d before . What are the,Y 
suing about themsel ves? 

GOAL FIVE 

LEVEL TWO: FINE ARTS 

To hel p  students become more aware of v i sual qual i ti es in fi ne arts a nd i n  
thei r environment . the teacher can sel ect a few sl ides or pri nts of pai ntings 
by artists who · treat envi ronmental subjects natura l i stica l ly .  Look for l i ght 
a nd shadow affecting col ors ( green l eaves l i ghter on the sunny s i de and darker 
on the shadow si de ) , l i ght and shadow reveal i ng the scul ptural form of pl ants . 
natural objects of the same she appearing l arger or smal l er dependi ng on the 
di stance from the v iewer ; the amount of detai l and texture vi s i bl e dependi n g  on 
the di stance from the viewer. 

Then the teacher can sel ect some places near  school where students can observe 
these qual i ties i n  the envi ron!TH!nt .  Some students wi l l  see them fi rs t in 
nature . Some wf 11 see them fi rst in a rt .  It may requi re severa l v i ewi ng s of 
he sl i des and several tri ps outdoors for al l the students to see the re l  a

ti onships . Some studen�s wf l l  want to use paint or drawi ng too l s to show what 
they have l earned about natural i s ti c  qual i ties i n  art. 



Have students exami ne work by other artists who woroced with · 
but f n  a di fferent manner .  Landscape pa i nters of Chi na a 
stance, represented thef r subjects wi thout perspective or n 
1 ng .  Instead, they were concerned wi th the i dea of their 
ample._, they studied many bamboo plants before pai nt ing on, 
pai nted was not a natural i sti c representati on of a s i ngl e  
sented the idea of a bamboo. This  i dea was der.1ved from a 
pl ants .  Some students may want to study exampl s of a natu· 
paint an fdeal ized versfon of ft .  . 

GOAL FIVE 

LEVEL TWO: FUNCTIONAL ARTS. 

Have students survey the school envfronuent--hal l ways ,  pl aygrounds, l andscaped 
•reas--to look for places they enjoy bei ng and pl aces they avoi d .  What func
tional art forms ,,.e there--conta1ners, benches·, d i splay areas ,  fountai ns ,  
dividers , pl antt "9s? _For each kfnd of pl ac!! ask them � 1 1  st  the th1.ngs that 
make a place enjoyabl e  or unpl easant . 

When they have returned make a l arge chart on the bl ackboard of th i ngs i n  each 
category--places l i ked, pl aces di s l i ked and the reasons for each reacti on .  
Summari ze the reasons with the cl ass .  ( 1 )  . Cons ider thi ngs pe�ple do or don' t 
do to pl aces , for �xample ,  putti ng l itter i n  the H tter box or  l etting i t  f al  1 
outs i de .  ( 2 )  Di scuss the ways thi ngs are arr.anged in  pl aces. For example , 
suppose there are p lanters that divide pl aces .for peopl e wal king and for people  
ri di ng b icycles .  Do the design of  the p lanters and the k i nds of pl ants i n  them 
create spaces that hel p  peopl e see each othe� but a l so separate the acti v it ies? 
( 3 )  Exami-ne the way things i n  particul a r  pl aces l ook . For example, do benches 
l ook comfortabl e to sit on? Are the surfaces hard and col d l ook i ng? Do they 
l ook l i ke they woul d protect peopl e from the wi nd? Does tt,e des i gn of the 
bench add interest to a pl ain � l ace , or s impl i ci ty to a compl ex place? ( 4 ) How 
do the thi ngs and pl aces f 1t  with what peopl e do there? For example are there 
outdoor covered pl aces that protect . students from ra·i n so they may gather to 
meet fri ends i n  smal l or l arge groups? Are there pl aces to hol d infonnal 
meeti ngs , pl aces to si t and stand in smal l or l arge groups? 

Go wi th. the cl ass to places most peopl e l i ke and don ' t- l i ke.  Ask the students 
to l ook at ( 1 )  how peopl e cared for or ma i ntained the place ; ( 2 )  how thi ngs  
were arranged; ( 3 )  how the pl ace l ooked . How do · a11 of these thi ngs f i t  wi th 
the way the pl ace is use�? This inqui ry wil l hel p  students understand why they 
l i k e  or di sl i ke places and how they need to change them. 

GOAL F IVE 

LEVEL TWO: ENVIRONMENTAL ARTS 

Hel p students gather as much i nformati on as they can about how streets relate 
to the l ay of . the l a nd f n thei-r town or neighborhood . Identi fy street pat
terns, dhi-ders such as h i l l s ,  rhers , creeks ,  ra i l roads, freeways, fences. 
Fi nd l andmarks that te 11 students where they are--the pattern of pl aces to 
work , to p l ay, to live , to obtai n serv i ces ( heal th care ,  educat i on ,  government , 
police, fi re protecti on ) and natural a reas . 



Usi ng a l arge wal l area which can be covered wi til construction paper,  ask 
di fferent teams of students to study each of the above subjects and prepare 
p l ans of how or where the thi ngs they ·studied are. Then draw a l arge outl i ne 
map of the town or nei ghborhood. Have the s tudents , who studied where h i l l s  
and ri vers are .  use water based fel t pens to dra� these on the ·map. Then the 
students studying streets and freeways can add thei rs i n  another col or .  Have 
each group u�e di fferent colored pens to add its infonnati on .  Students addi ng 
bui l dings can use di fferent colored paper to .show housi ng ,  busi nesses , service 
bui l dings, e�. 

Have students cut green paper f n  di fferent shapes to symbol i ze natural areas ,  
trees ,  p1rks, greenways.. I n  thi s  way students gather i nfonnati on and analyie 
t t .  Then they are ready to ask questions about thei r ci ty o r  ne i ghborhood. 
�ow easy 1s  1t  to get from where they l i ve to school ? . How many di vi ders · such 
1.s f-re,wQs and fences make the distance farther than i t  needs to be? How many 
hf l l s  are there -to c l imb, rivers to cross? Whit are the netwo�s most peopl e  
use .to _coae and go f n  the neighborhood?. How easy h i t  for al l the people to 
get from where they work to where they l ive? Are we 1 i  vi ng wel 1 at school or 
work? Which places are crowded , whf ch ones open? Do there need to be more 
open spaces? Can every chi l d  get . to a p l ace to pl ay wi thout goi ng too far from 
home? Are there enough p laces that have natu ra l th ings i n  them? What ·do we 
l i ke 1 n  the p laces i n  which we l i ve? If we ·real ly l i ve 1 n  al l the pl aces we go 
�hat coul d we do to them to make them more pl easant pl aces to be? I f  poss i bl e  
take your class on tours of the area to se·e how places  actu l ly  l ook and work . 

· Then go back to the mode 1 of the area . and ask them to pl an what mf ght be done 
to make the conmuni ty serve the needs of more peopl e • 

. 

SAMPLE COURSE GOALS FOR PROGRAM GOAL FIVE:  LEVEL ONE 

Knowledge of and Raponsibility for the Viw■ Environm•t 

a )  The student knows how she/he c-an. affect the v i  sua 1 appearance of the 
c l assroom and his/her own home . _ Students exhi b i t a feel i ng of  respons i 
bi l ity for the vi sual aesthetic qual i ty of these areas as they affect 
other� as wel l as themsel ves . 

b )  The student can di fferenti ate between natural and human-made el ements i n  
the envi ronment ( e .g . , betwe�n unal tered nature and nature al tered by 
humans ) .  . 

c l The student knows how i nterior spaces can refl ect the awareness , val ues 
and desi res  of the people who. use the spaces . 

SAMPLE COURSE GOALS FOR PROGRAM GOAL FIVE: LEVEL TWO 

Knowledge of ind Responsibility for 1he Visual Environment 

· a )  The student k nows how he/she · can affect the v1 sua1 appea rance o f  the 
l and scape s u rround i ng home and  s chool . Each s tu dent  demon st ra te s a 
responsi bi l i ty for improvi ng these surroundi ngs wi th regard for the others 
who al so use them. 

� l  The student knows ways i n  whkh the fol l owi ng rati os between humans and 
the natural envi ronment affect the ways humans see thei r rol e  i n  the 
envi ronment : 



( l 

d )  

. \ 1 ; S i ze a rd l i t E spin ! hU�J 'mounta i n )  1 i ve the i l l Js i · n  th � t  m 
·.ever movi� ; 

., , . ... .  . . -J 

i i )  �umbers ( human/tr ef.s ) g i 1e the i' ! i us 1 on t t . at trees wi n l °' •.,ays ·, 
p 'l e nt i fu l ;  

i -. i }  a ng ' e ( h uma ,1/ s ky ) 9 i ve s  th e i l ! u s ; on t.:;.1 a t  sky i s  a s o : h: dome .. 

1""hP =. tu dPnt � nriw� t..J.11 ·._, � rh � r  h ' !m :a -,  , .- ,, .j " i +. .; r- . ... , .. ... r - - +_ f_ ·, ... • � . ,  . - ,. - • • ...7 - •..- r- t .. - •  - • • ...- •� V 1.• 1 1 \, 

natura1 e nv i ronrricnt { numc1 ns u se na_tuv a.1 r'L�Ql.!.t ·� • .Ls_;.. hu..G:d.!1.s r-�tun. !..rfl.+�i t-i.r 
liia-tel"-f a1-s t e-the- r.cttta ra-l't'nvi ronme-rrt"} • 

The stu dent k nor1!, way s  i n  ""h i ch cu l tu r;; l  and p , ·t cnol o ::} ica 1  v a l ues .a.f fec . 
thie way i n di v i duo. 1 s. see the i r  rol e  i n  the nc1t ,1. r,i l env f r mmen t .  Cons i d0 r 
the effect of soc ; a l  !:.tmcture-� --r-e 1 i g i or1 ,  pol i t i c $ ,  e •·:o·H>rn i c 5 , t.echntJ1 0f.Y 
I n  p,Ht a ,,d p resen t  soc i eti es . )  

e l  The student knows the ways i n  whi ch c: i ty pl a:im ng i :.  ,rffected t· , the 
fol l owi ng : 

i )  world ng mea su rements i n  r-e 'l a t: ion to th£: sca l e  (If tt1 e tmman I o i v-.., 
( bui l d 1 n�s . streets . b l oc� s )  

i i }  importann1 o f  l esn bi l i ty i n  ci ty pi ann ing  ( i den ti ffabk l anc�umk s ,  
movement pa ttern s ,  botlf,da ri es i 

i i i )  l i fe- s tyl es ' effect on the appearance of the env •i ronment u � i:n i ng 
v i l l age , au tomoti ve soc) ety ,  hm·s.e/ buggy -:.oc i ety ,  !:h i p  bu i l dr ng )  

i v )  geogr.:Jphy ( access , wa ter,  v-ege t�ti on , topo9raphy ,  S(?C ur-i ty 9 c ,;,,r,un-
a 1 i ty )  



GOAL SIX 

VOCATIONAL AND AVOC.A.T!ONAL USE OF ART AS A L IFETIME PURSUIT 

The s t!Jdent i s  aware of and des,  res to seek ou t art-- rel ated i nvol vement� foll" 
vocational and.for avocati onal pu rposes . Samp l e  subgoal s  for goa l  s i x  from 
simpl es t t.o lllore compl eJt . ( Primary grades to h i gh scttoo l ) 

L� '/e s 1 :  ( Primary Grades ) Students evi dence se l f-di rected parti c i pati or i n  
;;. · t  ·e1 ate� �c ti vH .L .s �  cf�n �:i-1:cl t l il� th� l .  Jw11 oppcrtu . .  : t i i..  . ., ,  

level 2 :  ( Intermedi ate Grades )  Students dt:monstrate dwarenes s  that nn art•• 
rehted acti vi ty mc4y tc1�.e many fomis t ei ther act i ve or passi ve ,  ,.,hi ch 
coul d be ·used for avocati oniir · e njoymet1t .  These i nc l ude . creati ng .  
di scussi ng t cri ti c i z i ng ! pHtrm i ng ,  sel ecti ng , purchas i ng ,  v i ewi ng and  
�tudyi ng . ) 

Leve-1 J :  (Juni or Hi gh School ) Students are abl e to enumerate a wi de vari ety 
of art acti vi ti es whkh are a"ai l bl e  to them da i ly .  They show an 
i ntt=-rest i n  art-rel ated acti \/i ti es which a re ava i l ab l e i n  areas other 
than the one i n  whi ch · they l i ve o  

leve l 4 :  ( Hi gh School } The s tudent tnows the many vocati onal a nd avocati ona l  
u ses of art i n  our soci ety and shows a wi 1 1 i  ngness to i ndepender.tl,11 
pJrsue acti ve or pas s i •ie art. acti vi ti es whf ch · a1·e avai l abl e .  The 
s-tudent recogni zes and seek s ou t  mu l ti pl ia  aspects· of art in our 
soci ety .  

Th i s  goal focuses attention on the acti v i ties of da1 ly 1 i  fe wil ich  ci n be 
percei ved as  havi ng art content . I t  a l so  gi ves students i n s i ght i n to the 
number of vocati onal rol es whi ch requf re a rti sti c  knowl edge and sk i l l s . It 
requi re s  that the student has some experi ence of goaffs one through fi ve us i ng 
the broad operati onal def i n i ti on of art impl i ed i n  thi s cu rri cul um .  That i s ,  
a rt i nc l udes al i � spects of the mi l i eu ,  not j ust the tradi ti onal gal l e ry a rt s ,  
whi ch are des i gned by humans .  I n  terms o f  fi rst or second grader G s experi ence 
a nd i nterest th i s  may mean focus. on cake decorati ons , package des i gn t qu i ·l t  
des i gns , des i gn of stuffed animal s and other toys . Thi s  goa l  i s  a l so i ntended 
to focus  on the b, ·oade r defi n i ti on o f  art acti vi ti es i mpl i ed i n  the curri cu l um .  
The broader defi ni ti on of art acti v i ti e s  i nclude not on ly  creati rig art but 
di scuss i ng ,  cri ti c i z i ng �  pl anni ng , sel ecti ng , purchas i ng ,  v i ewi ng  and study i ng 
a l l · types of art fori11s . I n  rea l i z i ng the goa l students s houl d begi n to see the 
i ntegral rol e art pl ay s  i n  thei r l i v�s rather than regardi ng i t  as peri phera1 
or as a l uxury . Th i s  goa l a l so makes expl i ci t  the as sumpti on wh i ch l i es i n  the 
curri cu l um .  That i s t i f  the students gai n the k,:1owl edge and ski l l . to w1der
s tand �  respond to and poss i bly  create ·art, they wi l l  want to act autonomously 
i n  u s i ng those abi l i ti es .  

At l evel one the creati on of an  art corner ,  as ment;oned i n  the i.ntroducti on ,  
and the al l otment of some ti me for i nd1 v i dua l i zed acti vi ty wi l l  al l ow students 
to begi n devel opi ng th i s  i ndependence . Those s tudents who use t·ime outs i de of 
school i n  creati ng a�t of a ny ' lc i nd .  i n  c:r iti cal l y  l ook i ng at or readi ng pi cture 
books , . i n  v i ewi ng tel ev i s i on programs about art o·r arti sts . i n  vi s i ti ng exh i 
b i ts and s o  forth shou l d  ·be encoura ged to report thei r acti v i  t i  es to the 
gro1..1p . 



At l evel  two s tudents shou l d be affc 1rded some ti me for s h� ri ng thei r art
rel & ted acti v i ti es . I f  the teacher empha s i zes a nd e x.p l a i ns the va ri ety of 
forms these acti v i t i es may take , often students w i th no p rev i ou s  i ncl i nati ons 
to parti c i pate i , 1dependent1y i n  art. arti vi ti es. wi l l  do so. In some homes no 
space or materi a l s are present for the sometimes m�ssy ac t'i v i ty of crea ti ng 
a rt .  Some parents regard acti v i ti es connected wi th produci ng art products as 
p l ay ,  - ·not. a seri ous l earni ng acti v i ty .  They may approve more read'i l y of 
acti v i ti es wh i ch · ; nvo1 ve l ea rn i ng  about and ta l k i ng about art than  mak i ng art . 
Chi l dren from these homes may not be aware of the many art- rel ated pursu i ts 
wh i ch uu not t·eqiA i re spt::l. i e1 i  ma tet i a b  or :.�• ct1 .. e .  i t  b the t�clcher ' :> ta�k T.O 
eneourag-a these ctti-1-d:ren i n  fi ndi ng acti vi ti es whi ch they enjoy and wh i-c-h are 
poss i b l e for them to do outsi de of school . Many Oregon communi ti es Ji ave art 
centers and communi ty centers or museums whi ch offer speci al  acti v i ti e s  or 
exh i bi ts tor el ementa ry school -age chi l dren .  Teachers shou l d acqua i nt. them
selves w ith the avai l a bi l i ty of  servi ces i n  thei r own commun 'l ty a nd provi de the 
i n formation to thei r students . Often,  representati ves from these corirnun i ty 
serv i ce groups wi l l  vi si t school s upon request to provi de i nformati on or 
demonstrati ons . . . 

GOAL SIX 

tEVEL ONE :  FINE A!HS 

Si nce thi s  goal i s  i ntended to resu l t  i n  sel f-di rected a rt acti v 1 t i � s ,  the rol e 
of  the t�acher i s  one of encou ragement a nd mak i ng avai l abl e ; dea s ,  t ime ,  space , 
tool s and materi al s .  I f  activ i ties  to further the a ttai nment of the other f i ve 
goa l s  are g i ven ,  th ; s  shou l d  be re l ati vely  easy .  For examp l e tak i ng one 
subj ect of i nterest  to stu�ents , such as f i sh ,  how can the teacher provi de 
opportun i ti es for students to : l )  v i ew and study? 2 )  create? 3 )  sel ect and 
di scuss a va ri ety of a rt products ,  i ncl udi n g  thei r own , whi ch refl ect tha t 
i nterest? Each s tudent may have a di fferent i d£:a of what he/ sl'e wants to 
study . Group s of s tudents may want to study a s i mi l ar type of subject but  each 
group may expres s  i t  i n  i ts own way . Each stu dent wi l l  p i ck  up those a spec ts 
of p ri or goa l s he/ s he enj o_ys the most . 

P rov i de students wi th opportuni t i e s  to engage i n  a vari ety of ac ti v i t i es : 1 )  
Prov i de a di sp l ay of  pa i nti ngs  and scul pture repl i cas of  the . su bj ect .  Provi de 
book s wi th repn,ducti ons of  art works refl ecti ng student i nterest .  Al l m·, 
s tu dents to s tudy and di scuss  these a s  time permi ts . 2 )  P rov i de real mode i s ,  
for exampl e ,  f i sh i n  a n  aquari um , a s  we l l  as  photographs o f  the subjec t .  
P rov i de s imp l e  tool s and materi al s such a s  papers ( newspri n t ,  cons truc ti on 
paper ,  tag board , cardboard)  sci s sors , pai n t  ( tempera , water co l or ) , c l ay ( water 
base , oi l base ) , crayons ,  penci l s ,  chal k .  Provi de a speci a l  space for matE�r
i a l s  use . ( Smal l form i c a  or mason i te boards whi ch can be washed and 5tored  
w i l l protect standard school fu rn i ture . )  Al l ow students to  use  these i ndi v i d
ua l l y  or i n  smal l groups .  3 )  Al l ow a s hel f a nd smal l ·  wa l l  d i sp l ay for s tudent  
se l ected d i spl ays . Al l ow them to  take tu rn s  br i ngi ng or· creati ng obj ects for 
d i sp l ay i n  thi s area . When students present the obj ect they wi s h  to d ·i sp l ay ,  
g i ve them the opportun i ty to te 1 1  about i t . Encou·rage them to make thei r 
cr i teri a for se l ecti on c l ear .  

GOAi� SIX 

LEVEL ONE: FUNCTIONAi!.. ARTS 

Stude nts at l eve·1 one -are be i n g exposed i n  a. sys temati c  way to the i deas  
a nd acti v i ti es of goa l s one through f i ve .  I t  shou l d not be too di ffi c u l t to 



e r·cou rage them to extend some o f  the!ie acti v i t i es . For i nstance , the earl i er 
e x� rc i  se wi th hilts cou l d be extended to s hoes. ,  coats and then apparel . i t  i s  
U 5e fu1  i ,1 ear1y grade., to have a ro1 e-p1 ayi ng corn� r wn.:h a dress --up box and 
fu rni ture . Th i s  corne r can be u sed by stu dents. to rol e- pl .'ly i:ies i gn i ng thei r 
own ilppearance . They can pra.ct i ce seiect f og ,  creating �  purcha s i•ng and arrang
i ng i n-thi s imag i nary ar.d unthreatened context . For exampl e ,  students can p 1 an 
and represent qui as . decorated cakes �  stu ffed toys and other ever.vday ob,j ec ts. 
of  i nterest to them. Th i s  wi l l  enhance +.hei r i nsi ght regardi ng the aestheti c 
qua , i ty of everyday obJ ects a round tnem " 

I f  the teacher mai ntai ns a chang f r.g di s·p l ay or brings  pi cture book s repres ent
i ng the i nterest and awareness whi ch studeni::.s r-eveal , they wi l l  be fu rther 
sti mu1 ted to act 1 ndeperadently .  The 1 -dea that most c1bjects and i mage5 i n  th,e 
env i ronment have been del i berately · desi gned by humans ( whether the 1-.'lbj evcs ar� 
mach i ne produced or hand crafted ) f s  a powerfu l and si gn i fi cant i d€a wh.i ch 
young ch i l dren can beg i n  to grasp .  

Thi s can b e  brought to the attent i on of the s tudent ·by r1sk i riH, Why do you th·i nli: 
the person who pl a nned thi s pl anned j t.  li k e  he/st1e di d? By conti nual ly swi tch
i ng from the uti H - tari an focus { How do we use th i s? How doe� i t  work? What 
does i t  mean? ) to the aesthetic  focus ( How does i t  l ook? How does i t  make you 
feel ? )  when exam i n i ng objects i the teacher �an stimu l ate students to i nc l ude 
both ch mens i on.s i n  sel f-di rected exami nati on of everyday objects and i riiages . 

GOAL SIX 

LEVEt ONE: ENVlt:\ONMENTAt.. ARYS 

Even the younge�t l evel -one stu dents have reacti ons to and ideas about thei t 
e nv i ronments . To Pncoul"age students to express . these verba l l y .  dram.ati cal iy ,  
or v i sua l ly and to  di scuss and analyze them duri ng thei r " free ti me" i s  part  of 
the ai m of goa l sh. I ndi vi dual s tu dents 11'.ay focus - on di fferent aspec ts c, f 
thei r envi ronment ,  expl ore i t  di fferentl y ,  and present thei r i nfonnati on 
di fferently .  for exampl e ,  several students mi ght. uant to focus on 11 My Favori te 
Pl ace .  11 One m i ght tel 1 about i t ,  another draw p i ctute s  or mlZke model s ,  another  
make a col l ecti on of  rubbi 11g s ,  photographs or t,ther vi sual references t.o the 
11 rea l 11 p l ace . Sc,,ne s tudent ' s  favori te pl ace mi ght be i n  the past ,  some i n  the, 
p re sent and some be pureiy imagi nary .  The favori te pl aces may vary greatl y i ri  
s i ze ,  content and emoti onal  impact on the st.J.de n t .  For exampl e ,  ev.en among 
those choosi ng a pl ace i n  the present some students may enjoy hi di ng under a 
desk . others s i tti ng i n  a t i'-ee and another stanai ng on an  overpass wa·tcM ng the 
traffic pas s  bel ow. They shoul d· be encoura ged to express what i t  ·; s  about the 
p l a ce that makes them feel a s  they do about i t. Other top i cs students mi ght 
enj oy expl ori ng are : "What I Li ke Best About or Least  Abotit My House , " " The 
P l ace i n  My Town 1 L i ke Best or  Leas t, " " How We Change our House , Schoo l , or 
Ya rd at D i fferent Ti mes of the Year t 11 "Rooms I Li ke and Don ' t  l i ke . " 

GOAL S�X 

LEVEL TWO : Fll\!E ARTS 

Students i n  the i ntermedi ate grades shoul d be i nformed of and encouraged to 
parr i c.:i pate i n  commun i ty art c l asses , l ocal exhi bi ts and other art events . 
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$ f' 1 €; C . ,)r ·· rcl l: t. i i (, h i S l1 l[' r ' . re -r/ .. Ci' u�ht rs . I I � l �.., � '.,.. •' ,. . 'i ,. i. , ·; • 1 ·, . .  
c. · ·1:::0 . a j ,ime 1P .. s r.r, :• i a. be g \, n !  � -J td � - f '  • .- . .  i L' r°·• Hl-:;•:1- t · ,rn: ;-- �  l • .  : 

a c t i v ' t-' cs su , ! r o·ea '.: · q .  ,j � _.c 1,s s i n-1 c : tL i .� i '1 9 ;  :- �H - 1 .·; -1 
pJ rd1a 1 119 , v i �w �  � ,-nd  stu,1y in J  a ·· t  \vor • · ., . 

,. J • • • :. � ... ,., . ..., �.; \ .  u . 

� tud  .... 1 1 s ,.,i n var,;- 1•d dc 1 y  i n  : hei r .bi l i ty to ·1 e .ff, • .and trdn:, •u· t0 th 
-' n ,1epe-•,dent a ., t i v i t i e. a f'- er fo1 1 m.ri r g  tr,� s tr 1 1 t. tt rr'. 0 , e � :. ' ns  ,1•· g• c', 1 -:. ilfl' 
t : rol\g ti 1 1 v e .  ; r,e r. ·1 ;1e r.ney spen.i o r : y,;ii 1 ::- ; ,. u u L 1 1  • i e c.1 1 . •� 1 .  u ,· : , . _  . · , .. , - ., 
µ J.vltt: a t •C a·�" h..ii1t ·1em"1 rrp-]':"Tr+,n · •:r w i-, :-Jt·.--te- •J� � <-'z-J�.!!.. ... , 
t i-·e i r other a rt · e )!, �•er i r• iv::es. , Fot  e )(amp 1 e ,  1 n  µ1 -il nn ; n _, /.\ 'l i' r i· ,i "" :.{lu . t  1 ,  ii 
tr.� .:.u: 112- 1· s tru::- tu red 1 e-s sor. , there ,i n": U St, a 1 1_y rnan_y 1 fryi r i1 t•i cn�, imp. � '.:. (, .  D1.i :-- i n.: 

the unstructured time thes.:-• 1 i mitati or. s  shou 'l ci i' Ot be enfo r ,.e . ·;n the s ti. t "e .. 
c. a n  l. Xpl ore freely wi th the or 1y re� t•� i c �.i on ..,n au.-i v i t fr �. be 1 n1J . ·� l a ted t 
con s i derati on for o t.ht:r s .  

For exc.mp1 e ,  a s tudent may wan•: to �:/ an a ma·i-l l er a huqe scu1 ptu rn to e , . lv. r 1 
tr,e 5Choo1 . Sc a l e  re presenta t i on s  of huge " p l a nn ·i ng on1y"  rwc;j ects ,: a r· . iH'C \ •  
s at i s fy i ng ,ri thout i n fr i n g i ng o n  the space or ,, ,ater i a :  � o f  othe rs . The f re ,:i- · _ , 
to p l an wi thout C:) 111Tl i tm£:nt to comp l !2 t ion :,f ,l f i na l  prodi.1,.. t i .;;  often an ' nJ 1;_'{ 
ab i e revel ati on to i nterme;:i i a te ige  studen t•, . nat a rt.i .:,t.S oh•.:r, ::= -t� , te r • r 
reject many p l ans  i s  se 1 dom '$tn:>s �;ed . Th i s  •.ic.t h d t_y d i so p rov •i d� :.:. a :-Jc s i ', f .. · 
cont i nued devel opment of sk i l l i n  d � scuss i ng .  c r i t i c � z i "g ar u · s • l �c� , ng .  

GOAL S IX 

LEVEL TWO: FUNCTIONAL ARTS 

I ntr, rmed i ate grade s; tudent:-s often  n,, ve a ·,d de va r' t ty of i ntere s ts n;1 a t i ve to 
the f,mc ti ona l  arts . Somr� may deve ·1 0 1 an ·i nte r-e!, t  i n  the db 9n .1 f f i s h i n ::i 
boats or hu nt i n g  kni ves , othe rs r.hr- d1J s 1 91� and ornamerr t<1 t i on of £ i- H1d l e . - .  
au tomob i l e s o r  pe rsona 1  d dornment . Other� m,w be i n terC> �, tE·rJ r n  <1d ve :--t·i s . �1 • ,  
b i l l boarti� , matc hbook cove rs or te l ev i s i on progralll!; and comnerc i lh , nwt t i e 
tech n i ques for di s cu ss i on and c r i t i c i sm of other  8 rt p M0ducts : a n  be app J � ed �o 
th ese  area s of i nterest  may not or.cur spor t.anc rn �. 'l y  \:�1 st1i Jent .,. . · · he tea ;:IH- · 
shou l d  prov i de � n  oppo rtun i ty for s tudents to shJre and d i sc 0 s s .  :�ro 1g� 
d i sr; 'l ays ,  reports and i n formal  c ri t i c i sm :, ,  t!1e i 1t'::r€1 1, 1::; th1�J , ,a v2 .  

Students  shou l d be encouragf:d to app I y the \now1 :dge ana  .)k i 1 1  s · they 1 . v .: 
acqu i red i n  structured l es sons ( goa l s  o ie through f i v e )  to th� · r s e : f- i ni ti a tPf 
acti v i ti ei; . Al l owi ng t ime for se 1 f- i n ·i t·i a te cf repo rts. to tne c l a s s  i.:-r· crJur ,.:l l1 i n i_, 
out s i  de-of-ci a s 5  s;na1 1 Jroup mee t i nrrs  a nd encouragi ng studc·nts to i n1 n t e 9ue•· t  
:s ,lN•k r�rs from the commu n i t v  are ways a tf:acher c a n  encou r·a.gc s --uder.ts t o  beqi n 
se l f-di rec ted acti v i ti e s , Sone s tudents w i l l  be i n t": re ... t-ed i n  �! Xp 1 o t' i ng an j 
c ri t' i d z i n9 everyday ooj ec �s a s  they e�;i s t .  Othe rs \", 1 1 1  \':a nt to p i un t des i gn 
ar.d, or  creute the i r cwn v e rs i ons  of  everyday obj ec ts  1 Ptl f: '- ents ( c;. uc l1 a s , :  m 
and te l e v i s i on ) . 



As stucents N-"', i 1� � pc1tt> in i; t- ru• tu "': l e � '>  ,n � re 1 -1 t 1 vt:• t<, �i·, c,  · t ,,.,.. \ ' rj 

tney apc,cn,£:> ' l'l f f• tra t .  , 1 )  rr , y  ,., . �, J 1 ,_.w t ,  ::• · r  (� n11 ; ro1rn1,:i • t i 1 �, ri- , 
tn€' r,;;1 1 c�t i 0n;;l'Ji p'i of  1 1 :1•� . c. o 1 c r ,  tc't t J >' ' • .-' t l-',l a nd vol ur,1e ct S  \y'' · ,, , ' Tl L ", 
of the Wd/ the env i ronm<�nt s u sed . ( 2 ;  r-ia ny for·m!- i n  the en -1-1 i  r ,  ·.,t=nt are a (: 

h - - .... .. .d 1,.. •. , h, . ,  ... , -.. _... - I '1 \ � +- ..a-i -C t: ,..  - � .. "!-'-- 4 �- ..; -, .. 1 • ... - .J .... 1 � ... .... ... ;.... • ,_ .., ..., ,,. k ..., , • ,.,.  ,.. .. � ..., � ..,,.. .A 
J - ..., � - ' . -

d.if'c..tlU!t .:d a.j_s :;if (JJYL·or�r:.t;r.J.s... !41 Tl-.! Yi.-.i.!J.ul re 1a..i ir 1r ... Ut•'� 'L!.fl.'li.!UL � 
:•e t11 i(i:i1 -�liou t  1n tl'w �a:re wlly ttiat o trtr' u .,.'.'.' f•,rm� ;i re .  t .. Tn,=,y .:-.:i , f ' , .�. 
the1 r en v i r onment and tnei r envi 1•omnen ·: af fec : s  tlit':1'1 . I n cti vi dud:1 s tudert - ! d_, 

be more i nte re s ted i n  or.e of the se a S'.iec t s  than i n  a rother.  J f  <' I' r nn: re � t  i :)  
{letected ,  the t1:acher s hou l  cl encourage deveiopment of that 1 nt� rest by fur r . i  st1 -
i ng ti m� . space und ma teri a l s .  

Some s t�aents mi ght be i nterested  i n  devel op i na i dea s about a l l of  the env 1 r' n
ments  they have l i ved i n  as th·F'y have been gr01-ti n g  u p .  Some mi ght li.'a nt to 
wri  t.e abou t then• , s ome mi ght want to draw e r  pai r; t ,  some mi ght want to c rea te a 
d i s p l ay of li1•:?an i ng ful  obj ec ts f rom thei ... J a s ·; env f rom11ents. . Others mi ght wa rt 
a cha ric� to d i scu s s  o r  ro le- p l ay f acet�  of the i r  env i ronments . '.:icrne s tuden . s 
'Tli ght want to a na l yze present e nv i romno.nt.s and  the pa ths that connec t p arts a ·� 
tliern , · Otrer� mi gh t wa nt to p l a n  futu re envi ronments or improvPd pre s"n t 
�nvi romnents . 

Acti v i t i es wi th personal meani ng to the s tudent a nd whi c h  i ntegrate the i n •; i g .  t 
g ai ned from s �ructu red 1 e s �. on s  shou l d  be the resu l ts  of ;oa 1 s i .< .  �:n ccurage 
ment  ca n be prov i de d  for students to share thei r 1ti0 rk and to try ch ,· f , rent 
mod2s  o f  expre.;s 1 on a nd o pe rati on i n  a n onth reaten i ng atmosphere . 

SAMPLE COURSE GOALS FOR PROGRAM (iOAL S IX :  L E \  E L  O:iJ E 

Vocation.ii ,rnd Avocational Use of Art as a l.i fctimw Pursuit 

a )  The student t-:v i de nces sel f-di rec ted pa rt i c i pat ion i n  a rt-re 1 a ted ac t1 •1 -
i ti es , o fen crea t i n9 opportuni t i e s  for vi ewi ng and s tudy i ng .  creati ns , 
se l ecti ng & � d  di s cu s s i n g  art  p roduc ts . 

o )  The s tu dP.nt k nows humans have  p l anned and created most  o f  the forms i n  t r. "' 

env i ronment ; hence , thesf.: forms cou l d  have ae!; thetic  va"J ue and the i r 
c reators  cou l d be regarded  as  a rti s ts .  

SAMPLE COURSE GOALS FOR PROGRAM GOAL S IX:  LEVEL TWO 

Vcx:ationai and Avocational Use: of A rt lJ$ a Li fetime Pursuit 

a )  The s tudent demonstra tes awareness that a r1 art- re l ated ar- \. ·, v ity may t - ·  . 
ilany forms , e i ther  ac ti ve or pass i ve .  Th e se can  he used for avo � a t i< :i �  i i  
enj oymen t .  These ·i nc l u de :  c rea ti ng , d i sc us si ng , c ri t i c i � i ng p1 dn n i n3 , 
se l ec t i ng , p ti rchij s i ng , v i ew i n g  and study i n g  art products . 

b )  The  s tude n t  k nows he/ s he can er.n th  l e i s u re t1 me wi th iic t i v 1 t� es s · c , ;  cl �  
drdwi ng , pa i nt i n g .  l e tted ng ,  � r i ntr . ak i n 9 , scu1 pture , cer<1n c s , te Ati l e  , 
priotograpny . 



�' 

f i r.e a rcs : 

i i )  c ra t tspers c ·, :  c • ram i c s ,  fabn c ,. j e..,"P , n  

i i i )  i ndustr · a 1 des i qner 

v )  c i ty p l a iner 

v i } a dvert i s i ng arti sts and i l l ustrators 

,!_ ,.. � ' .  . ♦ r l 

1 )  The J tudent , �  aware that t�e v i sua l i mpact o f  h i s / her  01n product c�o i ce �  
and arrange�en ts have p ,tenti al aestheti c v �l ue .  
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I .  SEL  ECTfD B I BUGCHAP�•Y 

C r1 pOl1 , R cb 1  r; . l n tnw: 1c  H�g_D:: 5 i_gn • c'f t _ i (}!l e  , , New Y r· rk . ';Up , I I I P1.1 ) 1 ,, ,, . .. 
i 97 2 .  

, .Jl i i e-r ,  Cir·ar am . �O.'._I_, _ �_r_ac� _?-11Q...Y_"_�_1 :i -
,J p r�Pv : Prr->nt i , ,:. H . . 1 ,  1 (.) 1 ) 

2nd Ed , l:.ng l ewooa t l  i f. f , !! • ., 

t�-flfl-r ,  p H  t t . . ���U(. a .  ' flJL A !:"ti-:.'t'i rH �, rn . �le-•,: i'CT1'"Y : ffle-� L r::r t • n ) ' ' .ty . 
1 97 2 .  

fe 1 dman , Edwi n .  
. . 

Art _ a s  ImagP and  I cte, . llew Yo rk .. Prent i ce · Ha l l , ' 96 i .  

The f.nr.yc l opedh o f  Educa ti on . New Yo rk : The Macmi l 1 ci n  Comp1 ny ,  197 2 .  ( 3e -� 
top � c s  under a rt .  art educati on , g i fted c� i l dren . }  

Hardi man , George w .  ana  Zern k k ,  1 heo . 
Art� E ducati on . C hampdi gr. , ! i l i noi s ;  

Hubba rd , Guy , ana  Ro'Jse , Ma ry . .ll.r t :  Mcan i r:.9...l"ethod anri Me1i a .  T ac.her :; 
[ d i t 1 ons , I -V I . Westcnes�e r ,  I l l i no 1 s :  Be rw fi c ·Pres s .  l r Jt dr1 te d } . 

Mc Fee , ,} u ne K .  and Degge , !logena . 
fur _Teacili n.9 .  B,�_l mon t ,  Ca l i fo rn i a : 

,;rt,  C u l tu re _a11d E nv ,  ronment :  
Wddsworth , 1971 . 

A C atd�.J t 

Mc'' i m ,  Robert H .  E xperi ences i n  \l i $ua 1 7hi nk��q .  
B rook s/Co 1 e  P:..b "l i �h i r g  Company ,  1972 . 

P a pp a s ,  
I s sues . 

6e o rg e . 
New York : 

ART MEDIA BOOKS 

C o n c ept s i n  Art and  Education :  
ftacmi l l a n ,  1970 .  

Monterey Cr> i i 1 orn ·i a .  

A n  Antho 1 oqy o f  C 1 r  � r: \ ----�-.. -.... 

t•'a n y  medi a books  a re a v a i l a b l e on p d i �ti n g ,  drawi ng , pn n tmak i ng ,  cP rari i (. S , 
pape r  scul ptu re , 'l'J!.!t1 Vi ng and o ther  ch i "! <1 a rt ,1cti \1 1 t i c s .  These� 1.. ri ter i a il i ' ,: 
sugge s ted ta he l p you se l ect book s fol" you r sc hool a rt l i bra ry .  Sorr,1 b ;o , s. 
w i 1 1  �el p you as  a teacher ;  o thers ca n be u sed  by students . 

1 .  The med i a  a nd too l s a re work ab l e  by your  s tudents and ob td i ndb l e  or  
use for your  c l a s� room . 

2 .  The author prov i des o p t i on3 for  c rea t i ve use  c f  the 1 :ed i a  1 n ; too l t .  
3 .  The descri p ti ons of techn i ques are cl ea r  at a l evel  vour � tu den t s  can  

u nderstand , yet  they al l ow for  rnodi f i cnt i on a nd r. da p t,,t  on . 
4 .  The i l l u s t ra ted exan-p l es have art  qual , ty and  an• not tr i te ,  t.Vt rusE>•, I 

ima ges . 

[ "  VtRONMENTA L DES !GN 

A P l ace to L i ve .  Ne1o.J Yo rk : �J a ti ona1  At,dubon Suc i ety ,  i l .30 r i r th Av er. 1.e , 11: vJ 
York . IJY 10028 ( not dated ) .  

: n c k sen , Aa se . !�a rn i ng /u)Ou t the Bu i l t  E n v i ronmen t :  A Sour:ebook ot  r i  -
u 1 dr Mat�ri a1 s and Tea ch i ng Ai ds  fnr Elrrnentary and se ,.:on da ry Leve s .  Ar ' l "� 
ton J Vi rg i n_i a :  Na t i ona l As soc i a t i on o f  E 1 ementt.1 ry School f· r i n c i pa 1 s ,  L g ,  1 .  
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par. ) 1 972 � 

( Desi:-hno1 Pr i�':."r•- �. r i � ,; .  n : .1 r ;;1 r y  

.l.\ddi <- n-\ :es l ey , · : : 'i s : . 1  n �  r 

tr'a:.-au l ay ,  Oa v it " . C i tv .  ..----� Ne1r, Yo rk : Houghton-Mi ffl i n  Compa ny , 1 �?� . 

CURRICULUM GUIDES 

Art  for You . Upper Pt' imary r Fourth Grade , F� fth Gr aae . 
Sc hoo 1 s ;-pj7 J. . 

, , .-. , c  .. n 

!3e 1 1 e vue Publ i c  Schoo 1 s ,  1975  Puo1 1 cati ons . Be l 1  ev,Je ,  Wa �hi n g  on . 1 9  75 .  

I nst i tu te for Commrni t.v Ar t Stud i es ,  Un i ve rs i ty of Oregon , /.\; ·t 1 n the W 1r u 
,!\round  U s ,  1974 . 

The · Oh i o  State De pa rtmen t  o f  Edt,c ,n:. i o n  Gui del i nes  for P l a.nni� Art I n �;truct-i n 
i n  the El ementary School s of  Oh i o ,  .1 970. 

Ok 1 �homa State Depa rtment of Educa ti on Ok l ahoma Teachir�g__§ui de __ for Ji.rt t ?. 966 . 

State Department of Publ i c  I n s tru ct i on ,  Cu 1  tura 'i Arts· Curri cu 'l um . 
Nortn Ca rol i na 1 974� 7 5 .  

Ra l e i 9!1 , 

S ta te Departmen t of Pub l i c  In s truc t i on ,  Educ a t i on Cornmuni r at i on bo{j rd , -6.!.:l ... �.� r .� 
�!:!.!-.rt .r,r t .  ( S i xth grade ) , Mi l wauk ee Pub l i c  Sc hool s ,  1974 . 

ART R ESOURCE DOOKS (paper back ) 

Bu rnhi!m ,  Jack . B eyond  Moderr. Scu l ntu t e .  �Je ·"' York : George Gr axe 1 1 e r ,  1 �, ; � .  

Bu shne 1 1 ,  8 . H . S .  Anc i ent Arts o f  the Ame r 1 �a s . Pr c1eger , 1 974 . 

G re g o r_y , R . L . , a n d  Gomr i c h , E . H .  I l l u s i on i n  t, a tu r e a r d  fl. r t .  New  { o rk : 
Chd rl es Sc r i bner ' s Sons , 1 97 3 .  

---·--- ··-- ·-

Ho l t ,  El i zabeth . D ocumenta ry · l i s tory o f  Art . Ne "' York : Dt u!J 1  eday , 1 95.i . 

J a ns on , H . W . , a n d J a n s CJ n , O . J .  
Wash i ngton Sq 1.rn re Pres s ,  1961 . 

P i c t u r e  H i s to rv o f  P a i n l" i r  : . fJe �-, York  : 

Rose , Barba ra . Ameri can Art S i nce l 900 . New York : Prileger , 1 � 1 5 .  

Ro tllenberg . Po • l _y .  T h e  C ompl e te Book of  C e rami c Art . New Yo rk . .. :·own Pub l i sh -· 
e r s , I nc . ,  1 9 7 2 .  

Schar f ,  Aa ron . Art and Photogr�,t • Ba l t imore , Ma ry 'i an d :  Pe nqu i n .  197� . 

Seay ,  La r! i s l a s . l1fri c a n  Srn1 pture Spea_ls.� - New York : De Capo . Pn: :  s 4tr i:d . 
( �n l � rgcd ) , 1975 . 

Stc i ri herg , 
�ew Yo rk : 

�e o .  Othe r C d te ri a :  
Ox fo r d ,  1 9 7 5  .. . 

Confron t .1 ti ons wi th � ,-1&n ti f,th  Ct· i � t.1.. r ;  '- r . ·-- ·-------·-·---·--------·----� -
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U ne s·co P r i n t s : C a ta l ogue o f  R ep_:od u � t i o n :;  o f  P a i n ti ngs 1860- 19731 wi th 1 5  
P rojects ror Exhi b_� tl_on ; UNESCO, Pl ace de Fontenay , Paris s  France ,  rev i -.ed 
ed"itf on . 1973. 

Zuchcr , Paul . Sttl_es i n  Pa ·i nt1 ng .  tJe\� York : Dove Publ i cati ons ;  19630 
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APPENDIX 

e l .  GOAL BASED PL.ANNING AND ASSESSMENT FOR ART EDUCATION 

GOAL-BASED PLANNING FOR ART 

Goal s are gui deposts . They serve to gi ve purpose and d "i recti on to a p lann i ng 
acti v i ty .  Goa l s provi de a common l anguage for d i scuss i ng thP. mer i ts of vari ous 
acti v i ti es as those acti v i t ies  are carr i ed out. 

I , . a , t ,  j ust u.; i n  d nf oth�t ; ns. truct i ona , JJrogram offt:red by an t!du,;cn : } ona ,  
SY-stem a sense of  13urpose and  di rect i ofl 1 s  essenti al t--o good pl ,rnn+n-9 . Bu-t 
what a re these purposes and df rections7 Where do they come from? Why shou l d 
the art teachP.r be concerned? These are questi ons to be answerec., before 
effecti Ye planni ng of an art curri cul um can proceed . 

Each teacher must rea l i ze that pl anni ng a n  a rt curri culum cannot begi n and end 
onl y in a g i ven c l a ss room . It needs to be done wi th a sense of  s imi l ar pl an
n i n g  i n  other cl ass rooms a nd d i s tri cts wi thi n the state o 

The goa l s �  goal  setti ng , a nd competency i denti fi cation actf vi t·i es the Oregon 
Department of Educati on prescri bes prov ide di stri cts a common reference for the 
p l a nn i ng pror.es s .  In goa l - based pl anni ng, teachers must  consider four goa l s :  
State Goal s for Oregon Learners , d i stri ct goa l s ,  program goal s ,  course goal s .  
They must al so consi der student competency and state defi ned competency a reas . 

State Goal s answe r  the questi on : What does the Department of Educati on thi nk a 
�tud�nt shoul d  get out o f  publ fc  schoo l i ng a nywhere i n  Oregon? 

D i stri ct  Goal s answer th£� questi on : What do the l ocai communi ty and i ts 
school s thi nk a studsnt ought to get out of l oca l  school i ng a nd how i s  that to 
rel ate to State Goal s? 

P rogram Goal s a nswer the ques ti on : What do the l ocal  curri cu l um  pl anners a nd 
art teachers thi nk a s tudent ought to get out of art and  how i s  that to rel ate 
to Di stri ct  Goai s? 

Course Goal s answer the questi on : What do the art teachers th ' in k  a s tudent 
ought to get out of genera l art i n  the el ementary school and how i s  th nt to 
re l ate to Program Goal s? 

State Competency Areas  answer the questi on : What does the Department of 
Educati on be l i eve to be the cri ti c i a 1  areas i n  wh i ch s tudents mu st demonstrate 
adequate preparati on? 

Competency,  then , answers the questi o n : What have students demonstrated they 
can do with what they have l earned?* 

The . rel ati onshi ps among each of these components i s  i l l ustrated i n  Fi gure l .  
Note that competenc i e s  may be stated broadl y  ( as wi th di s tri ct goal s )  or 
speci f ica l ly { as wi th course goal s )  depend i ng on how extensi ve the di stri ct 
desi res a par t i cul a r  demonstration to be .  The sampl e competency i n  the fi gure 
i s  shown as be i 119 an i ntended outcome of both di strfct and program 1 eve1 goa 1 
p l a nn i ng ,  Other competenc i es coul d be · shown a s· the Tntended outcomes of 
d i str i tt or course goa l - l evel pl anni ng · { broken _l i nes ) .  

* A m i n i mum competency answe rs the - qu£•sti on : Hha t must students demonstrate 
they can do wi th What they hnve l ea rned i n  order to sati s fy · a d i s trict ' s 
graduati on requ i rem�nts? 
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US ,NG A .PROGRAM GOAi. TO GEi\!£RATf. VARIED ACTl\!8Tif.S 

1 .  Sel ect ·a concept from the goal . 

· 1. 1 El ements of desi gn , for e1{amp1 e ,  texturiil . 

2 .  ffrai nstorm a s  ;mmy Wc\YS a_s you can· to 

4 .  

5.  

2 � 1 �el p  students i earn about texture o De nonjudgmen�1 . 

Li st ill the sampi �s frcm _bra inst�mi�g. 

Categoriz,? !!J: the i tems on the · 1 1 si .  · n�e c�tegor1es wf l l  �fl�ct ·ycmr 
owr1 knowl l?dge �nd needs " · Some exampl as of ,categories wMdt wright be tised 
rel it� va to thi s topic �re :  rMbbin9s·p thrtH:�dimenshmal . te).\turcd objects 9 

te>ttPJre c1s pri nt, use of .t�;.wral  · object as · pahitf og tuoh �illotf oMl 
sUm11.11 us. of di sparate ,mu ·su itable t�x·tures \) tr.c·or:-porat'ffoill of U!;tt@.lt/,'ll 
mat@rial s i nto art p�oc:hocts 9 text�re i s  v i sual � te>tte.!rt: B.nd Hght, t�xttire 
i n  art and ncture .  · · 

E)(tiarid each c&tiegory �  Add anythi ng el se you th'I rik of thiiit rel ates to that 
cl! tegory o S tretth • .  

. . 
( Steps one to fi ve above are io'1terided · to . help  you thi nk of r110re a l terna
tfves than woul d usual ly come to mind on a s ingl e topic o  Several peopl e 
work i r19 together wi l l  sometimes generate ca l ong J fst u s i u,g thi s tC!chnique . 
!he fol l owi ng steps are judgmental a nd wi n pare the H·st l eavi ng those 
most suitab le  for a parti cul a r· teacher ,md specific  studenu. }  

6 .  Exa@i ne cv-i ti c a  1 1.y the i t�m�s i ri i&ach category. M,�ke .some l!a_l ue ·j udgments . · 

6 o l t s  thi s  su ftabl e  to mQst of the - students l teach? What changes coul d 
be made for speci fic students? 

6 . 2 Doces i t  rel ate to · other" concepts · I c.m teachi ng? ( For eJtampl e 9 des1 9n 
,. i n  the envi ronment . )  

6 . 3 ,  I s  i t  phys ical ly  poss i b l e  to do thi s? ( time , space 9 materi ill s ,  
school ru l es, etc o )  

6 . 4  Does H fi t ITLV- teachi ng styl e? Wi l l  I be Cf.1mfortabl e doing  thi s? 

7 .  Sel ect  those i tems whi ch !lave survived your c ri tic&l judgment and create 
suggestion sheets for your . resource notebook. 

8. How many course goal s and objectives cot.i't d be · met by a si ng'le suggesti oi1 
sheet i tem? Pl an acti vi ties . or · 1 essons to meet some of these goal s and 
objectives .. 

Try thi s whol e process wi th another i dea . 

For a n - exampl e  of hel p i ng your students use this  th i nk i ng strategy to 
generate art i deas and cri ti ca l ly exami n� them, see the Goal Two secti on 
of thi s gu i de • 
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ASSESSMENT 

In the p;�ev i ous  pages , f i ve s ets of des i red outcomes were i denti f i ed : ( 1 )  
s tate ..goal s ;  ( 2 )  di s tri ct goa l s ;  ( 3 )  program goa 'l s :  { 4 ) course goal s ;  a nd ( 5 )  
d i stri �t i denti f i ed competenc i es . Persona l goal s of i nd i vi dua l students ·were 
-=i lt- n "'"':"'t i r.r,, .. ri T�(>""e .,,o .. ,,. fo'!1 ".l"!�d ')v -:pec i .: i (" �-wv,e�. t "' "l'IS 1 1 �rrni ro act " v ., 

ti �s.. teach f og strateg i es , resources _. "a l ternat·i ve fnstructi o:-i ,  etc . ) V desi gn!:!d 
to a-ss-i st-the p-l a·nner i n  imp-'temerrti ng a goal •-b-a-sed curri i:uh.m . 

Once i n structi ona 1 p1 ans ar·e impl emented , the teacher must pose the questi on : 
J.\re 5. tudents atta i ni ng des i red outcomes , and i s  the art progrl'Jm hel pi ng them to 
reach those outcomes? The qua l i ty o f  the answers to these qi.est.i ons depends on 
for what pu rpose  and  how we l l  a sseisment acti v i ti es are des i gned and carri ed 
OJt . 

I f  i t  i s  des i rabl e to know the k i nd of overa l l  j ob the ,art program i s  do i ng ,  
then . the performance o f  groups of s tudents i s  s i gni fi cant . Assessment focuses 
0 1  whether an  acceptabl e  majori ty of s tudents ts a ttai n i ng establ i shed goa l s .  
T ·1e needs of groups of students can then be i denti f i ed and program pl anni ng 
i mproved accordi ngl y .  I f ,  however , i t  i s  des i rab l e to k now how wel l  i nd i v i dua l 
stu de nts are atta i n i ng des i red  ( or requ f red) outcomes , then ttie performance of 
e.;1ch i ndi v i dual s tu dent is  s i gni f i cant.  As ses sment focuses on thf.? nee d s ,  
i nteres ts , and l earn i ng stren gths a nd weaknesses of ·I ndi v i dual studen ts a s  they 
stri v e  to devel op and demonstra te des i red outcome s .  The needs 1:,f i ndi v i dual  
s tudents can t; 1en be i de nti f i ed and l earni ng acti v i ti e s ,  teachi ng stra tegi es , 
resources ,  etc . , a dj usted accordi ngl y .  

These re: 1 ationsh i ps  are shown "i n Fi gu re 2 .  Assessmen t "  of  each o f  the e l ements 
shown in  the f i gure w i 1 1  prov i de an swer !: to parti cu ·l a r  k i nd s o f  questi on!, . 
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l\ s �e s sm0nt of  ct i s t i-i c t g_o,1 1  at ta_i nn_e n t  a nswe r� the que s t i on : T o  :ha ex te nt  
rl t, i; �u rl11n t ,  ,J t ta i r: r. 9 the n1.i tc ornes o f  sd1ool i n9 the corrrnun i ty and i ts $Cho J l s 
de :. ·i r?.? 

!\ s ses smeht of pro_g.!:_?m goal '  atta i nm�nt  a nswe rs t he  questi on : To  -wha t  extent a re 
st ..idents attai n i ng tile outcomes art teachers and curri cul um pl a n ne rs des i re? 

f. t� � � r- r rno. n �  A -F  r f'\ 1 1 r ,� n  �"p: 1  � + f- ! i ""lf"\"Y� ., n J \'f'4".' �� �· n� t::, t.Jf' r: t .;
C-
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s t..1dPr.t::, atta i n i r.g_ the · outco'li2 S a rt te ac n�r.s dec; i re fo r 9e11e ra l  ;1rt i 11. · ... he 
eli:mPntary sc-hou . 

Assessment of competency atta i nment a n swers the questi on : To what extent  i s  a 
s tudent demonstrd t i n g  de s i red appl i c at i ons o f  what has been l e arned , p arti cu
l a rl y those ( m i n i mum ) that  must  be demons trated · n order to graduate i f  your 
d i s tr i c t  has dn a rts  requ i rement? 

A s se s sment o f  personal goa l  a tta i nment a nswers the questi on : To whr t extent i s  
a s tudf'nt ri tta i n ing tho se outcomes de s i gnated a s  of greatest pers ona l  i mpor
tance , need , or i nteres t? 

A2se5�ment .9f 1 ea rn i ng s treng!�s and  weak nesse�  a n.:,\oiers  the quest i on :  Wha t  
cha r�cteri 5 t 1 c s  ref l ec ted by a s tudent s performance c. a n  be £een a 5  enna nc i n g 
or  i nh i b i t i ng atta i nment  o f  de s i r�d ou tcomes? 

In  seek i ng a nswers to these questi ons , student pe rformances that  can  be ac
cepted  a'>  i nd i cators of dttai nmen t of des i red outcomes mu st be c l ea r .  These 
perforr-1 ance i n di cators  serve to gui de the a s se s sment ac ti v i ty i n  produc i ng th e 
mos t needed i nformati on . 

To be i n  cornp1 i a nc e  wi th state requ i  rernents , each di str i ct must assure th at 
a s s essmer, t acti v i ti es  a re ca rri e 11 out  i n  re 1 a t i o n · to th ree po i nts .  Asse ssmen t 
o f  s tu dent  itt a i nme n t  o f  mi ni mum competen c i es · re qu i red for gradua t i on a n d  
i d  n t i f i L a t i on of  t h e  l e a rn i ng strengths and  weak nes s es  a re two of  thes e .  

) U_9_9,tsted  d S?_�� sment  stra tegi es . The Se 1 f-E v a l uat i  on  Ch eck 1 i s  t for Asse s s i ng 
E l �men tary Art Prog rams wa s deve l oped to he l � e l eir.enta ry teachers  a s s e s s  
s tudent progre s � , b u t  'it a l so i nc l udes s ugges t i o n s  for ti me , space , personne l  
a nd resource a l l oc a ti on to  be st  a c h i eve a qua l i ty a rt p rogram . 




