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The purpose of this case study was threefold: to depict the 

environment of a summer residential camp serving individuals with_dis­

abilities; describe the operations of the camp, i.e., program activities 

procedures, and critical incidents ; and investigate the relationships 

betwP.en staff members' perceptions of organizational climate, acceptance 

of self, acceptance of others, and cohesiveness. 

Camp Daddy Allen, operated by the Easter Seal Society of Pennsyl­

vania, was studied during the 1980 summer camping season, June 15 

through August 16. The camping season consisted of one week of pre-camp 

training and four t\-10-week sessions. Forty-one staff served a total of 

300 campers ranging in ages six through eighty-five. 

The depiction and description of Camp Daddy Allen were based on the 

camp director's report, camp director's daily log, evaluations of the 

assistant director and counseling coordinator, water safety instructor's 

log and the infirmary session summary. 

The instruments utilized in the examination of staff members' 



perceptions were the: Profile of Organizational Characteristics-Form 

SLM, Berger Questionnaire and the Profile of Conflict Characteristics. 

Each instrument was administered on a pre- to post-test basis. The 

following research questions were addressed: 

1. Does the staff's perceptions of organizational climate change 

from pre- to post-testing period? 

2. Does the staff members' acceptance of self change from pre­

to post-testing period? 

3. Does the staff members' acceptance of others change from pre­

to post-testing period? 
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4. Does the staff members' perception of conflict characteristics 

change from pre- to post-testing period? 

5. Are there relationships at the pre-testing period between 

staff members' perceptions of: organizational climate, 

acceptance of self, acceptance of others and conflict 

characteristics? 

6. Are there relationships at the post-testing period between 

staff members' perceptions of: organizational climate, 

acceptance of self, acceptance of others, and conflict 

characteristics? 

7. Do the relationships obtained between staff members' percep­

tions of organizational climate, acceptance of self, acceptance 

of others and conflict characteristics change from pre- to 

post-testing period? 

8. Are there differences in staff members' real and ideal percep­

tions of organizational climate at pre- and post-testing periods? 



Results of the data analysis revealed the following: 

1. Staff's perceptions of organizational climate and conflict 

characteristics decreased significantly from system 3 (con­

sultative) at pre-testing to that of a hybrid of system 2 

(benevolent authoritative)/system 3 at post-testing. 

2. Staff's perceptions of acceptance of self and acceptance of 

others were within normative ranges, yet did not change sig­

nificantly from pre- to post-testing periods. 

vi 

3. Relationships of moderate strength were found to exist be­

tween staff's perception of organizational climate, acceptance 

of self, acceptance of others, and conflict characteristics 

at both testing periods as indicated by Pearson product 

moment correlations. 

4. The difference between staff's perceptions of real and ideal 

organizational climate was significant at both periods. Staff 

members indicated that the camp's organizational climate 

should be participative, although in actuality it was per­

ceived as consultative ·at pre-testing and a hybrid of 

"benevolent-authoritative/consultative" at post-testing. 

The data indicated high staff ideals at the beginning of camp, yet 

toward the completion of camp it would appear that resolution of staff 

differences had not reached closure. 

Based on these findings the following recommendations were made: 

1. Similar studies should be conducted at a variety of camps 

with a follow-up testing period conducted after camp is 

over. 



2. The development of a taxonomy of camp administrative 

practices that may be used for comparative purposes. 

3. Implementation of specific camp administrative process 

strategies to test directionality of changes in conflict 

characteristics. 

4. Relationships between organizational climate, conflict 

characteristics and staff effectiveness should· be studied. 
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CHAPTER I 

INTRODUCTION AND STATEMENT OF THE PROBLEM 

Within our democratic society, the interactions of people and 

environment place a premium on individual development with cooperation 

viewed as the method utilized to achieve this aim (Irwin, 1950). Yet, 

... an alarming number of people do not understand the 
importance of cooperative living or the necessity for 
faith in their fellow man, which is so vital in the 
solving of group problems (Irwin, 1950, p. 20). 

Furthermore, the relationships between an individual and environment can 

be conceived of as having two sets of interactions. One set of inter­

actions is composed of the impact the individual has on the environment. 

The second set of interactions is formed from the impact of the environ­

ment on the individual. 

One such setting in which these two sets of interactions interface 

is that of an organizational environment. The performance of groups of 

people in pursuit of organizational goals reflects the degree of harmony 

that exists between the environment and the individuals. One subset of 

environment-individual interactions is composed of the employees' 

relationships. The dynamics involved within task and maintenance func­

tions of employees not only create a substantial part of the work.ing 

atmosphere but.are crucial factors in the delivery of organizational 

services. 
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Organizations delivering leisure services are beginning to examine 

these dynamics from an interactional perspective (Edginton & Williams, 

1978; van der Smissen, 1976; Feldman, 1976; and Doty, 1960). One such 

group of leisure service providers is that of the organized camping move­

ment. Since 1861, organized camping has been evolving (Shivers, 1971; 

Irwin, 1950). Currently, organized camping represents an estimated one 

billion dollar industry, with a clientele estimated at 9,000,000 and 

375,000 staff (Kester-Oliver, 1980). As an organization, a camp provides 

an environment in which staff and clientele interact in an outdoor 

setting. In terms of social interactional opportunities, camps are 

socio-behavioral settings in which a controlled environment can be struc­

tured (Feldman, 1976). The purpose of this study was threefold: to de­

pict the environment of a summer residential camp serving individuals 

with disabilities; to describe the operations of the camp (i.e., program 

activities, procedures, clientele characteristics and critical incidents); 

and to describe the relationships between staff members' perceptions of 

organizational climate, acceptance of self, acceptance of others and 

cohesiveness. 

A variety of camps exist today with a variety of operating philoso­

phies reflecting the wide range of services provided; i.e., day, resi­

dential, public, private, adventure, recreational, therapeutic, glamor 

sports, weight reduction, etc. (Shivers, 1971). Carlson capsulates the 

many approaches to organized camping and offers the following as 

generalized goals: 

1. Learnina to liv~ outdoors and become acquainted with 
the outaoor environment; . 

2. Experiencing individual growth and development; 

3. Learning to live and work together; 

4. Practicing health and safety; 



5. Developing new skills and interest and perfecting 
old ones; 

6. Developing spiritual meaning; and 

7. Enjoying a recreational experience (Carlson, 1975, p. 14). 
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Thus, organized camping provides a setting in which group living in the 

out-of-doors is a function of the people, outdoor life and the camp 

community (Dimock, 1948). The camping experience contributes to self­

understanding; provides an opportunity to develop a sense of belonging 

and harmonizes the forces of conformity and divergency (Rodney & Ford, 

1971). An organized camp exists for the well-being, happiness and 

development of its members (Dimock, 1948). 

The camp can be completely devoted to the task of meeting 
the basic emotional needs of the individual for a sense 
of worth and achievement, and for a sense of acceptance 
and belonging (Dimock, 1948, p. 30). 

The benefits that accrue to an individual as a result of an 

organized camping experience remain unsupported by the research litera­

ture,as there is little evidence available (Carlson, 1975; Lowry, 1974; 

Redl, 1974; Wittekin, 1974; Clark & Eells, 1974; Dimock & Hendry, 1929). 

Those studies that have been done have focused attention on ·the bene-

fits of camping to the service recipients (campers). Virtually no 

attention has been focused on the effects of an organized camping experi­

ence upon the staff members, and the subsequent carryover from staff 

to campers. Yet it is the camp leadership, and camp staff, that is con­

sidered most essential to the achievement of a particular camp's goals 

(Myers, 1980; Myers, 1976; Leadley, 1976; Doty, 1960; Gump et al, 1953; 

Benson & Goldberg, 1951). 

Camp provides an opportunity for children and adults to have 
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interactions in an environment that promotes enjoyment, dignity, 

respect and responsibility (Rodney & Ford, 1971). The staff of a camp 

is its spiritual and value center. As the tone of growth and satisfac­

tion is initiated by the staff, it is hypothesized that there is a sig­

nificant relationship between the character standards of the staff and 

outcomes in the life of the camper (Ledlie, 1961; Dimock, 1948; DeAlton, 

1948). 

Boorman (1941) characterized a camp as a laboratory for democratic 

practices in which the ideals of freedom, equality, and fellowship can 

be realized. Thus, outcomes such as more cooperative attitudes and be­

haviors, ~ greater individual sense of democracy through experiential 

learning, more fun and genuine interest, and a greater personal develop­

ment will result from camp experiences under the leadership of qualified 

staff (Sorenson, 1938). 

The importance of staff is underscored by the notion that there 

must be an atmosphere for the staff members to function effectively. 

It must be recognized that the implementation of the camp 
objectives does depend upon the ability of the staff, and 
the ability of the staff is often directly related to the 
administration of the camp and to the efficiency of the 
organization (Rodney & Ford, 1971, p. 21). 

According to Blumenthal (1948), a concept of camp administration is 

that of having a social purpose; the advancement of the welfare of the 

individual and the group. 

Another facet is that of the needs of a counselor as a 
person. Just as the program is said to be camper-centered, 
there must be some counselor-centerendess, if the counselor 
is to meet personal expectations (van der Srnissen, 1976, 
p. 13}. 
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Camp is the expression of democratic values which stresses an indi­

vidual's freedom of choice, sharing of responsibilities and discussion 

between individuals. An administrative climate to facilitate the social 

purpose must be constructed in a manner that promotes cooperation, pro­

vides participation in decision-making, encourages personal adjustment, 

recognizes the importance of staff to camp functioning and provides a 

sense of belonging which is essential for high staff morale (Rodney & 

Ford, 1971; Benson & Goldberg, 1951) . 

. . . if camping was to be directed toward enhancement of 
the individual. and the group, the administrative methods, 
affecting as they do, the individual and the group, must 
be consistent with such a goal (Blumenthal, 1948, p. 43). 

Thus, camps that advocate the practicing of democratic values must de­

velop avenues which facilitate participation, responsibility, accounta­

bility and decision-making to be consistent with proposed goals. Re­

search has indicated that a camp staff that perceives leadership in a 

democratic manner results in campers being satisfied and having a hi~her 

level of achievement (Christensen, 1969; Dimock, 1969; Shuster, 1968). 

Precisely how the organized camp develops such an atmosphere and the 

effects upon the staff members has not been reported in the research 

literature (Myers, 1976). 

Statement of the Problem 

The purpose of this case study was to depict a summer residential 

camping environment, chronicle the operations of a camp, and examine 

the relationships of selected effects of a summer camping experience 

upon staff members. The following variables were utilized to indicate 



the development of a camp staff as a group and as individuals: organi­

zati ona.J climate, acceptance of self, acceptance of others and staff 

cohesiveness. Relationships between these variables as well as the 

magnitude and direction of change were investigated utilizing the 

following instruments: Profile of Organizational Characteristics (Form 

SLM), Berger Questionnaire and Profile of Conflict Characteristics. 
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This study investigated the variables of concern during the 1980 summer 

camping season at Camp Daddy Allen located in White Haven, Pennsylvania. 

Research Questions 

The following research questions were addressed in this case study 

of selected effects of organized camping upon staff members at Camp 

Daddy All en: 

1. Does the staff perce~tions of organizational climate change 

from pre- to post-testing period? 

2. Does the s):aff members' acceptance of self change from 

pre- to post-testing period? 

3. Does the staff members' acceptance of others change from 

pre- to post-testing periods? 

4. Does the staff members' perception of conflict charac­

teristics change from pre- to post-testing periods? 

5. Are there r~e pre-testing period between 

staff members' perceptions of: organizational climate, 

acceptance of self, acceptance of others and conflict 

characteristics? 



6. Are there relationships at the post-testing period be-

tween staff members' perceptions of organizational climate, 

acceptance of self, acceptance of others, and conflict 

characteristics? 

7. Do the relationships obtained between staff members' 

perceptions of organizational climate, acceptance of self, 

acceptance of others and conflict characteristics change 

from pre- to post-testing periods? 

8. Are there differences in staff members' real and ideal 

perceptions of organizational climate at the pre- and post­

testing periods? 

Delimitations 

For purposes of this study, the following delimitations were 

established: 

1. Only the responses of Daddy Allen staff members eighteen 

or older (n = 35) were used in the narrative aspects of 

the case study, and only the perceptions of the twenty­

seven first year staff members, aged eighteen or older were 

included in the research question aspects. 

2. Only the data that were related to the 1980 summer camping 

season at Daddy Allen, June 15 to August 16, were included. 

Limitations 

For purposes of this study, the results were limited by the 

following factors: 

7 



1. The study was limited by the reliability and validity of 

the measurement instruments. 

2. No other evaluative instruments were being used to cor­

roborate the self-reports and perceptions of staff members. 

3. The study design did not examine cause and effect rela­

tionships among the variables of concern. 

4. The degree to which Camp Daddy Allen was different from 

other residential camps serving disabled populations and 

other populations. 

5. The researcher in this investigation and the camp director 

of Daddy Allen were the same person, thus the possibilities 

of personal biases are introduced. 

6. The influence that previous Daddy Allen staff members had 

upon non-experienced Daddy Allen staff members. 

Definition of Terms 

For purposes of this study, the following terms are defined: 

1. Camping experience--all activities and emotional involvements 

of a nine week summer residential camping program at Camp 

Daddy A 11 en. 

2. Camp Daddy Allen--a summer residential camping facility 

operated by the Easter Seal Society of Pennsylvania for 

individuals with a neuro-orthopedic disability. 

3. Camp Administrative Processes--the practices and behaviors 

identified by Rensis Likert (1976) as leadership, motivation, 

8 



communication, decision making, goal-setting and control/ 

ordering. 

4. Organizational climate--an indicator of the camp administra­

tive processes as measured by the Profile and Organizational 

Characteristics (Form SLM). 

5. Acceptance of Self--an individual's perception of how one 

feels about oneself as measured by the Berger Questionnaire. 

6. Acceptance of others--an individual's .perception of how one 
' 

feels about other people as measured by the Berger Ques-

tionnaire. 

7. Staff cohesiveness--the feeling of identity and solidarity 

a group of people share with each other as measured by the 

Profile of Conflict Characteristics scale. 

8. Pre-testing periods--assessment of the Daddy Allen staff 

9 

during the week prior to the arrival of campers, June 15 to 22. 

9. Post-testing period--assessment of the Daddy Allen staff 

during the eighth week of the 1980 camping season, August 3 

to 10. 

10. Daddy Allen Staff Members--those individuals who are under 

contract to the Easter Seal Society of Pennsylvania to perform 

specified functions during the 1980 camping season at Daddy 

Allen. 

11. Campers--those individuals with neuro-orthopedia disabilities 

who are accepted to participate in a 2-week residential camp 

experience at Camp Daddy Allen. 



12. Daddy Allen administrative philosophy--the provision of 

opportunities for staff members to share in the responsi­

bilities of creating and maintaining a camp community while 

reserving the right of the camp director to make unilateral 

decisions in matters of health and safety. 

Significance of the Study 

10 

An avenue of investigation into the effects of an organized camp 

experience that has not been followed focuses on camp staff members. 

These individuals are affected by the goals and ideals of an organized 

camp. Much of the research into organized camping has focused on how 

campers are affected, yielding both positive and negative results; 

studying the staff population offers an alternative approach to the 

effects of organized camping. The purported benefits of a camping 

experience in terms of self-development sense of belonging, avocational 

skill development, friendship formation and appreciation of nature are 

areas in which staff members can be assessed. The goals and objectives 

of an organized camp program represent an ideal .state. The reality of 

program success must be measured against its stated goals and objectives 

(Dustin, 1980; Stein & Sessoms, 1977; van der Smissen, 1976). The 

members of a camp staff are a vital evaluation assessment base for 

measuring what does occur versus what might occur. 

A second significant aspect of this study was that it investi­

gated the dynamics of key forces interacting within the camp environ­

ment. Many of these dynamics have yet to be examined .. The case study 

approach can produce knowledge in terms of ideas, suggestions and 



researchable hypotheses. 

It seems almost an absolutely essential technique when 
exploring completely new fields. That is when we have no 
idea of communalities, the categories of variables which 
play a part in a .situation and where we are trying to 
formulate new concepts or a new framework within which 
to carry out controlled experiments later . 
(Helmstadter, 1970, p. 52). 

This study chronicled actual administrative practices, as well as 

how staff members perceive the organizational climate within a camp. 

In addition, information was obtained to depict the camping milieu in 

terms of staff characteristics, camper characteristics, program 

activities and critical incidents. Statistical information was then 

obtained to characterize the effects of the Daddy Allen milieu upon 

the staff members' acceptance of self, acceptance of others, and 

cohesiveness. 

A third significant aspect of this study was that of providing 

information to the rehabilitation field in terms of professional de­

velopment. The staff of Daddy Allen was composed of individuals who 

are entering or have entered the rehabilitation, educational, and 

allied health fields. 

In recent years there has been an increasing demand for 
specific information, professional guidance, and direct 
assistance to help personnel initiate activities, upgrade 
programs, answer questions and attack programs which 
create roadblocks to progress in various aspects of 
physical education and recreational programs for handi­
capped children (BEH, 1969, p. 1). 

li 

Thus, the camp environment provides an opportunity to explore the de­

velopment of the skills and attitudes of pre-service professionals and 

professionals working with disabled individuals (Wald, et al, 1970). 



... we must know more than we now know about the range 
of factors that have influenced current personnel prepara­
tion and employment practices, the effects of recent 
training efforts and the essential performance charac­
teristics for particular job tasks and service and 
training approaches (Meyer, 1980, p. 117). 

This study examined the process and the interaction between organiza­

tional climate, acceptance of self, acceptance of others, and staff 

cohesiveness to describe what is happening in terms of staff growth 

and change. The review of literature supporting this line of inquiry 

is presented in Chapter II. 

12 
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CHAPTER II 

REVIEW OF RESEARCH AND RELATED LITERATURE 

The purposes of this case study were threefold: to depict the 

residential environment of a summer camp, chronicle the operations of 

Camp Daddy Allen, and examine the relationship of selected effects of 

the summer camping experience upon staff members. This chapter is 

divided into the following sections that present the related literature 

of the subject under investigation: effects of organized camping, 

organi'zed camping and people with physical disabilities and management 

and organizational climate; acceptance of self and others, and group 

cohesiveness. 

Effects of Organized Camping 

The benefits of an organized camping program are thought to have 

many desirable effects on people who participate in this type of 

experience. The lack of research supporting these claims is unfor­

tunate. Lowry (1974), in commenting on this lack of evidence in 

validating cause and effect claims, feels that the Hawthorne effect 

could account for any accrued benefits. Redl ( 1974) warns of possible 

negative benefits resulting from organized camping such as: environ­

mental changes (urban to natural setting) that result in the over­

powering of a child's security; opportunities that result in a child's 

pent-up behaviors and hostilities, and separation from one's family 
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with a subsequent feeling of rejection. The camp staff is an important 

element in minimizing these dangers as they facilitate the integration 

of individual needs and camp objectives through teaching, understanding 

and motivating (Doty, 1960). However, evidence found by Doty (1960) 

shows that campers exhibiting the greatest character growth were with 

staff who were not exemplary. 

The achievement of success in a camp program is related to the 

criterion measures utilized in its evaluation. 

How do we measure its success? Happy faces, enthusiasms, 
increased appetites, experiences to describe to others, 
and greater acceptance of reality are among the signs, 
and we observed them frequently among all our camp groups 
(Wittekin, 1974, p. 71). 

Clark and Eells (1974), in calling for more research, foresee the need 

for investigations that study what camping does, who is affected, and 

how one is affected. Their article suggests that camping has dif­

ferential meanings to staff, campers, parents and referral agencies. 

Research studies offer the possibility of evidence that may or may not 

validate the current claims of camping benefits as well as providing 

information that can be used to strengthen existing camp programs. 

There have been numerous studies examining the effects of organized 

camping upon campers (Barber, 1957; Beker, 1959; Davidson, 1965, Duke, 

1968; Johnson, 1970; Kreiger, 1970). The results that have been 

obtained are often contradictory as to the benefits of the camping 

experience. 

Johnson (1970) investigated the social changes of values that 

could be attributed to an organized camping experience. Using an 

instrument developed in an earlier project (Johnson), the researcher 
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investigated changes in children's values at 47 different ACA accredited 

Pennsylvania camps. Results showed that campers' overall social values 

were lower at the end of camp than before camp. Female campers, however, 

had higher social value scores at both testing periods than did the 

male campers. 

Kreiger (1970) investigated self-concept changes in relationship 

to sex, age and observable behavior in 110 campers attending a four­

week summer camp. Utilizing the Lipsett Self-Concept Scale and Bower's 

Behavior Rating Scale as pre- and post-camp measures, Kreiger found a 

significant positive self-concept change along with a strong decrease 

in poorly-adjusted behavior. No differential effects on self-concept 

as a result of camping were observed for the factors of sex, age, or 

observable behavior change. 

In terms of what happens to staff, Irwin (1950) suggests that camp 

counseling is one of the most educative experiences a young person may 

have, with staff frequently obtaining more from the camping experience 

than service recipients. Another avenue of investigation has been the 

interactions of staff (counselors) and campers. To date, there is a 

lack of substantial research in detennining the relationships between 

staff variables and camper change variables (Myers, 1978). Myers 

(1976) in a review of residential camp leadership studies concluded 

there is little evidence to support the contention that leadership 

success is significantly related to camper growth and development. 

Dimock and Hendry (1929) in a case study of Camp Ahmek investigated 

the effects of camping on 216 male campers and 28 male counselors 

utilizing non-standardized instruments, changes in campers and 
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counselors were·monitored. Counselors were classified on a four-scale 

rating system (ABCD) and data indicated that the better counselors, 

A and B counselors had greater improvement on effectiveness scales than 

C and D counselors. An overall coefficient of .80 was reported between 

behavior change and classification of the counseling staff. The in­

vestigators suggested the need to develop a research methodology to 

monitor the effects within an organized camp. 

Doty (1960), investigating the character dimension of organized 

camping, found that the staff in the first year of the research project 

could not handle the tasks and responsibilities of a camp oriented to 

character education, i.e. value formation and responsibilities. 

Gump, et al., (1957) investigated the effects of the program at the 

Michigan Fresh Air Camp. The interactional patterns of 23 boys, ages 

9-11, were observed during camp activities. The boys were also observed 

in their interactional patterns at home. Comparisons between these 

sets of observations indicate the camp environment provided more oppor­

tunities for adults to interact socially with the children than did 

the children's home environment. Parents in home environments spend 

more time engaged in behavior management than social interaction. This 

suggests the camp milieu, through social interactions, can result in 

behavioral changes of campers due to the nature of the adult-child 

social interactions. 

Lumpkin (1957), in a study of camp leadership, investigated 416 

counselors in twenty-four camps to determine if there was a measurable 

difference in the attitudes of successful and unsuccessful counselors 

toward campers. Utilizing the Camp Counselor Attitudes Towards Camper / 

/ 

/ 



Inventory developed by Lumpkin, results showed that successful coun­

selors' responses reflected a high degree of social and emotional 

security characterized by being more flexible and permissive; lacking 

in fear of being imperfect and handling disciplinary problems, and 

respecting the rights, abilities, and feelings of campers. 
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Shuster (1968) in studying the relationship between counselor 

attitudes and camper's group satisfaction reported significant dif­

ferences in satisfaction and achievement scores. Utilizing the Minne­

sota Teacher Attitude Inventory (MTAI) high counselor scores correlated 

highly with positive camper reactions. Counselors with high MTAI tended 

to have and perceive their leadership role in a democratic style while 

those with low MTAI score tended to have authoritarian styles. 

Myers (1978) investigated the relationship between 100 camp staff 

members and 122 campers, ages 10-14, in seven camps accredited by the 

American Camping Association during the summer of 1976. Relationships 

between components of staff leadership and attitudes, campers' self­

concepts, interpersonal affect and environmental attitudes were 

examined. Utilizing the Dimock L Inventory and instruments developed 

to measure staff leadership, evidence was obtained that suggest 12-24 

percent of the variance between some leadership components and camper 

development. However, the primary components, participative-sharing, 

friendliness-cooperation, flexibility did not significantly account for 

changes in campers' self-concept, interpersonal affect, and environ­

mental attitudes. Results of staff leadership attitudes revealed no 

significant overall change over the course of the summer; however, there 

was a significant decrease in flexibility and a tendency for staff to 
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become less friendly and slightly more autocratic as the summer pro­

gressed. In those camps, where the director became less democratic, so 

did the staff. In the two camps that the camp director became more 

democratic, the staff did also. 

Organized Camping and People with Physical Disabilities 

The opportunities for people with physical disabilities to par­

ticipate in activities that non-disabled do are limited by factors of 

attitudinal accessibility, barrier (physical) accessibility, unadaptive 

equipment, transportation and economics. Organized camping is one such 

environment that can enable the limiting factors to be overcome as com­

munity life is experienced in the natural environs. Research into the 

effects of such an experience are needed (Freeberg, 1969; BEH, 1969; 

Hansen, 1972; Buchanan, 1975; Fradkin, 1976). Hansen (1972) listed the 

leading benefits of organized camping as purported by their frequency of 

appearance in the literature: recreational activities, learning oppor­

tunities, expanded environment, socialization/informal group participa­

tion, and independence/self-confidence. The effects of these benefits, 

however, have been subject to little inquiry. 

Research investigations have revealed contradictory evidence in 

terms of camper changes. Studies by Holden (1960), Sessoms et al. 

(1978), and Glick (1978) have revealed significant positive personality 

changes. Investigations by Herzog (1956), Lefebrve (1972), Dibner and 

Dibner (1973), Rappaport (1974), McGuire (1976) have revealed no or 

slightly negative changes in personality and physical fitness variables. 

A recent research development in the benefits of camping and the 
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disabled has explored staff changes. "Each adult involved in a camping 

program for the handicapped grows in awareness of himself as a human 

being and of his effect on the behaviors of others" (Shea, 1977, p. 12). 

Randolph (1956) investigated the pre-camp training programs of 

nineteen Easter Seal camp staffs. Although she did not measure the 

impact of the training programs, recommendations were made that training 

programs should be 3 to 5 days in length and utilize role-playing tech­

niques to better prepare staff for the summer's experiences. 

Ross (1971) developed a pre-camp training program for an Easter 

Seal camp staff in Pennsylvania. A questionnaire was administered at the 

completion of a three-day training period and at the end of the camp 

season to determine the effectiveness of the training. Staff members 

considered the methods and information presented as useful for their 

effectiveness. Areas in which staff asked for additional focus were: 

camp philosophy, cooperation among staff and methods of adapting 

activities to needs of the campers. 

Sessoms, et al. (1978) studied the effects of an Easter Seal camping 

experience during the summers of 1975 through 1977. As part of this 

study, data were collected on the characteristics of effective coun­

selors and the effects of a model pre-camp training program. Analysis 

of staff demographic information indicated that counselors who ranked 

superior were 19 years old and had at least two years of college. 

Results of a 11-item semantic differential scale administered to super~ 

visory personnel revealed that superior staff possessed the following 

characteristics: cares about others, handles responsibility, has 

enthusiasm, sets a good example, is eager to learn and is energetic. 
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The research team also developed a model pre-camp. Staff were pre­

and post-tested during the pre-camp on two measures: a Cognitive Scale, 

relating to knowledge of the physically disabled, camp responsibilities 

and structure of the camp; and a Delbecq assessment of staff concerns 

concerning their camping experience. Results showed a significant in­

crease in the cognitive scale score change and a significant decrease in 

the concerns of staff regarding performance expectations. Changes in 

campers' self-concept and independent living functions led the re­

searchers to conclude that staff training is a significant factor in the 

maximization of camper development. 

These studies support the notion of Ball and Ball (1979) and 

American Camping Association (1978) that pre-camp training should facili­

tate a staff member's growth, maturity and skill development whic;h then 

can be applied to relationships with campers. However, this application 

has not been an area of research emphasis. 

The problem arises in analyzing the effects on the camper 
and the camper experience. We don't really know, and can 
only guess, that trained personnel enriches the camping 
experience for the camper (Bates, 1972, p. 127). 

A promising line of investigation has been recently initiated that 

examines specific effects and how staff members function within camp. 

Lewko, Bullock, and Austin (1978) studied the nature of communication 

patterns between counselors and handicapped children at a camp for the 

disabled. Twenty-five counselors were observed in 236 performance based 

interactions utilizing a Perfonnance Based Sequential Dyadic Interaction 

System. Results ;hawed that in 20.4 percent of successful outcomes, 

counselors did not provide any feedback. In fifty percent of the 
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unsuccessful outcomes, no or negative feedback was provided. Researchers 

concluded that counselors need additional training in communication 

interactions that will generate a more supportive climate of camper be­

haviors, that will then enhance the camping experience. 

Austin and Lewko (1979) examined the effects of an organized camping 

experience on the attitudes of staff members toward the dis·abled. The 

researchers hypothesized that a camp experience would lead staff to have 

a mere positive attitude toward the handicapped. Utilizing a modified 

Attitudes toward Handicapped Individual Scale (range 0-120), 42 staff 

members were assessed on a pre- to post-camp testing schedule. Results 

showed a significant improvement in the staff members' attitudes toward 

the handicapped. These research results of organized camping experi­

ences have provided information about the changes and behaviors of staff 

members. Although the data are not conclusive, it appears that within 

camps for the disabled, staff members' skills and attitudes can be 

enhanced. 

An obstacle to the prov1s1on of services that responds to 
the needs of the physically disabled is the recreation 
professional who lacks sufficient knowledge or under­
standing of the psychological, physiological and social 
conditions of the disabled (Glick, 1978, p. 3). 

Not only does the organized camp address traditional concerns, it can 

aid in the professional preparation and skill development of its staff 

members. 

Management and Organizational Climate 

An organizat_ion is a complex set of relationships between the 

needs and abilities of its members, the goals of the organization and 
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the nature of the task responsibilities involved in its functioning 

(Shull et al., 1970; McGregor, 1960; Argyris, 1957). Earlier theories 

of organizational management and administration often excluded the 

needs of individuals that center on respect, appreciation, influence 

and achievement (Bowers, 1976; McGregor, 1960). "A major challenge of 

the 1980s for most organizations, both private and public, will lie in 

our relationships with and responsiveness to employees at all levels 

. managers must now concern themselves with employee satisfaction" 

(Bannon, 1980, p. 33). 

As management and administrative theory has evolved, it is becoming 
i 

more apparent that the assumptions based on the negative potentials of 

people's behaviors are giving way to an outlook that concentrates on 

the socio-purposeful behaviors of people (Williams, 1980). In this 

sense, management practices that encourage participative behaviors by 

employees are heralding a new era within the working environs. Par­

ticipative leadership styles are more frequently associated with a 

cohesive working group marked by member satisfaction. 

Organizational climate is a result of actions taken by management 

that affects the behaviors of individuals within the organization 

(L ikert & Likert, 1976). However, it is important to recognize how 

these actions are perceived by individuals within a working environment 

(Steers, 1977). The reality of actions and the reality of perceptions 

have led to conflicting research on the determinants of organizational 

climate. Downey et al. (1975) and Pritchard and Karasick (1973) show 

that an individual's background can account for differences in the per­

ception of an organizational climate. Research by Likert and Likert 



(1976), Likert (1967), Friedlander (1966) and Likert (1961) indicate 

that organizational climate is set by the administrative behaviors 

within an organization. Thus, supervisory personnel in terms of atti­

tudes, behaviors and actions are not only influencing the work 

environs, but providing the opportunities that will be perceived by 

others within that environment. 
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A theory of administration that examines the administrative pro­

cesses of leadership, motivation, communication, interactions, influence, 

decision-making, goal setting and control is Likert's system four. 

Likert (1961, 1967, 1976) has developed a management approach that 

emphasizes the beneficial outcomes of cooperative efforts between 

management and non-management forces. This approach requires an inter­

actional framework that goes against traditional management practices. 

People are seen as having the abilities to share information in an open 

atmosphere that involves all levels of an organization. Each member 

has specified functions; however, the communication channels that exist 

in a participative atmosphere of management require the cross func­

tioning of managers and non-managers in problem-solving and decision 

making roles. The more people are invested in the activities of 

decision-making, problem-solving, conflict resolution and goal-setting, 

the greater the productivity, the more efficient the work will be, and 

a higher degree of quality will exist. 

The administrative processes that profile organizational climate 

can be categorized by the following systems (Bowers, 1976): 

System one--is an exploitative authorative system in which an 

atmosphere of distrust and fear prevails. Communication is downward 
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with management making the decisions assuming the roles of responsi­

bility. Rewards and punishment are the motivational techniques utilized 

by management. 

System two--is a benevolent-authorative system which focuses on 

rewards more than punishment as its motivational base. Management pro­

motes some teamwork cooperation; however, communication flows downward 

with policy decision-making powers based at the top. 

System three--is a consultative system in which management utilizes 

the ego motivational components of responsibility and initiative as well 

as rewards of the employees. Decision making is being delegated to 

different levels of an organization as communication is marked by up­

ward and downward channels. Orders from management are issued after 

subordinates have been consulted. 

System four--is a democratic-participative system in which the 

major ego motives plus group processes result in a general feeling of 

responsibility and satisfaction throughout the organization. Coopera­

tion and teamwork emphasize communication fl ow between all levels of 

the organization. Organizational goals are established by group par­

ticipation. The participative (system four) organization provides a 

framework in which cooperation becomes a catalyst of human motivation 

rather than the motivational aspects of human behavior based on fear and 

distrust assumptions. 

Research investigations into system four theory have focused on 

the identification of characteristics of successful organizations versus 

non-successful organizations. L ikert (1973) shows that organizations 



25 

who have 20 to 40 percent higher productivity and generally more satis­

fied employees are closer to System four than organizations who are 

lower on these variables. Marrows, Bowers and Seashore (1967) investi­

gated the results of an intervention program within an organization. 

Administrative processes, training programs, and technology were attuned 

as management shifted toward being more employee-centered and partici­

pative. Results showed that the company had a 26 percent increase in 

productivity with a significant decrease in turnover, absenteeism and 

manufacturing costs. 

Studies by Soucie (1975), Coates (1974) and Langlois (1973) have 

indicated that people idealize System four characteristics although 

their perceptions of reality place the organizational climate clos.er to 

a consultative system. 

Nogradi (1977) examined 34 supervisors and 132 staff members of 

different Canadian recreation departments; using the Profile of Organi­

zational Characteristics and two instruments measuring job commitment 

and involvement. Significant relationships were found between organi­

zational climate and job commitment and involvement. Those people who 

perceived the organizational climate as being participative had higher 

job commitment and greater degree of job involvement than people who 

perceived the organizational climate as being consultative. It was con­

cluded that administrative processes have potential as a change agent 

in the development of employee commitment. 

In examining democratic administrative practices within organized 

camping, Boonnan (1941) stated the following are difficulties that must 

be overcome: 



1. Encouraging individuals to take responsibility for 

initiating, planning, evaluating and decision-making that 

in camp activities; 

2. Encouraging individuals to be concerned about affairs 

that are broader than their own self interests. 
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Further, if the operation of a camp is to be characterized as democratic, 

staff must have a willingness to share in responsibilities to be 

cooperative, to avoid non-constructive criticism of fellow staff and 

to avoid cliques (Benson & Goldberg, 1951). Then, in the evaluation of 

a camp operation if the following elements are found, we may consider 

that a democratic climate has evolved (Boorman, 1941): 

1. Mutual trust among campers and staff; 

2. Avenues for self-expression and guaranteed civil liberties; 

3. Opportunities for groups of campers and staff to experience 

planning and carrying out camp projects; 

4. Acceptance of people as being worthy; 

5. Healthy active participation of campers and staff without 

coercion. 

Acceptance of Self and Others 

The goals and objectives of organized camping have emphasized the 

enhancement of individual worth and understanding. Spellman (1966) 

views the camp staff member as a change agent. This necessitates that 

one has a knowledge of one's capacity to be of use to others and the 

recognition of one's own values. The art of the change agent, thus 

becomes the acceptance of differing values without rejecting another 
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person's values because they are not one's own. Self-acceptance, 

itself, is built upon the knowledge that others are accepting of you 

(Johnson, 1972). Thus, the camp environment affords staff and campers 

the opportunity to support each other in the acceptance of self and 

each other. 

In its broadest sense, the concept of self is concerned with the 

body of attitudes a person holds about oneself (Trotter, 1971). Self 

exists at the moment of birth. Throughout one's lifespan, self under­

goes a process of development and changes. These changes reflect not 

only the way a person views self, but also the interactions the person 

has with one's environment. 

According to Jersild {1954) "self" consists of three components: 

perceptual, conceptual, and attitudinal. A person's perceptual com­

ponent includes: "the way a person perceives himself--the image he has 

of the appearance of his body--the picture he has of the impression he 

makes on others" ( Jers i l d, 1954, p. 179). A person's conceptual com­

ponent includes: 

the person's conception of his distinctive characteristics, 
his abilities, resources, assets, lacks, limitations and 
his conception of his background and origins, of his future, 
and of what he might become (Jersild, 1954, p. 179). 

The attitudinal component of self concerns: 

the feelings a person has about himself and his or1g1ns 
the background, his attitudes toward his present status 
and future prospects, his tendency to view himself with 
pride or shame, his convictions concerning his worthiness 
or unworthiness, and his attitudes (which may be mixed 
of self-acceptance or self-rejection (Jersild, 1954, 
p. 179). 

The self as a summation of its component parts interacts with the 



natural and social environs it encounters. The experiences one has 

influences the manner in which one views self. Rogers considers the 

awareness one has of these experiences as being crucial in forming a 

self-concept. 

The self-concept of self structure may be thought of as an 
organized configuration of perceptions of the self which 
are admissible to awareness. It is composed of such ele­
ments as perceptions of one's characteristics and abilities, 
the percepts and concepts of the self in relation to others 
and to the environment, the value qualities which are per­
ceived as associated with experiences and objects, and 
goals which are perceived as having positive or negative 
valence (Rogers, in Wylie, 1961, p. 7). 
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The center of an individual's existence is self. It is the founda-

tion of future relationships with others in the environment. 

The self is the individual's basic frame of reference, the 
central core around which the remainder of the perceptual 
field is organized. In this sense, the phenomenal self 
is both the product of the individual's experience and· 
producer of whatever new experience he is capable of 
(Combs & Snygg, 1959, pp. 16-17). 

The individual, in experiencing his/her unique existence, may or 

may not be in agreement with others as they experience his being 

(Jersild, 1954). One's ability to perceive how others view self pre­

sents information that can aid in the development of an adequate self­

concept . 

. A person's ability to become aware of himself will 
be influenced by the way he feels about himself, and the 
way he feels about himself will depend, in part, on the 
way others feel about him and encourage him in the process 
of self-discovery (Jersild, 1954, p. 595). 

The relationship between self and others is built upon the attitudes 

that people have of themselves. As one respects self, one can respect 

others. As one loves self, one can love others. As one judges self, 



one can judge others. In general, the greater the adequacy one holds 

of self, the greater the acceptance of both self and others (Combs & 

Snygg, 1969). 

Some people feel that g1v1ng and rece1v1ng feedback cannot 
be solely learned by practice but require a basic philosophy 
or set of values which must first be learned. This basic 
philosophy is that the individual be accepting of himself 
and others. As this acceptance of self and others in­
creases, the need to give feedback which can be construed 
as evaluative or judgmental decreases (Hansen, 1973, p. 119). 

The acceptance of self, however, is a life-long endeavor. 
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The influence of other people indirectly and directly differenti­

ates self into ideal and real states. As each person strives to be the 

self that is desired and hoped for, the ideal self is contrasted to 

what he/she is or has been. This process of internal evaluation sug­

gests the need for approval by others as well as personal approval to 

confirm the way an individual views himself/herself. 

This implies a dissatisfaction with our own self, a failure 
to respect it, and non-acceptance of ourselves as we really 
are. It further implies that love and recognition are 
forthcoming only on the condition that this ideal image is 
attained or realized (Martin, 1975, p. 12a). 

This discrepancy between an ideal and real self-concept can be the 

source of many human difficulties. The feeling of an inability to cope 

with the world and the feeling of being unloveable, can result from an 

individual viewing himself as inadequate, incompetent, ugly, stupid, or 

inferior (Lipsett, 1968; Ellsworth, 1967). A poor self-concept can 

reflect a lack of self-confidence, a fear of the unfamiliar, hyper­

sensitivity to criticism, a resistance to independent functioning 

and/or limited interest in activities (Shea, 1977). The camp employee 

whose acceptance of self becomes a drawback to effective functioning 

will not facilitate the development of a democratic camp climate. 
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Staff Cohesiveness 

Staff cohesiveness is the degree to which there is solidarity and 

identity within the group as it maintains harmonious and consistent 

intragroup relations (Feldman, 1976). As members of a community with 

specified goals, the camp staff functions as an important subgroup in 

the environmental interactions. Within the working environment, the 

accomplishment of an organization's goals and objectives is determined 

by the amount of cooperation that exists between people in all levels 

of the organization (Likert & Likert, 1976; Likert, 1967; Likert, 1961). 

The attitudes that people have toward each other and the amount of 

loyalty and solidarity they share with each other have a crucial impact 

on the productivity of the organization. Studies by organizational 

development groups at the University of Michigan and Ohio University 

have consistently shown that when conflict becomes too extreme within 

employee ranks, and dissatisfaction occurs between people resulting in 

intra-organization competition, productivity is decreased (Hershey & 

Blanchard, 1977; Likert & Likert, 1976). Evidence is now accumulating 

that the most mismanaged resource within industry and governmental 

agencies is human resources. When employees are supported by manage­

ment in a manner that promotes cooperation and respect, people grow 

closer together with a more efficient and productive output as a result. 

Not only does a highly cohesive group meet the needs of the group, it 

meets the needs of individual members (Behling & Schriesheim, 1976). A 

camp staff is a potential group of interdependent individuals who 

attempt to satisfy physiogenic and psychogenic needs of its members 

(Behling & Schriesheim, 1976). 
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The cohesiveness of a group is further a function of its ability to 

clarify its goals, mobilize its resources to achieve goals, and resolve 

conflict that arises between its members (Feldman, 1976; Cartwright & 

Zander, 1968). Johnson and Johnson (1976) stipulate a minimal level of 

acceptance, support and trust among group members is essential to the 

development of a cohesive group with the establishment of this founda­

tion, a group is further developing its capacity to cooperate with in 

turn influences its solidarity and enhances its member's positive self­

attitudes. There is less of a threat of individual insecurity within a 

cooperative atmosphere which further solidifies a group's overall func­

tioning (Cartwright & Zander, 1968). 

As organized campi~g is a laboratory for democracy (Bennett, 1966), 

the participatory atmosphere in turn influences the cohesiveness of the 

individuals. 

Acceptance of the inevitability of conflict characterizes 
the new democracy of the conflict between persons and 
society, of the conflict between individuals and organi­
zations and indeed a willingness to seek rational grounds 
fo~ its resolution (Bennett, 1966, p. 180). 

Conflict and how a camp staff handles differences among its members if 

an indicator of its cohesiveness. Controversy and conflict are positive 

situations compared to those situations that are consistently ignored, 

avoided or suppressed (Johnson & Johnson, 1976). ''One of the clearest 

kinds of growth is the ability to transform conflict into creative 

problem solving which makes group activity exciting and fun" (Gibb & 

Gibb, 1978). 

In summary, the camp environment as a laboratory of democracy pre­

sents opportunities for the following to happen: integration of 
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interests not at the expense of winner take all; creative and coopera­

tive efforts fostered on behalf of many; conflict resolution (recon­

ciliation, concession, compromise); personal conviction and under­

standing elicited by participating in the process; checks and balances 

of individuals and group, and shared responsibility that fosters growth, 

thinking and initiative (Sorenson, 1941). This inquiry will present 

further information on the operations of a summer residential camp vis 

a vis a case study methodology as explained in Chapter III. 

I 



CHAPTER Ill 

METHOD 

33 

This. investigation of selected effects of a summer residential 

camping experience upon staff members addressed the following purposes: 

a description of the residential environment of Camp Daddy Allen; a 

chronicle of the actual camping operations at Daddy Allen; and an 

examination of the relationships between selected effects of the camping 

experience upon Daddy Allen staff members. The r~lationships that were 

investigated include the following variables: organizational climate, 

acceptance of self, acceptance of others and cohesiveness of the Daddy 

Allen staff. Included in this case study are the examinations of the 

magnitude and direction of change in the above-mentioned variables. The 

procedures that were followed in this study are presented in the 

following sections of this chapter: Subjects of Study, Data Collection, 

Instrumentation and Data Treatment. 

Subjects of Study 

Camp Daddy Allen is located in White Haven, Pennsylvania. The camp 

is a 160 acre site leased from the Commonwealth of Pennsylvania v1ithin 

the boundaries of Hickory Run State Park. Since 1941, Camp Daddy Allen 

has been serving neuro-orthopedically disabled individuals in Pennsy1-

vania. The 1980 camp season consisted of one week of pre-camp training 

and four two-week sessions serving individuals ranging in age from 
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six through eighty-five. Categorical groupings of disabling conditions 

included the following service recipients: cerebral palsied, muscular 

dystrophied, spina bifida, blind, deaf, multiply disabled and mentally 

retarded. The emphasis of the camp program was socio/recreational, with 

its focus on the provision of opportunities that center on what people 

can do within the reality of their disabilities (see Appendices A 

pp. 162-163 and G pp. 254-257). 

A maximum number of forty-one individuals was contracted to provide 

support services for the camping population who attended Daddy Allen. 

For purposes of this study, camp staff below eighteen years of age 

(four) and kitchen management (two) were excluded from the pre- and 

post-testing aspects of this investigation. Data were obtained from 

thirty-five staff members of which three people were not present for 

either pre- or post-testing periods. Of the remaining thirty-two 

individuals, only those individuals who were first-year staff members 

were tested statistically for relationships among the study variables: 

organizational climate, acceptance of sel'f, acceptance of others and 

conflict characteristics (n = 27). 

Data Collection 

Demographic data were obtained from the camp records and the camp 

director's seasonal report concerning staff and camper characteristics. 

Program infonnation, operational procedures, types of activities and 

schedules were obtained from the camp director's seasonal report. 

Critical incidents during the 1980 camping season were obtained from 

the following sources: camp director's daily report, the assistant 



director's evaluation; the counseling coordinator's evaluation, water 

safety instructor's log and the infirmary session summary. 
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Data concerning the selected effects of summer residential camping 

were collected at two testing periods. The first data collection time 

was held during the Wednesday morning session of pre-camp (second day). 

At this time, the research was explained to staff members. An intro­

ductory letter was given. to each staff member explaining anonymity and 

confidentiality (see Appendix C). After all staff members had read the 

letter, an open session was held for questions and concerns in regard to 

the research project. After answering the questions, a coding identifi­

cation sheet and the Berger Questionnaire were administered with direc­

tions given as to how to complete both instruments. Each staff member 

created a code number based on the initials of their mother's name and 

their b.irth date in numerical form. Each questionnaire contained a 

demographic information section that addressed the respondent's age, sex, 

educational level, camp staff experience, camper experience and experi­

ence with disabled individuals. The completed questionnaires were col­

lected and held by the researcher until the completion of camp. 

On the last day of pre-camp training, Saturday, an afternoon staff 

meeting was convened to administer the Profile of Organizational Charac­

teristics-Form SLM (POOC) and the Profile of Conflict Characteristics 

(POOC). The researcher repeated the same instructions as given at the 

first data collection period. Code numbers were retained by staff 

members and placed on each testing instrument. The completed ques­

tionnaires were collected and he 1 d by the researcher until the com­

pletion of camp. 



The post camp testing period was conducted on the second Saturday 

of the final session. Seven weeks had elapsed since the pre-camp 
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testing period. An afternoon staff meeting during an extended rest hour 

was held for the administration of all three questionnaires. The ques­

tionnaires were coded by the staff members with their codes utilized in 

the pre-testing administration. All three questionnaires, Profile of 

Organizational Characteristics, Berger Questionnaire, and Profile of Con­

flict Characteristics were completed at this session. The researcher 

collected the completed responses and held them for future analysis. The 

data were analyzed using various programs from the Statistical Package 

for Social Services (SPSS). 

Instrumentation 

The instruments utilized in this study of organized summer residen­

tial camping are the following: Profile of Organizqtional Characteris­

tics--Form SLM (Appendix D), Berger Questionnaire (Appendix E) and the 

Profile of Conflict Characteristics (Appendix F). 

The Profile of Organizational Characteristics--Form SLM and the 

Profile of Conflict Characteristics were purchased from Rensis Likert 

Associates, Inc., Ann Arbor, Michigan. Permission to use the Berger 

Questionnaire was obtained from the author of the questionnaire. 

Profile of Organizational Characteristics 

The Profile of Organizational Characteristics (POOC)--Form SLM is a 

sixteen item questionnaire measuring six administrative processes: 

leadership (3 items), communication (3 items), motivation (3 items), 

decision (2 items), goals (2 items) and control (2 items). The POOC--
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Form SLM is a shortened version of Likert's original 51 item question­

naire (Likert & Likert, 1976). Reliability coefficients ranging from .90 

to .96 using the Speannan-Brown formulas have been reported (Nogradi, 

1977; Likert, 1967). Predictive validity coefficients ranging from .61 

to .93, using the P00C to predict performance or outcome scores, have 

al so been determined (Nogradi, 1977; Li.kert, 1967). 

An eight point Likert rating scale is used to indicate the typol-

ogy of organizational climate: Lower scores signify system 1 or authori­

tarian climates while scores at the upper end, seven~eight, indicate a 

democratic-participative climate. The P00C Form SLM also describes how 

a person perceives the organizational climate presently (real = now) as 

well as how one would like the climate to be (ideal = like). 

Berger Questionnaire 

The Berger Questionnaire is a 54 item inventory measuring the ac­

ceptance of self ahd others. A five-point Likert rating scale ranging 

from "not true of myself" (1) to "true of myself" (5) is used (Shaw and 

Wright, 1967). 

Split-half reliability coefficients ranging from .75 to .89 have 

been reported (Berger, 1952). Concurrent validity coefficients of .73 

to .90 have also been found (Berger, 1952). 

Thirty-six items reflect the acceptance of self (A0S) component of 

the B~rger Questionnaire. These items are summated and a composite 

'self' is obtained. The higher the total, the greater acceptance of 

one's self. Normative data collected by Berger (1952) show college stu­

dents with a mean 'self' acceptance of 135.50 and standard deviation of 

22.36. 

The remaining twenty~eight items reflect the acceptance of others 
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(AOO) component of the Berger Questionnaire. The composite 'others' 

acceptance score is completed in the same manner as acceptance of self. 

Normative data collected by Berger (1952) on college students revealed 

a mean 'other' acceptance score of 105.15 and standard deviation of 

14.38. A correlation of .356 was obtained between acceptance of self 

and others of the normative college student sample. 

Profile of Conflict Characteristics (POCC) 

The POCC developed by Rensis Likert is a fifteen item questionnaire 

designed to describe the nature and extent of conflict existing within 

an organization (Likert & Likert, 1976). To each item of the question­

naire, a response is made utilizing an eight item Likert rating scale. 

Lower scores indicate that an organization is using methods of conflict 

resolution typical of system l or authoritarian organizations. Higher 

scores (closer to eight) indicate that an organization is resolving 

its conflict in a manner of system 4, democratic-participative organiza­

tions. The POCC has been developed from the data bank in which the 

Profile of Organizational Characteristics was developed. The POCC 

is an elaboration of the conflict characteristics of the original 

instrument of which reliability and validity coefficients have been 

reported above. 

Data Treatment 

Data obtained from the camp director's seasonal report, camp 

director's daily log, assistant director's evaluation, counseling 

coordinator's evaluation, water safety instructor's log and infirmary 
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session summary were placed in narrative form to describe and depict 

Camp Daddy Allen. The following statistical procedures were used to 

address the research questions: frequency analyses, correlated t tests, 

Pearson-product moment correlations, z-tests and multiple regression 

analysis. 

Frequency distributions were made of the following characteristics 

of Daddy Allen staff members in the study sample: age, sex, education, 

Daddy Allen work experience, Easter Seal camp experience, non-Easter 

Seal camp experience, organized residential camper experience, and work 

experience with individuals with physical disabilities and/or mental 

retardation. Within the study sample of Daddy Allen staff members, 

measures of central tendency were calculated for the following variables 

at pre- and post-testing periods: 

1) Profile of Organizational Characteristics (real) and 
(ideal) 

a) leadership 
b) communication 
c) motivation 
d) decision 
e) goal 
f) control 

2) Acceptance of Self 

3) Acceptance of Others 

4) Profile of Conflict Characteristics 

In addressing the research questions of Chapter I, the following 

analyses were made of staff members without previous Daddy Allen work 

experience: 

Research Question 1: Does the staff's perceptions of organiza­

tional climate change from the pre- to post-testing period? 
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The mean score and standard deviation were calculated for the staff 

members' Profile of Organizational Characteristics (now) and POCC (like) 

at pre- and post-testing periods. The correlated t-test for difference 

between the means was then applied to the following hypotheses: 

a) There are no differences between the mean POOC (now) 
scores at pre- and post-testing periods; and 

b) There are no differences between the mean POOC (like) 
scores at pre- and post-testing periods, at the .05 
level of significance. 

Research Question 2: Does the staff members' acceptance of self 

change from the pre- to post-testing period? 

The mean and standard deviation scores were calculated for the 

staff members' acceptance of self (AOS) at pre- and post-testing periods. 

The correlated t-test for difference between the means was then applied 

to the following null hypothesis: There are no differences between the 

AOS scores at pre- and post-testing periods at the .05 level of sig­

nificance. 

Research Question 3: Does the staff members' acceptance of others 

change from pre- to post-testing periods? 

The mean and standard deviation scores were calculated for the 

staff members' acceptance of others (AOO) at pre- and post-testing 

periods. The correlated t-test for difference between the means was 

then applied to the following null hypothesis: There are no differences 

between the mean AOO scores at pre- and post-testing periods at the .05 

level of significance. 

Research Question 4: Does the staff members' perception of con­

flict characteristics chinge from pre- to post-testing periods? 
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The mean and standard deviation scores were calculated for the 

staff members' profile of conflict characteristics (P0CC) pre- and 

post-testing periods. The correlated t-tests for difference between the 

means was then applied to the following null hypothesis: There are no 

differences in the mean P0CC scores at pre- and post-testing periods 

at the .05 level of significance. 

Research Question_5: Are there relationships at the pre-testing 

period between staff members' perception of: organizational climate, 

acceptance of self, acceptance of others and conflict characteristics? 

The means and standard deviation scores were calculated for each 

of the variables under study at the pre-testing period. A zero-order 

correlation matrix based on all possible pairs of variables was then 

generated. A stepwise regression analysis was then applied to account 

for the percentage of variance that organizational climate, acceptance 

of self and acceptance of others has upon the dependent variable, con­

flict characteristics in testing the following null hypothesis: There 

are no relationships between the dependent variable (P0CC) and the 

independent variables (P00C, A0S and AOO) at the .05 level of signifi­

cance. 

Research Question 6: Are there relationships at the post-testing 

period between staff members' perceptions of organizational climate, 

acceptance of self, acceptance of others, and conflict characteristics? 

The means and standard deviation scores were calculated for each 

of the variables under study at the post-testing period. A zero-order 

correlation matrix based on all possible pairs of variables was then 

generated. A stepwise regression analysis was then applied to account 
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for the percentage of variance that organizational climate (POOC), 

acceptance of self (AOS) and acceptance of others (AOO) has upon the 

dependent variable, conflict characteristics (POCC) in testing the fol­

lowing null hypothesis: There are no relationships between the 

dependent variable (POCC) and the independent variables (POOC, AOS and 

AOO) at the .05 level of significance. 

Research Question 7: Do the relationships obtained between staff 

members' perceptions of organizational climate, acceptance of self, 

acceptance of others and conflict characteristics change from pre- to 

post-testing period? 

Zero-order correlation matrices were generated at pre- and post­

testing periods between all possible pairs of variables. The z-test 

of significance was then applied to differences between the Pearson 

product moment correlation coefficients to test the following null 

hypothesis: There are no differences between the correlation coeffi­

cients of the same variable pair at pre- and post-testing periods at 

the .05 level of significance. 

Research Question 8: Are there differences in staff members' real 

and ideal perceptions of organizational climate at pre- and post-testing 

periods? 

The mean and standard deviation scores for the staff members' 

Profile of Organizational Climate, now or real and like or ideal, were 

calculated at pre- and post-testing periods. The correlated t-test for 

differences between the real and ideal means at pre- and post-testing 

periods then applied to the following null hypotheses: 



a) There are no differences in mean POOC (now) and POOC 
(like) scores at the pre-testing period; and 

b) There are no differences in near POOC (now) and POOC 
(like) scores at the post-testing period at the .05 
level of significance. 
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The findings relevant to each of the research questions, the depic­

tion of Daddy Allen, and description of Daddy Allen programs, activities, 

operations and critical incidents are presented in Chapter IV. Conclu­

sions resulting from the research data are presented along with recom­

mendations for future camping research in Chapter V. 
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CHAPTER IV 

DATA ANALYSIS 

The purpose of this study was threefold: to depict the environment 

of a summer residential camp serving individuals with disabilities; de­

scribe the operations of the camp, i.e., program activities, procedures, 

and critical incidents; and investigate the relationship between staff 

members' perceptions of organizational climate, acceptance of self, 

acceptance of others and cohesiveness. 

The analysis of the 1980 camping season is presented in the fol­

lowing sections of this chapter: depiction ·of Daddy Allen, Daddy Allen 

operational description, and an analysis of the research questions. A 

discussion will follow each of the above-mentioned sections. 

Depiction of Camp Daddy Allen 

The 1980 camping season, June 15 through August 16, at Daddy Allen 

represents the 39th year of continual operation of a residential camping 

program by the Easter Seal Society of Pennsylvania. Currently, the 

camp program and its operations are accredited by the American Camping 

Association. The program has evolved from serving a polio-afflicted 

population base to a heterogeneous mixture of children and adults 

with a variety of primary and secondary disabling conditions. The 

philosophical orientation of the camp program has evolved frnm an 

eight-week "clinical emphasis" (i.e., physical therapy, occupational 
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therapy, and speech therapy) to an emphasis placed on socio-recreational 

experiences within the context of community life during four two-week 

(twelve day) sessions (Appendix A, p. 162 and Appendix B). 

The operation of Daddy Allen is two-phased: actual summer opera­

tion and pre- post- actual operations. During the pre- and post­

operations the Director of Recreation and Camping for the Easter Seal 

Society of Pennsylvania assumes direct leadership functions for all four 

Easter Seal camps. The direct leadership functions of the actual 

summer operation are assumed by the seasonal Camp Director of Daddy 

Allen. This is summarized in the organizational flow chart found in 

the staff manual (Appendix A, p. 171). 

Within the pre-actual operation phase, the Director of Recreation 

and Camping made the following arrangements: procurement of Daddy Allen 

lease from the Department of Environmental Resources, Commonwea 1th of 

Pennsylvania; procurement of medical supervision; procurement of ade­

quate insurance coverage; securement of fire department coverage; water 

sampling, through Department of Sanitation, Department of Environmental 

Resources, Commonwealth of Pennsylvania; preparation of Daddy Allen 

operating budget; placement of potential campers in appropriate 

sessions; securement of telephone service; procurement of government 

donated foods through Department of General Services, Commonwealth of 

Pennsylvania; procurement of food management service; and season per­

sonnel selection. Other functions supportive of the Daddy Allen summer 

operation in accordance with American Camping Association Standards and 

the Easter Seal Society of Pennsylvania standards were also performed 

by the Director of Recreation and Camping. 
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The pre-actual operation phase concluded with a spring Director's 

meeting three weeks prior to the opening of Daddy Allen, on June 17, 

1980. At this meeting of camp directors and key staff members, the 

Director of Recreation and Camping updated the progress on arrangements 

prior to the opening of camp. Follow-through efforts on the initial 

contacts were delegated to each of the seasonal camp directors. Each of 

the camp staffs met to share and come to understandings in terms of 

personal philosophies, interests, needs, and skills. The Daddy Allen 

pre-camp agenda was formulated with the input of the staff members pre­

sent at the meeting: Director, Assistant Director, Counseling Coordina­

tor, Assistant Nurse, and Chauffeur. Recruitment of staff for positions 

yet to be filled were also delegated to the seasonal camp directors. 

The staff members were personally interviewed by and hired by 

either the Director of Recreation and Camping or the seasonal Director 

of Daddy Allen. Each prospective staff member was given a clear picture 

of the camping operations including descriptions of the "custodial"­

personal hygiene responsibilities involved with severely disabled 

individuals. Materials given to staff members prior to the beginning 

of camp are found in Appendix G. 

Within the period of Spring Director's Meeting to pre-camp 

orientation, five counselors, one laundress, one kitchen helper were 

hired to complete the Daddy Allen staff. The Daddy Allen staff was com­

posed of the following positions: Director, Assistant Director, Coun­

seling Coordinator, Waterfront Director, Craft Director, Chauffeur­

Maintenance, Nurse, Assistant Nurse, Camp Aide, Launderer, Counselors 

(24), Chef-Manager of kitchen, Assistant Cook and kitchen helpers (4). 



The responsibilities and criteria for each position and the organiza­

tional responsibility network are found in Appendix A, pp. 172-181 

and page 228. 
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The geographic residences of the staff members were distributed in 

the following manner: Eastern Pennsylvania-coal region (seventeen); 

Oregon (nine), Eastern Pennsylvania (two), Western Pennsylvania (four), 

New York (two), Central Pennsylvania (six), and New Jersey (two). Of 

the initial staff, twenty-seven were hired by the Director of Recreation 

and Camping and fourteen by the seasonal Camp Director. Further staff 

demographic information can be found in the section concerning the 

analysis of the research questions. The salary structure for a first 

year counselor began at fifty dollars per week plus room and board. 

Other positions based on experience and education were adjusted 

accordingly. 

Camper recruitment was the primary responsibility of the forty-

four local Easter Seal Societies. The Easter Seal Society of Pennsyl­

vania is a decentralized non-profit voluntary health organization. 

Organized camping is offered as the only direct service of the state 

society. Each local society determines the focus and philosophy of its 

program services and contracts for camping services. Each local society 

recruits and makes financial arrangements for the purchase of the 

camping opportunity. The Director of Recreation and Camping coordinated 

the placement of campers within the appropriate session of each of the 

four camps. Financial billings, parental permissions, and camper health 

reports (see Appendix H) were coordinated and organized as an integra­

tive effort by the Director of Recreation and Camping. Potential 



campers were found within the following community situations: family 

residences, community living arrangements, state institutions, group 

homes, and independent living residences. The cost of a twelve day 

session at Daddy Allen was 200 dollars. 
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Camp Daddy Allen is operated as a residential facility within the 

confines of Hickory Run State Park. The history of Hickory Run State 

Park is to be found in Appendix J. The 100 acre group campsite used 

by the Easter Seal Society contains fifty-two buildings. The following 

buildings form the central part of camp and contain electricity: Camp 

office and canteen, Director's retreat, Infirmary, Showerhouse/laundry, 

Kitchen staff living quarters, Dining Hall/Kitchen, Recreation Hall, 

Arts and Crafts Center, Nature Center, and Storage Barn. Camper and 

staff quarters are located on the periphery of the central camp as 

shown in Appendix A, p. 167. There are four separate living units 

each containing the following structures: a unit lodge, a unit wash­

house (cold water only), and eight residential cabins. The unit struc­

tures are considered rustic wooden structures as they are without 

electricity (see Appendix G). 

As part of the lease arrangements with the Commonwealth of Pennsyl­

vania, Hickory Run State Park personnel provide maintenance and repair 

of the physical structures. In addition to the structures named above, 

two grassy general purpose areas (A and B Field), a blacktop activity 

area (Weaver Field), vespers spot, campfire ring, and waterfalls/stream 

(Jays,Nest) are located on the Daddy Allen site. A swimming pool is 

located on the neighboring group campsite and was shared with the 4-H • 

camp. A series of macadam and park dirt pathways connect the various 
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structures and areas within the Daddy Allen site and boarding areas. The 

vegetation of the campsite contains a variety of second growth hardwoods 

and softwoods, mountain laurel, rhododendron, and various ferns, lichens 

and grasses. From the Daddy Allen location, people had access to the 

trails and specialty areas of Hickory Run State Park including Sand 

Springs--a day use swimming and picnic area; Boulder Field, fjord, 

and Hickory Run Dam. Among the natural creatures that visited Daddy 

Allen, one could find deer, bear, wild turkey, pheasant and snipes. In 

summary, the environment at Daddy Allen contains a variety of natural 

phenomena and beauty. 

Built in the 1930s, without disabled individuals in mind, many of 

the architectural barriers have been removed through the addition of 

ramps and removal of inside walls (i.e., shower stall) to facilitate the 

movement of individuals with physical disabilities. However, the camp­

site provides a variety of terrains and architectural barriers that are 

being addressed currently as evidenced by correspondence between the 

Easter Seal Society of Pennsylvania and the Commonwealth of Pennsylvania 

(Appendix I). 

Discussion 

Camp Daddy Allen is an operation that is the third oldest of its 

kind within the United States. Opportunities are provided for people 

of various interests and backgrounds to experience community life in a 

setting of natural beauty. 

Through this camping experience, people can share their strengths 

and limitations in developing relationships with each other. 
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Daddy Allen Operational Description 

The description of the actual operation of Daddy Allen during the 

1980 camping season is presented in the following subsections: pre­

camp, session one, session two, session three and session four. In­

cluded in the subsections are descriptions of the following: policies, 

procedures, clientele, program activities, critical incidents and 

staff evaluations. 

Pre-camp 

The opening of Camp Daddy Allen involved the preparation of the 

physical site, establishing contacts with local suppliers, unpacking and 

storage of program supplies and setting up of the living quarters for 

the advance staff. Nine staff members and two people from the food 

service management prepared the camp, Sunday, June 15th, and Monday, 

June 16th, for its opening on Tuesday, June 17th. The following list 

represents those items thqt were done duri.ng this period. 

June 15 

- van arrived from Middletown 
- opened "Honeymoon Suite" 
- opened office 
- opened retreat 
- opened infinnary 
- moved supplies into office, infirmary and kitchen 

utilities turned on in camp 
- mail picked up 
- food supplies purchased for ten people 
- staff transported from bus/airplane terminal to camp 
- Daddy Allen entrance identification signs put up 
- telephone calls made to pharmacist, hardware, gas station, 

commercial laundry, firewood supplier, cleaning supplies, 
purveyor, canteen purveyors and pre-camp in-service 
educators 

- established times for Hickory Run tour and truck for mattresses 
with state park personnel as part of pre-camp 
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- dining hall and kitchen equipment cleaned 
- blankets received from cleaners 
- donated food supplies received from storage 
- inspection of camp made listing broken equipment and 

miscellaneous repairs 
- reflectors placed on buildings 
- showerhouse cleaned, disinfected and stocked with supplies 
- kitchen living quarters established • 

The work responsibilities were delegated by the Camp Director and 
the Assistant Director to various staff members. 

On Tuesday morning, staff members began arriving. Each member was 

greeted by the Camp Director who then introduced each member to the 

Assistant Director. From the camp office, each staff member was walked 

to Unit IV and shown a cabin to sleep in and to temporarily place their 

personal belongings. After time was spent changing, getting settled, 

saying good-byes to family and/or friends, the staff members joined a 

working party under the direction of the counseling coordinator. Staff 

members, participated in disinfecting and preparing the units for 

habitation. At four-thirty the working parties stopped, with an hour 

of personal time given before the meal. At this time, the followi,ng 

tasks had been completed: staff orientation packet collated; bath-

rooms stocked; mattresses moved to Unit IV; Units II, III, IV, V cleaned; 

bed frames moved; public address system set up; sheet room open; 

reflectors put on buildings; and showerhouse stocked with necessary 

supplies. 

The majority of staff members were housed in Unit IV cabins/or 

lodge. The evening session was an introductory session aimed at 

acquainting staff members with each other and establishing an atmosphere 

of trust and comfort. At the evening session the following activities 

occurred: 
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a) Welcome address by the camp director--stressing the 
importance of individual differences and those commonali­
ties the people have and the importance of health and 
safety within the camp operation. 

b) Name Game--staff members sat in a large circle. One 
individual stated their first name and favorite dessert, 
then the next person had to state that person's name and 
dessert plus their own name and dessert until the thirty­
eighth person repeated all the names and desserts. 

c) Delbequi--a technique in which each staff person wrote 
anonymously their concerns and expectations. After all 
people were done, the concerns and expectations were 
tabulated on poster paper for the whole staff to examine 
and question. 

d) The Daddy Allen Staff Manuals and pre-camp schedule were 

e) 

f) 

then handed out (Appendices A and J). Concerns raised in the 
Delbequi Session were shown where they would be addressed 
in pre-camp. 

An evaluation form was filled in by each member of the 
staff concerning the days activities (Appendix O). 

The first days session ended with the teaching and singing 
of Tell Me Why, which was the traditional way of ending an 
evening program at Daddy Allen. 

The Director, Assistant Director and Counseling Coordinator met 

for an hour examining the evaluation forms, formulating work parties and 

reviewing the next day's agenda. 

Wednesday, June 19th, the staff a1voke to reveille via the P.A. system 

at 7:00 a.m. Breakfast was held at 7:30 a.m. with the teaching of 

dining room procedures integrated with the actual meal. After breakfast, 

the staff met and had their first introduction to the research project. 

Upon completion of this session, the assistant director took the staff 

on a familiarization walk around camp. Emphasis was placed on the 

physical location of different program areas as well as what types of 

activities occurred in each area. Location of supplies and operation 

of equipment (i.e., washing machine and dryer) were achieved on this walk. 



During this session, various staff members were blindfolded, car~ 

ried on cots, pushed in wheelchairs, walked with crutches. On-the-job 

training in terms of proper body mechanics was done by the medical 

staff during the walk. Prior to the walk around the immediate high 
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use areas of Daddy Allen, each staff member was asked to find an 

inanimate 'strange' object. The tour ended at 1:30 a.m. Staff members 

were then assigned to various work projects including the following: 

mattress, blanket, sheet, detail; disinfect, clean and report damages 

if any, to Nature Center, Recreation Hall, and Arts and Crafts. Lunch 

was held from 12:30 to 1:30 p.m. with a break at the conclusion of the 

meal. 

The afternoon session convened at 2 p.m. under the direction of 

state park environmental educators. The agenda of the outdoor education 

workshop can be found in Appendix J. The evening meal was held at 

5:30 p.m. The evening session began at 7:30 p.m. This session included 

the following activities: a discussion of the philosophy of Easter Seal 

camping, a discussion of rules and ·regulations, general information, 

values awareness, evaluation and singing. The session was conducted by 

the camp director with the purpose of actively involving people with a 

discussion of the content in the first 21 pages of the staff manual. 

Whenever possible, different staff members read aloud parts of the staff 

manual. Whenever rules and regulations, policies, and procedures were 

discussed, staff members brainstormed the rationale(s) for such policies. 

At this session, staff members were given the opportunity to decide on 

what type of procedure should be utilized in determining the hour of 

curfew. The staff decision was an honor system using the card file 
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system for signing in and out. The specific policy was in accordance 

with the standards established by the American Camping Association. 

Following a fifteen minute break, a values awareness session was held. 

Each staff member created a personal shield-coat of arms that addressed 

the following areas: 

Draw your greatest achievement, 

Draw three of your hobbies, 

List one thing you would never change in your life under 
any circumstances, 

List one thing that you would change in your life, 

Describe briefly what you would do if given a magic wand, 

List three words that you want to be known for by others 
of the staff. 

As exemplified by these ·1ast two activities, the administrative philo­

sophy facilitated staff participation and community responsibilities. 

After the completion of the exercise, the camp staff shared their shields 

in triads. A staff snack was held as the total staff looked at the 

shields and the strange objects collected during the day. At the com­

pletion of the snack, an evaluation session was held using the same 

format as day one pre-camp. Singing in a circle, and ending with Tell 

Me Why concluded the second day of staff training. The director, assis­

tant director, and counseling coordinator met for an hour session; re­

viewing the staff evaluations and preparing for the next day's events 

(i.e., work parties, first unit assignments and unit leaders). 

The third day of pre-camp, Thursday, began with reveille at 7:00 

a.m. with breakfast served at 7:30 a.m. The morning's activities began 

at 8:30 with each of the activity centers being set up. All of the 



program supplies in winter storage at the barn were moved to their 

respective activity centers (i.e., nature, arts and crafts, swimming 
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pool, recreation hall, or office). Supplies were shelved and inven­

toried in this process. At 10:30 a.m., a park ranger from Hickory Run 

State Park arrived and spoke of the history of Hickory Run State Park, 

state park rules and regulations, and then provided a motor tour of the 

state park. Lunch was held at 1:00 p.m. The afternoon session began at 

2:00 p.m., covering medical topics including first aid, infirmary proce­

dures and problem solving, and medical terminology. The materials used 

in the nurses' agenda are to be found in Appendix K. Dinner was held at 

6:30 p.m. after an hour rest from the afternoon session. The evening 

session began at 8:00 p.m. This session focused on a discussion of unit 
functioning and operations. Units would be co~ed with staff and campers 

assigned separate living quarters. Cabins within units were designated 

as either male or female cabins. Each unit staff would determine who 

would be responsible for a specified cabin; however, the responsibilities 

were shared between co-counseling pairs in actuality. Campers would be 

assigned to each unit by the director, assistant director and counseling 

coordinator. Camper living assignments were formulated based on the 

following factors obtained from the admission forms: mobility, age, sex, 

weight and designated camper preference (Appendix H). If on registra­

tion day, information was obtained that required changes in unit living 

assignments, those changes were coordinated by the counseling co­

ordinator. 

Unit IV was designated as the wheelchair unit as it was the most 

centrally located, most accessible, and had the flatest terrain of the 

four units. Each staff member (counseling and older support staff) 
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would have an assignment in Unit IV during one session. The last session, 

however, staff would have an opportunity to select two people that they 

would like to live and work with in a unit. The assignment during the 

first three sessions would be made oy the director, assistant director 

and counseling coordinator. Units III and V handled those people in 

wheelchairs that could not be housed in Unit IV. Unit II would be 

used for ambulatory individuals. Unit assignments were then made for 

the first session. The people chosen to be unit leaders had been talked 

with during the day by the director and had agreed to function as unit 

leaders. The director, based on input from the counseling coordinator 

and assistant director, had made those decisions at the post evening 

review session on the prior night. 

Each unit group was then given a problem to solve as a group. Lutts 

and Mipps was the exercise chosen to facilitate exploration of group 

functioning and the sharing of individual resources. A discussion 

was held afterwards focusing on the processes involved in solving the 

problem. 

A session then followed on knife, ax, and fire-building precautions. 

Two staff members conducted this session which featured minimizing the 

dangers through proper handling procedures, knowledge of the equipment's 

capabilities, and a correct way to construct a fire. At the conclusion 

of this segment, a short break was held. 

The assistant director conducted the next segment of the evening 

session, addressing camp committees. The assistant director then 

explained the function of each committee: nature, arts and crafts, 

special events, rainy days, athletics. Each committee would generate 
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program ideas and would be responsible for conducting programs during 

the camp season. The assistant director would coordinate the efforts 

of these committees and provide assistance with the actual development 

of a particular program. Staff members were then given the choice of 

which camp committee they would like to participate in. Each staff 

member wrote preferences for their first and second choice of committees. 

The third day of pre-camp ended with evaluations and singing. 

The post-evening meeting of the director, assistant director and 

counseling coordinator focused on the following topics: unit leaders, 

staff evaluations, cabinizing the first session living units for staff 

and campers. A meeting was held with the unit leaders concerning their 

roles and job functions. Materials to be found in Appendix L were 

explained and discussed. The remaining topics were then addressed by 

the director, assistant director and counseling coordinator. 

Reveille and breakfast began the fourth day of pre-camp, Friday, in 

a similar fashion as the previous three. The morning session focused on 

the emergency procedures used at Daddy Allen. Areas covered included: 

natural disasters, missing persons, accidents, fire and fire drill. 

Specific procedures may be found in Appendices A and J. Each unit was 

given a specific signal to call for assistance via marine air horn 

sirens. Following this session, a discussion was held about the first 

session campers and mental retardation. A handout used in this session 

is to be found in Appendix J. The director led this discussion 

emphasizing the low-functioning abilities of children and adults who 

were to arrive on Sunday. The main emphasis of the twelve day session 

would be health and safety. The people that would arrive Sunday would 
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demand a tremendous amount of energy in terms of eating, sleeping bath­

rooming and transportation. Camp program would start at 7:30 a.m. and 

end with the evening meal, and going to bed. The point was made that 

this session would be atypical of the camping season and would try all 

the staff members' patience. Emphasis was placed on counting; as people 

got up, as people toileted, as people moved from one location to 

another, etc. Lunch followed, with experienced staff assuming the roles 

of severely retarded and disabled individuals needing to be fed. Staff 

were given on-the-job training on how to spoon food, pour liquids, posi­

tion themselves at the table and what to become aware of in terms of 

feeding patterns and table manners. 

Following the meal, the Activity Director of White Haven Center, an 

institution serving individuals with mental retardation, followed the 

morning sessions by talking of institutionalized life and what to expect 

from the individuals coming to camp. After this discussion, a break was 

held. The assistant director continued the afternoon session focusing 

on operational procedures (i.e., laundry, showering, office, excursions, 

cookouts). These procedures may be found in Appendices A and J. 

Within the discussion, a typical day as found in Appendix A, p. 191. 

was focused on. A typical session was covered as shown in Figure 1. 

Discussion of the Typical Session 

The first Sunday would be explained during the latter 
morning session on Saturday. Monday's activities would be 
highlighted by camp council whose function would be to 
coordinate and plan evening programs and special events. 
Each unit during this Sunday night gathering, would select 
two campers and one staff to represent the interests and 
needs of their respective units on the camp council. 
During the week, morning and afternoon programs would be 
decided upon by individuals, cabins, and/or units. Staff 
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meetings would be held on Monday night of each session. The 
first Monday would be used to review individual camper's con­
cerns and cautions, establish unit staff goals, begin camper 
functional profiles and review camp council decisions for the 
session. The first Wednesday and the second Sunday would be 
sleep-in mornings in which units would bring a cold cereal 
breakfast, juice, milk and pastry to the unit for breakfast, 
one half to one hour later than normal reveille. Friday 
evening would be a unit cook-out dinner which would provide 
the kitchen staff an opportunity to disinfect the dining 
hall and have an evening meal off. The unit staffs would 
meet Saturday night after campers were in bed to review their 
unit functioning and do the second observation of the camper 
functional profiles. The second Sunday would be characterized 
as a slower day with a large brunch held at 11:30 a.m. Vespers 
would be held after the evening meal and would represent a 
non-denominational spiritual gathering. Campers and staff 
would have the opportunity to share readings, thoughts, songs 
or skits with each other. The second Monday night would 
serve as an inservice education meeting, reviewing the plans 
for the rest of the session, and a chance for the staff to 
come together. The second Tuesday would focus on preparation 
for the Final Council Fire in which awards would be given to 
staff and campers by each other. The evening program would 
consist of the following: the story of previous years' totem 
pole, new members of the Daddy Allen tribe welcomed; recogni­
tion given to the camp council members, a symbol offered to 
the camp council fire (which would light magically) by each 
unit; the presence of Wakonda (spiritual being) would be 
noted; the campers would select a symbol to represent that 
session on the 1981 totem pole; and singing of traditional 
camp songs (i.e., Today, Sarasponda, and If I Had a Hammer). 

The second Wednesday would be a packing day and prepara­
tion for the Final Banquet and dance that evening. Unit 
staffs would meet later that night to complete the camper 
functional profiles. The second Thursday would begin one 
half hour earlier. Campers' luggage would be brought to the 
dining hall. Linens would be stripped and taken to the 
laundry, and mattresses would be taken out of the cabins to 
be aired, prior to the morning meal. Campers would remain 
in the dining hall after the meal with the unit leaders. 
Staff working patties, under the lead of the next session's 
unit leaders, would begin disinfecting and preparing camp 
for the next session. An afternoon staff meal would be 
served. Following the meal, staff members would evaluate the 
session (Appendix 0), and receive their new-unit assignments, 
examine campers' medical forms and move to their new unit. 
Staffs' days off would begin at four o'clock on Thursday and 
last until Sunday morning, ten o'clock. 
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Dinner followed a half hour break. The evening session began with 

camper unit assignments and medical forms. Each unit met for one hour 

examining the medical forms and sharing information with each other. 

Staff .with previous Daddy All en experience served as consul tan ts to 

those who had questions about camper information. The Director of 

Recreation and Camping joined the evening session and conducted her 

annual fireside welcome to Easter Seal camping. Following this segment, 

the staff listened to the tape Macaroni at Midnight--an inspirational 

talk of what camp has meant to one individual. The fourth day of camp 

concluded with traditional camp songs. 

The fifth day of pre-camp began with reveille and breakfast served 

at 7:30 a.m. Following the meal, staff members by unit, made beds and 

stocked the unit with its necessary supplies. Staff moved into their 

living quarters during this time. The staff reconvened at 11,:00 a.m. 

to discuss the following registration procedure for Sunday: 

1. a designated staff person would direct vehicle parking 

2. the camp director would welcome each camper ana explain 
the registration procedures 

3. designated staff members would check in luggage 

4. the assistant director would greet campers and give name 
tag to camper 

5. campers would check in with secretary to open a canteen account 

6. campers would be screened by nursing staff 

7. a counselor would walk with camper to their unit and introduce 
the camper to the unit leader 

8. the unit staff and campers would begin unpacking 

9. the evening meal would be served at 5:30 p.m. 



10. After the meal, units would return to finish unpacking 
and discuss regulations, policies, activities and camp 
council . 
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Each staff member was given typical questions to ask when talking 

with campers and parents or guardians (Appendix J ). Role playing was 

done in terms of greeting individuals, talking confidently, and respect­

fully. 

Lunch was held at noon after a general cleaning of camp (white 

winging) and the completion of a variety of miscellaneous tasks (i.e., 

setting up the tennis court, surveying the staffs' swimming abilities, 

fire extinguishers placed in Arts and Crafts, disinfecting the Dining 

Hall, completion of nature trail signs and distribution of air horns 

(emergency communication system)). 

The first part of the afternoon session was devoted to the second 

phase of the research pre-testing (Profile of Organizational Climate 

and Profile of Conflict Characteristics). Upon completion of the 

questionnaires, time was spent reviewing activities that can be done in 

camp (see Appendix A, pp. 203-205). Unit staffs brainstormed various 

program ideas. Unit staffs were given time to create late duty, rest 

duty and supply rosters and review camper medical forms. Evaluations 

were done of Saturday's pre-camp sessions. The last event was the 

stringing of the flag pole. Staff was given from four o'clock p.m. to 

ten o'clock for their rest and recreation period. Taps w~s played at 

eleven o'clock. Sunday began with a serve-yourself continental break­

fast from 8 to 9:00 a.m. From 9 to 11:30 a.m. unit staff made name 

tags for their campers, color coding each tag with appropriate symbols 

for allergies, seizures, et~. Name tags above beds were also made during 
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this time. Unit staffs selected who would be in the units with the unit 

leader and who would serve as welcomers/runners during registration. 

Brunch was served at 11:30 a.m. Staff, after completion of the meal, 

were given approximately one half hour to prepare themselves for regis­

tration. Those staff who were to serve as welcomers met in front of the 

dining hall at 12:55 p.m. for a supportive circle and song. Registra­

tion began at one o'clock for the institutional session. 

Discussion 

Pre-camp provided the initial opportunities of staff relationships 

and understandings to grow. Emphasis was pl aced in the sessions on 

staff accepting the responsibility for the health and safety of people 

in camp. Opportunities were provided for staff to develop skills in out­

door living,. community living, observation and evaluation, health and 

safety, interpersonal functioning, personal hygiene facilitation, activi­

ties of daily living and body mechanics which is similar to Ross (1971) 

and Sessoms et al. (1978) work on pre-camp training. 

The educational and actual skill development sessions represent an_ 

avenue in which pre-service professionals and professionals within human 

services can continue to grow and explore. This type of experience is 

advocated by the Myers (1980) and Wald, et al. (1970) as viable contribu­

tions to the professional and personal development of future human 

service providers. 

Sessions 

The actual program for each of the sessions at Camp Daddy Allen 

will be described in the following section. Within each session the 
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following areas were used to describe the session's events and activi­

ties. Clientele description, living arrangements, program schedule, 

critical incidents, and staff evaluation. 

Session I 

As seen in Table 1, a total of 120 campers attended either one week 

or the full two weeks of Session I, June 22 to July 3. Twenty-eight 

campers attended the first week only. Thirty-four campers attended the 

second week only. A total of fifty-eight campers attended the full 

two-week session. 

TABLE 1. Crosstabulation of Campers' Age by Sex 

Age Male Female Total 

6-15 1 0 1 
16~20 3 3 6 
21-44 38 46 84 
45-65 15 12 27 
66-85 2 0 2 
86-up 0 0 0 
Unknown 0 0 0 

Total 59 61 120 

Of the campers in attendance, fifty-one percent were female and 

forty-nine percent were males. Ninety-three percent of the individuals 

were over twenty-one with 29 of these people forty-five years or older. 

As seen in Table 2, the primary disability of these people was 

mental retardation, although many people had multiple disabilities. 

Of these campers, 94 (seventy eight percent) were returning campers. 

Forty-eight percent (57) of the individuals were wheelchair bound with 



TABLE 2. Crosstabulation of Campers' Primary Disabilities by Sex 

Male Female Total 

CP 1 1 2 
MD 0 0 0 
Spina Bifida 0 0 0 
Accident 0 0 0 
Other 0 1 1 
MR 58 59 117 

Total 59 61 120 

approximately ten percent independent wheelers. Twelve individuals 

scheduled to attend Daddy Allen did not show for reasons of sickness, 

personal choice, or unacceptable behaviors. 

Of those people who did attend Daddy Allen, 118 were from state 

institutions (White Haven, Hamburg, Pennhurst, Selingsgr~ve). Two 

campers lived at home with their families. The following totals of 

campers had medical conditions that demanded alertness of the staff: 

During the 

During the 

Thirty seven campers with seizure precautions 
Nine campers with sun precautions 
Three campers with skin sensitivity 
Nineteen campers with food/diet control 
Eleven campers with drug allergies 

first week of the session the living arrangements 

Unit I I 17 campers and 5 staff (counselors) 
Unit III 20 campers and 6 staff 
Unit IV 29 campers and 8 staff 
Un it V 20 campers and 7 staff 

were: 

second week of the session the living arrangements were: 

Unit II 21 campers and 5 staff 
Unit III 21 campers and 6 staff 
Unit IV 28 campers and 8 staff 
Unit V 20 campers and 7 staff 
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Staff (water safety instructor, camp aide, arts and crafts director, 

secretary and chauffeur) assisted with Units III, IV, V that housed 

individuals requiring additional care. 

Program Schedule 
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The first session camping with individuals with various degrees of 

mental and institutional retardation resulted in a variety of activities. 

Each unit was responsible for creating its session program. With this 

population, staff was more assertive in terms of decision-making. 

Although health and safetywere of primary concern, as much as campers 

could initiate and complete activities of daily living (i.e., washing, 

eating and bathrooming) as well as camp events they were encouraged to 

do so by staff. The counseling coordinator was responsible for inte­

grating and charting the different activities. As seen in Figures 2 

and 3, a variety of large group, small group and individual activities 

took place. 

The first two days of the session were devoted to providing and 

learning what it takes to provide a healthy and safe camping experience. 

Staff learned how long it takes to transport twenty-nine individuals in 

wheelchairs from beds to wheelchairs, cabins to washhouse, washhouse to 

dining hall, etc. Staff were learning how to work effectively, so that 

campers and staff could enjoy other types of camp activities. With the 

large number of wheelchair people, staff learned to schedule rest 

hours in locations that would facilitate afternoon experiences in other 

areas of the camp. Showers were major activities with each unit 

showering every other day either during the morning or afternoon activity 
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FIGURE 2 . Activities Done During the First Week of Session I 
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FIGURE 3. Activities Done During Second Week of Session I 
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peri ads. On Tuesday, people began doing different activities such 

as walking the nature trail, playing beach ball volleyball on a ten­

nis court, and environmental awareness using micro plots to examine 

the wonders of nature. Swimming was done in the afternoon activity 

period with primary emphasis placed on enjoyment of the water. The 

rules and regulations of the swimming program as well as types of 

structured activities can be found in Appendix N. During the 
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time period before the morning·meal, flag raising and musical exercise 

programs took place. Different people were given a chance to be 

responsible for raising the flag. During meals, capable campers helped 

serve food, clean tables and assisted in feeding other campers who 

needed help. 

On Friday of the first week, a changeover occurred as first week 

campers and second week campers ended and began their camping experi­

ences, respectively. Campers went home with transportation provided by 

their institutions. Other campers arrived in camp. Friday evening program 

consisted of the individual unit cookouts. The second week of camp saw 

a greater variety of activities as more of the campers functioned at a 

higher level in terms of personal hygiene and social awareness. The 

session ended with campers and staff dressing up for a final banquet 

followed by live music provided by local community volunteers. 

During this session, total staff meetings and unit staff meetings 

occurred. During the first Monday night staff meeting, the following 

items were discussed: sharing of camper precautions by units, how to 

take care of soiled linen, who will leave on Friday and times of 

changes, how to do camper functional profiles, and establishment of unit 

goals. Each camper had a functional profile done by their counselors. 

The camper functional profile is shown in Appendix M along with 

instructions for completing it. The following goals resulted as each 

unit established simple, realistic goals: 

Unit II 1. Have the unit cleaned by breakfast 
2. Journey through the nature trail safely. 
3. Have a good time and enjoy the day. 



Unit III 1. 
2. 
3. 
4. 

Will survive showering (1-½ hrs.) 
Will gather laundry together 
Have a good time at the falls 
Will be back in time for dinner (early even) 

Unit IV 1. Help each other wake up and get ready for 
the morning 

2. Thank everyone that helps out 
3. Wrap-up clothing inventory 

Unit V 1. To have planned activities ready each day 
2. Organize more--give duties to each person 
3. Hold unit meetings at regular and specific 

times. 
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Thursday evening an emergency staff meeting was held. This meeting 

will be discussed under critical incidents. The second Monday evening 

staff meeting focused on: positive feedback of staff performance, the 

rest of the session, advance planning for excursions, brainstorming of 

food available for cookouts, inservice education for the upcoming session 

and staff committee meetings. The excursion procedure was discussed 

with attention placed on accomplishing the necessary requisitions forty­

eight hours in advance (Appendix N). The inservice education focused 

on what to expect of children and young adults. The handouts found in 

Appendix Q generated a discussion of how to earn respect with the 

following concepts covered: 

show.people consequences of their actions 
children want attention, yet need encouragement 

to find useful ways of behaving 
remember children play and as staff can we 

remember to play 
techniques for quieting children at bedtime 

Each staff met and began brainstorming different types of activity ideas 

using a handout of nature and ecology ideas (Appendix Q) and 200 ideas 

in the staff manual (Appendix A). 

During the session, at various meals the director, assistant 



71 

director, nurse and assistant nurse would discuss the day's occurrences. 

Following selected meals, the counseling coordinator, assistant 

director, director and unit leaders would exchange ideas, information 

and concerns. Based on the unit leaders' input, a feedback session was 

held on the second Thursday afternoon staff meeting where each unit 

staff member wrote three things they liked about each of the fellow unit 

staff members and one area in which that person could improve. Staff 

would be given time to read and question the comments that were addressed 

to them. 

Critical Incidents 

The weather during this session was consistently warm and clear. 

Temperatures were consistently in the high ?Os and low 80s, as climate 

facilitated camp activities and programs. During this session a number 

of events occurred which warranted special attention. 

The first incident concerned a camper who on the first night of 

being in camp, Sunday, was taken to the hospital for respiratory prob­

lems. The late duty person noticed a camper having irregular breathing 

patterns. The camp nurses determined that hospitalization was required. 

The chauffeur, a counselor and a nurse accompanied the camper to the 

hospital. The camper returned to the institution after being 

stabilized at the hospital. 

The second critical incident occurred three days later. A camper 

was lost for thirty-three hours, to be found in excellent physical con­

dition, one half mile from Daddy Allen. In those hours of dealing ~tith a 

missing person, approximately 15,000 acres of land were searched in a 
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massive rescue mission involving many volunteers. A detailed chronicle 

of the events is to be found in Appendix P. 

The third critical incident also occurred on the first Wednesday of 

the session. The chef~manager had not been providi~g adequate services 

in terms of the contract between Easter Seals and the food service 

company. The food service management replaced this individual with a 

more experienced person. On Thursday after the camper was found, and the 

evening meal prepared, the new chef-manager was taken to the local 

hospital for a condition that was under treatment. The medical personnel 

at Daddy Allen had screened the chef on Wednesday and were aware of the 

individual's condition. The emergency trip was taken as a precautionary 

measure and resulted in the chef returning to camp, but necessitating 

further medical treatment. On Monday the person was re-hospitalized and 

the food service management provided temporary replacements until a 

permanent chef could be hired. The permanent chef arrived during the 

break weekend, resolving the temporary status of the previous chefs. 

From the infirmary perspectives, the following incidents occurred as 

they are summarized in Figure 4. As typical of the change from institu­

tional food and routines to camp food and life, the major attention of 

the nurses was focused on gastro-i ntesti na l blockages and flows. Al -

though the weather was dry and warm, the major focus of staff treatment 

was centered on respiratory conditions. 

Additional perspectives of Session I are presented by the following 

excerpts from the assistant director's and counseling coordinator's 

seasonal evaluations. 
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During the institutional session, the staff found it 
difficult to plan programs. The main reason for the problem 
was the enormous amount of time it took to attend to the 
physical care of the campers. Another reason was the varied 
abilities of the campers. Working in cabin groups was 
extremely difficult due to the number of staff required to 
attend to needs. Therefore, most activities were done in 
Unit groups. The basic program for the evening was prepara­
tion for bed and sleep. 

With the exception of the handful of returning staff, I 
think we were all pretty scared when that opening Sunday 
came around--no one knew quite what to expect. Then, when 
the campers did arrive and we had begun to realize their needs, 
the tears started to fall. Eventually however, as the units 
began to get the bugs out of their organization, the daily 
schedule began to run smoother. 

I believe that the turning point of the session came 
when we had the changeover in population. With a week's 
experience under our belts and with a partial change-of-
faces, the whole staff seemed somewhat refreshed and in better 
spirits. 

This session was more or less an extension of pre-camp 
in that we talked of what camp is all about but we needed 
to see it happen with campers to really understand it. By 
making mistakes in a slower-paced session we all learned 
and are more prepared for the sessions to come. 

I feel that the teamwork and cooperation we had talked 
about was present as evidenced by all the help unit four 
received and by how well the people within the units worked 
together. The staff did grow and the campers did have fun 
in a safe and healthy atmosphere. There was some fun in it 
for all of us. 
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After cleaning and preparing camp for Session II on the second 

Thursday, an afternoon staff meeting was held following a staff meal. 

Each staff member anonymously evaluated the session using a form found 

in Appendix Q. The evaluations were tabulated by the assistant director 

and presented during the following Sunday's morning staff meeting. 

Results of the staff members' responses are presented in Figure 5 as 

a frequency distribution. 

As seen in Figure 5, a majority of staff members perceived the 

overall functioning of camp (Section I) as average or better. 



FIGURE 5 . Staff Evaluation of Session I 
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Specifically, items~, 2, 3 and 8 relating to camp objectives, goal 

attainment, appropriate activities and effectiveness of camp respec­

tively were seen as average or better by at least eighty-nine percent 

of the responding staff. For items 5 (adequate staff), 6 (adequate 

time), and 7 (group size), a majority of responding staff perceived 

these areas as average or below. 
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In Section 2, individual perceptions of how each one functioned 

during the session were rated. For each of the fourteen skill areas, at 

least seventy-five percent of the r.espondees considered their personal 

performance as average or better. 

In Figure 6 below, the open-ended evaluation responses of the 

staff are shown. Thirteen staff felt that eating was the most liked 

activity by the campers, followed by dancing with eleven staff responses. 

FIGURE 6. Staff Evaluation of Session I 

Sec,:.ion J 

l. What activity did you feel was !!IOSt liked by the campers? 

Dancing-ll 
:Eating-lJ 
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Entire c.u:-.p .:.ctivities-8 
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Swu=ing-6 
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C;;ur.pfircs-2 
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6. NaI:\e oee acti'lity you think should occur less ofte:'l. 

Sleep-ins-2 
Canteen vlsits-2 
1-.alkinq-2 

7. Specify any problem you encountered during the camp session. 

?roble!nS dcalin; with people/col'IT..u.~icatlon-16 
Too ~uch to do & too little tL~e-5 
Uot enou,;h perscnal ti..ie-5 
Late D~~y dif~iculties-3 
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Open-ended responses showed differing perceptions of the same activity 

(e.g., two staff felt more sleep-ins should occur while two staff felt 

the opposite). Of importance is the feeling of staff closeness, with 

nine people indicating they would not change this. Fifteen people had 

problems of communication with either staff or campers. 

Session II 

The second session was designed as a children and young adults 

session, ages eight through sixteen. As seen in Table 3, a total of 

fifty-one campers attended this session, July 6th to July 17th. All 

were at Daddy Allen for the full session. 

TABLE 3 . Crosstabul at ion of Campers Age by Sex 

Age Male Female Total 

6-15 27 13 40 
16-20 5 3 8 
21-44 2 1 3 
45-65 0 0 0 
66-85 0 0 0 
85-up 0 0 0 

Total 34 17 51 

Of the campers in attendance, sixty-seven percent were male and thirty­

three percent were female. Seventy-eight percent were between the ages 

of six and fifteen. 

As seen in Table 4, the primary disability was other (nineteen) 

followed by cerebral palsied campers (twelve) .. 

Of these campers, forty-four (eighty-six percent) were 



78 

TABLE 4 . Crosstabulation of Disabling Condition by Sex 

Disability Male Female Total 

CP 7 5 12 
MD 0 0 0 
Spina Bifida 0 0 0 
Accident 2 2 4 
Other 15 4 19 
MR 7 3 10 
Unknown 3 1 4 

Total 34 17 51 

returning campers. Eighty-two percent of the campers were ambulatory 

with the remaining individuals wheelchair bound. Ten individuals 

scheduled to attend Daddy Allen did not show for various reasons. 

Ninety-four percent of the campers resided with their families in com­

munities throughout Eastern Pennsylvania. Three campers resided in a 

group home. The following totals of campers had medical conditions 

that demanded alertness of the staff: 

Six campers with drug allergies 
Three campers with seizure 
Three campers with allergies 
Three campers with food/diet control 

Campers and staff during the session lived in the following unit 

arrangement: 

Unit II 13 campers and 6 staff 
Unit III 13 campers and 6 staff 
Unit IV 15 campers and 8 staff 
Unit V 10 campers and 6 staff 

The water safety director, arts and crafts director, chauffeur, 

secretary and camp aide also were assigned to a unit to serve as support 

staff when their other responsibilities were accomplished. 
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Program Schedule 

Emphasis of this session, reflected a different approach than that 

of the first session. Campers were given much more responsibility in 

the planning and creation of the camp program. In addition, the inde­

pendent mobility of the campers was greater as well as having an 

interest in doing many more activities. The radius of activities 

expanded from the immediate Daddy Allen site to the different areas 

within the state park. The time spent on personal hygiene needs and 

medications was significantly less than the previous session. 

Beginning with registration day, campers were involved with 

unpacking and inventorying their clothes. After the welcome meal, each 

unit returned to their unit where the following took place: 

a) learning each others names 
b) learning camp rules 
c) electing_camp council representatives 
d) sharing interests and creating evening program 

ideas 
e) creating a unit name, song and chant 

The schedule of activities done during this session are presented in 

Figures 7 and 8. As evidenced by the activity schedule, many of the 

units and cabins took a variety of hikes and excursions to Sandy 

Springs, fiord, and various streams. Along these hikes, people would 

collect trash, take time for environmental awareness and sing. Looking 

for snipes and wampus captured the imaginations of many campers and 

staff. Major programs included Olympics, Haunted House, and talent shows. 

The nature programs expanded from hikes to projects such as cleaning and 

clearing culverts and clearing the council fire ring. Different cabins 

and units began using the outpost areas (A and B fields) for sleeping out. 
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FIGURE 7. Activities Done During First Week of Session II 
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FIGURE 8. Activities Done During Second Week of Session II 
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Additional opportunities were provided for campers to assume 

C 
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responsibility of camp life. Campers assisted with the canteen opera-

tion, ordering supplies, taking orders, and talleying daily receipts. 

Campers assumed the editorial positions of the camp newspaper as two 

staff members worked with them to create the paper which was then given 

to each camper when they went home. 
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Staff members were forced to change pace to keep up with the young 

campers. The first Monday night staff meeting focused on sharing camper 

information, staff as a model, brainstorming use of USDA food, camp 

committee involvement, report of camp council decisions and mid-season 

evaluation: 

The staff on special events took on the responsibility of planning 

Olympics; on evening program--Talent Show; on Nature- Scavenger Hunt, 

and Rainy Day - Haunted House. Wherever campers could be involved, they 

were. The Haunted House was created by the older campers, in Unit II. 

The Rec Hall was converted into a house of horrors, including a tape 

of mysterious sounds that highlighted a cauldron of steaming vapors, as 

the older campers became the inhabitants of the haunted house. 

Each staff member was given a self-evaluation form to complete 

(Appendix 0). During the next two weeks, either the camp director or 

assistant director would talk with each staff member about their evalu­

ations. 

The following Monday night agenda was created by the whole staff as 

the counseling coordinator solicited items from staff members. Topics 

covered included: ways to relax at the end of the day, clumping of 

units and kitchen concerns. 

Certain staff members needed assistance in unwinding at the end of 

the day. The staff brainstormed ideas that might help. An area of con­

cern was the "lumping" of people by units in activities. A carryover 

from Session I was occurring as people would go to activities as units. 

The staff reached agreement that activities would be done in smaller 

groups or at an individual level. Different cabins from different units 



would plan to do activities together. The last item concerning the 

kitchen will be addressed in critical incidents. 

Critical Incidents 
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The weather during the session was hot and sunny, with temperatures 

in the low 8Os. Toward the end of the session, the dryness became 

humidity with temperatures in the 9Os. 

The shift from the first session to active children and young 

adults in the second session took adjustment by the staff. Although 

staff and campers reflected a happiness with each other, learning how 

to keep up with children, playing in smaller groups, dealing with active/ 

changing attention spans, and traveling to other areas within the state 

park kept the staff on-guard. 

Another critical incident was the performance of the kitchen staff. 

The original second cook left for a vacation. The chef/manager was left 

without a second cook for five days. The quality of service deteriorated 

as the food service management and camp director did not see eye-to-eye. 

As a result, the camp director, Director of Recreation and Camping, and 

upper level food service management personnel met with the camp staff 

on the last Thursday of the session. The result was replacement of the 

chef/manager. One of the kitchen staff members hired by Easter Seals 

left as a result. 

The last critical incident was the expected loss of two 

staff members who had notified the camp director that they would not be 

able to honor their contractual agreement due to family matters. One 

person was the water safety instructor and the other was a kitchen 
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staff member. 

Because of advance notice, the camp was able to find a replacement 

WSI for the rest of the summer. The loss of the kitchen staff person 

plus the other kitchen person leaving, left the kitchen short staffed 

for the third session. The situation was alleviated by having the camp 

aide assume launderer duties, the launderer assume kitchen duties and 

rotation of counseling staff members to the kitchen. 

From the infirmary perspective, the following incidents occurred 

as summarized in Figure 9. A marked decrease in the frequency of camper 

and staff cases can be noted from Session I. The most frequent camper 

visits was due to insect bites as that part of the Pennsylvania summer 

is noted for, and blisters that can be attributed to the amount of 

walking/hiking. Among staff visits, the most frequently cited reason 

was upper respiratory disorders. 

Additional perspectives on Session II are presented by the following 

excerpts from the assistant director's and counseling coordinator's 

seasonal evaluation. 

The second session came as a surprise to many. The 
children and young adults were much more active and capable. 
After a period of adjustments programming began to happen. 
There was input from campers in the unit groups and within 
camp council. The staff had to adjust from programming for 
campers to programming with them. 

The following are observations: 
More outings took place 
The nature program started to spark some interest 
The staff could relate better to children than 

they could to campers in the first session 
This session proved to be a learning session 

The second session turned out to be the 1st real 
session of camping. Many things were talked about during 
pre-camp never started happening until the second session. 
Because of this, I don't feel we were running full swing 
and offering the most we could until the 3rd session. 
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The second session brought new problems to the staff. 
All of a sudden it was time to shift gears for the incoming 
children. The change was a welcome one for the staff be­
cause they were tired from activities rather than "hospital 
care." 

The programming was a little hectic because there was 
not a priority the previous session. However, the adjustment 
was made rapidly and I think that plenty of opportunity was 
made for the campers to have fun. 

The staff was probably at its best in this session be­
cause it still had energy and also because they had campers 
who could do things and enjoy more. 

The staff evaluation period was held during the second Thursday 

afternoon session with the results shown in Figure 10. 

The staff members' perceptions of overall camp functioning (Sec­

tion l) reflect a majority of staff viewing the session as average or 

better. For each of the items, at least eighty-four percent of the 

respondents perceived Session II as average or better. When compared 

with Session I, more people perceived camp as above average and out­

standing during Session II. 
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A similar response pattern was obtained in personal functioning 

(section 2). More respondents perceived their skill performance as 

above average and outstanding,as compared with their performance during 

Session I. 

In Figure 11, the open-ended evaluation responses of the staff are 

shown. Staff perceived the haunted house (eleven) and swimming (eleven) 

as the most liked activity by campers. 

A greater range of responses was obtained for each of the questions. 

This reflects the diversity and variety of activities that were done 

during this session. As in Session I, the responses of staff members 

during this session began experiencing more difficulties with each other 

as indicated by the responses to question seven. 
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FIGURE 10. Staff Evaluation of Session II 
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FIGURE 11. Staff Evaluation of Session II 

Section 3 

l. What activity did you 
haunted house (11) 
games night (2) 
Sand Springs (9) 
swimming (11) 

feel was most liked by the campers? 
evening activities (2) 
Olympic Day (2) 
dance 
A&C prep for program 

2. l~hat activity was liked least by the campers? 

3. 

4. 

6. 

Tell Me Why 
Rest hour (12) 
Singing (3) 
Showers (2) 

Sleep out 
Results of Scavenger Hunt 
Evening-Olympic Day 
A&C(3) 

Late meals 
baseball game 

If you cou.ld change one thing at camp, what would it be? 
decentralize planning of act. 
paint backlloard announcements more-unit tit:r.e overnight/out of camp 
light lunch food srvc.(2) small group (2)core personal ti.me 
Tell Me Why inter unit act. play w/cam.pers unit COTf',mittees 
up motivation flexibility of rest hr. uninvolved campers 

What one thing would you want not to be change~? 
unit outings, adaptability, unit set-up, nice staff (2), awards night, 

cont'd 

all camp activities(2), programs, ratio ot staff/c:ampers(J), late duty, 
order, 3 meals/day, adll'l.itting severly handicapped, Job Johnny location, 
nonr~lization, love of caI:tpers 7 carop, unit closeness, length of rest hr., 
traditions-totem pole, council fira,final banquet(S) togetherness. 
Name one activity you think should occur more often. 
all camp act.-pool, small group, eleepouts, hikes, polar bear swims,sports, 
dances(J), fishing, tire out campers, rotate staff@ meals, unit meetings, 
weekend excursions, working on ~otem pole, cookouts,.ca.mpouts, 
environmental activities. 

Name oee activity you think should occur less often. 
announcements, sitting around, total unit acti·lities, late meals, bathroom, 
swi=ing, boisterous meals, evening all camp act,, P.ating in the dining hall, 
frisbee & ~ wait to eat, canteen. 

7. Specify any problem you encountered during the camp session. 
adaptation to heat & humidity, dealing w/frustration, behavior probler:is, 
M.R.'s mangling, late meals-irritable, unit outings-boring, staff looking 
out for own needs, slow transportation of w/c. losing patience, stubborn 
campers, discipline, dictatorship, unit lead_er, inconsistency, special treat­
men~ of certain cam.:ie-s (see below) 

#3 cont d:group cy disaniI~Cies, staff/central staff relations{2), bugle,let 
campers do enjoyable things, working units. 

#7 cont'd1 public: criticism, listening & getting others to listen, not 
experiencing all units, not enough personal tiJI:e. 

Session III 

The third session was designated as a children and young adult 

session, ages six through sixteen. As seen in Table 5, a total of 

fifty-four campers attended this session, July 20th to July 31st. All 

campers in this session were scheduled to attend Daddy Allen for the 

full session. 
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TABLE 5. Crosstabulation of Campers' Age by Sex 

Age Male Female Total 

6-15 19 11 30 
16-20 11 10 21 
21-44 2 1 3 
45-65 0 0 0 
66-85 0 0 0 
86-up 0 0 0 

Total 32 22 54 

Of the campers in attendance, fifty-nine percent were male and forty-one 

percent were female. Fifty-six percent of the campers were between the 

ages of six through fifteen. 

As seen in Table 6, the primary disability group was "other" 

( n = 22), followed-by campers with cerebral palsy (n = 16). 

TABLE 6. Crosstabulation of Campers' Primary Disability by Sex 

Disability Male Female Total 

CP 9 7 16 
MD 0 0 0 
Spina Bifida l 2 3 
Accident 2 0 2 
Other 12 10 22 
MR 6 2 8 
Unknown 2 1 3 

Total 32 22 54 

Of these campers, a total of thirty-seven were returning for 

another season of Daddy Allen camping. Sixty-nine percent were 

ambulatory individuals. Five individuals scheduled to attend Daddy 

Allen did not show for various reasons. Eighty-seven percent of the 
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campers resided with their families; five resided in group homes and two 

campers were institutionalized at a center for the mentally retarded. 

The following totals of campers had medical conditions that demanded 

alertness of the staff: 

Six campers with seizures 
Six campers with drug allergies 
Four campers with other allergies 
Three campers with food/diet control 

Campers and staff during the session lived in the following unit arrange­

ments: 

Unit II 
Unit I II 
Unit IV 
Unit V 

11 campers and 5 staff 
12 campers and 6 staff 
18 campers and 6 staff 
12 campers and 7 staff 

The water safety instructor, arts and crafts director, chauffeur, 

secretary and camp aide were also assigned to a unit to serve as support 

staff when their other responsibilities were accomplished. 

Program Schedule 

The program emphasis of this session, reflected a similar approach 

to that of the second session. Staff had acquired the necessary infor­

mation and skills to fully utilize the resources of Daddy Allen and 

Hickory Run State Park to a greater extent than either of the first t1~0 

sessions. Although there were more individuals in wheelchairs than the 

second session,_ those campers were able to wheel independently which 

facilitated their opportunity to participate in a variety of activities. 

The basic goal of involving campers in responsibility and decision­

making opportunities was initiated in the same manner as Session II. 

The schedule of activities done during this session is presented in 

Figures 12 and 13. 



FIGURE 12. Activities Done During First Week of Session III 
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FIGURE 13. Activities Done During Second Week of Session III 
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As reflected in the schedule, many activities were done i.n much 

smaller groups. Needs and desires of the campers were better handled 

during this session than during the previous session. The highlight of 

this session was the traditional Christmas in July program, in which 

campers and staff shared in merriment and exchanging of gifts con-

structed through the crafts program. During this session, volunteers 

from the community, entertained the Daddy Allen community with a variety 
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show featuring blue grass music, songs from Disney, and top 40 music. 

The session's programs concluded with a New Year's Eve dance featuring 

a local group who played at the Final Banquet for all sessions. 

The staff meetings were focused on keeping the staff spirit up­

lifted. At the first Monday night meeting, the following items were 

discussed: camper information, bypassing, snake bites procedures, 

kitchen routine, bears and Secret Santa. Emphasis was placed on communi­

cating with others, so as to avoid misunderstandings and fostering bad 

feelings. Handouts used to facilitate this discussion are found in 

Appendix R. Due to an alert from the park rangers, a snake bite pro­

cedure was presented by the nursing staff. A warning was also given 

concerning food and trash, as the bear population was becoming more 

active in populated areas of the state park. With the staffing pattern 

changes in the kitchen, counselors who had worked in the kitchen reported 

on the ''''other'' side experience. Each unit was given notice as to when 

they would be responsible for providing a person for a day in the 

kitchen. The final item focused on reviewing the camp council program 

decisions. 

The second Monday night staff meeting focused on the following: 

amount of food on excursions, darkroom, wish list, the fourth session, 

and reviewing the rest of the week. Staff questioned the amounts of 

food that were being packed. The director took their recommendations 

to the chef/manager. A darkroom was created in the Nature Center to 

begin an introductory program. A staff member volunteered the use of 

personal equipment, and explained how the program would function. The 

staff members next brainstormed a list of program supplies that would 



improve the camp operations (Appendix R). The next item of business, 

concerned the fourth session population. The director spoke of three 

broad classifications of individuals who were scheduled to come: 

emancipated adults, unemancipated adults, and institutionalized adults 

who were moderately retarded. The main points of the discussion 
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focused on the role changes that staff would make in dealing with a 

session in which the people are peer age or older than staff. Many of 

the campers have been coming to Daddy Allen since childhood and look 

upon the two weeks as a vacation. The thrust of programming would be­

come one of enabling, although health and safety precautions would be 

maintained. Items brought up by various staff included: how to handle 

smoking, what to do about sexual relations, bed times and what to do 

with a person who just wanted to sit. The discussion was continued 

during the Thursday afternoon staff meeting. 

Critical Incidents 

The weather during this session was marked by temperatures in the 

90s and high humidity. Low rainfall resulted in the forest becoming 

extremely dry. With water low in the streams, the. rattlesnake popula­

tion had crossed the road and were beginning to move into high country. 

Staff was warned of areas in which snakes could be found and what to do 

if someone was bitten. During this weather period, the bear population 

was scrounging for food. More visitors were entering the state park, 

leaving plenty of trash which attracted hungry bears. 

The temperature and humidity slowed everyone down. Although a 

variety of activities were done, rest hour was lengthened during the 



heat of the day to provide relief for staff and campers. Increased 

emphasis was placed upon drinking fluids, as the medical staff became 

concerned with the effects of the weather on people in camp. 
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The operation of the kitchen returned to "normal" functioning. The 

food service management replaced the chef/manager with an experienced 

camp chef. Some of the staff, however, did not enjoy the idea of 

working for a day in the kitchen. The camp director's decision to .assign 

staff to the kitchen was not consultative in nature. However, the right 

of the director to make such a decision was reserved as a matter of 

health and safety. 

The last critical incident involved the breakdown of the water pump 

at the pool. The pump broke with four days left in the session. The 

state park was responsible for fixing the pump. The pool was able to be 

used for two more days, until the pH and bacteria count were unacceptable 

for usage. People were accommodated by trips to Sand Springs and the 

waterfalls as the heat and humidity took its toll. 

From the infirmary perspective, the following incidents occurred as 

summarized in Figure 14. 

The greatest frequency of camper visits were due to gastro­

intestinal (19) and upper respiratory conditions (18). Staff visita­

tions were in response to upper respiratory-colds (70) and headaches 

(25). It would appear that staff was beginning to show the physical 

effects of the summer experiences as body resistance was wearing down. 

Additional perspectives on Session III are presented by the fol­

lowing excerpts from the assistant director's and counseling coordina­

tor's seasonal evaluation. 



FIGURE 14. Infirmary Session III Summary 

Medic.al Report 
Carnp __ oa_d_d0y'-A_l_l0e0n;:_ _______ Period Session III 

Minor Cases 

Athlete 1s Foot 

Backache 

Gas r; ro- Intcst it~a 1 
Nausea 
Vomhing 
Diarrhea 
Constipation 

Headache 

Infection 
Wound 
Eye 
Impetigo 
Bladder 

Insect Bites 
Bee Sting 
Mosquito Bites 
Body Lice 

Menstrual Cramps 

Poison Ivy 

Sunburn 

·roothache 

Upper Respiratory 
Cold 
.Sere Throat 
Earache 

Skin Irritations/Sores 
t,'ounds 

Bruises 
Lacerations 
Brushburns 
Blisters 
Sprain 

u,, ior5eH!:1~ers 

NONE 

Treatment 

·roc:i.1 F,;,.,h.,r o( Cases For Session 

Infirmary Report 

Campers 
Scaff 

Adm!.ssions Olschorges 
l • 

Dace 7-31-BO 

Campers 

0 

4 

C?.SCS 
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0 

9 

._ _____ 1_ 
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0 
0 
0 

0 

0 
0 

0 

0 
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0 

0 

0 
J 
l 

4 
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... , the 3rd session was better than the previous two. 
The staff had more to work with, having just experienced a 
similar session. Programming began to take on a more 
"individual" face .. Cabin groups or just small groups of 
campers got together and did activities. This kind of 
activity was seen more in the third session. 

The staff committees by this time had been utilized 
and had produced a list of ideas to do at any time of day 
or night. This year another new idea was tried. Cabin 
groups or units were given evenings free to do the activi­
ties that they wanted to do. Evening program (entire camp) 
then could also be tailored to meet individual needs. 

Third session was probably the least successful session 
this summer. After second session the staff was looking for 
more of the same quality campers. With the exception of the 
Unit II, the overall functioning of campers was significantly 
lower than in second session. 

Staff exhaustion, aggrevated by intense heat, resulted 
in a state of '"'sloppiness" in which enthusiasm was low and 
people failed to see what was to be done in order to keep 
camp going. In essence, the session was the prime example 
of "burnout." 
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The staff evaluation period was held during the second Thursday 

afternoon staff session. As shown in Figure 15, the staff members' per­

ceptions of overall camp functioning in Section 1, reflected a 

majority of individuals viewing the session as average or better .. These 

frequencies reflect a slight shift of people to the above average ratings 

in this section from Session II, as more people saw the camp as above 

average or outstanding for Session III. In section 2, a similar trend is 

noted in terms of personal skills. A majority of staff tended to per­

ceive their own functioning as average or better. More staff members 

perceived their performance in these skill areas as above average than 

in either of the two previous sessions. 

The open-ended evaluations (section 3) reflect a variety of 

responses as shown in Figure 16. 



FIGURE 15. Staff Evaluation of Session III 
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visors, 0 4 
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FIGURE 16. Staff Evaluation Session III 

Section 3 

1. What activity did you feel was moSt liked by the campers? 

variety she,.., 6, water ll, berry picking 2, cookouts, water slide 3, physical 
activity, X-Mas 2, wish boats 2, New Year"s Eve, unit talent show, fire 
engine ride 2, sports night 2, photography, terrariums, excursions. 

2. What activity was liked least by the caai9ers? 

J. 

4. 

6. 

rest hr.,8, clean up 2, going to bed, stream stud}·, Nature Day, evening actiYity, 
Vespers, getting up, A&C, singir,g, Jaff' s monologues, hiking. 

If you could change one thing at ca.my, what would it be? 

cOl!lbine AO&CC, better equipped A&C, sleep-ins waste time, generate enthusias=, 
openness, electricity@ washhouse, Jeff, chance to work w/others, activity 
specialist, Mark & Yvonne policemen, Tell Me Why, snack for campers, more 
salary, starchy meals, paper work for excursions, early bird, central staff, 
more perso~l time~ c&:ipers not doing what thev. wanted to do. 
What. one thing wou.1.d you wane not to be changea? 
council fire & wish boat:i, camp set.ting, small staff/camper ratio,2, X-Mas 
(big events)2, rest hr., Nature 2, traditions, cookouts, ves~ers, sleep-ins 2, 
trust in staff, unit unity, polar bear, cabin activitie~, break before eve. 
proqrwn, sleep outs, love to give, final banquet, moonLight, unit set-up, 
soirit, blueberries. 
Natne one activity you think should occur more often. 
dances J, fire engino rides, fishing ..,/Rice, ,.,ater sli:Je, wish boats, big 
activities, variety sho..,, sand Spring, sending notes to staff, Nature activities 
cabins (between) unit activity, swimming, Warr.pus Hunt!!, Nature day, slee;:>-, 
outs, listening, terrarium building, excursions, polar bear ever/ a.m., 
spontaneous activity, athletics, combined unit activity, shorter day, cont'd. 
Name ooe activity you think should occur less often. 

leSs all camp eve. activity 2, having to be@ certain places@ certain times, 
:sleep-in brfk., Tell He Why 3, eating @ units, exciting the can,pers, games 
night, too many cacipers, real long \.lalks, ill planned excursions, 11'.eals in dinini; 
hall, large activities in Weaver Field late nite. 

7. Specify any problem you encountered during the camp session. 

~o problems (best yet), ability to co=unlcate w/' ~entral staff,3, 
comm.unic3tion 2, frustration w/organizing 2, staff conflicts, personal conflic~s, 
putting nature progra1:1~ together, obnoxious kids \.lhO won't listen, patience, 
"Meria", CFP's, pinpointing cause of problems, small group activities-the 
hwo too, personality differences, \.IOrk not evenly disp~rsed, beinq w/wc J session 
staying awake & rested, unit prob~ems in beginning, trouble COir!ffiUnicationg 
within unit & knowing what's going on. 

15 cont'd. singing@ 111ealtilne, sinqtnq@ campfire. 

From the responses, people perceived a greater number of areas 
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within camp they would change than in the previous two sessions. The 

pattern of differing perceptions of the same activity is evidenced in 

the responses. Of interest are the responses to question seven which 

indicate various levels of conflict between staff members. The dif-

ficulties expressed by staff as people who have had seven weeks to live, 
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work and play with each other might also be a function of fatigue and 

tiredness. The status of staff's physical, mental and spiritual well­

being suggests time is needed for rest and rejuvenation. 

Session IV 

The last session at Daddy Allen was the adult session. 

As seen in Table 7, a.total of seventy-six campers attended the 

last session: August 3rd to August 14. Of these seventy-six, seventeen 

attended only one week of the session. Two campers were returned home 

early for medical and social reasons. 

TABLE 7. Crosstabulation of Camper's Age by Sex 

Age Male Female Total 

6-15 0 0 0 
16-20 3 1 4 
21-44 41 24 65 
45-65 4 3 7 
66-85 0 0 0 
85-up 0 0 0 
Unknown 0 0 0 

Total 48 28 76 

Of the campers in attendance, sixty-three percent were males and thirty­

seven percent were female. Ninety-five percent of the campers were 

twenty-one years of age or older. As seen in Table 8, the primary 

disability of these people was cerebral palsy (35) with twenty indi­

viduals diagnosed primarily as mentally retarded. 
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TABLE 8 . Crosstabulation of Disabling Condition by Sex 

Di sabil it,t Male Female Total 

CP 21 24 35 
MD 0 0 0 
Spina·Bifida 0 1 1 
Accident 4 0 4 
Other 9 5 14 
MR 12 8 20 
Unknown 2 0 2 

Total 48 28 76 

Of these campers, sixty-five were returning to Daddy Allen for another 

camping experience. Sixty-four percent of the campers were ambulatory 

with approximately fifty percent of those in wheelchairs, independent 

rollers. Six individuals scheduled to attend Daddy Allen did not shm•i 

for various reasons. 

Of those people who did attend Daddy Allen, fifty-two percent were 

from family residences, twenty-two percent from institutions and 

twenty,-two percent from group homes, and four percent l i.ved inde­

pendently. 

The following totals of campers had medical conditions that de-

manded alertness of the staff: 

Ten campers with seizures 
Five campers with drug allergies 
Four campers with food/diet control 
Three campers with other allergies· 
Two campers ~,ith skin sensitivity 

During the first week of camp the following living arrangements were 

made: 
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Unit II 22 campers and 4 staff 
Unit III 18 campers and 5 staff 
Unit IV 19 campers and 8 staff 
Unit V 16 campers and 6 staff 

When the first week campers went home on Fri day, the remaining 

campers (3) in Unit III, were placed in Unit V and staff from Unit III 

were assigned to work in the other units. Staff (water safety instruc­

tor, camp aide, arts and crafts director, secretary and chauffeur) were 

assigned units to work in when their job duties were done. 

Program Schedule 

The adult session at Daddy Allen was composed of three different 

groups of individuals: emancipated adults, unemancipated adults, and 

institutionalized mentally retarded adults. For purposes of program 

development, different approaches were developed to facilitate the 

Daddy Allen camping experience. For the first two groups of indi­

viduals, the philosophy of camper responsibility and decision-making 

were continued. Opportunities were provided in which individual needs 

could be met. The requirements for staff to be with campers at all 

times were waived, providing the adults could manage their way about 

camp. Adults when going by themselves or a small group within camp 

would tell a unit member where they were going. Hours of sleep for 

these individuals was determined in part by their ability to handle 

activities of daily living. If a person could not take care of 

dressing, they would have to negotiate with staff in terms of staying 

up later and sleeping in later. During this session the evening would 

get dark between 8:30 and nine. Many of these adults chose 

to return to their living units and chat with the late duty person or 
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on the cabin porches. For those capable of taking care of themselves, a 

coffee house set-up was established, where after taps (9:30 p.m.) 

individuals could have coffee, cheese, play cards, listen to music pro­

vided that they clean up after themselves and could get to bed inde­

pendently or with negotiated assistance. 

Far the adults with mental retardation, staff assumed a greater role 

of supervision and decision-making. Although opportunities were provided 

for these people to do as much as they could, the program day was not as 

long. Some of the people attended evening programs; however, a majority 

retired to bed after the evening meal. 

As shown in Figures 17 and 18 a variety of programs and activities 

took place. For those individuals who had medical clearance, trips to 

a local pub were made as an evening out of camp. Staff accompanied 

campers yet were prohibited from alcoholic indulgence. A highlight of 

this session was an annual excursion to the horse track far those that 

could afford the excursion. The totem pole dedication took place during 

the second Wednesday morning activity program. Many of the adult 

campers and staff had hand-carved the symbols of each session on the 

1980 totem pole. Each session had selected a symbol that represented 

their stay at Daddy Allen. 

Camper changeover was done on Friday of the first week, as the 

institutional people returned home. There were 56 campers left for 

the remaining six days. 

During the second week of the session, starting Tuesday, various 

parts of the camp were closed dawn. Rest hour was extended during this 

week by one hour as various tasks were done in areas not being utilized. 
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FIGURE 17. Activities Done During First Week of Session IV 
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FIGURE 18. Activities Done During Second Week of Session IV 
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The first Monday night staff meeting dealt with the following: 

camper information, demonstration of equipment, rotation at mealtimes, 

final season evaluation, camper functional profiles, visitors, and camp 

council decisions. A gift of camping equipment had been made. A staff 

member who did the presentation on campfire safety presented how to use 

the equipment safely: propane stove, compass, cookout gear and 
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backpacks. Each staff person was given a final season evaluation form to 

be completed by the next staff meeting (Appendix O ). Units were given 

time to begin their camper functional profiles. The decisions of camp 

council were announced with staffing plans for accompanying campers to 

the racetrack. Based on volunteers plus at least one unit staff member 

from each unit, a staff traveling roster was generated. Staff also 

discussed how to break the routine of sitting at the same tables during 

meal times. A consensual decision was reached stating that as long as 

one staff member was familiar with the campers, the other staff 

meber could exchange tables with another staff. The last item discussed 

concerned a visit of some of Department of Environmental Resources' 

Officials to camp Tuesday. Two other groups of people would also be in 

camp: a local Rotary group on Thursday evening and a group of special 

education students from East Stroudsburg State College for the weekend. 

A staff meeting was held on Sunday afternoon during an extended 

rest hour for completion of the post-test questionnaires. Those indi­

viduals on rest hour duty completed their questionnaires after dif­

ferent members of their units returned to the units. 

The second Monday night staff meeting focused on reviewing the trip 

plans for the raceway, handing in evaluations, brainstorming capital 

repairs to the Daddy Allen site and how the camp was going to be closed. 

The brainstorming ideas can be found in Appendix S. Beginning on 

Tuesday, the nature center would be closed, the infirmary would start 

packing; Unit III would be closed. The activity areas such as Arts and 

Crafts, swimming and Rec. Hall would close on Wednesday. A half-hour 
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would be allotted for inventorying and packaging supplies. Staff then 

would have an hour for their rest. 

Critical Incidents 

The weather during this session was humid and hot during the early 

part of the session. Toward the second week, rain began during the 

evening hours, cooling the atmosphere. The days, however, remained 

optimal for being in the outdoors. 

The pool did not get back in operation until Wednesday. People 

utilized the day use area for swimming and the water falls for cooling 

off. 

Visitors to camp added another dimension to be dealt with. State 

officials visited camp to assess the importance of the Easter Seal 

operation and the condition of the camp. The result of the visit was an 

increased corrrnitment by the Commonwealth of Pennsylvania to improve the 

facilities used by individuals with disabilities. Part of the second 

Monday night staff meeting addressed what capital improvements needed 

to be made (Appendix S). 

A second group of visitors was a local Rotary group who had con­

tributed money and supplies to Daddy Allen for the past thirty-five 

years. The people joined the Thursday evening meal and participated in 

Monte Carlo Night. 

A third group of visitors/volunteers came from a summer session 

special education class. The students were oriented by the camp 

director, and then assigned a staff member to work with. The reactions 
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of staff were favorable as people saw where they had been eight weeks 

previously. 

The last critical incident to be discussed is the general state of 

staff members' physical, mental, spiritual and social well-being. During 

this last session, one was forced to make further adjustment and respond 

to adults who can be extremely physically and mentally demanding. The 

previous seven weeks of camping had taken their toll as the anticipa-

tion of the camp's end approached. The responsibility of health and 

safety, facilitating joy and good times weighed heavily as the final day 

approached. 

From the infirmary perspective, the following incidents occurred 

as summarized in Figure 19. The highest frequency of camper visits 

were attributed to skin irritations (44) within the adult population, as 

many of the wheelchair individuals required attention to skin areas that 

were breaking down. Gastro-intestinal disorders were the second high­

est reason for medical treatment. Among staff, upper respiratory dis­

orders and headaches were the greatest reason for treatment. The 

fatigue factor was evidenced by the frequency of these two categories. 

Additional perspectives on Session IV are presented by the fol­

lowing excerpts from the assistant director's and counseling 

coordinator's seasonal evaluation: 

Different is the word that describes the adult session. 
After dealing with children for 4 weeks, a large adjustment 
had to be made. Adults require different kinds of program. 
The emancipated adults were free to do what they wanted as 
long as they conformed to the camp rules and the state park 
rules. Compromising and negotiating were necessary. A 
coffeehouse was set up to give the adults a chance to get 
together at night to talk. Some of the folks even went out 
to a local bar. For others just sitting around and enjoying 
each other's company during the day. 



FIGURE 19. Infirmary Session IV Summary 
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The fourth and final session as a time for adjustment 
once again. With the incoming adults, the staff had to 
realize that they were no longer dealing with children. How­
ever, many of the campers were at a child's level so all the 
difficulty was in deciding how to deal with each camper. As 
can be expected, errors in judgement were made regarding this, 
but after the first few days the staff had a good idea of who 
could do what and did an excellent job of adjusting their 
expectations accordingly. 

The folk in Unit IV were probably the most pleasant to 
work with and the staff had a good time with them. Overall, 
I think the staff was in higher spirits because the end was 
in sight. . 

I feel the staff did a really good job all summer long 
doing what only a handful of people can do well. They gave 
a lot of themselves and learned a lot from it, but they'll 
probably never really be able to relate their experience 
to others. They made 1980 at CDA what it was--a success. 
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The final Thursday was different than other sessions. Camp was 

totally cleaned and all supplies and equipment returned to their winter 

storage places. A large truck was borrowed from the state park to 

facilitate this process. The kitchen had been partially closed and 

items not being used stored away during the week. A brief afternoon 

session was held on Wednesday to evaluate the final session. Results 

of this evaluation are shown in Figures 20 and 21. 

As shown above, of the staff that completed the last session evalu­

ation, a majority felt that the overall camp functioning of section l 

was average or better. The only item where the majority of staff felt 

there was below average functioning concerned adequate time. Within 

section 2, a majority of staff felt their own personal functioning was 

average or better. There was a decrease in the frequency of staff who 

perceived their personal functioning as outstanding compared to 

sessions II and III. 



FIGURE 20. Staff Evaluation of Session IV 
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FIGURE 21. Staff Evaluation of Session IV 

Section 3 

l. 

,. 

3. 

4. 

,. 

7. 

What activity did you reel was most liked by the campers? 
carnival 2, radio 2, totem pole 2, A&C 2, Banq\let 2, beach 2, swL'"l:dngl, 
pocono 6, council fire 2, dances 2, the trip to the bar, falls, 
fireside singing 
chattig w/frielnds 4 
tableboard games l 
What activity was liked least by the campers? 
showers 3, walking long distances 3, beach, A&C 3, athletics l, getting up in A .. 
singingg, picinics in Onits, going to bed, rest 2, 

If you could change one thing at camp, what would it be? 
salary, :nore ~ud fights, electricity in washhouse, more dining hall activity, 
loudness at meals, stereotyped judgements, lighter meals, people with lots of 
C<'i.rll neede.d - no CM.p, niore unit evening planning, breakfast, bug!e.l, more 
personal time, segregation of central staff & counselors, one evening og 
unpl4nned activities, no MR's ,a.st session, individual freedoc. 
What one thing would you want not to be changed? 
natural environment, lach of electricity in cabins, evening program, 
Pocono Downs, staff unity & closeness, final banquet, water activities, 
l¼ hr. rest, rustic atmosphere, the adult session, food, interunit visits 
by Call!pers, totem pole 1. 

Name one activity you think should occur more often. 
mtn. pies, off camp activities 3, sleep-ins, longot?r rests 1, dl".nces, 
swi=ing 2, mud fights, spontaneous activities, more 3lccp ~ut~/co0kouts, 
sho•ers, outdoor activities, d~nces, camper .Wit~tionr., c~~p!!rcs in units. 

Name oee activity you think should occur less often. 
oleap-in breakfl\sts 2, unit activity nisht, travel:.ng on r,<Ath, dances hills & 

wheelcha:i:rs, lata night activities, tdblc gameH, whblo ca.:np activities, 
A&C, ett!phasis on totem pole, scavenger llunts, :1.cals in .!ii:ing h~ll 

Specify any problem you encountered during the camp session. 
Too many staff ...-orkir.q in l unit, short tC1:1.f-Cr (coum.;1ilcr), c~P.r moo~iness, 
central staff-preconceived ideas about units, grouc;\y caupers, trying to 
coordinate divt1rsifh.d activitd:.?s,for the diffornt unit.:., r-uttin'! up with 
certain counselors, findir.q ca:::;er level, ~aticncc, hired un.-~tiv~ted staff, 
unwillingness of staff to let car.ipers do activities apart from units. 
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The open-ended evaluations (section 3) shown above, again reflect 

the pattern of diversity and contradictory perceptions of various staff 

members. 

Staff members after the evaluation session and lunch continued to 

close camp. A majority of the tasks that were required to open camp 

were repeated in reverse sequence to close camp. By six o'clock camp 

was physically closed, ready to be reopened for the 1981 season. Staff 



113 

members prepared themselves for the final staff banquet held at a local 

restaurant. 

On Friday morning, the Daddy Allen site was inspected by the park 

superintendent. Camp was left in better shape than it was found. Each 

staff member was given a short exit interview which included a personal 

evaluation, certification of completing an Easter Seal training insti­

tute, and the final paycheck. By one o'clock, the Daddy Allen van was 

returning to Middletown with camp records and reports, supplies and 

miscellaneous items that are put in winter storage. 

Discussion 

Camp Daddy Allen provided opportunities for a heterogeneous mixture 

of service recipients to attend an organized residential camping experi­

ence. In each of the sessions, staff members either made adjustments to 

the camper population or the environment which was used for program 

activities. 

With a majority of staff being first year employees emphasis by 

the camp administrators was placed on health and safety measures first. 

As. staff became familiar with activities of daily living, camp procedures, 

and amount of time associated with walking distances, the radius of pro­

gram activities expanded from the immediate campsite to Hickory Run 

State Park areas. 

The effectiveness of staff reached an apex during the third session, 

as they had; secured the necessary knowledge and skills to facilitate 

socio-recreational experiences within the objectives of the Daddy Allen 

program (Appendix B ). The demands of residential living required 
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adjustment by staff members. The majority of staff had not experienced 

the demand that are associated with twenty-four hour-a-day responsi­

bilities for the well-being of the camper population. For many of the 

staff, this camping experience provided them with insights of what 

parents and the families of individuals with disabilities are faced 

with 365 days a year. 

The responsibility for creating the summer's program was shared 

among the staff members and campers. Staff were encouraged to partici­

pate in camp committees, unit meetings and staff meetings. Sixteen 

individuals were given the opportunity to assume unit leaderships and 

develop their skills in leading and coordinating other staff members. 

The environment at Daddy Allen, however, is not typical of the environ­

ments that staff members spend nine months of the year in. Academic 

environments at the university undergraduate leve.l are not known for 

fostering the cooperative and group membership abilities of individuals 

that are necessary for democratic practices to succeed in a camp program. 

American family life has not provided opportunities for today's youth to 

develop skills necessary for democratic living. The situations that 

arose during the summer provided an opportunity for people to practice 

democratic living. 

Camp was not an ideal community. By the third session, the humidity 

was affecting peoples' attitudes and performance. The difficulties with 

the kitchen did not facilitate an ideal situation either. Staff members 

at Daddy Allen learned not only of themselves, but who the other staff 

people were. Each of the staff had strengths and weaknesses, and as the 

summer progressed people had to face their perceptions of self and 
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others. The session evaluation responses indicated the areas in which 

staff experienced difficulties with this process. 

Within the summer's experiences, a majority of the staff members 

were generally pleased with the effectiveness of the camp program. 

Further descriptions of staff perceptions are presented in the Analysis 

of Research Questions section. 

Analysis of Research Question 

The data used to address the research questions are presented in 

this section. Along with these data, a demographic profile of Daddy 

Allen staff is presented to complement the perceptions of staff as mea­

sured by the research instruments. Results of the data analyses are 

presented in the Staff Demographics Profile and Research Question sub­

sections. 

Staff Demographic Profiles 

A demographic profile based on age, sex, education, work and camp 

experience factors was compiled for the Daddy Allen staff (n = 35). 

Staff below 18 years of age and food service management were excluded 

from this profile. As shown in Table 9, ninety-seven percent of the 

staff were between the ages of eighteen and twenty-seven. 

Almost one-third of the staff (10) was twenty years of age. 

Seventy-one percent of the staff were female. Thirty percent of the 

staff had completed their third year of college. Seventeen percent of 

the program and counseling staff had received a bachelor's degree or 

continued with formal academic education. 
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TABLE 9 . Frequency Profile of Daddy Allen 
Sex and Education (n = 35) 

Staff by Age, 

Absolute Relative Cumulative 
Freguenc):'. Freguenc):'. % Freguenc):'. % 

Age (years) 

18 6 17 .1 17.1 
19 3 8.6 25.7 
20 10 28.6 54.3 
21 6 17 .1 71.4 
22 3 8.6 80.0 
23 3 8.6 86.6 
27 3 8.6 97.1 
30 1 2.9 100.0 

Sex 

Female 25 71.4 
Male 10 28.6 

Education 

High school grad. 1 5.7 5.7 
1st year college 9 25.7 31.4 
2nd year college 5 14.3 45.7 
3rd year college 11 31.4 77.1 
4th year college 2 5.7 82.8 
B.A./B.S. 3 8.6 91.4 
Post B.A. 2 5. 7 97.1 
Post Masters 1 2.9 100.0 

As shown in Table 10, eighty-five percent of the staff were working 

at Daddy Allen for the first time. Thirty-seven percent of the staff 

had worked in non-Easter Seal organized camps. Sixty-two percent of the 

staff (22) had been in an organized camp as a camper. Of the staff, 

thirty-one individuals had some type of work experience with individuals 

with disabilities. 
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TABLE 10. Frequency Profile of Daddy A 11 en Staff by Organized Camp 
Experiences and Job Experiences (n = 35) 

Absolute Relative 
Frequency Frequency % 

Daddy All en 
work experience 

No 30 85.7 
Yes 5 14.3 

Easter Seal camp 
work experience 

No 32 91.4 
Yes 3 8.6 

Non Easter Seal camp 
work experience 

No 22 62.9 
Yes 13 3 7 .1 

Organized camper 
experience 

No 13 37 .1 
Yes 22 62.9 

Work experience with 
disabled individuals 

No 4 11.4 
Yes 31 88.6 

Discussion of Demographic Profile 

The composition of the staff at Daddy Allen based on demo­

graphic characteristics reveals a variety of backgrounds and experi­

ences. A residential camp staff such as Daddy Allen must be interested 

in, or be prepared to develop interests in working with individuals with 

disabilities, living-in-the-outdoors and participating in community 

life. The degree to which these three criteria are met in part may be 

explained by the degree to which the staff is homogeneous. 
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There were a number of staff whose pre-service educational back­

grounds are in preparation for working with the disabled (i.e., special 

education, therapeutic recreation, physical therapy) yet not within an 

outdoor-residential setting. There were a number of staff who had had 

experiences with residential camps, yet not directed toward serving 

individuals with disabilities. The dynamics involved with these indi­

viduals becoming a cohesive staff may be hypothesized to be a function 

of the administrative structure, willingness of individuals to live and 

work in an outdoor/community life, and characteristics and behaviors 

of the people who are the service recipients. This is consistent with 

the thoughts of Blumenthal (1948), Dimock ('1948), and Rodney and Ford 

(1971). This also supports the notions of Benson and Goldberg (1951) 

and Boonnan (1941) who contend that individuals must be in a 

readiness state for camp living and responsibilities. 

Daddy Allen functioned as a provider of continuing education for 

individuals aspiring to the human service fields. This function 

supports the writings of Wald et al. (1970) and Meyer (1980) who advocate 

alternative educational.and training options for the development of pro­

fessional helping skills, attitudes, and competencies. 

Research Questions 

The perceptions of twenty-seven first year staff members were used 

to address this study's research questions. The instruments utilized in 

obtaining staff perceptions were the Profile of Organizational Charac­

teristics, Berger Questionnaire and Profile of Conflict Characteristics. 



119 

Findings for Research Question 1: Does the staff's perceptions of 

organizational climate change from pre- to post-testing period? As shown 

in Table 11, the staff's Profile of Organizational Characteristic (Real) 

mean and standard deviation scores were calculated at pre- and post­

testing periods. 

Each of the administrative processes was scored on a Likert-scale, 

ranging from one to eight, by the staff members. For interpretive pur­

poses a one or two indicates an authoritarian climate; three or four 

indicates a benevolent-authoritarian climate; five or six indicates a 

consultative climate; and seven or eight indicates a participative­

democrative climate. 

Results of the data analysis, show a total mean Profile of Organi­

zational Characteristics (99.667) as indicative of consultative climate 

at pre-testing. At post-testing, the mean total POOC-real score 

(81.481) indicates a consultative climate. 

Examination of the administrative processes, mean scores: leader­

ship (6.35), motivation (6.778), communication (6.102), decision-making 

(5.648), goals (6.167) and control (6.111), indicate that the camp 

organizational climate was perceived as consultative at the pre-testing 

period by staff members. 

A closer examination of the specific leadership item means reflect 

the consultative perceptions of staff (e.g., item 1--quite a bit of 

trust and confidence was shown in subordinates (6.630); item 1--people 

felt quite free to talk with superiors about their work (5.815); and 

item 3--subordinates ideas were often sought and used constructively 

(6.630). Within decision processes, staff members perceived that 
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TABLE 11. T-test of Differences in Mean P00C Real Scores from 
Pre- to Post-Test Periods (n = 27) 

Pre Post Total 
Std. Std. Std. Std. t Signif 

Mean Err. Dev. Mean Err. Dev. Value Level 

Total P00C 
(16 items) 99.667 2.098 10.902 81.481 1.942 15.288 6.23 .001 

- / 
Leadership 6.358 .138 .716 5.259 .232 . 203 4.38 .001 
(3 i terns) 

Item 1 6.630 . 214 1.115 5.590 .240 1.238 
Item 2 5.815 . 245 1. 272 4. 704 .357 
Item 3 6.630 .194 1.006 5.481 . 279 1.451 

Motivation 6. 778 .163 .847 5 .-580 .231 1. 200 5.64 .001 
(3 items) 

Item 1 6.963 .196 1.018 5.926 . 292 1. 517 
Item 2 6.519 .279 1.451 5.185 .346 1. 798 
Item 3 6.852 .198 1.027 5.630 .303 1. 573 

Communication 6.102 .193 1.005 4. 741 .197 1.023 6.41 .001 

Item 1 6.333 .261 1. 359 4.444 . 274 1. 423 
Item 2 6.148 .175 .907 4. 963 . 264 1. 372 
Item 3 5.630 .312 1. 621 5.185 . 200 1.029 
Item 4 6.296 .255 1. 325 4.370 .347 1.801 

Decision 5.648 .196 1.017 4.759 . 247 1. 281 2.91 . 007 

Item 1 5.185 .278 1.442 4.556 . 284 1.476 
Item 2 6.111 .222 1.155 4.963 .259 1.344 

Goal 6.167 .217 1.127 5.204 .222 1.154 3. 68 .001 

Item 1 5.926 .315 1.639 5.444 .179 1.450 
Item 2 6. 407 .209 1.083 4.963 .236 1.224 

Control 6.111 .263 1.368 5.037 .247 1. 285 3.49 .002 

Item 1 5.667 .325 1.687 4.370 .307 1. 597 
Item 2 6.556 .258 1. 340 5. 740 . 291 1. 514 
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item 1--general policy decisions were made at the top with more delega­

tion to subordinates (5.185) and item 2--subordinates were generally 

consulted in decisions related to their work (6.111). Both items re­

flect consultative climates or a system 3 organization. 

At the post-testing periods, staff perceived the leadership (5.590), 

motivation (5.580), goal (5.204) and control (5.037) processes as indi­

cating a consultative climate. The mean score of the communication 

(4.741) and decision (4.759) processes; however, indicate a benevolent­

authoritarian climate. Within the decision processes, staff members 

perceived that item 1--policy decisions were made at the top with some 

delegation to subordinates (4.556) and item 2--subordinates were 

occasionally consulted in decisions related to their work (4.963). 

A correlated t-test was applied to test the null hypothesis that 

there are no differences between the mean POOC (real) scores at pre-

and post-testing periods. As shown in Table 11, significant decreases 

were obtained in the mean scores of each of the administrative pro­

cesses: leadership (p < .001), motivation (p < .001), communication 

(p < .001), decision (p < .007), goal (p < .001) and control (p < 

.002) and the total POOC score (p < .001). The meaningfulness of the 

statistical differences can only be applied to the decision and goal 

administrative processes, as the differences of the other administrative 

processes are within the consultative range. These two meaningful 

differences reflect a change in staff perceptions from a consultative 

climate at pre-testing to a benevolent-authoritarian climate at post­

testing. 

Based on the findings, the null hypothesis that there will be no 



differences in the staff perceptions of organizational climate was 

rejected at the .05 level of significance. 
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The ideal organizational climate was addressed by the staff by.· 

responding to the same items on the POOC, an ideal profile was generated 

for the staff perceptions at pre- and post-test periods. The ideal mean 

and standard deviation scores are presented in Table 12. 

The mean total score (115.963) of staff members' perceptions of the 

ideal organizational climate at pre-testing is indicative of a participa­

tive climate. Of the administrative processes, only the decision process 

mean (6.926) indicates a preference for a consultative climate. Thus, 

for the specific items of the leadership process, staff members per­

ceived they would like item 1--quite a bit of trust and confidence shown 

in them (7.259); item 2--to be very free to talk with superiors about 

work (7.259); and item 3--to have subordinates' ideas sought and used 

very frequently (7.296). 

At post-testing, the mean total score (112.630) of staff members' 

perceptions of the ideal organizational climate is indicative of a 

participative climate. The mean score of the administrative processes 

decision (6.741), goal (6.944) and control (6.870) indicate a preference 

for a consultative climate. The administrative processes of leadership, 

communication and motivation indicates a preference for a participative 

system. 

Correlated t-tests were then applied to test the null hypothsis 

that there are no differences hetween mean POOC (like) scores at pre­

and post-testing periods. As shown in Table 12, no significant dif­

ferences were obtained between the mean scores at pre- and post-test 
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TABLE 12. T-test of Differences in Mean P00C-Ideal Scores from 
Pre- to Post-test Periods (n = 27) 

Pre Post Total 
Std. Std. Std. Std. t Signif 

Mean Err. Dev. Mean Err. Dev. Value Level 

Total P00B ll5. 963 1. 228 6.382 112.630 2.538 13.183 1. 64 N. S. 

Leadership 7.272 . lll . 578 7 .036 .137 . 712 1.42 N.S . 

Item 1 7.259 .147 . 764 6.963 .164 . 854 
Item 2 7.259 .137 . 712 7.074 .176 .917 
Item 3 7.296 .129 .669 7.074 .168 .874 

Motivation 7.531 .096 . 500 7.296 .184 . 958 1.89 N.S. 

Item 1 7.370 .201 1.043 7.196 .198 1.031 
Item 2 7.481 .098 . 509 7.185 . 278 1.442 
Item 3 7. 741 .086 .447 7.407 .179 .931 

Communication 7. 296 .083 .433 7.130 .178 .923 1.00 N.S. 
Item 1 7.519 .124 .643 7.370 .170 .884 
Item 2 7.222 .123 .641 7.037 .203 1.005 
Item 3 7. lll .123 .641 7. lll .202 1.050 
Item 4 7.333 .141 . 734 7 .000 . 214 1.109 

Decision 6.926 .140 .730 6. 741 . 229 1.188 .87 N. S. 

Item 1 6. 667 . 207 1.074 6.741 .275 1.430 
Item 2 7 .185 .131 .681 6.741 . 211 1.095 

Goa 1 7 .185 .136 . 709 6.944 .195 1.013 1.15 N. S. 

Item 1 6.963 .217 1.126 7.185 . 200 1.029 
Item 2 7 .407 .110 .572 6.704 . 238 1. 235 

Control 7 .074 .166 .863 6.870 . 2ll 1.099 .89 N.S . 

Item 1 6.889 .247 1. 281 6.741 . 230 1.196 
Item 2 7.259 .137 . 712 7.000 .282 1.368 
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periods. Although no significant differences were obtained, there are 

indications that ideal staff perceptions did change from participative 

to consultative climates in the areas of decision and control processes. 

Based on these findings, the null hypothesis that there will be dif­

ferences in ideal staff perceptions of organizational climate was not 

rejected, at the .05 level of significance. 

Formative Discussion of Question 1. The ·data collected from staff 

indicated that the real administrative climate was perceived as a system 

3 (consultative) organization. The statistical differences do not show 

a meaningful change in the type of organizational climate for four of 

the six administrative processes. Within the communication and decision 

processes, however, the staff perceived a change from pre-camp to the 

end of camp, consultative to benevolent-authoritarian. Part of this 

change may be accounted for by the influence of staff fatigue and 

tiredness at the end of camp testing period. Evidence obtained from 

staff evaluations suggest that staff perceptions may have been affected 

by a "burn-out" syndrome. An alternative explanation proposed by the 

author is that staff members did not have sufficient skill development 

within decision and communicatfon processes to function effectively in 

a manner indicative of system 3 and system 4 organizations. This would 

support the theories of Boorman (1941) that people must be prepared· to 

accept the responsibilities of democratic living. The data lends sup­

port to the Rodney and Ford (1971) statement that camp administrators 

can influence the abilities of staff through the efficiency of organi­

zational processes. There is also the possibility that as the camp 

season progressed, the staff members were subsumed with the 
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responsibilities of daily programming; thus, time was not set aside to 

focus on the development of decision and communication skills, as other 

matters received priority attention. This explanation partly is sup­

ported by the discussion items covered at staff meetings and the content 

of pre-camp orientation which lacked a specific focus on decision and 

communication skills. By the summer end, it is likely that situations 

had arisen in which staff made decisions and communicated in ways that 

reflect a hybrid, benevolent-authoritarian-consultative organizational 

climate. 

The ideal staff perceptions of a participative organization are 

similar to the findings of Soucie (1975), Coates (1974) and Langlois 

(1973). The ideal staff perceptions of organizational climate did not 

change significantly; however, a pattern evolved from pre- to post­

test periods. The ideal participative perceptions of the pre-test 

period shifted toward a consultative organization at post-testing for 

three of the administrative processes. This shift coupled with the 

changes in real perceptions of organizational climate further support 

the theory of Boorman (1941) that people must be prepared and ready to 

function in a democratic camp environment. The author proposes that 

both the real and ideal staff perceptions at the post-test period were 

based on actual experi~nces versus the assumptions made at pre-test of 

what might occur. To account for the ideal perceptions found, it is 

proposed that staff became more realistic of what the organizational 

climate should be like. 

Findings for Research Question 2. Does the staff members' accep­

tance of self (AOS) change from the pre- to post-testing period? 
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A total acceptance of self score was generated for each staff person 

based on thirty-six items (self) in the Berger Questionnaire. Designated 

items were reversed in scoring for purposes of generating an acceptance 

of self total score. 

As shown in Table 13, the mean and standard deviation scores of 

staff members' perceptions of acceptance of self were calculated at pre­

and post-test periods. 

TABLE 13. Staff Members' Perception of Acceptance of Self at Pre­
and Post-test Periods (n = 27) 

Mean 
Level of 

Std Dev Std Err t-Value Significance 

Pre Acceptance of Self 145.926 16.934 3.259 

Post Acceptance of Self 146.963 18.670 3.593 

.64 N.S. 

Both the pre (145.926) and post (146.963) mean acceptance of self scores 

reflect self-concepts within the normative ranges for college students 

as reported by Berger (1952). 

A correlated t-test for difference between means was then applied 

to test the null hypothesis; that there are no differences between A0S 

scores at pre- and post-testing periods. Statistical analysis staff 

perceptions revealed no significant differences between the mean A0S 

score. The null hypothesis that there will be no differences in staff 

perceptions of their acceptance of self from pre- to post-test periods 

was not rejected at the .05 level of significance. 

Findings for Research Question 3. Does the staff members' accept­

ance of others (A00) change from pre- to post-testing periods? 
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A total acceptance of others score was generated for each staff 

person based on twenty-eight items of the Berger Questionnaire. 

Designated items were revised in scoring for purposes of generating an 

acceptance of others total score. 

As shown in Table 14, the mean and standard deviation scores of 

staff members' perceptions of .acceptance of others, were calculated at 

pre- and post-test periods. 

TABLE 14. Staff Members' Perceptions of Acceptance of Self at 
Pre- and Post-test Periods (n = 27) 

Pre ADO 

Post ADO 

Mean 

110. 741 

109.000 

Standard 
Deviation 

6.346 

8. 297 

Standard 
Error 

1. 221 

1. 597 

t-Value 

1.01 

Significance 

N.S. 

Both the pre (110.741) and post (109.00) mean acceptance of others 

scores reflect an acceptance of others within normative ranges for col­

lege students as reported by Berger (1952). 

A correlat.ed t-test for difference between means was then applied 

to test the null hypothesis that there are no differences between the 

means, ADO scores at pre- and post-testing periods. Statistical analysis 

of the staff perceptions revealed no significant differences between the 

mean ADO scores at pre- and post-test periods. The null hypothesis 

that there will be no differences in the mean ADO scores from pre- to 

post-test was not rejected at the .05 level of significance. 

Formative Discussion of Research Questions 2 and 3. The staff's 

perceptions of acceptance of self and acceptance of others were 
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maintained from the pre- to post-test periods. The mean scores of 

staff for both variables are within the normative range for college stu­

dents as reported by Berger (1952). The camp experience did not de­

tract from one having an adequate self-acceptance or one's acceptance of 

others which is a goal of organized camping (Dimick, 1948; Rodney & 

Ford, 1971). 

The normative "self" and "others" scores supports the notion of 

Johnson (1972) that as others accept you,~ nurturing environment is 

created in which one can accept self. The Daddy Allen camping milieu 

in part explains the creation of an accepting environment. The tasks 

involved in facilitating camper mobility, activities of daily living 

and play would probably discourage a non-accepting person from seeking 

employment at Daddy Allen. 

Findings for Research Question 4. Does the staff members' percep­

tion of conflict characteristics change from pre- to post-testing 

periods? 

Each of the conflict characteristics items were scored by staff on 

a Likert scale ranging from one to eight. For interpretive purposes, 

a one or two indicates an authoritarian organization, three or four 

indicates a benevolent-authoritarian organization, five or six indi­

c~tes a consultative organization, and seven or eight indicates a par­

ticipative organization. 

As shown in Table 15, the staffs' Profile of Conflict Characteris­

tics mean and standard deviation scores were calculated for both testing 

periods. 
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TABLE 15; T-test of Mean Differences in Profile of .Conflict 
Characteristics, (POOC) from Pre- to Post-Test Period 

(n = 27) 

Pre Post Total 
Std. Std. Std. Std. t Value 

Mean Err. Dev. Mean Err. Dev. Value Sign if 

Total POCC 93.593 2.030 10. 548 75.593 2. 652 13. 779 -5.84 . 001 
(15 items) 

Item 1 5.296 . 732 1. 207 4.370 .283 1.471 
Item 2 5.630 .251 1.305 4.667 .329 1. 710 
Item 3 6.222 . 216 1.121 5.333 . 745 . 1. 271 
Item 4 7 .148 .138 .718 6.185 .200 1.039 
Item 5 6.444 . 187 .974 5.037 . 309 1.605 
Item 6 6.370 .152 . 792 4. 963 .247 1.285 
Item 7 6.593 .194 1.101 5.370 .280 1.079 
Item 8 6.593 .153 .797 4.926 .238 1.138 
Item 9 5.667 .261 1. 259 4.815 .288 1.495 
Item 10 5. 667 . 282 1.468 4.370 .273 1.418 
Item 11 6.852 .088 .456 5.519 .216 1. 122 
Item 12 6.370 . 152 .792 5.259 .174 .903 
Item 13 5.074 .366 1.900 4.000 .297 1. 544 
Item 14 6.444 .180 .934 5.444 .216 1. 121 
Item 15 6.593 .134 .694 5.333 . 714 1.109 

The mean total POCC scores, Pre (93.593) and post (75.548), indi­

cate conflict characteristics of a consultative organization. All the 

pre-test mean conflict characteristics item scores except item 4 (7.148) 

indicate a consultative organization (e.g. item 1--each opposing party 

•tries quite a bit to understand the other's point of view [5.296], 

item 10--each opposing party can state quite well the other points of 

view [5.667]; and item 12--negotiation, bargaining and compromise are 

used to resolve conflicts [6.370]). Item 4 reveals that conflicting 

parties consistently try to inform each other correctly (7.148). 

At the post-test period, staff perceived that items 1, 2, 6, 8, 9, 

10, 13 indicate a benevolent authoritarian organization (e.g., item 1-­

each opposing party tries some to understand the other's point of view 



(4.370); item 10--opposing parties state the others point of view 

moderately well (4.370) and item 13--people to a 1 ittle extent use a 

third party to reach acceptable solutions (4.000). The other items 

indicate a consultative organization. In each mean item post score, 

the calculated mean was lower than its counterpart pre-mean score. 
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A correlated t-test was then applied to test the null hypothesis 

that there would be no differences in the POCC scores at pre- and post­

test periods. As shown in Table 15, a significant difference (p < .001) 

was obtained between the mean total POCC pre- and post-scores. The con­

flict characteristics as perceived by staff had changed from a consul­

tative organization at pre-testing to that of a hybrid-consultative 

benevolent-authoritarian organization at post-testing. The null 

hypothesis that there will be no difference in the staff perceptions 

of conflict characteristics was rejected at the .05 level of signifi­

cance. 

Formative Discussion of Research Question 4. The change in staffs' 

perceptions of conflict characteristics suggests that there were 

unresolved situations among staff. Evidence of personality differences, 

communication difficulties, and difficulties in cooperative ventures 

were reported in open-ended staff evaluation comments. These comments 

corroborate the manner in which conflict was handled from that of a 

consultative organization (pre-camp) to that of a hybrid-benevolent­

authoritarian/consultative organization (end of camp). 

The data concerning conflict perceptions suggests that staff did 

not function in a manner that is the most beneficial or productive. The 

ways in which the Daddy Allen staff perceived their handling of 
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interpersonal and situational conflict, are indicative of organizations 

that are not utilizing their resources to the utmost (Hershey & 

Blanchard, 1977; Likert & Likert, 1976). It would appear that in dealing 

with conflict, staff members did not find the rational ground that 

Bennett (1966) states will resolve inevitable conflict. 

The dynamics involved in the perceptual changes of conflict are a 

possible explanation for this shift to have occurred. During pre-camp, 

emphasis was placed on the coop~rative efforts of staff to learn the 

necessary job skills, know and trust one another, and prepare camp for 

usage. If any conflict did exist during this period, it was minimized 

probably as a result of the Daddy Allen staff directing their enthusiasm 

and energies toward maintaining staff cohesiveness. Individual dif­

ferences had not had an opportunity to surface. By the summer's end, 

the inevitable conflicts between staff had occurred; yet they were not 

resolved in a manner that would facilitate greater productivity and 

staff effectiveness. It is the opinion of the author, that during 

camp, with opportunities presented for staff to learn to deal with 

conflict, constructively and creatively, consultative or participa-

tive camp organizations will result. 

Findings for Research Question 5. Are there relationships at the 

pre-testing period between staff members' perceptions of: organiza­

tional climate, acceptance of self, acceptance of others and conflict 

characteristics? 

The mean and standard deviation scores of the above-mentioned vari­

ables were calculated. As shown in Tables 16 and 17 below, zero-order 
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TABLE 16. Pre-test Pearson Product Correlation Coefficients of 
POOC (Total) Real, POOC (Total) Id~al, AOS, AOO and. POCC (Total) 

(n = 27; 

1 

2 

3 

4 

5 

l 

1.0000 

2 

.4830* 

1.0000 

3 

.0594 

-.0079 

1.0000 

4 5 

.2216 .3754 

.4404* .0476 

.2192 -.1434 

1.0000 -.1407 

1.0000 

Code: 1 = Profile of Organizational Characteristics= Real 
2 = Profile of Organizational Characteristics= Ideal 
3 = Acceptance of Self 
4 = Acceptance of Others 
5 = Profile of Conflict Characteristics 

*p < .05 

correlation matrices based on Pearson product moment coefficients were 

generated. As shown in Table 16, there were two significant correla­

tions: Profile of Organizational characteristics (real)/ Profile of 

Organizational Characteristics (ideal) (.4830) and Profile of Organiza­

tional Characteristics (ideal) / Acceptance of Others (.4404) at the 

.05 level of significance. 

Table 17 shows the correlation coefficients between the administra­

tive processes, acceptance of self, acceptance of others and conflict 

characteristics. Of the real administrative processes, motivation was 

significantly related the most frequently to the other variables; real­

decision process (.5082) real control process (.4977), real goal process 

(.5238) ideal motivation (.6825), of the ideal process, communication 

is significantly related the most frequently. There are no significant 



TABLE 17. Pre-test Pearson Product Correlation Coefficients of Administrative Processes-­
Real and Ideal, ADS, ADO, and POCC 

1 2 

1 1.0000 -.0047 
2 1.0000 
3 
4 
5 
6 
7 
8 
9 

10 
11 
12 
13 
14 
15 

3 

. 2250 

. 2985 
1.0000 

4 5 6 7 

.5055* .1695 .2197 .4587 

.5082* .5238* .4977*-.0815 

.2714 .4046* .3794 -.1267 
1.0000 .3300 .4368* .1253 

1.0000 .8172*-.0525 
1.0000 .0982 

1.0000 

8 

.0097 

. 6829* 

.0796 

.2427 

. 2351 

.3134 

.2510 
1.0000 

Code: l = Real Leadership 
2 = Real Motivation 

6 = Real Control 
7 = Ideal Leadership 
8 = Ideal Motivation 

9 10 11 12 13 14 15 

.0069 .1754 -. 1862 . 2253 -. 3511 .0890 .3631 

.3696 .2937 .3698 .2153 .3044 .2154 .1358 

.6455*-.3038 .0669 .1074 .1558 .3147 .2507 

.1802 .3779 .0938 .2061 -.0907 .1909 .1510 

.4958*-.0312 .6700* .3726 .0753 -.0205 .3021 

.5750* .1048 .6817* .6282*-.0237 .0256 .3551 

.0887 .2928 . 1072 .4083*-.4540* .3242 -.0093 

.4444* .4455* .3809* .4402* .1582 .4571*-.1762 
1.0000 -.0344 .5031* .4150* .2272 .4837*-.0271 

1.0000 .1947 .4671* .0246 .1493 -.0740 
1.0000 .6054* .1805 .0923 .2213 

1.0000 -.1062 .2178 .2423 
1.0000 .2192 -.1434 

1.0000 - .1407 
1.0000 

11 = Ideal Goal 
12 = Ideal Control 
13 = Acceptance of Self 3 = Real Communication 

4 = Real Decision 
5 = Real Goal 

9 = Ideal Communication 
10 = Ideal Decision 

14 = Acceptance of Others 
15 = Conflict Characteristics 

*p < . 05 

..... 
w 
w 
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significant variable correlations with conflict characteristics. The 

null hypothesis that there will be no relationships at pre-testing be­

tween organizational characteristics, acceptance of self, acceptance of 

others, and conflict characteristics was rejected at the .05 level of 

significance. 

Stepwise regression analyses were then applied to test the null 

hypothesis that there are no significant relationships between the 

independent variables POOC-real, AOS, and AOO and the dependent vari­

able, POCC. As shown in Table 18, the separate and collective contribu­

tions of POOC, AOS, and AOO to the various POCC were calculated in the 

regression analysis. 

TABLE 18. Summary of the Stepwise Regression Analysis of Staff 
Members Perceived Conflict Characteristics (POCC) on 
Organizational Characteristics (POOC), Acceptance of 

Others (AOO) (n = 27) 

R 
Simple Multiple R Square F Signif. 

Variable R R Square Change Value Value 

Total POOC .37541 . 3754 l . 14093 . 14093 4.10130 .054 
Accept Others - . 14069 .44005 . 19365 . 05291 2.88181 .076 
Accept Self - . 14337 . 4561 5 .20807 .01443 2.01436 .140 

The real Profile of Organizational Characteristics had the highest cor­

relation with conflict characteristics (.3754) and was entered first 

into the regression equation. This step resulted in a multiple R of 

.3751 which explains 14.09 percent of the variance in conflict charac­

teristics. This generated an F value of 4.101 which is significant at 

.054 level. ,Aceeptance of others was next entered into the equation. 
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This step resulted in an improvement of 5.27 percent in the explained 

variance of conflict characteristics. Acceptance of self was entered 

last and resulted in an improved variance explanation of 1.44 percent. 

A total of 20.80 percent of the variance in pre-test conflict charac­

teristics can be explained by the independent variables. An overall F 

value was calculated to test the statistical significance of the 

multiple r square coefficient at each step. There were no significant 

relationships obtained at .05 level of significance. The null 

hypothesis that there will be no relations among the independent vari­

ables and conflict characteristics was not rejected at the .05 level of 

significance. 

As shown in Table 19, the separate and collective contributions of 

the real administrative processes, acceptance of self and acceptance of 

others to the variation of conflict characteristics were calculated in 

the regression analysis. 

The real leadership process had the highest correlation with con­

flict characteristics (.3631) and was entered first. When the real goal 

process was entered last, a total of 29.24 percent of the variance of 

conflict characteristics could be explained by the combined variances 

of administrative processes acceptance of self and acceptance of others. 

An overall F value was calculated to test the statistical signifi­

cance of the multiple r square coefficients at each step. There were no 

significant step coefficient increases obtained at the .05 level of 

significance. The null hypothesis that there will be no relationships 

between the independent variables and conflict characteristics was not 

rejected at the .05 level of significance. 
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TABLE 19. Summary of the Stepwise Regression Analysis of Staff Members 
Perceived Conflict Characteristics (POCC) on Administrative Processes 

(Real), Acceptance of Self (AOS)· and Acceptance of Others (AOO) 
( n ; 27) 

R 
Simple Multiple R Square F Signif. 

Variable R R Square Change Value Level 

Leader .36314 . 36314 .13187 . 13187 3. 79762 . 063 
Control .35508 .45990 . 21151 . 07963 3.21889 . 058 
Accept Others -.14069 .49223 . 24229 . 03078 2.45150 .089 
Communicate .25069 . 51273 . 26289 .02060 l . 961 55 .136 
Decision . 15101 .52892 .27975 .01686 l . 63133 . 195 
Motivation .13580 . 53788 . 28932 .00956 l . 35698 . 279 
Goal .30209 . 54073 .29939 .00308 1.12157 .390 
Accept Self -1 . 4337 . 54115 . 29284 .00450 . 9175 . 515 

Findings of Research Question 6. Are there relationships at the 

post-testing period between staff members' perceptions of real organiza­

tional climate (POOC), acceptance of self (AOS), acceptance of others 

(AOL) and conflict characteristics (POCC)? 

The mean and standard deviation scores of the variables were cal­

culated. As shown in Tables 20 and 21 below, zero order correlation 

matrices based o·n Pearson product moment coefficients were generated. As 

showh in Table 20, the real Profile of Organizational Characteristics had sta­

tistically significant correlations with the ideal Profile of Organiza­

tional Characteristics (.4170), Acceptance of Others (.4624) and Profile 

of Conflict Characteristics (.7335). There were no other correlation 

coefficients that were statistically significant at the .05 level of 

significance. This pattern was not in evidence at the pre-testing period. 

Table 21 shows the correlation coefficients between the administra­

tive processes, Acceptance of Self (ADS), Acceptance of Others (AOO) 

and Profile of Conflict Characteristics (POCC). 
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TABLE 20. Pearson Product Moment Correlations between POOC-Real, PDOC­
ideal, ADS, ADO, POCC (n = 27) at Post-testing 

l 

2 

3 

4 

5 

Code: 

*p < 

l 2 3 4 

l .DODO . 41 70* 

1.0000 

.0829 

. 2636 

1.0000 

.4624* 

.3525 

. l 338 

1.0000 

1 = Profile of Organizational Characteristics 
2 = Profile of Organizational Characteristics 
3 = Acceptance of Self 
4 = Acceptance of Others 
5 = Profile of Conflict Characteristics 

.05 

5 

. 7335* 

.0612 

- . 191 7 

.2695 

1.0000 

= Real 
= Ideal 

The post-test matrix contains more statistically significant cor­

relation coefficients than the pre-test matrix. The real motivation 

processes were most frequently (twelve) related significantly to the 

other variables. The ideal communication and motivation processes were 

significantly related to eight other variables at the .05 level of sig­

nificance or better. The Profile of Conflict Characteristics was sig­

nificantly related to real leadership (.6369), motivation (.5326), 

decision (.8362), communication (.7422), and control processes (.3923). 

Based on these findings, the null hypothesis that there will be no 

relationships between organizational characteristics, acceptance of 

self, acceptance of others, and conflict characteristics was rejected 

at the .05 level of significance. 

Stepwise regression analyses were then applied to test the null 



TABLE 21. Pearson Product Moment Correlations between the Real Administrative 
Process, AOS, AOO, and POOC at Post-testing 

1 

1 1.0000 
2 
3 
4 
5 
6 
7 
8 
9 

10 
11 
12 
13 
14 
15 

2 

. 58 72" 
1.0000 

3 4 5 

. 7185* .6326* .2514 

.6600* .6895* .5685* 
1.0000 .8092* .4172* 

1. 0000 . 5286* 
1.0000 

Code: 1 = Real Leadership 
2 = Real Motivation 
3 = Real Communication 
4 = Real Decision 
5 = Real Goal 

6 7 8 9 10 

.5449* .4672*-.0136 -.0805 -.0992 

.6751* .4938* .4469* .4153* .3343 

.5197* .4186* .1404 .2273 .1068 

.6244* .3052 .2902 .2387 .1659 

.5067* .2869 .5754* .5291* .5170* 
1.0000 .6077* .4125* .4535* .4221* 

1.0000 .5973* .6260* .6332* 
1.0000 .8101* .7462* 

1. 0000 .820S* 
1.0000 

11 12 13 

.0123 -.0561 -.1502 

. 4652 . 4049* . 2184 

. 0413 . l 783 . 136 5 

.2561 .1890 -.0109 

.6517* .4849*-.0077 

.6073* .6649* .1963 

.3674 .5479* .1197 

. 7049* .6419* .1891 

.6712* .7575* .3226 

. 7389* . 7258* . 194 7 
1.0000 .6596* .2338 

1.0000 .2767 
1. 0000 

6 = Real Control 11 = Ideal Goal 
7 = Ideal Leadership 
8 = Ideal Motivation 
9 = Ideal Communica-

tion 

12 = Ideal Control 
13 = Acceptance of Self 
14 = Acceptance of Others 
15 = Conflict Characteristics 

10 = Ideal Decision 

*p < .05 

14 15 

. 2761 . 6369* 

. 4 775* . 5325* 

. 3831 * . 7422* 

.2587 .8362" 

. 5402 . 3501 

.3403 .3923* 

. 2690 .1683, 

. 2095 .1173 

.3539 .0368 

.3317 -.0490 

. 3913* . 0582 

.2704 -.0113 

. l 338 - . l 91 7 
1. 0000 . 269 5 

1.0000 

>-' 
w 
co 
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hypothesis that there are no significant relationships between the 

independent variables, POOC-real, AOS, and AOO, and the dependent vari­

able, POCC. As shown in Table 22, the separate and collective con­

tributions of POOC, AOS, and AOO to the variation of POCC were calcu­

lated in the regression analysis. 

TABLE 22. Summary of the Stepwise Regression Analysis of Staff Members' 
Perc~ived Conflict Characteristics (POCC) on Organizational 

Characteristics (POOC), Acceptance of Self (ADS), 
Acceptance of Others (AOO) (n = 27) 

at Post-testing 

R 
Simple Multiple R Square F Signif. 

Variable R R Square Change Value Level 

Total POOC . 73348 . 73348 . 53 799 . 53799 29. 11168 . 001 
Accept Self -.19173 . 77603 .60222 . 06423 18.16741 . 001 
Accept Others -.26946 . 77774 .60487 . 00265 11.73643 . 001 

The POOC-real had the highest correlation with conflict characteristics 

(.7334) and was entered first into the regression equation. This step 

resulted in a statistically significant F value (.001) of 29.lll. 

Fifty-three percent of the variance in conflict characteristics was 

explained by total organizational characteristics-real. Both Acceptance 

of Self and Acceptance of Others when added to the regression analysis 

resulted in significant increases in the amount of explained conflict 

characteristics variance. With all three independent variables in the 

regression equation, 60.48 percent of the variance in conflict charac­

teristics was explained. This represents an r square change of 6.28 

percent from the first regression step. The nu1l hypothesis that there 

•t1ill be no relationships between the independent variables and con-

flict characteristics was rejected at the .05 level of significance. 
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As shown in Table 23, the separate and collective contributions of 

the real administrative processes, acceptance of self, and acceptance 

of others to the variation of conflict characteristics were calculated 

in the regression analysis. 

TABLE 23. Summary of the Stepwise Regression Analysis of Staff Members' 
Perceived Conflict Characteristics on Administrative Processes (Real), 

Acceptance of Self (AOS), and Acceptance of Others (AOO) 
at Post-testing (n = 27) 

R 
Simple Multiple R Square F Sign if. 

·Variable R R Square Change Value Value 

Decision . 83621 . 83621 .69924 .69924 58.1241 .001 
Accept Self - . 191 73 . 85593 . 73261 .03337 32.8791 .001 
Communication . 74221 . 87108 . 75878 . 02617 24.1168 . 001 
Centro l . 39282 .87878 .77225 .01346 18.6491 .001 
Leader .63694 .88222 . 77831 .00606 14. 7456 .001 
Accept Others .26946 . 88501 .78325 .00493 12.0451 . 001 
Goals . 35007 .89133 . 79448 . 00123 10.4924 .001 
Motivation . 53261 .89175 .79522 . 00075 8.7376 . 001 

The real decision process had the highest correlation with conflict 

characteristics (.8362) and was entered first; 69.92 percent of the 

variance in the perceptions of conflict characteristics can be ex­

plained by the decision processes. Each additional variable added to 

the regression equation significantly increased the explained variance. 

A total of 79.52 percent of the variance in conflict characteristics 

was explained by the variance in the combined efforts of administrative 

processes, acceptance of self and acceptance of others. The null 

hypothesis that there will be no relationship between the independent 

variable and.conflict characteristics was rejected at the .05 level of 

significance. 
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Findings for Research Question 7. Do the relationships obtained 

between staff members' perceptions of organizational climate, acceptance 

of self, acceptance of others, and conflict characteristics change from 

pre- to post-testing periods? The Pearson product moment correlation 

matrices from.pre- and post-testing periods were compared. The z-test 

of significance was then applied to test the null hypotheses that 

there are no differences between the correlation coefficients of the . . 

same variable pair at pre- and post-testing periods. Table 24 shows 

the results of the data analysis. 

The most significant differences were found between the variable 

pairs of decision process (real) / conflict characteristics (.01) and 

communication process (real) / real decision process (.01). In each of 

the compared variable pairs the magnitude of the relationship increased 

except with real goal processes/ real control process. The amount of 

explained variance between the variable pair ranges from 1.2 percent to 

69.89 percent. The null hypothesis that there will be no differences 

between the correlation coefficients of the same variable pairs at pre­

and post-test times was rejected at the .05 level of significance. 

Formative Discussion of Research Questions 5, 6 and 7. The rela-

tionships of the study variables at the pre-test period reflect an 

inconsistency in the perceptions of staff. This may be accounted for by 

the first year staff members not having experienced eight weeks of Daddy 

Allen residential camping. The knowledge, activities, and experiences 

of pre-camp training formulated the basis for the staff perceptions 

of organizational climate, acceptance of self, acceptance of others, and 



TABLE 24. Z-Value Differences between Correlated Pairs of 
Staff Perceptions at Pre- and Post-test Periods 

Leadership/R 
Motivation (R) 
Communication (R) 

Motivation (R) 
Leadership ideal· 

Communication (R) 
1) decision (R) 
2) leadership (I) 
3) conflict 

Decision (R) 
1) conflict 

Goa 1 (R) 
1) control (R) 
2) decision (I) 
3) accept of others 

Control (R) 
1) leadership (I) 

Leadership (I) 
1) communication (I) 
2) accept of self 

Motivation (I) 
1) communication (I) 

Communication (I) 
1) decision (I) 

Decision (I) 
1) goal (I) 

*p < .05 

**p < .01 

(n = 27) 

Pre-test 
Pearson r 

-.004 
.228 

-.081 

. 271 
- .126 

. 251 

.151 

.817 
-.031 
-.021 

.098 

.089 
-.454 

.444 

-.034 

.194 

Post-test 
Pearson r 

. 587 

. 7185 

.494 

.809 

.419 

. 742 

.836 

. 506 

. 517 

. 542 

.608 

.626 

.119 

.810 

.821 

.739 
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z­
Value 

2.359* 
2.329* 

2. 157* 

2.930** 
l. 980* 
2. 420* 

3.650** 

2.040* 
2.090* 
2.165* 

2.101 * 

2.23* 
2.11* 

2.25* 

4.13* 

2.60* 
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conflict characteristics, which resulted in the low correlation coeffi­

cients between the variables. 

The pre-camp training period not only provided opportunities to gain 

skills and knowledge and physically prepare camp, but served as the 

foundation for building cooperative attitudes and trust among staff 

members. The challenge of an interdependent staff facilitating the 

attainment of Daddy Allen camping goals synchronized with the enthusiasm 

and energies that staff initially brought to camp. The lack of relation­

ships between perceptions of staff, however, may reflect a diversity 

among staff that may be accounted for by a mixture of apprehension, 

unrealistic expectations, lack of knowledge, and lack of realistic 

encounters with fellow staff members. Further evidence of staff dif­

ferences was presented by the staff demographic profile where differ­

ences in the backgrounds of staff members were found for age, camp 

experience, and geographic residence. 

By the post-test period, the relationships between staffs' percep­

tions of the research variables had become more consistent as evidenced 

by the higher correlation coefficients and the differences in pre- and 

post-test correlation coefficients. The strength of the relationships 

between organizational climate processes and (1) acceptance of others 

and (2) conflict characteristics provides evidence to support the impor­

tance of administrative processes held by Rodney and Ford (1971), 

Blumenthal (1948), and Boorman (1941). 

In particular, the decision process as perceived by Daddy Allen 

staff, was found to have the strongest relationship to conflict 

characteristics. Johnson and Johnson (1976), Bennett (1966) and Gibb 
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and Gibb (1978) suggest that conflict can be used in a constructive 

manner, however, when not used constructively, less cohesiveness results 

with a decrease in the ability of a group to meet its goals. The staff 

of Daddy Allen encountered the syndrome of not using conflict produc­

tively. With the emphasis placed during pre-camp on unit responsi­

bility and decentralized camping, staff was provided the opportunity to 

make decisions, communicate, and establish goals. It is the opinion of 

the author, that these opportunities produced conflict in which staff 

decision making skills were not adequate for the decentralized responsi­

bilities. 

At both testing periods the obtained relationship between staff 

members' expressed acceptance of self and others was lower than the 

normative coefficient reported by Berger (1952). The low amount of 

explained variance between these two variables, 4.84 percent (pre) and 

1.96 percent (post) supports the notion that although some staff 

members were self-accepting there were obstacles in accepting others 

or vice versa. The expressed Acceptance of Self and Acceptance of 

Others scores were not statistically significant in explaining the vari­

ance of conflict characteristics. This non-significance supports the 

theoretical importance of the camp administration postulated by Rodney 

and Ford (1971). 

Findings for Research Question 8. Are there differences in staff 

members' real and ideal perceptions of organizational climate at pre­

and post-testing periods? 

As shown in Table 25, the staff members' mean administrative process 



TABLE 25. T-tests of Differences in Real and Ideal Administrative Processes at 
Pre- and Post-test Periods (n = 27) 

Post Pre 
Administrative Std. Std. t Std. Std. t 

Process Mean Dev. Err. Value Sign . Mean Dev. Err. Value Sign. 

. Leadership 
Ideal 7 .037 . 712 .137 8.60 .0001 7.27 . 518 .111 6.95 .0001 
Real 5.259 1.203 . 232 6. 358 . 716 .138 

Motivation 
Ideal 7.296 . 958 .184 7.73 .0001 7.531 . 500 .096 6.27 .0001 
Real 5.580 1.200 . 231 6. 778 .847 .163 

Communication 
Ideal 7.129 1.023 .197 10. 25 .0001 7.296 .433 .083 7.78 .0001 
Real 4.740 . 923 .178 6.102 1.005 .193 

Decision 
Ideal 6. 741 1. 281 . 247 6.45 .0001 6.926 . 730 .140 6.62 .0001 
Real 4.759 1.118 .229 5.648 1.017 .196 

Goal 
Ideal 6.944 1 . 013 .195 9.90 . 0001 7.185 . 709 .136 6.32 .0001 
Real 5.203 1.154 .222 6.167 1.127 .217 

Control 
Idea 1 6.870 1. 285 9.62 .0001 7 .074 .863 .166 -4.70 .0001 
Real 5.037 1 . 285 . 247 6.111 1.368 . 263 

.... 
-l'> 
U1 



and standard deviation scores (ideal and real) were calculated for 

pre- and post-test periods. 
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A correlated t-test was then applied to test the null hypothesis 

that there will be no difference in staff ideal and real perceptions of 

organizational climate at pre- and post-test periods. The differences 

between mean scores of each of the administrative process pairs (real 

and ideal) was significant at pre- and post-test periods. All the t­

values were statistically significant at the .001 level of significance. 

Five of the administrative processes at pre-testing were ideally per­

ceived 'as being participative. Only the decision process was perceived 

as being consultative. Each of the real administrative processes was 

perceived as being consultative. At the post-test period, each of the 

ideal and real mean scores was lower than the corresponding pre-test 

mean score. The ideal decision, goal, and control process scores indi­

cate a consultative organizational climate while ideal leadership, 

motivation and communication scores indicate a staff preference for a 

participative organizational climate. The real post mean scores indi­

cate a hybrid consultative-benevolent authoritarian organizational 

climate in operation. Based on these findings, the null hypothesis that 

there will be no differences in ideal and real staff perceptions of 

organizational climate for both test periods was rejected at the .05 

level of significance. 

Formative Discussion of Question 8. The data of first year Daddy 

Allen staff members reveal significant findings and response patterns. 

The staff perceived differences bet\'1een an ideal and real camp 
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organizational climate at both test periods. The post-test period 

differences indicate a change in ideal characteristics that perhaps can 

be accounted for by a more realistic appraisal of skills and abilities 

of staff. When staff first enters camp, then ideal perceptions are not 

grounded with a knowledge of how a camp operation responds to the needs 

and ability levels of staff and campers. As the summer progressed, staff 

acquired knowledge of each other, and were able to perceive the ideal and 

real organizational climate from the vantage point of experienced 

Easter Seal staff. 

Summary of Findings 

Within the delimitations and limitations of this study, the 

findings are as follows: 

1. The Daddy Allen program served a variety of individuals with 

disabling conditions which was a program goal. 

2. The program at Daddy Allen was diversified with emphasis 

placed on unit functions and decision-making. 

3. A majority of staff members viewed the overall functioning 

of camp as average or better for the four sessions. 

4. A majority of staff members perceived their personal 

skills as average or better for the four sessions. 

5. A series of critical incidents occurred during the summer 

which had unknown effects (e.g. a lost camper who was found, 

kitchen staffing problems, heat and humidity). 

6. Significant differences were obtained between the staff's 

pre- and post-perceptions of organizational climate-real. 



7. No significant differences were obtained between staff's 

pre- and post-test perceptions of ideal organizational 

climate. 

8. No significant differences were obtained between staff's 

pre- and post-test perceptions of acceptance of self. 

9. No significant differences were obtained between staff's 

pre- and post-perceptions of acceptance of others. 

10. Significant differences were obtained between staff's 
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pre- and post-staff perceptions of conflict characteristics. 

11. Moderate pre-test relationships were obtained between staff's 

perceptions of organizational climate, acceptance of self, 

acceptance of others, and conflict characteristics. 

12. Strong post-test relationships were obtained between staff's 

perceptions of organizational climate, acceptance of self, 

acceptance of others, and conflict characteristics. A sig­

nificant amount of variance in staff's perceptions of con­

flict characteristics can be explained by the combined 

effects of the administrative processes, acceptance of self 

and others. 

13. Significant differences were obtained between staff's ideal 

and real perceptions of organizational climate at both test 

periods. 

A summary of the research procedures as well as conclusions and 

recommendations are presented in Chapter V. 
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CHAPTER V 

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 

The purpose of this study was threefold: to depict the environment 

of a summer residential camp serving individuals with disabilities; to 

chronicle the operations of the camp (i.e., program activities, pro­

cedures, clientele characteristics and critical incidents); and to 

describe the relationships between staff members' perceptions of: 

organizational climate, acceptance of self, acceptance of others and 

cohesiveness. The summary and conclusions are presented in the fol-

. lowing. sections of this chapter as they pertain to the limitations of 

this study: a summary of procedures, summative discussion and impli­

cations, conclusions and recommendations. 

Summary of Procedures 

Camp Daddy Allen, an organized summer residential camp serving 

individuals with disabilities, was the subject of this case study. 

Permission was obtained from the Easter Seal Society of Pennsylvania 

to conduct an investigation of the camp program at Daddy Allen. 

A general depiction and description of Daddy Allen during the 1980 

camp season was obtained from the following primary sources: Camp 

Director's Seasonal Report, Camp Director's Daily Log, Water Safety 

Instructor's Log, and the Infirmary Session Summaries. A narrative of 

the camp program describing the various programs and activities as well 



as the procedures used in facilitating daily and weekly events was 

developed from these sources. 
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A third purpose, that of describing the relationships between staff 

members' perceptions of organizational climate, acceptance of self, 

acceptance of others and cohesiveness were addressed. Data were col­

lected to describe the relationships of first year staff perceptions 

(n = 27) at pre- and post-test periods. The following instruments 

were used to analyze the staffs' perceptions: Profile of Organizational 

Characteristics, Berger Questionnaire and Profile of Conflict Charac­

teristics. 

Various statistical procedures were utilized in the analysis of the 

obtained data. Frequency analyses were made of demographic data to 

create a staff profile based on age, education, work and camp experience. 

Measures of central tendency were calculated for the organizational 

climate, acceptance of self, acceptance of others and conflict charac­

teristics scores. Correlated t-tests of significance were applied to 

the mean pre- and post-test scores of these variables. Zero order 

correlation matrices were generated to obtain Pearson product moment 

relationships between organizational climate, acceptance of self, 

acceptance of others, and conflict characteristics at both test periods. 

A stepwise regression analysis was applied to account for the variance 

in conflict characteristics by the independent variables, organizational 

climate, acceptance of self, and acceptance of others at pre- and 

post periods. 
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Summative Discussion and Implications 

A summative discussion of the 1980 camping season at Daddy Allen is 

presented. The focus of this discussion is centered on the implication 

of the data obtained in this case study. 

Based on the narrative report of the summer program at Daddy Allen, 

opportunities were presented for staff and campers to become responsible 

for the creation of daily activities and programs, unit life and hygiene, 

maintenance of personal health and safety. Processes were developed in 

which community responsibilities were decentralized with staff assuming 

leadership and followship role (e.g., staff committees, rotating unit 

leaders, camp council, unit meetings, in-service education and general 

staff meetings). 

The perceptions of first year staff confirm these decentraliza­

tion processes as the data indicates a consultative organizational 

climate was created. Opportunities were provided for staff to par­

ticipate in the six administrative processes by the end of pre-camp 

orientation. Staff were accepting of self and others within normative 

range expectations. Staff perceived that conflict was being dealt with 

in a manner indicative of a consultative organization. The pre-camp 

orientation activities emphasized a synergistic approach to involving 

staff with the responsibilities of camp community life. 

As the camp season progressed, people maintained their perceptions 

of acceptance of self and others. The nature of the camp program, 

provision of socio-recreational opportunities for individuals with 

disabilities, mandated that staff be self-accepting and accepting of 

others. The statistical measures of acceptance of self and others did 
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not change in either direction. Each of the staff experienced a variety 

of individuals with differing needs, interests, and abilities. In the 

opinion of the author, people without a normative self-acceptance and 

acceptance of others would not endure the physical, mental, and spiritual 

demands of Easter Seal camping. 

The 1980 staff were able to live within the camp philosophy. Staff 

evaluations indicate the camp's goals and objectives were attained. In 

the process of goal attainment, staff members experienced conflict. 

Although an optimal level of conflict is viewed as constructive, the 

staff perceptions of a system 2 organizational climate (benevolent­

authoritarian) at post-testing, suggests that closure was not reached in 

some situations. Staff evaluative comments corroborate the conflict 

perceptions as difficulties in communicating with others, personality 

differences and unit-staff dysfunctioning were reported in the evalua­

tions. The camp ideals and the ideal perceptions of staff at both test 

periods, however, suggest that a participative climate should be in 

operation. Conflict situations would then have been resolved in a con­

structive manner, and not in the mode of a benevolent-authoritarian 

organization. This discrepancy between what should and what did occur 

can be explained in a variety of ways. 

The Daddy Allen administrative philosophy provided the climate for 

staff opportunities to assume community responsibilities. Staff were 

encouraged and did participate in camp committees, unit meetings and 

staff meetings assuming a variety of task and maintenance functions. In 

the course of the summer's events, a series of critical incidents 

occurred in which the camp director made unilateral decisions as health 
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and safety of people were of primary importance, e.g., lost camper and 

kitchen staffing. The degree to which these decisions by the camp 

director affected staff's perceptions of organizational climate and 

conflict characteristics is unknown. The unilateral decision situations, 

however, at the post-testing period may have been focused upon by the 

first year staff members overshadowing the situations in which the staff 

members were creating a consultative organizational climate. The author 

proposes that the abilities, skills, and readiness of first year staff 

to function in a participative organization were not sufficiently 

developed to realize the ideal situation. Many of these staff typify 

individuals who have not had opportunities to develop democratic living 

skills. In general, families do not provide opportunities for one to 

experiment with democratic practices and educational institutions at the 

primary, secondary, and higher educational levels often stifle the 

development of personal attitudes that would facilitate democratic and 

cooperative skills. When faced with decentralized camp living, the 

consequences of community responsibility often clash with staff members' 

individual lifestyles and preferences that have not taken into account 

risk management, accountability, and group decision-making. 

The data suggest that for a camp staff to create a participative 

climate, the decision process is an area in which skills must be 

developed. Although emphasis should be placed on developing communica­

tion channels in camp, further effort should be concentrated on decision­

making skills. The pre-camp orientation period focused on developing 

working skills (i.e., activities of daily living, hygiene, and program 

leadership skills). People were communicating, giving and receiving 
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information that would facilitate the performance of staff roles. This 

process was maintained throughout the summer. The staff evaluation 

comments and the focus of staff meetings provided evidence that there 

were difficulties in the information exchange processes. The percep­

tions of staff showed the decision processes as the producer of the 

difficulties. The author proposes that with effective decision making 

skills, individuals will resolve conflict in a manner that will lead 

to a more cohesive staff and a lessening of interpersonal conflict. 

Conclusions 

Within the limitations of this study, the following conclusions 

are reached: 

1. The organized summer residential camp for individuals with 

disabilities facilitates the development of skills necessary 

for human service professionals as evidenced by: the usage 

of observation and evaluation instruments, leadership of pro­

gram activities; teaching and aiding in activity of daily 

living; living, playing, working with service recipients; 

participation in unit and staff meetings. 

2. The organized summer residential camp for individuals with 

disabilities facilitates the growth and development of 

campers and staff as evidenced by session evaluations re­

sponses of staff members and the staff perceptions of 

acceptance of self and acceptance of others. 

3. The camp administrative processes, specifically decision 

processes, influence the cohesiveness of staff as a function 
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of resolving conflict. The relationships of the administra­

tive processes to conflict characteristics indicate that a 

staff that develops and utilizes participative skills in 

making decisions will be able to use conflict constructively. 

4. Staff members must develop skills of democratic living to 

function effectively as evidenced by the various evaluative 

responses and the ideal perceptions of how a camp organization 

should function. 

5. The camping season at Daddy Allen verifies the requirement 

of a flexible diversified staff that can pool resources and 

knowledge to deal with a variety of individuals and debilitating 

conditions on a 24-hour-a-day basis as evidenced by the various 

ages, and disabling conditions of the Daddy Allen camper 

population. 

Recommendations 

The following recommendations are made to further the impact of 

residential camping upon staff members at Daddy Allen. 

1. There should be implementation of specific strategies within 

the pre-camp orientation period and inservice education 

sessions to develop decision-making skills of staff members. 

2. There should be implementation of specific strategies within 

the pre-camp orientation period and inservice education 

session to develop staff members' communication skills (e.g., 

paraphrasing, perception-checking, and description of feelings. 



3. The pre-camp orientation period should be lengthened from 

five days to seven days to allow more time for training 

and absorption of concepts. 

4. Further examination of staff infinnary visits should be 

made to study the imp_act of fatigue and stress factors as 

the summer progresses. Alternative strategies could then 

be developed to prevent or minimize the impact of stress 

or fatigue factors upon Daddy Allen staff members. 

5. A continued emphasis be placed on the practical appli­

cation of the ideals of democratic processes as espoused by 

Boonnan (1941), Dimock (1948), and Irwin (1950). 

The following recommendations are made for the consideration of 

the organized camping movement: 

-1. Similar studies should be conducted at a variety of camps 

with a follow-up testing period conducted after camp is 

over. Replication of this study would provide infomation 
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as to the various patterns of camp administration practices 

and actual camp environments. The inclusion of a follow-up 

test period would provide staff responses without the influ­

ences of the fatigue and end of camp feelings. Secondly, a 

follow-up test period would allow staff members a time period 

in which the experiences of the camp world can be placed in 

perspective to ''other'' worlds. 

2. There should be development of a taxonomy of camp adminis­

trative processes that may be used in comparison studies 

of organized residential camps. 



3. Criterion for staff effectiveness should be developed. Goal 

free evaluation techniques (Howe, 1980), parent and camper 

evaluative perceptions and camper growth and development 

measures should then be used to verify staff effectiveness. 

With these criterion measures, relationships between organi­

zational climate, conflict characteristics and staff 

effectiveness should be studied. 

4. Comparative assessments of the effectiveness of various 

camps' inservice educational strategies and informational 

feedback systems should be made. Knowledge obtained from 

the studies should then be available for actual usage by 

organized camps. 

5. A national symposium be held to exchange information con­

cerning the development of laboratories of democratic living 

within the organized camping movement. 
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APPENDIX A 

DADDY ALLEN STAFF MANUAL AND MEDICAL GLOSSARY 
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Camp Daddy Allen has been awaiting our arrival to begin the 40th 

season of Easter Seal camping at Hickory Run. We are coming from many 

locations and diverse experiences to share in the creation of a community 

for the summer months. The rewards and benefits of Easter Seal camping 

reflect the joys and hardships of people coming together to face the 

challenges of community life. 

As we share our insights. doubts, strengths and limitations, may each 

of us come to appreciate the uniqueness of each other and Qijrselves, 

not only the common values but our differences as well. I hope that as 

our camping experiences unfold, we can provide each other with the support 

and encouragement to seek the beauty and mysteries of life in an atmosphere 

of mutual respect. In so doing, may we come to find the fun and excitement 

of camping, a dynamic force that touches the intricate balances between 

community and individuality. 

This manual serves as a guide through your stay here. Use it well. 

There is much to explore, to appreciate and cherish, and above all 1 an 

opportunity for harmony among us to flourish. 

Together in camping, 

J•* 
Director 
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PHILOSOPHY, AIMS, and OBJECTIVES 

Although camping is only one part of the comprehensive program of 
the Easter Seal Society for Crippled Children and Adults of Pennsylvania, 
and its affiliate local societies, its contribution becomes increasingly 
valuable to the ultimate physical and social rehabilitation and develop­
ment for the handicapped persons entrusted to our care. 

Camp Daddy Allen believes that it is the right of the handicapped to 
receive the same opportunities that are offered ti tge non-handicapped. 
They possess the same fundamental needs for love, protection, security, 
acceptance and approval as the non-handicapped, and, therefore, should 
be given a chance to fulfill these needs. Handicapped individuals must 
be offered the opportunity to have fun, to make new friends, to achieve, 
to set goals, and to be accepted for who they are. 

It is the staff's responsibility to work with what the camper 
can do an~ not dwell on what one cannot do. Campers must be helped to 
recognize their abilities, adjust to their limitations, and accept their 
responsibilities. 

In our camping program we hope to provide each camper with these 
opportunities: 

To have social and physical experiences in camp living. 
To develop an understanding of himself and an acceptance of ones 

handicap. 
To instill confidence in each camper so that he may live harmoniously 

with a group and enjoy the rights and privileges of his peers. 
To stimulate each camper to develop physically, so that one may live 

the most abundant and satisfying life possible. ! 
To develo; new skills and interests and broaden horizons other-

wise not attainable. 
To let each camper know one is a participating member of society. 
To make maximum use of abilities and minimize disabilities. 
To provide therapy treatments if necessary to maintain current 

status. 

The Easter Seal Society for Crippled Children and Adults of 
Pennsylvania believes that in its camping program the campers come first; 
that personnel desires come second; and that the safety of every camper 
is every staff member's responsibility at all times. 

Aims for the camper 1 in summary: 
To have fun. 
To learn new skills. 
To make new friends. 
To do the things that all campers do. 

-2-
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Staff Goals- In our camping program we hope to provide each staff 
with these opportunities: 

and 

not 

To have social and physical experiences in camp living. 
To develop an understanding of self and an acceptance of others . 

. To instill confidence so that one may live harmoniousl_y with a group 
enjoy the rights and privileges of peers. 

To develop new skills and interests and broaden horizons otherwise 
attainable. • 

To let each staff member know one is a participating member of 
society. 

Ta make maximum use of abilities and minimize disabilities. 
To provide therapy treatments if necessary to maintain current status. 

Came Community- Camp Daddy Allen attempts to provide opportunities 
in which the total community members (campers & staff). realize the 
fo 11 owing: 

To conserve natural resources by learning camping skills. 
To minimize energy consumption in such a way that Camp Daddy Allen 

is in a better condition after our camping season. We are stewards of 
the land. 

To become interdependent in group living skills thru expereinces, 
in nature and any other camp life activities. By doing so, exhibit mutual 
respect for one another. 

To seek answers as well as questions pertinent in our lives by 
experiencing and where an exChange of ideas is encouraged through 
inquiry and discovery. 

To continue to express one 1 s creativity through activities in 
which cooperation facilitates group & individual development. 

To increase one 1 s concern for the welfare of self and others by 
experiencing the give and take of group living. 

To be responsible fo1~ the consequences of our actions while strivin!) 
to enjoy 1 i"f11. 

-3-
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GENERAL INFORMATION FOR CAMP STAFF 

l. Mail- Outgoing mail may be deposited in the basket· just inside 
the front doors of the dining hall or in the mail slot at the camp office. 
Incoming mail arr.ives in camp late each morning. The secretary will sort the 
mail by units and distribute it to unit leaders at lunchtime. 

2. Telephone- The phones in the office and the infirmary are for camp 
business only. Staff members may use the phone at the rear of the kitchen for 
personal calls. Except in an emergency, any phone calls to staff members 
received at the office will not be held while the staff member is located. 
If you arrange for anyone to call you, have them use the kitchen number 
and call when you are off duty. (717) 943-9059 

3. Valuables- Small items may be stored in a locked office closet 
if desired. Money may be deposited in the camp office by opening a 
11 can teen account 11 

• Sma 11 wi thdrawa 1 s may be made during canteen hours. 
Larger amounts may require advance notice as only a limited amount of cash 
is kept in camp - the rest is placed in a White Haven bank. The canteen 
will not extend credit to any staff member. 

4. Camp Vehicle - The camp vehicle is for official camp use only. 
Only the chauffeur, the camp director, and designated assistants are 
permitted to drive it. The driver will pick up small items needed by staff 
members while on other camp business. Check with the secretary about the 
schedule. 

5. Laundry- Staff members may use the laundry facilities to do personal 
laundry when they are off duty a;.J after all camp laundry is finished for 
the day. Do not ask the laundry person to do your own items·. Follow 
directions for the use of machines and try to conserve detergent and bleach. 
When you do put 1 aundry into the machines, pl ease remember to come back 
for it when the cycle ends. Use clotheslines instead of dryers whenever 
possible. 

6. Injury or illness- Staff members must report any illness or 
accidental injury to the camp nurse. The nurse will consult the doctor if 
necessary. The nurse will report all serious staff injuries or illnesses 
to the camp· di rector so that substitute counselor can be arranged. 

7. 
be out in 
be in the 

Lights out- Because of the long, hard working day, lights should 
the central camp area by midnight. After, staff members will not 
opposite sex quarters. 

8. Campers- Campers personal laundry wil 1 be put into plastic 
bags to be sent home, unless it is solied or if the camper does not have 
enough clothing to last his/her stay. Solied or needed items will be 
done by the laundress at the scheduled times designated for the purpose. 
Commercial laundry- sheets', pillow cases, b·lankets, these items will be 
done by a commercial laundry service at the end of each session. If 
these articles become soiled during the camp session, they will be laundered 
by the camp 1 aundress. 

-4-
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9. Volunteers- All visitors to camp are required to notify the 
director of their presence in camp. If they wish to participate within 
the camping program. an orientation to Daddy Allen will be required and 
provided by the director - or assistant director, and a physical 
screening done by the nurse. 

-5-
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HIKES AND EXCU!lSIONS 

Camp Daddy A 11 en and s urrouncti ng areas in Hickory Run State Park 
provide many locations for outdoor activities. An attempt is made here 
to list some of the areas and types of activities for campers to enjoy. 

Sleepout 
Field 

"A 11 Field 

Jay 1 s Nest 

.The Falls 

The Fiord 

Hickory Run 
Lake-east 
shore 

Boulder Field 

Sand Springs 

Fi re Tower 
(if open) 

Trout Nursery 

Hawk Fa 11 s 

Above Unit 2 

Location 

Beyond GD cabin 

Beyond Unit 3 

riear Chapel 

Down hi 11 from 
camp enterance 

Down from fa 11 s 

Via Park Service 
Road 

Several miles 
from camp 

Upper end of 
lake 

East end of 
Park 

East end of 
Park 

Hike or van 

Hike or van 

Hike 

Hike 

Hike or van 
down, van return 

Hike or van 

Van 

Hike or Van 

Van 

Van 

Van, hike 
roug_h trail 

Hike 

Activity 

Overnight.sleepout, 
campfire, cook meals 

Overnight sleepout, 
campfire, cook meals 

Meal hike, pack or 
cook over fire 

Meal hike, pack, 
No Fi res 

Meal hike, pack, 
No Fi res 

Meal hike or overnight 
sleepout, campfire, 
cook or pack meals 

See unusual geologic 
formations. Pack lunch, 
No Fi res 

Copk or pack meal, 
sunbathing, swimming 

Scenic view,pack lunch, 
No Fi res 

See 1 arge tanks of fish, 
pack lunch, No Fires 

Sceni'c area, pack lunch 

Berry-picking in season 

NOTES: Arrange with chauffeur- Van out, hike back "Sur•lival Hike" 
Arrange with Camp Office for chauffer and also Guided Tour of Park 
with Park Ranger. 
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Daddy Allen Regulations and Policies 

* All personnel will be governed by the same regulations and policies. 

* Possessions or consumption of alcoholic beverages while on camp 
property is prohibited and warrants dismissal. 

* Participation in or use of narcotic drugs and or marijuana while employed 
at COA is prohibited and warrants dismissal. 

* Staff members are required to participate in all activities as job 
description requires. 

* A general staff meeting will be held each Monday night. All staff 
members are required to attend unless you are assigned another duty. There 
is mandatory attendance for other meetings when announced. 

* The camp director will make a daily inspection of the camp grounds. It 
is the responsibility of all staff members to maintain their respective 
living area and that of their campers. 

* The following sign out system for leaving camp will be used: 
One third counselors off each night. 
One third central staff off each night. 
One third auxillary staff off each night. 

The same person will not be out each night, even though the quota may not 
have been filled by another persam. Staff members must sign out whenever 
leaving camp and sign in upon return. 

* All camper medical and health forms are avdlable far staff use during 
the camp sessions. Information is confidential and is ta be reguarded as 
such. The nurse will be_responsible for keeping and maintaining these 
records. Any medication taken by staff are to be kept with the camp nurse. 

* Staff members are permitted to smoke if they do so out of the presence 
of campers. There is no smoking in wooden structure buildings. 

* No guest should be invited to 
participate in the camp program. 
overnight a fee will be charged. 

visit camp staff unless willing to 
If a guest wished to stay for a meal or 

* All visitors must sign in at the camp office. 

* Campers may visit staff living quarters, if they are inVited to do so. 
No campers in the kitchen. 

* Disinfectant. soap, toilet paper, cleanser, paper towels, etc., are 
kept in the designated supplies areas. Unit leaders will check on the 
need for these supplies in each unit and replenish them daily or as needed. 

-8-
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* Absence from work is granted by the camp director on an individual basis 
.and in the case of illness on the advice of the camp doctor or nurse. 

* No pets at camp. 

* Each staff member will be evaluated at mid-season and at the end of the 
camp season by the camp director or assistant director. 

* We discourage the acceptance of gratuities·. This is in accordance with 
ACA Standards. 

* All campers take showers every other day. Counselors are to check 
campers bodies for pressure sores, infections and rashes. 

* The kitchen is off limits to all staff except those assigned to snack duty, 
the camp nurses, and the camp director. 

* No swimming at nights. 

* We adhere to all regulations of the Hickory Run State Park. 

* All staff members 18 years and older with the exception of the medical 
staff, assistant director, counselor coordinator, and director, will be 
assigned late duty. All staff will have snack duty. 

* Personal vehicles must be kept in the specified parking area by the 
garage. The Department of Environmental Resources of the Commonwealth 
and the Easter Seal Society cannot be held liable for bodily injury 
resulting from the use of personal automobiles, loss due to fire, theft, 
flood, hurricanes, storms, etc. 

-9-
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REGULATIONS 

The following are excerpts from the general Srate Park Regu1at1ons which Jre rrn-.:1:n 
at the Park Office and in the group camp assigned ,to you: 

1. Motor vehicles are permitted ONLY on park roads and parking areas anrl mu$( nu: 
be driven in a reckless or negligent manner. 

2. Garbage and all refuse must be placed in the receptacif!S provided. ?lc,1se hel~ ,,s 
keep the camps clean, sanitary and ready for immediate occupancy. 

3. Fires are ,:;ermiaed only in dP.signated places. 
extinguished before leaving the camp. 

A:! fires must he comrietelv 

4. Dama9ing, defacing or removing any plant, sign structure, equipment or other mnrnrin, 
is pro, .. hited. • 

5. Pets are not permitted in State Park overnight areas. 

6. Disorderly or boisterous conduct 1s not permitted. 

7. Swimming is permitted only Ci. designared places and unr.er proper supervision. 

8. Alcoholic beverages are prohibited in Pennsylvania State Parks. 

SUGGESTIONS 

Please.check in at the Park Office before going to the designated camp. When your 
camping period is over, remain in camp until a Park employee can check out your group. 
You are expected to leave the camp in the same condition in which you found it when 
you amved. Please insure that all doors and shutters are closed, all water tap_s are shut 
and all fires are extinguished. 

These requirements are easy to observe and come as a narural routine in <my 1iood 
camping program. They are based on respect for the other person. 

Thank 11ou for your cooperation. 

-10-
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1979 - ORGANIZATION'/\L CHMT 

[/\STER SEN. SOCIETY nc PA. 

Car.in ro l i c_v Con11•1ittee 

Executive Director - \-!m. r,raffius 

Director of O.ecreation f, Car.ininq - ,leanne Feeley 

Di rector 

I ea t erv1ces rro~ram Service~ ''olunteers 

Physician 

Unit l.r.aderl 

Counselors 

Counselors 
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JOB OESCR!PTIOHS 

Camp Director: Respons1ble to the Director of Camping and 
Recreation of the Easter Seal Society of 
Pennsylvannia 

Respansib111ties: 

1. Ta provide staff .training, give guidance, and supervision 
of a 11 persanne 1. 

2. To delegate respons1b111ties of all administrative personnel. 

3. To conduct all staff meetings, evaluations, and continuing 
education programs throughout the camping season. 

4. To be respons1ble for public relations both within the camp 
and the colTITlun1ty at large. 

5. To approve and do all purchasing and ordering of supplies. 

6. To work within the financial budget as set up by the 
Pennsylvannia Easter Seal Society. 

7. To be directly responsible for hiring and firing of any personnel. 

8. To be responsible ~·or recruitment of volunteer staff, orientation, 
and their general supervision. 

9. To be responsible for all administrat1ve details of camp 
including relations with loca·l societies, campers, parents, etc. 

10, To have a knowledge of all camp activities. 

11. To be directly responsible for the health, safety, and the 
general welfare of all persons in attendance at camp • 

. 12. To conduct a staff meeting with central staff an.a da1ly basis. 

13. Conduct emergency procedures 1n preparing staff for spec1fic 
responsibilities. 

--ll-
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Assistant Came Director: Responsible to the Director 

Responsibilities: 

1. Share with the director the general welfare of the camp. 

2. Coordinate activities with the nurse, arts & crafts resource rerson, 
waterfront director, and counselin~ coordinator. 

3. Conduct staff meetings when necessary with 
staff. 

4. Assist with the coordination of activities and policies 
regarding volunteers. 

s. Assume duties and responsibilities of camp director in absence 
of director. 

6. Assume responsibilities of developin~ and coordinating camping 
programs. 

7. Develop schedules in the following areas: 
a) Cabinization 
b) Dining hall seating 
c) Daily activities 
d) Laundry schedule 
e) Evening program 
f) Awareness of needed supplies 
g) Scheduling- Staf' duties 
h) Offs1te activities and trips 
1) Sleepouts and cookouts 

8. Provide food management with necessary requisitions for camp­
outs. 

9. Maintain inventories and needed supplies for camp programs. 

10. Assume any additional responsibilities as requested by director. 

11. Provide staff and campers with program ideas, activities, 
and resources. 

12. Provide leadership that enables campers and staff to realize 
their potentials and capabilities during a camping session. 

13. Maintain program budget within established appropriations. 
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Counseling Coordinator (s): 

Responsibilities: 

R~sponsible to assistant director 
and camp director 

1. In coOrdination with assistant director supervise activities 
of counseling staff. 

2. Assist in planning of daily programs in conjunction with staff 
and campers from rising until bedtime. 

3. Delegate responsibilities to the counseling staff. 

4. Responsible for use and care of equipment used by counseling 
staff. 

s. Responsible for submitting required written reports and 
supervising counselor's logs. 

6. Assist the assistant director in maintaining records of 
program activities. 

7. Work closely with the assistant director in· the followin9 areas: 
a) Cabinization 
b) Dining hal 1 seating 
c) Daily activities 
d) Laundry schedule 
e) Evening programs 
f) Awareness of needed supplies 
g) Scheduling- days off, late duties, snack duties, rest duties 
h) Off site activities and trips 
i) Sleepouts and cookouts 

8. Any other work required by director, 

9. Prov.ide counseling staff with program ideas and activities. 

10. Attend daily staff meeting with camp director. 

11. Resoonsible for happiness, welfare and safety, of campers and 
staff who make up the unit. 

12. Assist in conducting a ffre drill at least once per session. 

-llf-
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Counselors: Responsible to unit leader, counseling coordinator 1 

assistant director, director, and campers 

Responsibilities: 

1. Perfonn duties requested by counseling coordinator (s). 

2. Develop ability to work with all age groups. 

3. Be thoroughly familiar with all types of programs and the 
planning of activities and program. 

4. Know camp safety procedures. 

5. Assist in feeding campers, and guide all campers in cleanliness 
and persona 1 hea 1th standards. 

6. Assist in moving campers from one area to another. 

7. Care for equipment and facilities in your charge, (Fishing, 
camping, recreational, etc. equipment.) 

8. Strive to insure that the campers in your charge experience 
a spirit of happiness and companionship in line with the goals 
of socialization and recreation as set forth by the society. 

9. Complete all oral and written evaluations required of you. 

10. Direct any camp activity requested of you. 

11. Supply or contribute your ideas for program activities. 

12. Encourage the independence stressing capabilities of each 
camper. 

13. Assist the camper in realizing individual needs and personal 
goals. 

14. Report any evidence of camper or staff injury or illness to 
the camp nurse no matter how seemingly insignificant. 
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Unit Ler1der: Responsible to coun~elina coordinator, assistant 
director, and director 

Responsibilities: 

1. Be responsible for organization and functionin~ of unit. 

2. Distribute mail to' unit r.ier:,bers, 

3. Distribute necessary suonlies (paoer, c.lei!.nin~!, etc.) for the unit. 

4. Oe resronsible far daily scheduling of activities for unit. 

5, Develop dut.v rasters for unit. 

6. ~ssu~e counselin9 responsibilities. 

7. Resnnnsible for unit cleaninQ. 

~ecretnrv: r.esrnnsible to Director 

Responsibilities: 

l. Sunervise canteen and canteen procedures. 

2. :Jo clerical \·1ork for summer orrnrritions as renuesterl bv director 
and assistant director. 

3. 

4, 

5. 

,., 

7. 

.. ,. 

Act as receptionist and switchboard operator. 

ee resrinnsihle for the post office orerations. 

:<eefl <'Ill records as directed b_v director and kceri office cleiln, 

D:? r,imco!lranhin~ and t~1r,in9 as re("luested. 

!'articinate in all carin activities 1•1hene•,cr nassible. 

::een chauffeur drivin!l scl,edulr. . 

' 1ninte.in suor.1.v records. 
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!·'aterfront f'lirector: P.csoonsible to assistant director and director 

n.esoonsibilities: 

1. Tnsure the Safety of all users of the waterfront arerts. 

2. Enforce "laterfront re9ulatfons anrl c.>rlucate st,;1ff a·1d· canners 
of nl<..:.;.~.,r_y ~ufet_v. 

3. Keep waterfront area clean. 

4. :-Jirect all Naterfront activities. 

!j_ Test ;rnd classif~, all 5\·limr.iinq abilities of all nersonnel. 

6. Coordinate all camri activities nertaininn to the 1vaterfront. 

7. C;,re for oll wijter-frnnt ec.uiriment and test !·Inter for lnb. 

3. r;irticiriate nnd assist in rill car.in activities \•ihcnevcr ,nos~ihlc. 

·3. .":11 other tasks ?ssi,med by the car.m director. 

1n. Pra!'lar~ , .. ater sar:,nlas for state health exar.iiner. 

11. \·'or!: 1•tith assistc1nt director in dcvelQPIT'Cnt of overnll cnrrin nr.;.~r.=11n, 

~esnnnsib1c to cooks and director 

~r.snon~ihilities: 

1. ~ct tables three tir:es r1. dav. 

2. !'nsh clishes thrr.e. times n r!.:i.y. 

4, '.)o ,3,nu "'Ork recrncsted bv cooks. 

5, i:ecn st~ckroo~ in nrdP.r, lond anrl unloati su.,nl ics. 

C. :cru:, Utc!':en r1oar rlail,, ?t the tire s~t b.,,. coars. 

8. !:eeo dininci hall in clean nresentahlc nr1nner. 

9, ~crub dinina hnll once ner week. 

10. Clr.an returned utensils frnfl'I cal"lnouts, 
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11. Particinate in camp activities \•ihenever nossible. 

12, :lotify director of needed supol ies, 

Camp .~dries: , Resnonsfble to :luri;e and Director 

P.esponsibilities: 

1. Assist wherever needed in call'ln prociram. 

2. Notify director of needed sunplies. 

3. r.een rlininl'J hall and hathrooM clP.an ?, sunn1ied, 

Laundress: Responsible to tlurse and Carnn Qirector 

Responsibilities: 

1. lJash, dr;1
1 and fold personal laundr.v of camners. 

2. nntifv dir,;;ctor of needed ~upnl ies, soan, bleach, and an.v other 
eauiri.lfrnt. 

3. t·1i\sh tm·tels.and other itens neerlerl for safetv anrf care of canners. 

4. KP.er, sho\'ler house and laundr_v clean. 

5. Phen tasks are comnlete, assist whenever needed in car.vi r,roorarn. 

1.'oluntccrs: P.c~ponsible to Director 

"esnonsibilities: 

l . :'.s sis t in caflln proaralil ,.-.iherever .needed. 

2. ;,ssumc rcsnorsihilities dele11atecf hv director or c1ssist1nt director. 

3. r,ssist carnriers with nece~sc1rv bathina, hr~shing teeth, feedino, 
nushin9 \•·hcelchairs, etc. 

• 4. Particinate in tlll activities and cof'l'lo1.v with ~11 rules and 
regulations thn.t other staff meMhers must comrilv Ni-th. 
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Food Manager and Assistant Cook: Responsible to Director 

Responsibilities: 

1. Assist in menu plannin~. 

2. Make all supplef'lental food, meat, produce, anct r,iscel1anenuc:; 
food orders. 

3. Be in direct charge of kitchen help. 

4. Enforce a 11 Camo and Hea 1th nert. reflU 1 a ti ans nerta in in~ 1:o the 
operation of the dining hall. 

S. Prepare and serve all food. 

6. Maintain and clean all kitchen equioMent. 

7. Preoare food and suonlies for cookouts and or assion that dutv to 
one of the kitchen nersonnel. 

~lurse Suriervisor: Responsible to nirector 

r.esnonsibilities: 

1. Ciire of all sick and in.fured. 

2. ''ake decision in consultation Nith director in havinq nersonnel 
see doctor or visit hosQital. 

3. Assist in ~aintaining health standards throughout camn. 

4. Set ur infirmarv maintaining it as a clean sanitarv health center. 

5. r-~e£t with doctor to secure written order for mananerient of sf'lecific 
nrobler.s neculiar to campers in residence. 

€. t.dminister and keen locked all drUC1S and medication for car,ners 
and staff. 

7. See that all medications are prescribed by famil.v or car.m oh.vsician. 

8. Keep daily records in bound bC'ok in accordance to t-C/1 re~!Ulations. 

9. ConJuct screen i n9 interviews '!'Ii th parents nf camners on oneni OC'I 

dav of each session to inquire about special health problems. 

10. Instruct staff neriodicallv about first aici nrocedurP.s and nrovirl~ 
continuing education. • 

11. Be availalJle to administer m:.dical aid 1>1hem:!ver needed. 
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12. Liaison with phys1cfan, hospital, and director. 

13. Examine camrers neriodicall.v for abrasionS, blisters, etc. 

14. Check on food service personnel hyqiene and •rennrt an_v 11rohlens 
to the director. • 

15. Consult with the director on dietar;, renuireriients of camners anci staff, 

16. Provide su~ervision for laundress and caMn aides. 

17. f'repare first aid kits for emergency use on carir,outs c1nd out of 
cprap trips, etc. 

10. Screen all staff members and volunteers uoon i1rrival in camn. 

Assistant Uurse: P.esrionsihl.e .. to nurse <:unerVisor and Cr.rn !)irP.ctnr 

Resnons1bi1ities: 

1. Carrv out those duties and resoonsihilities nssinned h_v the 
ilurs2 Surervisor. 

2. Takes and records tenperatures, resniration, and nulse. 

3. nbservc canners• reactions and conditions and rennrts channes 
to the :lurse Suo·ervisor. 

4. /1.ssists counsel in!J staff in r.iaintaininq nroner 11 DL for camners. 

5. Assists in Maintainino med.ica·l loiis and charts as authorizer! t-.v 
the Hurse $ur,ervisor. 

Rcs~onsibilitics: 

Responsible ·to ca□p d;rector and 
assistant director 

1. l'fon, suriervi se ctnd nrcsent arts r1nc1 crafts activities, beneficial 
to carririers. 

2, Re~uisition and care for all necessarv e~uinment u5ed in the 
arts and era fts nro!)raM. 

3. ~esnonsible for the ohysical condition of the craft shon, 

4. Enforce sa fcty ru 1 es in era ft shon. 

5. Serve as resource person ~r.r nronram activities. 

-lD-
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6. Work \·dth assistant director in coordinatinn nr:iqram and nronr,:1.m 
materiols. 

7. Participates and assists in all came activities whenever nos~ihle. 

8. All other tas~s assi~ned bv director. 

Chauffeur: Resnonsihle to Director 

Responsibilities: 

1. '1r,erate vehicle \•1ith extrer:,e caution. 

2. Perform renuired dail_v rnainten;rnce on vehicle, !)ns, n:l, h.=itterv 1 etc. 
and keer record. 

Keeo truck clean both inside and out. \•!a :;h c1 s needed. 

4. Conduct business as li~sion with local sunolier~. 

5. Provide transportation for overni~hts, off ~ite trios, etc. 

C. rarforn liqht f'laintenance, minor nlul"lhino, car11i:11tarv, etc. 

7. Clean and maintain gara~e and other stnraqe areas. 

S, Transnort lurrQagc, heddinri, sunrlies, etc. 

9. /\ ss is t di rector t•1h •re needed. 

10, .r..ssist total car.m pro!']ram. 

11. flaintain adequate wood sunnl_v. 

12. ~ssist directors in settinq un e~uionent. 

13. ~•laintain inventorv sunp1y. 
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LAUllDRY AND HOUSEKEEP!Nr. PROCEDURES 

Campers' Personal Laundrv - Each cabin will brin'I ca~pers 1 oerc;nnal laundrv 
to tne laundry room on the scheduled dav. If an individual camr,er needs • 
clean clothes before the scheduled day; arrange with the laundr,v oerirnn 
to try to have it done. 

Bring onl_v the items that camners wi1 l need durin,i their stav in camn. 
We do not expect camoers to return home with evervthino clean. In fact, 
some parents will send enouqh for the entire session with the renuest 
that we do not wash any clothiM for the camre1'.'• Counselors should use 
discretion about what needs to be washed. 

Laundrv Schedule 

Sun Mon Tue Wed Thu F"ri Sat 
1laTh towel s-;--l<i tchen towels, 
\·1ashclaths 1 and, \•1et or Unit 2 Unit 3 Unit 4 Unit- 5 
soiled sheets each dav 
throughout the session. 
Sun Mon ~ Ped Thu ·:!:i :::at 

SortTnd count 
u,11 t 2 Unit 3 Unit 4 Unit 5 1 aundrv to be Oa.v-· Dnv-

sent out; l-lash ()ff rff 
tm·tel s and 
\•1ashcloths. 

Linens - Dirty t01-,els, ·,:ashcloths, and sheet~ ma_v be exchanrted for clean 
ones at the laundrv room. Trv to Make these last·as lonq,as riossible. 
\fet or soiled shee'ts should be rinsed in the sinks in the units heforc 
being brought to the laundry area. Please be sure to hri_na dirty iter-is 
before taking clean. This is i~~ortant so that an inventory-of clean 
linens can be Maintained. 

Cle,:in sheets, pil101•1 cases 1 to1·:els and 1••ashcloths arP.·stored in the 
linen room at the rear of the sho1.,erhou5e. rl11ttresses 1 sleeoinn haqs 1 

and blankets are stored in the rodent-pr.oof section of the qaraqe. • 
Sleer,ing baqs or blankets that need to he drvclcaned should he hrou9ht 
to the l aundr.v. 

r:ousekeeoir,CT Suriolies - Qisinfectant, soao, toilet naner, cleansP.r 1 

onrer t01·1els, etc., are keot in the linen room at the rear of the 
sho\'/erhouse. Unit leaders should check on the need for these sunol ies 
in each unit and replenish them dail? or as needed. 

Car.iii Staff rcrsonal Laundrv - Staff members mav use washers nnrl dr.vers 
durrn!1 the1r free t1Me nnd after all canrer l;wnrlrv has hf'!en rlonc. no 
not aSJ.: the laundry nerson to cio staff laundrv. 

-21.-

182 



CLEArllrrlESS IN CN1P 

It is the shr1red resnonsibi1it1, of evervone who uses a ca111ninn are.:t 
to preserve and maintain the facil{ties ,11t all times. Cnunselors and 
camners alike should do as much as thev can to ta~e care o~ the various 
areas \•fhich are used in Carnn. Cert;i,in· rninir,urn nrocedures l istP.d here 
shou 1 d he fo 11 m-,ed: 

Dailv Cahin Clenn-uo 
1. Before [;reakfast: Pull covers dmm to air beds; Check for 1-1et sheets 

and rer.1ave and rinse out ;ind hrinn to laundrv. 
2. ./\fter Orec>kfast: :1,~·e beds,· arran!le ir:diviclual helonqinns in ne;it 

order, nut dirtv laundr_,, in bags, rid: un trash, sv,een floor anrl norcM, 
anen wi nrlm·1s. 

Drtilv Unit Clerrn-un 
This should he ornanized and schP.dulerl hv erich Unit LP.ad.er. [?a,sic 

tasks should include these: 
1. l(f!en unit wash-house in rinod conrlition. Use rfisinfectrrnt to clP.cm 

toilets ,,n<l floor ;.; necP.ssnrV, use clennser to cl~.:tn sinks 1 keen nll 
1·iinrlo1,,s open, nlace trash in can, keen ;idec,uate amounts of toilet. nnnrr, 
etc., avail,;ble. 

2. rf the unit ladqc- is not heinn used for 1 ivinn ciuarters - s1••cer, 
floor and porch, pick un trash, ~tnck firewood. 
3. Pick un litter on naths in unit area. 

~ther Areas in Cnnn 
Althou0'h certain rnerrihcrs nf the staff will be 11iven the rr.snnnsibilitv 

of r.iaintaininri certain nrcas ih cnr.in, everyone should helr, out at all timf?~ 
by keeping the follm·dri•· in nind: 
1. t'lace trash in nroner receotacles; Pick un cnnrlv l'frariner~, etc., that 

others have dronned. 
2. lr?ave r.rajor areas of cof'111tlon use readv for other5 -

.flt the sh01•,erhou5e take towels nnd nersom11 itens .:tlonn, nid: un 
trash, oren all 1•.'indows 1~hen throuqh showeriM. 

/1.t the dininn hi!.11 do not leave nersona1 itens on windo,,,sills r1nd 
around tables·, help keep the bathroom clean, nick ur, trash ,;round thP. 
ramns outside. 

Tf everyone :~a1n5, ,,re will have a healthv, safe, ,;nd hapov cann. 

l. Carnners are not nermitted to enter the kitchen, the rno~s at the renr 
of the showerhou se, or, the garaqc. 
2. Counselors and camners should be VP.rv careful in the areas of certnin 
natural haznrds in Camn includina: the area ,;round the ,lav's llest, the 
intersection at the Camo entrance. the hrid9e near the ~ool, and the 
rocky area and the dam at the F'all,s. 
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3. Campers are not permitted in Staff members ruarters unless invited. 
4. Camoers are reouired to wear hra~es, crutches, etc., accordino to 
medical snecif1cat1on. 
5. Shirts are to be worn in the dininq hall. 

Hurricane 

J\lthough it may he the last thought in our minds, it is ver.v oossihle 
for a hurricane to pass through camp durinq the canrinri season. Becnuse 
of this possibility, the camp has a responsibility of presenting a set 
procedure to insure the safety and health of each of its campers and 
staff members. 

Procedure 

a. If \•10rd is received of an aoaroachin~ hurricane, all desinnated 
personnel will be notified b.v the Director's ,11nnouncernent to· l'leet inSirle 
the dinin~ hall. 

b. Cabin counselors will remain with their camners until noti~ied 
to leave. 

c. The duties of the desinnated staff \·1ill then includP. the fo1lo1•1inn 
areas ns designated b.v their suneryisor: 

(1) Brino all blankets, flash11qhts 1 urinals, and hedoans, etc. 
to the recreation hall. 

(2) Campers and staff \•1ill then move into the recrention hall 
after closing all Nindows in cabins and other buildinos. 

{.)) Blankets 1-1i1 l he p lnced over n 11 windows in the recr~;1 ti on ha 11 • 
(4) All pol..-er will be cut otf b.v turnino off SNitches in the 

1101,,erhouse hy the r1aintenance nerson. 
(5) All available containers such as sinks, bathtuhs, wash h;1sins, 

etc., will be filled with \·later. 

Kitchen staff will be responsible for rnaking food provisions and the 
lockin~ of freezers. 

i-lurse will provide first aid supplies alon~ with r.iedication5 for the 
campers and staff as well as Medical records. 

fo.bove all, the staff must be able to esta'blish feelinrJs of CC"nfnrt 
and !.ecurity 'in each camper, He r1ust feel that 1•1e are pre11ared and not 
worried. 

Tornado 

a. Tcrnado l·!arning Procedure: 

Upon hearing that tornado warninqs have 9one into effect, desionnted 
oersons I-Jill be notified to reoort to the camn office. lhese neonle under 
the direct,ion of the Camp Director will be rf'?snonsible for closinp wimi01·15 
and doors to all camo huildinas and storino loose ob,iect~. ~t this tir.ie 
it is not necessarv for the efltire car.in to he on the nlert. Me cio nnt 
\••ant to create nan·ic which \•1ould rlisruot the camoers 1 nctivities. The 
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concern of the administrative staff should tie that of heinn r,rennred anr! 
a 1 ert. 

h. Tornado /1.lert Procedure: 

Upon the siqhtinry of a tornado, all people in camr will be n.skerl to 
move to 01•m cabins. Desianated staff will then be told to olace hlankP.ts 
over windo1·1s to insure car.,oers fror.i beinri hit h_v fl vinG glass in cnse of 
a broken ·window. t\f)ain, counselors r.1ust be calm and insure !-ecurit_v in 
the camoers. 

Lirrhtninn Storms 

These storms arc orevalent durina the sur:.rner. l'l;er. so~P. occur, 
counselors r:iust remain calr:1 and direct tt1c camner 1 s nttention. 

a. Precautions: I.f ~ severe storm occurs, turn· off all f?.ns i:lnd 
electrical e(luiarient. Shut all ,,,indm•is in cabins. r1ove canoers tll'/nv 
from ,.,; ndo\·/S if need be. 

b. Procedure: The c,,mo Director and Desirynated ~taff ,.,;11 be on 
dut.v in the dininq hall. Use flashliahts, horns tC'I sinnal qr vocril alert if 
rlny ,1ccidcnts occur. The cari!'l nurse will rP.r.iain on alert until ad11isP.d 
of the situation. 
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The Staff 

The staff is the k?y to the success or failure of any camp program. 

A good staff member 1s mature, sincerely loves ·people, and has a philosoohy 

based upon the feeling that each person is an individual of worth and deserves 

to develop to his fullest capacity. 

Health: 

Essential Qual1f1cations of~ Staff Member 

A genuine liking for people 
A love of the out-of-doors 

An ability to mingle with people on their own level 
An ability to teach some skill 

An ability to work with others 
Faith in people 

Some understanding of psychology or group work methods 
Emotional maturity 

A health and safety consciousness 
A personal, social I and s1'.liritual philosophy 

Oual ities £f2_ Good Staff Member 

Stamina enough to last through a strenuous day. 
Regular, well-balanced meals. 
Regular sleep in sufficient auantity. 
Smoking not at all or moderately and in an appropriate place. 
Abstinence from 1ntoxicat1n9 liquors and drugs. 
Sufficient vigorous exercise each day. 

Acceptabi 1; ty l2_ Others: 

Pleasing and neat appearance. 
Cleanliness of oerson and clothing. 
Graciousness and mannerliness. 
Tact, 
Cooperativeness. 
Cheerfulness. 
Sense of humor. 
Good English. 
Warmth. 
Poise. 
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You have a contract. You have accepted a job at camp and with that vou 
fiaveass"uined certain deffn1te obligations. You have agreed to live uo to 
the rules and regulations of· camp. You have agreed to accer,t and oeroetuate 
the aims and objectives of the camp. You have agreed to fulfill to the 
utmost every aspect of your contract. 

Leadershie 

The staff is the key to the success or failure of an.v camn Qroaram. 1\ 
staff member is mature, sincerely laves people, and has a nhilosorhy baser! 
upon the conviction that each person is an individual of worth and deserves 
an opportunity to develop to his fullest camJ"lacit.v. 

The leadershir process involves some fundamental elements that must be 
considered before one can effect good leadership, The folowing will act 
as an outline for this process to develop: 

Puroose: setting uc goals and objectives. 

Plan: setting. "1orth ways to- accomplish qoals and aims, and actual rirccedures 
for doing so. 

Execute: the carr_vinq out of nhns. 

Evaluate: determinin~ whether or not the rroject was successful and 
decidinq how to improve the project for the next nroqram. 
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Each of you can be a r-,~jor influence in the 11,,es of those who nass vour 
way. Therefore, .vou must apnroach your dealinns with camoers with maturitv 
and a sense of dedication. Yau may ask, "How does one reall.v accamolish this?" 
Here are some ideas: 

-be objective 
-tr.v to anticipate trouble spots 
-be a qood listener 
-be enthusiastic 
-have a good sense of humor • 
-set qo.:-.1 !'.: for vourself and campers 
-be t01erant -
-work 
-be cheerfu 1 
-set a qood example 
-be fleXible and resourceful 
-be punctua 1 
-be loyal 
-be an educator 
-be a learner 

While at camp vou must fill many roles - some miqht include th~t of a oarent, 
friend, teacher. helper, counse.lor, leader, brother, sister, and listener. 

Remember that _you are on the jab every waking hour of the day and on call 
at any hour of the night. You are the neonle closest to the indivirlual 
during his entire camp period. Clur camners are individuals first, and 
t:1 4 ,dti:adped indivi ciua 1 s second. 
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Adaptabll lty to Camp L1 fe: 

Love of peop1 e 
Enjoyment of hard work. 
Skills and knowlecoe of outdoor 11v1ng. 
Adaptab111ty. 
Can take as we11 as give orders. 
Love of fun. 
Interest in a wide variety of fields. 
Sped a 11 za t1 on. 
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Promptness at a11 appointments and in all tasks. 
DeperinJbi l ity. 
Industry. 
Persistence. 
Cur1os1ty. 

EFFECTIVE Staff 

Having the ability to remain 
selfcontrol in midst of con­
flicting demands. 

Poise and efficiency 1n di­
recting several simultaneous 
activities. 

Habitually quiet, poised and 
courteous in relations with 
campers. 

Constructive and encouraging 
in comments and manner. 

Conversational and friendly 
in relations with campers. 

Original and intriguing in 
voice and manner. 

Possessing a sense of humor. 

Eliciting willing response 
from campers. 

Enthusiastic (although often 
ouietly about campers and 
counseling). 

participating with interest 
in ca~pers' activities. 

Interested in helping campers 
to direct their own conduct 
rather than secri ng confonn1 ty 
through personal domination. -2l'.-

NON EFFECTIVE Staff 

Displaying an inadeauacv to qroup 
demands, easily disturhed, 

Confused and bothered by interruotions 
and unforseen demands. • 

Demanding, imoosing, impatient in 
relations wit~ camoers. 

Resorting· to threats and punishment, 
sarcastic, cro~s. 

Tense, stern and unfriendly with campers. 

Voice and manner prosaic and colorless 
No time for anything but work. 

Serious, too occunied for fun or humor. 

Eliciting aoathetic- even antaqonist1c 
resnonses from camners. 

Harassed, disturbed, unsure with no 
interest or enthusi~sm. 

Alwavs the director of cnmoers' 
act1Vit1es. never a oart1cioant. 

Asking campers to conform ta .the 
counsel ors wa.v. 



Possessing sufficient self­
restraint to allow campers 
to work through their own 
problems. Helping only when 
need 1s apparent. 

Intelligently indeoendent of 
inhibiting restraints of 
traditional practices. 

Ingenious 1n utilizing oo­
portunities for leading. 

Evidencing a planned, but 
flexible procedure• with 
materials and individual 
needs anticipated. 

Imposing d1rwctions and reoui!"'e'IT'lents 
uoon campers, oblivious of campers• 
initiative and resourcefulness. 

Impressed with the necessity of 
pleasing someone else. 

Unaware of oonortunities for vitalizino 
counseling. 

Absorbed in controllino the irrrnerliate 
situatfon--no olan in evidence. 

The Counselor - l le.11der 

The counselor is parent, friend, teacher, he.lner, counselor, and leader 
all rolled into one. He 1s never hoss. The boss drives his men: the 
leader coaches them, The boss depends upon authority; the leader on oood­
will. The boss inspires fear; the leader, enthusiasm, The boss assumes the 
task; the leader sets the pace. The boss sa,vs 11 I 11

; the leader savs 11 \•'e. 11 

The boss savs 11 r.et there on time"; the leader 9ets there ahead of time. 

The boss fixes· the blame for the breakdown; the leader fixes the break-
down. The boss knows how it 1s done; the leader shows how 1t ts done. The 
boss savs "rio"; the leader savs 11 Let 1 s ga, 11 The boss makes work a drudgerv; 
the leader makes it a game. 

The counselor can be a major influence 1n the lives of those who pass 
his way. Therefore, he must aoor.oach his dealings with camners with maturit_v· 
and a sense of dedication. 

1. Be objecti ve--do not"over-identifv'' with campers. Camoers sense 
favorites and counselor oets very quickly, 
2. Be a 11 gaod listener. 11 Campers love to tel1 adults about themselves. 
Hhen you listen I you show them you a re 1 nteres ted. 
3, Don't burden campers with your own personal problems. They're at camn 
for a good time. 
4. Reach out to your camoers. Don 1 t wait for campers to come to .vnu. 
5. Be enthusiastic. Chiidren readily reflect such enthusi,:,sm and good 
humor. 
6. Tr.v to anticipate trouble snots. "Preventive counseling" can manv times 
eli~inate behavior pjoblems before they ar1se. 
7. Have a goad sense of humor. A smile 1s always contagious. 
8. Set goals for .vour camr,ers. look for areas of accomplishment. 
9. Be tolerant. Remember back ta vour own ch1ldhood. Develop a "child 1 s 
viewpoint." • 

10. Be unselfish. Place the child's interests-before your own. 
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11. Work. Sta_v on the job. Yours is a twenty-four-hour dav. 
12. l!echeerful. It rubs off. • 
13, Be sympathetic with the camner 1 s enthusiasm. 
14, Set a good examnle at all times, You are under his const~nt ao­
orafs1ng observation. 

15, Do not threaten or promise anything which you cannot reasonabl.v and fairly 
bring to conclusion. 

16. Be punctual and thorouQh in everv detail or your camn life. 
17. Be loyal to the camn 1 s· ideals and the organ1Zation for which you 1<JOrk., 
18. Be an educator in tenns of moral standards, fdeals and character. 

am a friend. 
have time for any camper. 
have a broad aor·recfation. 
am dependable, promot, and courteous. 
set an examnle worth followinq. 
do at least one thinq reallv well. 
am lo.val to the camp·, its objectives and m;inager.ient. 
expect to gro,,., as well as the campers. 

·am ready for advc:1ture. 
have a nhilosoohy of life worth sharing. 

The Staff ,Joh 

We need to aoproach the Joh of staff rr:"mber with a qoad mental 
attitude. There are certain specific mental oualities or natterns that 
mark a staff member It is impossible to describe them all, but here are 
same: 

You're in camn. You must adjust yourself nuickly to an environment nuite 
a'Tr1'eren'f from the one in which you have spent thP. winter. You must forget­
fraternity parties, exams, and movies and become a vital ~art in the s~t of 
activities designed to interest the handicapped camner. 

You are an examole, What vou are and what you do will sneak so loudlv 
TFiatca"mrlers seldom will o'a.v attention to what .vou say. Camners frenuentlv 
are hero-worshinners; they ·will imitate you; they will use .vour actions as 
criteria in judginD what is riqht and what is wrono. Make yourself the best 
model possible. Oh nothing .vourself that you would not want your camners 
to do. 

You have a resnonsibilitv. Remember that YOU are on the job everv minute. 
!ntaITilg-campers out of their homes~ we must be oreo~red to give them 
the best nossible can:. We must not defeat our purpose by allowinq 
accidents and over-fatigue to occur, Finally, our or1marv resoons1bility 
is to give each camper the best oossfble time. 
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DAILY SCHEDULE 

7:00 Counselore rise and ahinel 

7:30 Reveille 

8:15 ~lag-raiaing ceremony 

8:30 Break!ast (Announcemente before the meAlj dismieeal by 
tables when finished.) 

Cabin and unit clean-up 

10:00 - 12:00 Activiti~a period 

12:00 Prepare for lunch 

12:30 Lunch (Diemiesal as• group after singing and announcements.) 

Rel!t hour 

3:00 - 5:00 Activitiee period 

2:45 .. 4:15 Canteen opon 

5:00 Prepare for supper 

5:15 Flag-lowering ceremony 

5:30 Supper (Announcements before the mealj dismiesal by 
tables when Iiniehed.) 

Evening program - time to be announced at eupper. 

Bedtime time will T&r~ with age group and protram~ 

Tape - 30 minutes after bedtime. 

Staff snack - 30 cinutea after Tape. 

Some regular schedule changes -
1. On Wednesdays and Sundays the breakfast schedule is 

flexible. Campers may sleep in and come to the dining hall 
anytime betYeen 8:30 and 10:00 for break!a8t. The menu Yill 
con&ist of juice, cold cereal, donuts, etc., and the utencila 
~ill be plastic or paper. The counselor and every camper in 
the cabi~ must arrive together. 

2. Supper on Fridays is a cook-out in the unite. This 
io to enable th• kitchen eta!! a time to ecrub the dining hall 
one• each week. 

3. Special program dayo will also make schedule changee 
necessar7. The~~ will be announced at mealtimes. 
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Daily Procedures 

Camp programing falls into two main categories~-cab1n group living 
and specific act1v1ty areas. Cabin counselors are responsible for the 
general welfare of their cabin group. Camper age level, grouo handfcar 
and numerous other factors determine the amount of actual physical 
assistance staff must assume 1n various s1tuat1on.t (The tenn supervise 
used in thfs manual in reference to the counselor's job means to be an 
active participant On the 1rrmed1ate scene of action.} Cabin duties 
and responsibflftfes shared by these counselors should supplement 
rather than duplicate one another. No one system of d1v1s1on of jobs 
is sure fire; you will have to work out your own plan of expediency 
in accordance with individual and group personality. 

Sincerity of purpose, individual initiative and insight are nual ities 
which help to determine superior or mediocre counseling. [t 1s 
impossible to draft an· absolute analysis of the counseJor's job--
it is what he/she makes it. 

Supervision Before Breakfast: 

Get yourself and your group up with reveille. 
Check for wet beds. 
Place soiled bedding outside lodge area. 
Dress campers needing help; check for skin irritation. 
Latrine--go1ng to toilet. washing face and hands, brushing teeth. 
fiet your campers to flag-raising on time. 
Generate enthusiasm for the d-y. 

Mealtime: 

Get your campers to meals on time. 
Make sure they have all washed and visited the toilet before the meal. 
Encourage table manners, and keep noises at a minimum. 
Encourage campers to eat a well-balanced meal with a small portion of 
all foods on the table. 
Enforce diets where applicable and watch for campers stuffing themselves. 
Seconds are served only after everything on the plate is finished. 
Encourage camper independence. 

Cnbi n Cl ean-!!E_: 

All beds and personal possessions to be straightened up. 
Encourage camper involvement. 
Counselors I quarters to _be kept in good order. 

Activitv Periods: 

Hake sure campers are at activity periods on time. 
Assist activity leaders in plann~ng and carrying out activities with 

_your cabin group. 
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Rest Hour 

Make sure that all campers make a latrine stop before rest hour. 
Campers with swim scheduled for the afternoon should be suited up 
before rest hour begins. 
Qu1et cab1n quickly. 
Assist campers in reading and writing letters. 
Notify rest duty of any special care that may have to be given to 
your cabin. • 
Get the cabin group to the activity on time. 

Mail 

Incoming ma11 will be class1fied by cabin 1n the office for distribution 
after rest hour daily. Out going mail is to be deposited 1n the basket 
on the secretary's desk. 

Evening Proorams 

Get campers to program on time. Make sure they have made a latrine stoo. 
Sit with and among the campers. 
Encourage camper involvement and become involved yourself·. 
Make sure that campers are dressed appropriately for the weather. 

~dtime 

Visit the latrine with your campers. See that they brush their teeth 
and wash thouroughly. 
Check camper health needs. Report to the nurse on her rounds. 
Quiet campers quickly. Give back rubs and read or tell a story. 

~ Health Needs 

Every counselor is expected to cooperate with the camp nurse in 
providing for camper health needs. Watch for signs of illness of injury 
and report 1rrmed1ately to the nurse. Many times ailments may be 
prevented when good health habits are followed. 

Prevention of colds Keep a weather eve open for causes of colds. Wet 
shoes w1l I cause problems. After swimming, campers should be taught to 
dry thoroughly before putting their clothing back on. 

Showers Every camper should have a good shower or bOth every other da.v. 

Teeth cleaning Insist that campers brush their teeth at least twice a da_v. 

Elimination Check each member of _vour cabin daily for bowel movements 
and record BM's on chart. 

Posture Good posture is especially important for the handicanped. 
Set a good example. 
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Extra Qest ~nffle camners will need mnre rest 11nd sleen th11n nther<, 
~vo'u'r Ci!IMner~ ~or tell-tale s1nn"i n~ overtirerlnes~ 11nrl d,iirk circle,:: 
under their eve~. EncouraoP. these camner"i tn sleen \11ter in the mornin11 
or ~t rest hour, 

~ of Pronertv ~ Er,uiment 

leaders nnd caMner5 Must cnonerate in ,::eeinn th~t ornunds ~nrl 
enuf~l"'lent are mnfntainerl in the .f."fnP.st cnnrlftfnn nn~~ibl~. Tre~t c~~n 
nronertv i'I~ i.f." it were vnur ol'ln, Tt is 11nnd tn re..,e1,tier th.:1t the ln1,1pr 
the exnense "'nr rennirs and renl11ceMents, the 1~nre th~t. cnn re ~nP.nt 
nn ne"" enuinnent nnd frmrnvenents, 0eturn itP."1< -tn thf! "iite the., 1-•ere 
nri ni nn 11 v horrni...erl "rnm, 

Cnmn "enort"i and 0 ecnrrl,:: 

-Staff members t1re tn review tht=dr Clll"'lner Folder" n"' their cnhin he"nre 
each sesc:1nn, C.:irnner follm,,-un record5 ;,ire tn he cn,.,nletP.rl ;inrl turnP.rf 
in to the c;imn d 1 rector hef'ore the 1 a c;t Thu rc:di'l ,, o..:- thP. sP.s c; inn, ThP. SP. 
renort5 .lrP. used hv referral r1oenciei; 1 n;iirents, rind nthl'!r- interP.<ti:>rf 
indiv:rlut1l< ;md nrnvide valu.:i.ble lfaLc::nn between thP. cr1n,n r1nrl thnc:;P. 
workino Nith the c;imner nt hone, C.=if'lner records .:ire i"""nrti'lnt r1nrl 
ornner consi~erntinn 5hould he niven tn their cnmnletinn, 

~t;iff oule5 r1nd oe~ulr1tinnc: --------
rn ;i close-knit soCietv ,le; ;i SUmMP.r c~Mn, r.ertr1in rule,:; n; nrrfP.r 

mu~t he fol lowed fnr the nnnrl .:i.nd sc!f'etv nf ~11. c:'fnninn thP. c"nn 
contract imnlies t1. nro"'ession;il nhl1ri~tinn ;ind 1nv"11tv tn ~t,irle hv the~P 
iinl icies, Tt is nood to renenber th,lt vnu ;ire ,,,nr!dnn "nr th!'! F;i~ter 
'enl '-ncietv .:tnd that vour nctinns ,1nrl ;inne;,r,11ncec:; will rP.;lP.r.t unon 
the entire nroanization, 
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Pro1ram is evervthinl'l that .,n· inrlivirlual exnerience11:: .,t C<ll'Tln, 
The camn 1 s nronrarn is i'I: ,.,ell-rounded and flex1ble one, nffe,..inrr ne,,, 
exnel"'iences to inrlivirluah whn"e nhu,;'fc;1l 11..,it.,tinno:: i'lnd hck nf 
onnortunitv·h;ive too lonn kent them indnnrc:, The focu" of' the nro-
11rarri i.,; not to receat activities th,11t c,11n he done <'l.t hnr'IP., "-ut tn 
c;init;il ize on the na.turi,1 environJT1ent, the he,11ut1, ~nd ,.,nnrler n-' the 
out-of-doors i,nnlv1nn the .,ollowinn nrincinle,;, 

2. Prnora11111 i na 

The nhiective.'> n., ., caMninn nronr.=,,., f'or c:nechl izerl nrour,o; ;ire 
the S.=tlTle as those for i'l:nv Cl'll'l'll'iinn nronr111T1-· tn h,,ive f'un ;rnrl tn le;irn 
new skill~ throu11h ne,,1 exneriences, r:hildren ?Jnd ,u1ults cnnrlttinned 
to 1iv1no with., rlisi'l:hilitv have the Si'll'l'le neerls ... ._ nther,; 1 .=tnrl., nnnd 
nronraM will offer nnnortun1ties to rieet c::me of thesP. h~c::ic neerfc::. 

1·1hile even nnor nrooraminn will ,11-l='ford ne," exneriences ;i,nrl teiic!i 
new slr:i1ls. a maximum realiz1ttion n"" the educ1ttinn<11l nntentir1l c::hnulrl 
he afl"l"lerl for all tiMes and throunh ;,ll o11ctivities, nnnnrtunttie.c:: tn 
associnte 1 ta be ;in inten-,1 n;,rt of i1 11rnun 1 to enn.:tril'! fn f"rienrl1u 
comnetitinn 1 nnrf to extend socir1l .'Ind recrP.~tinnr1l hnriznnc:: ~re nr~­
senter1 in ;ind tt-.rouoh 'lnod cr1Mn nrn11r;irit'!f"'liM exneriencec::. The terr, 
"nrarirari" refers to the total situr1tion ;i,nd exnP.riencec:: ,,dthin t!iP 
niven c..tl"ln il.nrl session. "ome nf the h~sic c::tr1nrl.'lrdc:: nP.cec::o;;:irv &nr 
nond nronraminn .'Ire: 

1. ll;irietv anrl rliversif"ication ••dth cnnnrtunitiec:: tn 11cti1,P.lv 
cr nr1ssivelv narticinr1te, 

2, Cnl"lnetitive ;rnd non-cnmnetitive 11ctivities 
3, "ctivities of h1ah nrnanizatirm (min., -l='nr."'li:il rules n-f nbtv) 

nnd nar,es of low oraMizritinn (few rulei. n,i:- nl,11v), 
4, ~ccassinn -For cr1Mners to nArticin11te in the nlanninn and 

leadino of central activities, 
5, nnnnrtunitv for ~nontanenuc:: selection ~f ~nd n.:irticin;:itinn 

in nctivitie:.. 
n. nnnortunitie'.'- -l='or leisure ~.nd rel.:tx.:ttinn 1 anrl recoonitinn n-F 

snecirtl fatinue factors inhP.rent in inrlivirlu.:tl liMit.:<itinns, 
7, '~nxinUl"l util izatton nf the nhvc::ic"l environ,.,ent ;ind n;itur.:tl 

i.ettinn of the camn area, 

The overall fra,.,e1•-ork of the ca!"ln "'"nnr.:,r-, m~,, he -l='ound to cnn~io;t 
nf units nr activities. ttctivitie'.'- re-l='er tn indivirlu,111 e1,ent._ 
offered ,,,dthin the tnt.:il nrnnr11rr1, .'-nme examnlec:: nf eictivitiec:: '"cl" 
he (!rts nnd cra.fts, c:wil'"?"'linn, nature sturt", etc, T~eo::e .:tcti11ities: 
should offer: 
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1. Orportun ty for: 
a. rart cipation in larqe prouns (8 or more neonle) 
b. Part cination in small 9rouns (3 to 7 neonle) 
c. Dual particination (2 neonle) 
d, Individunl particination 

2. Individual adaritation to connensnte for the nhvsicnl, r:iental 1 

social, and psychological limitations of the narticip;ints. 
3, Orportunities for selection and choice, the de~ree of riniditv 

of time and group schedulin~ dependin9 on narticipants' ahilities ~nd 
1 imitations. 

4. Graduated dearces of difficulty ;rnd experience allm-,in!'l camner 
to develon and extend his physical, mental, .;nd social sr.ills. 

5. Opportunities to develop interests anrl learn skills havin~ a 
carry-over (or carry-hack) value to non-camn settino!;. 

6. nprortunitv to help the camper deve 1 on realistic concents of 
his relationships, abilities, anrl notentials in nll nsPects of life, 

196 



1. 

2. 

3. 

4. 

5. 

c. 

7. 

0 
u. 

9. 

10. 

The Test of a 'iood Propra1;1 Activitv 

Is the activitv in acccird with the idea of sim!'lle outdoor livinr,? 
Does it further an understanding and love of the out of doors? 

Does it ahs11er youth's lonqin!] for fun, adventure, nnd drenatic 
suspense? Do camrers want to do it or ~re the.v JT1erely noinn 
through it to satisfy the whiMs of adults? Is it interestinrr 
in itself Nithout thought of award or outside inducement., 

Does it foster camner initiative, resourcefulness nnrl crP.ative 
exnrcssion or is it a cut-ancf-dried nrocess 1•1here Ci'IMf"lers follm-1 
instructions at cut alon(J dotted 11ne·, then .ioin /1 r1nd B? 

Does it broaden interests anrl annreciations and heln voun95ters 
to see that the Narlrl is so full of a number of thinci's to· do? 

Is it free from actual nh11sical dancier? fines it contrihute to 
the greater hea 1th nnd vi tn 1 i t,v of the camner~? 

Coul c.J it be done just as we 11 or better in the cnnner 's hnrr:e 
carr-1un i t_v? 

Does it h~ve carr,1-nver value for use in other situqtions nr ofter 
camnine: clc1.~1s are Over? 

Joes it lleln to de•,eloo 9roun consciousness and adaotahilit.v to 
11roun 1 ivino? 

Ooes it fulfill fundaMental desires and helo the camner·achieve 
a hi~h state of nental heolth? 

C,1n it be r:iade a true r,irouo project to 1,Jhich every mcnber can 
fee.l Ile has contributed, or are all the rlaces of ir.irortrince. 
usurned by a fc~•! of the riore M!1oressive or talentecl? 

,, 
-3((-
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Experienced rec re at ion leaders r now that· certain 1 eat1ershi n tech­
n i oues· used at the right time and iri· the proner nlaces ,.,n l l"'larc ilc':­
ivities £10 smoothly and successfu11_v. They 1tlso know that thes':! tech­
niques arc of seconrlary fo,r,ortance to the basic objectives of the 
program. 

Leaders should: 

1.. Keep in r,ind that the fact that peonle should tie. one 1 s '!'re;itP.st 
concern and that their moo1s, likes, dislikes and varvinn nnnreci­
ations of th_in!JS about them r.,ust be understoorl if reonlr. .:1re to hr. 
effectively served. 

2. r:ive the i:ipression thnt vou h,we olentv of tine to heln f'lenl'JlP. .. 
This 1·1ill give y11iJ a calm, '1Uiet l'flanner tlv1t 11i11 insnire confi.­
dence, 

3. nP. thorouiJhlv f~rniliar \•dth the activities before vnu use thP.m 
a_nd be wr.11 preoared for each neetino. 

4. Use types of recrcr1tion 1•1hich vou i:::ninv 111111r!ielf ani::I \••hich vou 
bP.l ieve i·.'i11 hrinq the nreatcs·t s~tis~ac.tinn to the ne'7her~ nf ,the 
nroun. 

5. Strive to r.,ar.c each 11 rict-toricther" nr l!lP.etin11 r1 sncfal 
I 

h,inny 
cxnerience. 

r.. 
.,_ 

.:,. 

Tnsist on fair nlc1_1,, and if :mu nr1l:r? r1 promise, l:een it. 

':ccormizc real cfforc to rerfon,1 1•rel1 1 rinrf ~ive crr?dit r1nd r,rr1ise 
~·ihcnevP.r nossible. 

Trv to solve discirlinarv nrohlems in r1 tc1ctful I thou11htful nr1nner . 
You :·.•ant the offender to rer.iain a member of vour grou~; other\·1i~c 
you have lost vottr influence O\er him. • 

"' Use cverv Jr.nort1mitv to hcln neon le realize the 'V<1lue _l")f nr>oci 
conduct anrJ .accc:1t cod.es o;: ~ehnvior. 

l'".:. ,~ttc:mt to develop the leadershin flt1nl itics nnci caf"lacitie!i oF the 
i,viivi·Juals •·dth ,..,Jrnr,1 •1011 are \•mrkinn. 

198 



The stor.v-teller can tell a storv best when he kno\\1S the literature ;ind 
background of the race or countrv from which it car1e 1 1•.1hen he knm-1s rinrl 
understands the characteristics of that nroun and its custoMs and irleas. 
Knot•linf] these characteristics, customs arid ideas helns the 5tor.v-te11er 
make the story his own. The re-tell inii of a story must he a faithful 
one and close to the n"eoo1e or· the author fron which it came. 

A. Master the structure of the storv 

1. Beginninq and ending irnnortant 
2. Learn pattern of storv 
3. ntserve sentence strui:ture 
4. Know characters anrl situations 

B. ~-laster the style of the author 

1. l'ake author's ex!')ressions _•,nur 01::n 

2. ~~ake author's stvle •,our ot·m 
3. ~etriin r:i.ood of stor_1;; renrod11ce dramatic events 

C. Learn the stor.v 

1. rrenare as whole. not in rarts 
2. ~voirf f'lemorization 

0. flake the story .vour □1-m 

1. Visualize hanneninns 
2. Imagine sounds, tastes, scents, color 
3. !'eoraduce those hanneninns ns thou(Jh you 1·•ere seeinn and 

exoeri enci nn thef'l 

TELLI11C. TIIE STCDY 

The ;irt of stor11-tellino r:iust not he confused 1.rith the art of actinri. 
Tile stor~-tel1er should internret and exnress the ideas. r.oods, ,ind 
eMntions of the author, but should never identifv himself with .:i.nv 
character. Suggestion, not iMitation, i~ the nnal. Correct use of 
voice, ai,['llication of the fundament,31 nrincinles of oral cmrmunication 
and above a 11, the use of imafli nation anrl ren 1 thouqht 1,Ji 11 rroduce 
a well told stor.v. 

'°I, Voice 

1. Volume-to h.e heard easilv; sufficient breath, controlled 
2. Claritv-to be under5tood·; articulation-esr,ecially "t" and 'd' 
3. 1/ariet1/-to interest; chan')e of nitch and soeerf 
4. nualitv-to nlease; resonance and depth 

G. Exr,ression 

1. Y.nou t·,hat vou \·.'i'lnt to sc1 v 
2. Tri'fnk what vou mean • 
3. Exp'ress \••hat you feel; mood, stvle, word nictures, characters 

-31j-
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TELL!Nr. TIIE STOP.Y 
(Continued) 

C. f1ethods of effective coiTmunication 

•• 

b. 

c. 

d, 

e, 

Before any change of idea: to give audience and storv-tel ler 
a chance to finish thinkino about one irlea before startinn 
in on the next one. • 
Defore any ver.v. siqni'ficant word: to create susnense -:1nd to 
err,phasize the imnortant l•1ord or irlea. 
Refore and after any difficult or unusual word: to allo\'I 
audience i'I. chance tO !')rasn the unfarii 1 iar term. 
rk?fare anv character soe;iJ:s and after character hns f°ini sherl 
srieAk-in(J;· to make nerfectl,v clei'l.r \·1ho is sneal-:inn, 
Before introducing any imnortant new chari\cter; tn allow 
audience the pleasure of makincJ a new acnuaintance. 

2 .. Change of soeed 

a. Imnortant phrases should he taken rmre sln••1l_v. 
b. Poetic and ir.ianinative pa~saces should he taken nore s101•11v. 
c. Parts narratinrJ action should be taken more rani 11l 11, 

d. Conversation should be tal:en at a sneed tl':at suits the 
character s11eaking. 

e. Sad parts should be taken r.iore s1m·1ly. haro.v onrts riore 
rapidly. 

3. Channe of Pitch 

C, 

Basic tone for narrative. 
Sliqhtlv different aitch for each choracter~ not tao much 
drainatizat1on. 
~a11inq inflection for sad parts, risinry inflection fryr harDv, 

4. Enr,hasis 

Brinn out \·1ords that·carr.11 IT'eanin'J (usuallv nouns, verbs, 
adverbs); adjectives and rronouns on-l_v 1tihen needed for 
contrast, and usuallv the second tine a \•1ord is mentioned 
it is not as irnnortant as it 1t•as the first tirie. 

G. r.uildinn ·un to t:~imax 

a, "ne-t\·!0-three r1cthod; increase volur:ie, raise oitch an'1 
decrease soeecl on each n;irt, sn that thirc! incicfont is 
rlone with the loudest and hiC1hest voice· and tenr,o, 

b. Clfriax \•tithin one sentence; start on 101-, riitch; qrarluallv 
raisinq it. 
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rnocrnur.F. m LEAD 1:1'- r.M•Es 

l. Uyer Olair. The rle\" 1/ucation Church ~clmol, Ht1r.,cr r.rothers: ,'!P.l'I '1nd., 
1934, r,r,. 12G-12 

I. Procedure with r.amcs: 

1. In introducing a 11arne 
a. :lame it. 
b. Put 9roun in fomation to r-lav it. 
c. Exnlain it brieflv. 
d. :ienonstrate it. • 
e. .'\sl: fOr nuestinns. 
f. Start it \·1ithout dela\'. 

2. Correct ninor fci.ul ts ••1h.ile onne is in oneratiorl. 
3, If an event goes badly, staO it, correct rjifficultv,. restr1,rt jt. 
4. Turn r:iistakes, if no!'isiblc, into laurihtcr, 
5, If a !lame does not go right, try ;mother (the nood tire n~ tre 

rlaver car.res first). 
6. Kno1•• thP. name thoroucihl 1, hefore (1tter.ntinn it. 
7. ·r:ake all Dreoaration in· advancr.-tmvinn all neerle'1 er.u;n.,!!nt on 

hand-and in charge of an assistant. 
8. fllan for narticir,ation 1-i.v all I c,n., the nhvsici!llv hflnrlic~nnect 

or incanncitatcd can keen score. 
9. Huddle clavers as r,1uch as the nlavinri conr:litinns ~-,ill iiernit use 

r.iass ~svchOlogv. 
10. Be readY to adant qar.i:ns-larr.er or SITTaller circles nr 1 ines-anr:t tn 

introduce variP.tv nne "IT" or several ''IT5". 
I I. Procedure for ~roun r.ames: 

l. Have leaders or cantains. 
2. 1'ake sure of enual teans- count vo11r l"lP.n 1 ask each le.:ider. llc, .. , manv? 
J. ~·1here there is r.1ingl in11 of iila.vers, marl: r.1enbers of one team c1s to 

easily identi f,v theM. 
4. Tn elir.ination oanes, or relav races, have definit:e.nositions for 

those to take as thev fall out of the·~a~e. 
5. • H,we qoals r1nd boundaries nlainlv marked. 
6. ·Tea□ s-111av be se·lected for nove!tY 

n. Talfs, shorts, mediums, etc.· 
b. Fats, thins, l"lediur:is, etc. 
c, First half of alnhabet, second half 
d. Blonds, brunettes. 

7. Encourage the losin~ teal"l. 
Ill. Hints for Pla_v Leaders: 

1. Snirit of enthusiaSA and air of confidence on part of leader. 
2. Develop the play soirit, rakinn events interesting and funful. 
3. ::aintain ricnera 1 condHion of orrfer; l•1hich al lo,•1s 5uch relaxation 

as shout inn, hut halts 11 horseoln,v11
• 

4. Insist on fair nlav - enforce rule5. 
5. nbtain ouiet and attention before atteMntino to exnlain nn_vthinq

1 

train nlayers to 11 stop 1 look anci 1 isten" Nhen \•1histle is hlo1•<0, 
6~ The leader hi~self should get into the oame occasionallv. 

-41..-
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ROLE PL.~Y!llr. 

DEFIN!T!Oll AND DESCP.IPT!Orl 

Role playing is the spontaneous act.inCJ out of structured exoericnces 
in which the collective aspects of a qroun problem is nut in the foreftround 
and the individua-1 's private re1,tion remains in the b,1ckground. 

P.ole olay:ing used effecti.ely helps a nerson· steo into another 1 s shoes. 
It can effectively present both sides of a controvers,v. The narticirJant 
may be permitted to make a wrong choice nnd by doi n(1 so fi nrl out that it is 
not satisfactory. Dealin~ with innumerable oroblems or tension-centered 
situations, the Christian leader hr1s man:1 Uses for role nlavinri: narent­
teen probleas, church.school staff misunderstands, helninn a teacher oain 
·confidence with his students and helninCJ mcnbers of the clas!i face C1Ueo;tions 
thorou~hly and objectively, etc, • 

USES 

Role playing has been found useful in the fo11ovinri three w11:vs: 

1. Understandinq the feelinas of oeoolc. It is found thnt nersons 
takrnq roles ·are actuall_v able to experience the enotinnal 
feeling of the role. They qain a new understandinri and insiqlit 
into people. Sinilar insights into feelinos na_v be orlined hv 
the observers of role playinq 1 although nrohr1bl_v not so rleenly. 

2. Understandino the forces in i! !;ituation that block or f'acilit.1tc 
iood hunan relat1onsh111s. !!ale ola.v109 1s efrP.ct1ve ,n hri.nr.,np 

1gh]y charged nersonal emotions into the lirrht. 11. roll"! nlaver 
represents a hyrotl1etjcal character and·, thcrefore 1 Mel\' discuss 
his actions and attitudes 1-,ithout threatenin11 an.•1one 1 s se1 f­
respect or status Nithin th~ 11roun. 

3. '.-ecurinn exrieriricntal f!vi,fonce as to t-1hich of severr1l onssible 
so.lut10ns 1•!1 l I work best. /n excel lent laboratorv ror testrnn 
ideas and oians of action is !"lrovided in role o1a:Vine1. 

1 . 

2. 

4. 

Jr.fine the proble;a (\.mm-up, a•·1nreness, identification) 

Select the narticipants. 

l!ave r.;~Mhers participate us obs•~rvcrs (iookinp fnr snccific 
reacticns or fcelin'.1s) 

~ale play the proble:i 

5. llavt! the actors report their fcP.1 inqs 

G. 

7. 
0 
Vo 

Have the ohservers share their oninions 

~enla.v revised roles (i+> desired) 

!='allow up 1,,1ith qeneral discussion 
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200 Tllllir.s T0 DQ AT C~IIP 

Fiftv (50) Ideas for llature l"'rograrns 

3. 
4. 
5. 
6. 
7. 

:-la turc hikes 
i:it ture trails 
Bird 'r1atchinq 
Bird feedinn stations 
Bird identification 
LivP. animal tranninn 
,.,nimal trad:ino • 
Leaf collections 

~- Tree irtentific~tion 
fnsect collectinn 1n. 

11. 
12. 
lJ. 
14. 
is. 
16. 
17. 
ln. 
1 n. 
2n. 
21. 
22. 
23. 
24. 
25. 

'lath and hutterf1 v aountinris 
Live hait for fishinn 
i-ishin~, cleaninS" o{ fish 
She 11 co 11 ect inn 
~r'oa ca tel1 i nr: 
Erosion studies 
$ni1 studies 
Plantinq 
r.ardeniTlo 
Stone collcctin~ 
Stone nolishino 

• :-:hittl inn 
'.-'nod carVino-t•;eer1 \•1envinrr 
flcrr,, oicl:iflrr • 
Trir,·s to fish hatcheries 

Fiftv {SO) Idcris -For Eveninq Prnorarr,s 

1. 
2. 
3. 

4. 

riotilla 
Eveninq Din 
~rP.c hoatinn-citnneinn, Sitilin9 
nrinr to darkness 
Fishino 

5. P'l••mr boat ride 
6. Talent progra~ 

., .. . 
9. 

1 o. 
11. 
12. 
13. 
14. 
1 s. 
lo. 
17. 
13. 
19. 

7. !':umt!S ninht 
i.lramaticS 
Cere::ionials 
!ong fest 

2(). 
21. 
22. 

Storv tellinq - camper-counselor 
International niqht 
Treasure hunt 
''ovics 
!1esource peonle 
nuiz progran 
i='olk 1ancing 
Carnivals - circuses 
Star· guzin~ 
:-cavenner hunt 
ll.ecord.playinri 
P.cadinqs 

26. 
27. 
28. 
29. 
30. • 
31. 
32. 
33. 
34. 
35. 
3G. 
37. 
38. 
39. 
40. 
41. 
42. 
n. 
44. 
4~ .• 
4E'. 
47. 
48. 
49. 
so. 

23. 
24. 
25. 
2f. 
27. 
2/J. 
29. 
30. 
31 . 
32. 
33. 

34. 
35. 
36. 
37. 
38. 

39. 
40. 

41. 
42. 

rla':ure novies 
!-'0s('111ito and flv control 
Pind studies 
Star nazin'l 
lln_rvesti n,i • ( fnrn visits) 
C;ittln feerlinn (fnrri vi·5it5) 
'!iH:ino (f,;irl'.1 visits) 
Cirr::I shelter!: 
.'infrlal shcl ters 
r.;sh shelters 
'~innnw s-einin11 
~nal:-2 catchin,, 
!-tudv of noisnn nlrnts 
Tree· cuttinq (rlea'1 ones) 
",iisinf"I cllid:ens t1nrl ro::hits 
:"lr,uariuns 
na turn nusr?ur.is 
Seed cal lectinns 
fllastP.r costs 
Studv of fish diets 
::turl_v of i!nir1;:il diets 
P.ird niriratinns 
Conservation· 
~cveloninn 1•1orn hed5 
Clearin~ underhrush 

,Junior 01',r.1nics 
~ru,:1re rfancinrJ - social dancin9 
Polic'lav celchrntion5 
Indian dances 
~nine hunt 
11111a teur n i oh t 
Counselor hunt 
Cr1hin -ninht 
CAMncr show 
Counsel or ,;ho,·, 
'1oonl i(lht rirlin9-horsehack 1 

chuck wagons 
~rce evcninq 
C,:1.r:infire 
1!es11er service 
Cook-out 
llealth talks (camn nurse or 
doctor) 
C~mrcr~ft denonstrations 
Team snorts - vollcvball I soft­
hall, haseha11, horsr.shoes 
r-ashion sho••r 
Cam1:1er \•1restlinf! or boxinri shO\•J 
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SO Ideas for Evenino Program (continued) 

43. Counselor wrestling or boxing 
44. Indoor track meet 
45. Nature show 
46. r.;raft show 
47. Guest night for other camps 

Fiftv (50) Ideas for Craft Programs 

Short term proj7cts 
1. ·unor" repairs on sports, cann 

craft el"!uipment 
2. Paper airplanes 
3. Parer boats 
4. Paner hats 
S. Parler masks 
6. Paper sculpture 
7. Felt craft 
8, Oracelets, rin~s, etc. 
9, ~imp craft 

10. Fish traps 
11. Insect nets 
12. Live anir.ia·l traos 
13. \.thittlino 
14. Clav r.10dCl inn. 
15. Fin9er naintin9 
lfi. S~etchinq • 
17. SirmmaY.inn 
la. l·'o0d boa ts. 
1°. Pood airnlanes 
20. 1.1aoct c'1nd1e holders 
21.- Shell craft 
22. l-!atercolor naintin9 
23. Soar carvinq 
24. Pc,tato carving 
25. Prons ~or dramatics 

r-'iftv (50) Ideas for I.Jaterfront Programs 

l, Teachinq swimming 
2. Teachinf'J divin!'I 
3. Teachinq life savin~ 

Tr.:ac,•,inq boating 
5. Teachinq canoeinr 
6. Tenchin~ sail inq 
7, s~·!ir.iming r:ieets (car.in and inter­

car.m) 
n ., . 
9. 

10. 

r.oat races 
Cunoc races 
$urf-board instruction and 
races 

11 .' :;a i 1 i nq races 
12. euildin'! hoats. canoes, floats, 

surfboards (lon~ terr., nroject) 
13. ''akinn oars, canoe paddles 

(short terr.: craft nrojects} 

-4 s.: 

48. Concert 
49. ~toonlinht hike 
50. P1a souerade 

Longer !'lrojects 
26.- Ki ck boards 
27. Paddle boards 
28. Roats 
29, Cr1nne racks 
30. rarldle and oar racks 
31. Piers 
32. Oa.fts 
33. f.lature trails 
34. ~1·rirr.rnin'1 lane ~arY.ers 1 !•mod 

olnd ronE! 
35. Suoy markers 
3f.. Tnr!'ledn huo•.1s 
37. /lninal houses 
38. Rird houses 
39. Cedar chests 
40. Conner cra~t 
41. Tincraft 
42. Toten noles 
43. !"eavina 
44. Trail 5heltcrs 
45. ''odel boats, nlanes 
46, ~il naintinn5 
47. nutdoor firenlaces 
48, Council rin~s 
49. Tree nlantirln, rr;·rctcns 
SO. Concrete hnat anchors 

14. 

15. 
Jr,. 

17. 
18. 
19. 

20. 
21. 
22. 
23. 
24. 

•~akin~ kick hoards (each 
ca1'1oer nairits his own desj11ri 
on his bflard) 
oe~nirina eoui~~P.nt 
Rudd1., svSter1 (lost J-,11.ther 
rlrills) 
Pa9aents 
Cr1rnivals 
Lonq distance s•·d:is (• .. ith 
ncdical c1nnroval und l•,oc1t 
and lifequarrl escorts) 
l!otor bor1t rirles 
Coat trins 
C-3noe trins 
$;\ i l hna t tri ns 
Evenino diris 
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f'!'iftv (SO) Ideas for \·!aterfront flror:rar:'!s (continued) 

25, 
26. 

20, 

29. 

30. 
31. 
32. 
33, 

34, 

35. 
30. 
37. 
JO. 

39, 

~ccreation or free S\·dm 
1·1ater oolo (deeo or shallow 
\· 111ter) 
•.-!ater volle_vllall (shallow 
• .. !ater) 
Hater basketbal 1 (deeo or 
s Ila 11 O\·: \·tater) 
Skin diving (with exnert 
instruction and surervision) 
Svnchroni zed s1·1ir.rni nq 
Clm•,n divine 
Clm·m St-tiIT'.'iling 
Der.nnstrations (life savina, 
boating, swi:r:min9, canocin!'I, 
etc,) 
Orv land dri 11 s or strol:es and 
1 ;'fe savintJ 
Fi s!iinri trios 
ExnlorinrJ trins 
Saad craft (geed an cold days) 
Stone sealing (i·:hen no one 
is in swir.:mino or on th'": lake) 
Target rractice (stone thro~,­
in'.J at ilo. 10 cans, /lo, 2 
cans, etc., l'lhen no one is 
swir..min'J or on the lake 

This round uo of nro9ram ideas has been 

40. 

41. 
42. 
43. 

44. 

45. 
4F,, 

47. 

48. 

Tug of ..,,ar in sha11m,, 
1-1atcr, 
"atcr ~1-:iin,, 
.1.nua nlannino 
Flv castinr" Oractices 
(h.ookless hait) 
rlu~ castinn rractice 
(hookless nluos) 
~1innm·! ca tchi nn or trann i nr:i 
Bait oatheriM (crr1hs, 
fro11s: etc.) 
1·'nrn, dinning (l"lrinr to 
fisliin!l tril'ls) 
0er.1on5trations ,:1nrl nracticr. 
in clcaninn fish 
c1v t'linn. anrl h(lit m~l".inr­
~055;·1 collectinCJ (n?.rine 
life) 

contributed to Edward ,J. Slezak, camn director and 
r.,ember of the faculty, University of ~1ichigan. 
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"CHILDREN LEARN WHAT THEY LIVE" 

If a child lives with criticism, 

He learns to condemn. 

If a child lives with hostility, 

He learns to fight. 

If a child lives with shame, 

·He learns to feel guilty. 

If a child lives with ridicule, 

He learns to be shy. 

If a child lives with tolerance, 

He ~earns to ~e patient. 

If a child lives with encouragement, 

He learns cmnfidence. 

If a child lives with praise, 

He learns to appreciate. 

If a child lives with fairness, 

He learns justice. 

If a child lives with security, 

He learns to have faith. 

If a child lives with approval, 

He learns to like himself. 

If a child lives with acceptance and friendship, 

He learns ta find love in the world. 

-4'f/-
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The center of ccr:;p 1s the camper. He is the only rea~on 

for operating the sumrr.er camp. As the center about which 

all life revolves I we need .to give our immediate attention 

to knowing him, To helping him learn to do things for 

himself, and to help him learn to do things with others. 

The counselor is in camp for that purpose. 

1. The child and his n~eds. 

Ylhat a child needs is a. matter he and we may often 

differ about. i1ie must always ask ourselves, "(.,,'.hose problem 

is it, ours or the campers'?", but in general, we can 

recognize certain wants whic~ we, as leaders, must meet. 

All of us can understand a camper's need for acceptance. 

Even we feel the same way when we enter a new situation. 

Acceptance is a two way thing: both the camper and counselor 

are invol~ed. The counselor may have trouble accepting 

certain children because of differences in education, habits, 

previous experiehce, and their handicap. 

In every normal group we seem td find children who stand 

out as being different. They need to be spotted and given 

special att~ntion. They are apt to be the ones who most 

easily slip away from the group. 

Some children are easily discouraged. There is the camper 

who drops out of tl-,e group when he isn I t on the best team. 

Although it is clear that his attitudes need to be changed, 

it is possible that he would get more satisfaction if the 

structure of the group was different. Also it would often 

be, nicer if chi_ldren could go to camp for ·fun instead of for 

the co~r,ctition and points. However, many camp.ers. want 

competition and poi~~s. At the same time it is generally 

better to have teams so set u; that there will be fun and 

~c.cogr.ition for- all instead of a·~•ards for only a few indi­

viduals. 

When there is a free choice a child who clings to a safe 

activity should be encouraged by the counselor to move into 

-48-
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other experiences. A good way to get him to do this is to use 

his relationship to a friend in the camp group. Perhaps it is 

just as Hell to let campers sample all of the activities there 

are in camp. 

Children have different reasons for not wanting to try new 

activities. They may be embarassed or for some reason not like 

the particualr group involved. It is important to have camp 

groups set up according to age. 

Children may show their reluctance to try new activities 

by complete avoidance, denying that they have any interest or 

by saying they want to finish something else first. The 

counselor always needs to remember th~t you can say you dis­

like one thing when all you mean is that you like another thing 

better. 

If a camper wants to be approved by the group badly enough, 

he i.,:ill be apt more often to go along with what they want to do. 

Security 

This is thought by most people to be the most important 

need. 11 Security" is now a fashionable and somewhat overworked 

term, but its importance is very clear. It includes both 

physical and e~otional security, and is especially important 

when any child comes to camp for the first time, most import­
antly during the first few hours at camp and the minutes before 

bedtime. 
Counselors should introduce themselves to all campers and 

for the first two or three days wear their name tag so that 

all campers get to know them. Children will have t~eir tag 
to wear as soon as they come to camp, and we 1 too, should try 

our utmost to learn their names. Anyone recognizes a real 

welcome when they co~e to a new place for the first time. 

Cabin counselors should be enabled to give more than the 

usual attention to their cabin groups during the first few 

days of camp. 
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A tense child is apt to bring his troubles to camp and 

have them repeat themselves in a different setting. 

In trying to meet emotional needs, it is important to 

remember that proper rest and sleep have their place too. 

When a camper is not really secure, he may show it in 

various ways. He may get homesick and want to get back to 

the familiarity Of,home life. He may drift from his own cabin 

group and counsE::lor to others. He may try to attach himself 

to a group that is predominantly older or younger. On the 

other hand, ·he may make continual attempts to create discon­

tent and trouble. Other youngsters, in contrast to this, 

may become quiet, passive and withdrawing. Sometimes they will 

carry on with their usual activities and duties but show the 

need for security by continually seeking. apprival for what 

they do. The counzelor needs to know all these various ways 

in which children may show their insecurity, be able to rec­

ognize them, and to know when to call for help in dealing with 

the situation. 

~rotection 

Security and protection may be thought of as the same 

things, but there is a difference in that security is gen­

erally a.n inter_nal affair and protection consists in the 

measures~ by others to make things safe and tolerable. 

It remains to make sure that the campers know how to avail 

themselves of the safeguards which have been set up. These 

cannat be put into pr6per action unless there is discipline. 

Both the child and the camp must have discipline. It is 

difficult to say when a given regime is too strict or too 

indulgent. The Carap Director must consider both his obli­

gation to make things physically safe for the camper and at 

the same time afford himself legal protection. There are 
many things which can be done by the family which cannot be 
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legally condoned in an organized group situation auch as camp 
represents. 

When rules are drawn up they must be fully understood by 
both the campers and their leaders. Furthermore, leaders must 
believe in the rulefi and regulations whi_ch are fair and reason­

able. Immature counselors will tend to undercut the camp 
leadership in order to win the friendship of their groups. 

The ca.mp rules should be explained in a positive manner, 

that is, the camper needs to know the kind of behavior that 

is exp·ect"ed of him that is in the conformity of the camp 

tradition. This is far different from telling him all the 

things he should not or cannot do. 
There will always be campers who will try to run counter 

to camp rules. Running wild and being reckless is sometimes 

characteristic of the boy who has been to camp before and 
feels at home and therefore superior. On the other hand, 
recklessness may be a sign that someone wants attention. It 

may also be an attempt to test the outer limits of the camp's 
discipline or the extent of one's own capacities. Furthermore, 

faint-hearted attempts to deal with it will not impress the 
offender and will not get results. Threats are not to be used 
unless one means to carry them out. Very occasionally there 

will be children who do these things in order to punish them­
selves or to be sel£-dsstructive. This type of behavior must 

be understood before it can be w~ll handled. 
We must learn the difTerence between one reckless, 

impulsive act, and a general repeated course of behavior. It 
is also important to know, whenever possible, how things have 

been handled previously. 
Other kinds of behavior call for understanding on the 

part of the counselor. There are four different types of 
problems which are apt to require referral to someone higher 
up on the counseling ladder. These are hostile, destructive, 
or agressive behavior; lack of cleanliness; fear of desertion; 
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and medical s1AT1ntCJT1s renuirinn ~nec1A1 nrn~e~sinnAl ,11ttentinn. These 
kinrls of behavior cannot be well 1nternreterl unless thnse rln1nn the 
cnun~elinn have~ fa1rlv oood 1de,i of the child'~ bAcknrnunrl And the 
«av h1s fam1lv lives, 

~~t1sfact1on 

Carnners need tn oet fun out of 1 ife, !,'h11t thev cnn:i:;:ider c,itic:"' 111n"T 
1..ii l l denend nn. how n 1 d thev ,11re. Vnunner neon 1 e re~u 1 rt'! nrnnnrti nn11 tel 11 

rinre secur1tv while the older ch1ldren 1 on the other h11nci, w,int l'ldven­
ture and ch,11llenoes, 

S~tisfact1nn ·\enends, of cnur~e, on the neneral nutlnor nn 1Fe, 
This outlook nr nh11nsonhv is one of the thinns Cl'lmn 1~ in 11· nn~itinn 
to influence, ~ nersonal nhilosonhv of 11fe 1s ver 1, heln-Ful, ThP. e,111rliPr 
1t 1s acnu1red

1 
the eo11sier it 1s tn m,d·P. rleci~dnno:: 1<1hfch .:-re nP..-oi:nn.1111., 

nurnoseful and s.lt1sfv1nr1. B11sicallv, nne neerl-: to kno••• ho1<1 tn o::h.-.rP. 
and hnw to oet alonr, 1<11th other-;, t\cceot)!nce ,,,el'lns not nnlv beinri 
accented bv vnur oroun but ('Jett1nri on "dth 1,nur~el.f, Thf! direc:tnr a11nri 
his ~tr1ff can contribute to the builcHnri un of th1o:: nhi1oir;nnh., h11 theri­
selves 11vnq haT":T1on1nuslv ,11nd hv chri.f'.,1nri .i=-ar the c11f'TlnP.r the rinht 
kind of attitudes to be taken, nther s1\t1s.i:-11ctinn111; 1-nclude hrn11deninn 
vour nersnnal hnr1znns hv ,1ust do1nn new thinns nr hv forr-,inn ne1,, 

i'ISSociatiri.r:s, You w111 feel reallv 1<10rthwhile 1.f' "Oil hr1d 11 nond cli;oince 
at achieveMent and vou will esrieciallv \o'U'l'TI to Mv ,110::0::nci.-.tinn •·iith a11d1llts 

• "Iha are canable of re,il love. 

~ 
Everv carrm s~ould foster the nersonl'll nrowth of e.-ch c11,,,ner. Tt is, 

of course, often h11rd to know iust wh11t narticul11r directinn to t11ke in 
anv oiven situi\~ion, ~lsn, one need~ to distinnuish het~en the ~iffP.rent 
kinds of children 1n the '1roun, T~ the nutoo1M child more il'l'lriort11nt, or 
"the ouiet one"" 

Children comnetent at athletics mav need to h11ve the nthP.r ~1rle nf 
their selves deve1oned, Thev can be n1ven ,11 ch,rnce to shine h11 l'!'lilkinn 
them leaders of those who cannot do thinl"ls nuite :i;n ",ell. 1.,1e shoul,i 
all strive Tor bahnce, 

C.-.mners can take resnons1hilitv f~r cle~n1nn un their cah1ns, .for 
NOrkinci in the rl1ninct hall and fnr tirlv1nn un their cnrrmnn ,.,eetinn nhcP.~ 
i'lround camn. These are f11miliar 1-1,ws of nettinn th1n110:: dnne, hut thei­
character bu1ldinn ele1T1ent need!> tn he recnrinizer1, Ci'lfl'lner~ ..,av be chm;en 
tc renresent their nroun~ .-.t carnnf'1re nr nther meettno-: nr even nne ""la" 
have been elected nr anoointed camner ~itt1nn in nn cnun!elnr n1)1Jnninn 
session~. ~11 these ,11re wa,,s of 1earnino to t11kP. re~nnndh11itv, 

C~Mners need to meet neonle with v11rvinn ternneranents :i;n th11t thev 
,,.,ill learn to be flexible in their- rel ... tinn!l:hin!I: tn nthero::, The sa11Me 
holds true .for the counsel 1no stt\ff, ,-mo shnuld hP. exnecterl tn be 
wi111nq to takcle nct1v1t1es to wh1ch the11 are not entirelv Accu~tr,rnerl. 
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C!'l'fflners !1. Ind1v1duals 

Rem!'fflber, are cam~P.rs are nenole F1r~t, and cr1n"lerl r,ennle ~econrl. 
To describe everv bnv or oirl with whnm vou 1odll CO"'Te 1n cnnt.tct with 
Nould he impossible. Camners are nnt stereotVT'lerl !"ler~oM11t1l!!': 1 vet o'lt!P. 

nroun~ do tend to act si"Tlilllrlv. ..~lthoutth c,11mner~ riiav -seet"l 'I!'. unri!"edfct .. 
a!:i1e as the wei'lther, there .\rP., however, ceT.'bin !'i,..,ntnr.i" .11nd ._ioin-; tn 
auide us in our ohservatinn!'. of their actions ~nrl reo'lct1nn._, 

CaMner!'. have certain f'undament"l desires, iµhich 1-•hen !'.o'lti~.,.ierl,n-Ften 
take on the f'onn of undesirable behavior n11ttern~. Tt 1" nnt th~t the 
car.mers becOMe nrobleM children, hut r.-.ither chilch-·en with nrnhlen<, '·'e, 
therefore, fnternret beh,tv1or rather thim .1udae it 11nrl the cnunc:elor ,.,,t,n 
anticin.ittes conf11ct w1th1n the child can n•ten .-vert ~erinu~ ,,:;Hu?it1on:s, 

The hest snlut1on to anv nrnhlem ts to knnw vnur c~~ner, 
BE 1,11TH ynuo CHILDREN Tn LEftRN Tn KNnP THE'', 

~ne ~ Chi'1r.,,,cterfst1cs and TnterP.sts ~ r.hilrlren 

~!!!!!.Nine Ve,ir-nlds 

Nn susti'lined nro.1ects for the 111onth, 

Don't eXl"lect nermanent fr1endsh1ns, Thev exnlnre "rienrl~-- 11nvone 1.i•hn •·•ill 
work. or nla11 with them for an hour 1s a friend for thnt tf'!'!e, 

nne hour actfvftv is too lanQ-- a half hour is better, 

Not too much adventure-- it Makes the!"! fear-Ful, Their ;idventure is 
lar~elv fantasv, so a11o~ fnr act1nn nut, 

Lnve rlramat1cs, costu~es, and stnrvte111na, P.Snec1i'l11v ~irls, 

rlnt self-conscious-- Nill narticin-"lte e;,isilv, 

Not tnn much excitement, Tt Makes them nervous, 

Evervthfna must he fun, J.!otfvate with the •un t11nnle, nrin 1 t ,'!ttei,,rit thP. 
ertucrttion~l annroach, 

The.v like reoetition, 

Thev are harrllv ever hnrerl, 
Thev love ani111als 1 althounh thev are.,,_ little scarerl, 

~hort lessons in the narrlen can he noorl, F.~necfa11v if h,,irve,i;tir,,, nr 
berrv nick f nn, 

You can hreak down food dislikes eM;1lv, 

Thev have natural cur1os1tv, 

Thev will do .-,nvth1no 1f it fs w1th .11n i'!dult, Thev ,.,n1 seldom t..,ke 
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direction frcm neers. 

Coordination and skill develofJ"lent ar""'e nrfn1t1ve. Thev ,11re clumo::v. 

Chores ~re ~cceoted as necess~rv evfl5 .• rrruch--dMlinn-- sn tran~l,11te 
the chores to fun, ThrouQh chores lfke beri r,,"1Jdnn 1 t11lk ,11t,nut hnMe, 
dramatic chore~; sfnnfnn helns all chore5, 

Pestless about bedtime; mav take a few dav~ to oet fntn the h,11hit of 
not talkfntJ. 

Thumh-suck1nn shoulr1 have stonned at ffve ve~r~. f& it nerc:i~tc:, it 
denotes fn5ecurftv, 

Exnect her1-1~ttinn frOtT1 manv, 

Hnne5t reasnnfnn hut not formal evaluatfons, "r1inl11 thev like it nr 
don't 11 ke it~ 

Thev have no concent1on of tfl'Tle, This fs the couno::elr:ir'~ rec:nnnsfMflit", 

This: 1s the rime of oreat nsvcholo!'l'ical rlevelnnment, 

This is the Moc:t nroun Minded-- the n,1100, 

Eno a5sertfon: herrinnfno to ch,11llen11e ,11dults: ,-,u.-rrelinri, lnurl voices, 
f1nhtino, 

Thev w~nt love of the adulti heoinninQ suo:;nici,11n of the .arlu1t•~ f1!1rne~~ 
in rr1v1nri love and attention, Thev 1 ll oro•"' •1erv ie,11lnuo::: 1-ieriinninn 
str1aes of crushes on counselors, 

Thev want to be older than thev are, 

Thev 1,,11 l do a finished .1ob and their interests c,11n he ~u~tl'linerl for ll 
month. on ii riro.fect, 

Drefer qroun activities to 1nrifvir1ur1l ~ct1vitiec;, Caniti'll ize nn it. 

Thev like adventure-- fe1...er 1'1Ualmo;. 

I.r111 take lonrr hikes. rloth1nrJ daunt5 thel", 

Tremendous r1mnunt of fntel lectaal ,11ctf.titv-- nature-- ~cience-- snnoo::- .. 
w;,ikfnri to fnterraci,.,,l asnects of l i.;e, i.1,111<1nn to vnc11tfnn.'ll nl,11no::, 
fleed much nroQralTfflinn, 

1,/fll accent hou5ekeen1n,i .iind cnok:inn re?-nnnsfhtlitieo:: .11nd uo::uAll 11 rfo 
the!'l'I better thr1n anv other ace nrnun,. 
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Need much sunerv1s1on fn hvq1ene ~nd ner~nnftl inneerance: c!rcle<s, 

r:ifrls bea1n'11nfl 1nterest 1n males, 3nd ccnsc1ou.,;nes:i: nf d~!!:~ .-nci 
~roominn ~hen bovs are neftri this can be Mnt1vat1nn in clean1fnes5 111nrl 
tJroor,i~o. 

1,1111 work on cnnstruct1nn nro1ects, 

~e~dv to c;tudv local nennle ~nd hfstnrv ~nrl net fn&nm~tinn, anrl lnvP. it, 

Exciterl about berrv ofckfnct, fi!;hfno, and cnok1nn ,1Jfter•.,,1rrl,;, 

Curiosftv about 1'rt ,1nd 1<1illfnn to .. ,(,r·k nn mur,,.lc;, ,.,u,;ic 1 and like 
11t~rature, 

Love tn t,1lk ahout hnMe and fftmilv and thei~ relatinn~hins, 

Thev like to nhn their ot<1n now-wows ""rl are c:an,1hle, 

Thev h,1ve a real ~ense nT humor, 

Thev are able to evaluate, 

Thev have a sense nf fairness, 

Thev like to work camn: ,'J rei'!l nr-o1ect, Hnt nr-en111reri for 1,,nrk, nnt tn 
resnonsible, not skilled, noor work Mhit~, but i,,,11nt tn 1eo11rn tn el!rn o11nri 
be indr-nendent. 

Thev lire reac1v to hreak from narents- ... "Parents rlon' t lcnn,,, o11n•,thi nr1
11 

..... 

and this mav include cnunselor~. Cnun-.elors c11n heln tn he~l it nvel" 
bv o11ctina as-older sistel" nr hrothel", 

Thev ilre ieoendent nn each other, 11re c11nui'.'lh, .-ind fir,ht.o:; -"re r,rnun 
fiohts, 

l'lr,nroach tn onnosite sex done 1n rtrnuM--- <ecurit" in nw,,lier~. C'ochl 
events with bovs ~nd oirls should be o11rranned tn nrouno:; o11nd ~hnulrl he 
discussed with the,,, beforP. ~nd after, 

riilce is slnwerl down nhvsicr11l11, 

Thev o11re h~rd tn r-10t1vo11te, 

Tndivtdu~llv, thev ~re bntherP.rl hv ,11 lot nf thinr,<, ThP.v neerl tn t,11lk 
th1nas nut 1<1ith vn1i and ,,,1th each nther, Thev ••-nn 1 t see!o:' vnu nut, hut will 
\•1o11nt vnu, 

Thev are extreMelv nnodv, 
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"I Wanna Go Home" 
1B;: S. Theodore Wood, from June 1Camping Magazine") 

Tl1e counc'il fire danced against the trees, as the Taal on tdb,: 
assembled to welcome the new braves~ The strains of "Hail Brave 1,./arrior" 
could be heard above the crackling fire logs. The bullfrogs and crickets 
joined the chanters in their greeting. and the fireflies fl ashed app1·ovc.l. 
Overhead stro,ng Hercules and beautiful Cassiopeia nodded salutations. 
Suddenly, out of nowhere--four words--strange woids at a camp--omin0us 
Hards. '' I Wanna Go Home." • 

This "wanna go home" feeling is called homesickness. Have you e\•r:r 
asked yourse l f why campers get homesick? Why, in the midst of tlH:: n~ c t1 r-a 1 
beauty of camp, an atmosphere filled with swimming, boating, tennis, base­
ball, theatricals, should campers "wanna go home 11 ? 

Some of the conditions that result in a 11wanna go home 11 reactioo in 
the camper are 11 

1. The absence of the person or persons the camper normally le~ns 
on: the parent, guardian, city chum, absence of pets, and the strangeness 
of new surroundings. 

2. The child being sent to camp against his own desires. 
3. Physical disturbances, such as colds, indigestion, poison ivy, etc. 
4. A "nobody cares about me 11 feeling. 
5. Visits from home. 
6. Timidity-- just can 1 t make friends at camp. 
7. Inadequate camping materials (clothing, camera, etc.) 
B. Apparent inability to develop camp skills and get into the svling 

of camp 1 i fe. 
9. Reaction to sharing responsibilities and duties in camp. 
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10. Ou11-dozin~ by others-- campers and counselors. 

Underlying these situations causal to ho~esickness is fear-- a fear 
\"hich is the outqro1,1th of the loss of securit_v enjoyed bv the canner in his 
home environment. Thus, it becomes one of the counselor' .'i basic ta~ks to 
bridae the gap beti•1een home and camn environnent. to instill in the 
caMper a feelin(l of 11 helonginri" from the first rnor.ient at camn. Bere are 
some Of the m-.:thods and techniaues oroven succec;sful. 

Meet the new camper ir.imediatelv unon his arrival at camn. Tell r.;r.i 
vou are alad to see hiM and have hin'! in _vour cabin. Introduce hil"l to 
the other boys, casuall." 1T1entionin(J _their nicknames. r:et the nlrl car.1ner~ 
to heln him \•lith his luagaae, to helo hir.i unnacl: and oet :settled. 

• Have heart-to-heart talk i1ith hir.i. Re informal, unobtrusive, and 
friendly. Respect his thou~hts and feelinns .. "sk hil'l about hir,self, Ms 
interests, his hobbies, Nhat he en_jo.vs doino, and \·!hi!t he \•1ants to do r1t 
camp. Do everythinri to r.1ake hir.t feel he is rne oT the aann. lie is 
rirobablv ,iust the fellow the bunk needs for short-ston on the baseball 
team, He may have a good ca~era the other bovs l'li9ht like to see. 

Tel1 hil'l about the car.in activities, sho1-1 him t!ie craft nro.iects, 
the s•.·!ir.miino r,ool, and other nlaces of interest. <itir.ulate ;rn<l 
motivate hil'l by oositive sugQestions, faith, cooperation, and corimendation. 

r.ive hin resnonsibilitv commensurate 1•1ith his abilitv. Have him 
undertake chores within the· ranne of his caoabilities, ta!-kS trat result 
in successful achievement and build confidence and haoniness. Keen a 
constant check on hir:1. 

This procedure vdll usuallv nrevent homesickness. llm·•ever, should 
the 11wanna ~a home" feel inl"] develan, the first task is to determine the 
cause. KnO\·ting the cause, a curP. can he effected. Tulk \•dth the car.mer. 

r,et hir.i ta tel1 you '-'1h_v he is homesick. l1ust talkinn atiaut it rna11 
change his mind, anc! it certa1nl_v Nill give ,vou the infornation vou need 
;·J helo him overcame the desire to oo hor,e. Look for nhvsicc1.l svnntorris. 
Uever ridicule the car11(1er for heinl")· homesick since it is a seriolJs dis­
turbance to hin. tf you feel you are nakin(J insufficient head,,1.:i.v, l"]et 
the directors to. help you. 

Prevention oF hor,esickness is ;i challent1e to everv counselor. l'ill 
you J-.e in ii. nosit1on to say .:1.t the end of the unriinC'! sec1son, "I h;id 
no 'wanna go homer's' in my cabin"? 

Tins on Deal inq •:lith the Handicanned 

,~-. colle!!e student rn.:tde the rcni\rV.: 11 1 'v~ ah•c1vs heen scared to 
death of the handicr1.nnerJ. I never knew anv ner5onr1llv ;ind wondered \•:h?.t 
r 1•muld do if I h;irl to talk with one o,F ther,. 11 

• 

1. Offer help N!ien it r,;iv be neerled, but do not insist on it i&·the 
injividual refuses airl. 

2. Don't ''hover 11
• ~;indicanned adults 'do not •••ish to be trei'!ted 

as babies. Children re~ct the sarr:e •·•av: thev want to he like vnu ilO<l rie. 
3, \.'!:en a handicarned nerson fr1.l'ls, take it eas.v. 1·';iit for hi••1 to 

{live you a cue. If he can qet 110 bv hinself, he mav nrefer ctoinf! that: 
if he needs a lift, he 1·1ill t~ll .vou the e,,siP.st Na.v to net hi.., hack on 
his feet. 

4. Crutcl1es and \•1ileelchairs i'.re nccessr1rv accessories. ilnn' t 
take the:n a1·!?.}' frori the hr.mlicarped nerson unless he in-iicaterl he ••mulrl 
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1 ike to have ttlem out of the way. rl:lthino is more il"ritatinn than to 
have your crutches grahbed away a_s soon as _vou hit the chair, leavinq 11ou 
stranded. 

5. Vehicles are difficult even for the younn and agile. The 
handicapped ofte1, need :ie~r .here. Ariain, let them tell you how to heln. 
Those who do not need to be carried un the stens usuallv have ncthods 
of their own for makinf! then. Do not· ou11 an am or nu-~h frOn hehinrl 
unless such assistance has hecn rcnuestcd. rrecarious· balance can be 
lost entirel,v with such tactics. 

6. J:eep your pcrsnective. .".s r:ertrude Stein l!liC]ht sa.v, 11 .1111 nrn 
is an arm is an ar1T1.'1 .1nd "/\ lea is a leq is ii lea. 11 It is .iust th;tt. 
!',n arm is an arm and a lea is a·leri. Tl':is is not the 1•1hole nP.r!iion. 

7. Relax. 1 :0 matter' uhcit vou rlo, if' vou o'lrP. frienrllv o'lnd kinr!, 
t!1e h.:rndicaopcd person is cioin9 to lH:c vou. 

3. !:Ave fun. Tidk nhout- the Sc'lMe thin~s .vou ,.,,nulrt •·1ith an,, 
other nerson. r .. nhvsical handican does not necessAri1,v ciannen vour 
sense of :1ur.1or or limit vc,ur interests. 

9. Be vourself. rfon't he stic~:•, sweet. Or:iit the oinus note. 
10. Let" common sense and con.sicle"ration he vour Quide, ;,nd vou 1-1il1 

never err seriously. The rfisabled are ,iu'.it like you .. are only 1o1ith a 
ohvsical difference that does not have to make the111 thinY. or feel 
diffprentlv. 

11. 1,1F1e:m in doubt ask: 11!!a11 I heln vou 11 11 Hnw can T hel11?" 
12. nemember that it is thei' who 1 e person that 1•1e a re deal i nri \·d th. 

It is not a cerebral nalsy, a nolio, a nuscualar d,vstronhv. It is the 
person afflicted t·tith c_erebra1 palsy, etc. 
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The Easter Senl Society for Crippled 
Children and Adults of Pennsylvania 
P. O. Box 497, Fulling Mill Road 

:, Middletown, Pa. 17057 
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This paper has l.leen prepared by The Easter Seal Society for .Crippled Children 
and Adults of Pennsylvania as a guide to briefly describe only the major 
disabling conditions and is not intended to be used in diagnosing any 
particular disease or handicapping condition. 

11The Easter Seal Society for Crippled Children and Adults of Pennsyl­
vania recognizes that individuals with handicaps, like all persons, desire 
and have a right to live in dignity within the limits of their capabilities 
and to be responsibl~ for their own welfare and destiny. The basic purpose 
of The Easte~ Seal Society is to make this possible, working in cooperation 
Yith other agencies." 

1'It shall do such things and perform such acts as it may deem necessary 
to accomplish its purpose and shall receive, ho~d, and apply funds, sifts, 
bequests, and endo,;,nnents, or the proceeds thereof, to give effect to and 
carry forward its purposes." 

"The Easter Seal Society for Crippled Children and Ac!ults of Pennsylvania 
believes, therefore, that all persons with handicaps regardless of age, creed, 
color, type of handicap, financial status or place of residence are entitled 
to th~ services needed for maximum development of their potential as accept~d 
and contributing members of society. Because problems of handicapped persons 
are shared by and contribute to those of their family members, programs and 
services for crippled children and adults muse be family oriented, rather 
than just patient oriented." 

Pennsylvania Easter Seal Society 
Philosophy as contained in Articl~ II, 
Section 1 of By-laws 

~-~JOR DISABLING CONDITIONS 

Speech, Hearing and Related Disorders 

A. Speech or language disorder; 

Usually speech problems are considered: 

l. Problems of zrticulation 

2. Problems of voice 

3, Stuttering 

4. Delayed speech development 

S. Speech disturbances associat:ed wit:.h cl.aft palate and cerebral palsy 

6. Speech disturbances associated with impaired hearing 

Problems of articulation may be found to take three main forms: omission 
sounds, distortion of sounds and sound substitution. Most articulation 
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defects found in children are not due to organic causes. Ihey may b~ thought 
of as having resulted from faulty training or faulty learning, 

Problems of voice are mainly classified in terms of the ,Primary attri· 
buces of voice. they are pitch, loudness and quality. Pitch can be too high, 
too low, or monotonous with respect to loudness. The chief quality deviations 
are nasality, hoarseness, harshness and breathiness. 

Stuttering is a disturbance in the rhythm of fluency of speech, consisting 
of pauses or hesitancies, repeated prolonged sounds and extraneous sounds. 
This problem usually has psychological overtones. 

Delayed speech development is the child's inability to develop a speech 
pattern. The most common factors ~hich tend to make for delayed speech 
development are (l) mental subnormality; (2) lack of sufficient speech 
s1:imulation; (3) minimal brain dysfunction; (4) illness and physical 
impairment, such as paralyzing conditions; (5) impaired hearing of a 
degree sufficient to interfere with the child I s ability to recognize cle3.rly 
the sounds and words and speech patterns to be imitated and learned; (6) 
inadequate or distrubingly inconsistent rewards for the child's early attempts 
at speech, 

Speech problems associated with cleft palate and cerebral palsy are to be 
described as imperfections in voice, articulation, and fluency or rate. In 
cases of cleft palate, the structures which normally form the roof of th~ 
mouth have failed to join properly. As a result, air passes freely between 
the oral and nasal chambers. Cerebral palsy children h3.ve speech defects 
in approximately 70% of the· cases. In general, the speech defects of cerebral 
palsied is labored, slow and jerky, the voice tends to be monotonous and 
relatively lung controlled, and the articulation suffers because of the im­
paired muscular coordination. 

Speech problems associated with impaired hearing are revealed chiefly in 
certain distortions of articulation and voice, The degree to which speech is 
affected depends generally upon the manner and degree to which hearing is 
impaired arid whether the impairment has been present before, or occurred 
after, the age when speech would normally have been acquired. 

B, Hearing disorder or deafness: 

The deaf cannot hear sufficiently for ordinary purposes of life. Ihe 
hard-of-hearing, with difficulty, can hear. Seeming inattentiveness or lack 
of interest may be a result of a person's inability to hear. 

Deafness may be caused by illness or disease, injury, heredity, birth 
defects, etc. 

C. Cleft Palate and Cleft Lio: 

Certain physical conditions - cleft palate and cerebral palsy underlie 
a large proportion of the so-called organic speech disorders found in children. 
If there is a disturbance of development in the face region during the pre­
natal period when fusion of the lip, jaw and palate is normally occurring, 
the result will be some sort of incomplete fusion, or cleft. Cleft lip and 
cleft palate may occur apart from one another, 
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Factors \lhich art?: :,eli:.wed to cause such. a disorder are h~redity, excess 
or deficiency of uormoncs in the precnant t.i.other, radiation and infectious 
diseases, reduced atornspheric pressu~e as well as mechanical factors such as 
pressure on the growin::; embryo. A cleft palate is found to have many import­
ant effects on the child from the t!lOment of birth. Such a child is more 
susceptible to such illnesses as colds and sore throats, nepeated infections 
of Che middle ear are tha most common causes of acquired hearin; losses in 
children and cleft palate children as a group are much more likely to have 
hearinG losses, The voice of the cleft palate child has little penetrating 
quality and does not carry well with a good deal of nasality in almost every 
word. the combination of nasal voice quality and distorted speech pattern 
can usually be recognized whether it be relatively intelligible or alir.ost 
impossible to understand. 

One element in the broad plan of ~anagc.ment of cleft palate is surgical 
repair of the cleft lip at the earliest age., usually two or four weeks of agf::. 
Closure of the palate is usually at four or fiVf:: years of aGC., 

Another method of closing the defect in the palate involves the use of an 
artificial palate. Such a device is known as an obturacor and is constructed 
by a prosthodontist, 

ORTHOPEDIC D ISA~ILITIES 

A. Arthritis or other connective tissue disease: 

A joint affliction characterized by inflammation, pain and progressive in­
terfere.nee with joint function and other i;:hanges varyihg with type. Two senerai 
types. (1) one probably of infectious orit;in (rheumatoid), (2) of non-infect·•l 
ious origin (hypertrophic) due to metabolic disease due to new grouths. 

• One form of rheumatoid arthricis affects children. Hypertro?hic arthrit;is 
affects mainly the older age group. 

B." Accidental injury: 

Can result in paralysis uhcn it damages the brain, spinal cord or nerves. 
A temporary s~spension or perma.nent loss.of function in a living part, espe­
cially loss of sensation or voluntary motion. 

C. Poliomyelitis: 

Poliomyelitis is an acute infectious disease u·bic:h may attack persons of all 
ag~s, but is more common in children. It is characterized by permanent dat:1.age 
to anterior horn cells of the spinal cord with consequent paralysis, atrophy 
and deformity in severe cases and negligible or absent motor defects in milder 
ca.ses, The use of vaccine protection has almost elir.linated new cases of polio 
in the United States. 

D. ·Amputation: 

the removal of any part of the body, but commonly the terct is restricted 
to mean surgical removal of a part or an entire limb, either upper or lower 
cxt:-emity. 'I'he reasons for surgical amputation in general are injury, infectio. 
tuner, diabetes or insufficient blood supply, Occasionally surgical ~~putation 
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is performed on nonfunctioning or deformed limbs. Persons born withuut a 
limb are said to have congenital amputation. Prosthetic devices, individually 
fitted, are used in upper and lower extremities. 

E, Birth defects, Orthopedic: 

1. Osteogensis Imperfecta. 

A congenital abnormality resulting in the failure .Jf bone to produce 
a normal cortex and resulting in markedly increased fragility of 
bone .and frequent fracc.ures with minor trauma. 

2. Scoliosis 

A curvature of the spine. There are two types. 

(1) the idiopathic, or unknown cause - the most common type 
occuring more frequently in girls than boys and usually appearing 
at eleven or twelve years of age, progressing in varying degrees 
of curvature until bone growth lessens at thirteen to fourteen 
in girls, fourteen to sixteen in boys, (2) the second type is 
acquired due to muscle weakness and imbalance. 

3. Legg-Perches: 

A condition thought co be due to loss of blood supply to a 
growth center, the etiology is unknown. This generic form 
affects the hip requiring immobilization and non-weight bearing 
for periods of two or three years or until replacement of the 
affected bone takes place by normal replacement, There are 
approximately 75 different doctors' names associated with chis 
condition depending on the site of the body involved, the 
common one being the knee. 

4. Osteomyelitis: 

Infection of bone marrow, or of the bone and marrow. Pain 
over affected parts, fever, sweats, leukocytosis, over-lying 
muscles usually rigid, skin inflamed, pain or pressure over 
affected part. Suppuration may occur. 

NEUROLOGICAL, NEUROMUSCULAR AND LEARNING DISORDERS 

A. Cerebral Palsy: 

Cerebral means related to the brain and the workd "palsy" implies a 
lack of muscle control, Cerebral palsy chen, is a complex disabilicy 
resulting from damage to the human brain before, during, or after birth. 
There are many sub-classifications of cerebral palsy and various 
etiological factors. 

Many persons with cerebral palsy are of normal and above normal 
incelligence and are capable of leading useful and relatively independenc 
lives. 

The nature and extent of the disability depends on the location and 
extent of damage within the brain. There are five major types of cerebral 
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palsy: spastic, athetoid, ataxic tremor and rigidity. Seldom does a 
cerebral palsy child have a "pure II type; the pattern in a child is more 
generally a combination of the various types. The muscles· of a person 
having athetoid cerebral palsy are normal but these muscles have impaired 
control and move involuntar·ily. In the spastic type of cerebral palsy 
the muscles tend to contract when they are put under tension and Chere 
is a hyperirritability of the muscles to excessive stimuli. Movements 
are often stiff, jerky and uncertain, relaxation is difficult. Primary 
incoordination characterizes ataxic cerebral palsy which is marked by 
disturbance of balance, coordination and equilibrium. 
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A further classification indicates the location of the muscle involvemenc: 

Monoplegia - one extremity 

Hemiplegia - one side of body 

Tetraplegia - three extremities 

Quadraplegia - all four extremities 

Paraplegia - both lower extremities 

Muscles of the neck and swallowing may be also involved as may the vocal 
chords. 

Because we have not learned how to restore damaged nerve cells, we do not 
yet have a cure for cerebral palsy. Treatment of a cerebral palsied child is 
essentially a matter of training the child (1) to develop voluntary control 
of muscles, (2) to make the most of the child's abilities and potentialities 
physically, mentally, emotionally and socially. 

B. Minimal Brain Dysfunction: 

the term minimal brain dysfunction refers to children of near average, 
average, or above average general intelligence with c~rtain learning and/or 
behavioral disabilities ranging from mild to severe, which are associated 
with deviations of functions of the central nervous system. These deviations 
may manifest themselves by various combinations of impairment in perception, 
conceptualization, langu_age, memory and control of attention, impulse or 
motor function. 

these aberrations may arise from genetic variation, biochemical 
irregularities, perinatal brain insults, or ocher illnesses or injuries 
sustained during the years which are critical for the development and 
macuracion of the central nervous system, or from other unknown organic 
causes. 

Children with deviations of learning and behavior due to minimal brain 
dysfunction require medical and health-related services ~hich are conveniently 
accessible, comprehensive, and continuing. The diversity of problems among 
these children emphasizes the need for highly individualize'd considerations. 
Different kinds of services are paramount at different ages and for different 
children. During the school years, a variety of learning disabilities, is 
the most prominent manifestation of this condition. 
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C. Mental Retardation: 

Mental retardation refers to sub-average intellectual functioning tffiich 
originates during the developmental period and is associated with impaino.ent 
of adaptive behavior. 

Mental retardation may be caused by defects in the developing embryo, 
by deprivation in early childhood, by disease of the nervous system, by 
toxins and poison, or by brain injury early in life. It is also thought 
co be associated with premacurity. 

Adaptive behavior classifications for the retarded are rated on the 
following basis: 

Mild: Development slow. Children capable of being educated "educable" 
within limits. Adults, with training, can work in competitive employment. 

Moderate: Slow in their development, but able to learn to care for 
themselves. 

Severe: Motor development, speech and language are retarded. Not 
cocpletely dependent. 

Profound: Need constant care or supervision for survival. 

0. Cerebral Vascular Accident (Stroke): 

The term used to describe the combination.of signs and symptous produced 
by damage to a protion of the brain as· a result of or it! conjunccion with at 
least one of the following four events: 

1. A blood clot forms within a blood vessel of the brain. Thi~ is the 
most common cause of strokes. 

2. A blood clot lodges in an artery supplying brain tissue after 
originating~in another portion of the body (usually a damaged heart) and 
traveling to the brain. This is known as an embolism. Both types of 
clotting reduce or stop the flow of blood to brain cells. During the ear.ly 
stages of apoplexy from ·these two causes the illness may be further 
.complicated by the oozing o_f blood and fluid. into the surrounding areas. 

3. Intermitten insufficiency of specific arteries results temporarily 
due to spasm of the arteries or sludging of the blood as it passes through 
segoents of the vessels narrowed by arteriosclerosiS. (Thickening of the 
vessel walls). 

4, Hemorrhage occurs after an artery ruptures u~ually as a result of 
a weakening of the arterial wall due co arteriosclerosis often in the 
presence of high blood pressure or due to a thinning of the wall with 
bulging, uhich may be congenital or develop later in life. The initial 
ons"et of a stroke may be massive in its effects producing widespread 
paralysis, inability to speak, com.a or death within a short time. 

E. Epilc:psy 

The word epilepsy is derived from t:he Greek word meaning seizure. The 
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St!izures themselves are not a disease, buc are syriiptoms of other disordecs. 
Ihey may result from any of a varie.ty of disorders affecting the body or the 
brain. The most common types of epilepsy are: Petit Mal, Grand Mal, 
Psychomotor Attack and Jacksonian Seizures. 

Petit m.al seizures, temporary blackouts or loss of consciotisness, are 
from five to thirty seconds in duration, are over quickly and require no 
aid. 

In grand mal seizures, Che person loses consciousness and often jerk~ 
ing occurs in the limbs. 

Jacksonian seizures resemble the grand mal. They begin with a twitchins 
.of an arm, a leg or side of the face and gradually spread to include the 
larger portion of the body. The person may or may not lose consciousness 
during the attack, 

Effect.ive t.reatment. is available for most forms of epilepsy. 

F, Muscular Dyst.rophy: 

Muscular Dystrophy is a chronic, non-contagious, progressive, hereditary 
disease manifested by weakness and wasting of the voluntary muscles with 
eventual involvement of the entire muscle system. Its cause is unknown and 
there is no known cure. Muscle deterioration progresses until the patient 
is completely helpless, Muscular Dystrophy is mainly a disease of childhood 
and early adult life. 

The symptoms are: constant falling, difficulty in ascending s·tairs, a 
peculiar side-to-side waddling gait, great difficulty in rising from a lying 
position, or to a standing position. Increase in the size of the affected 
muscles, particularly in the calf, There is no pain. 

G, Multiple Sclerosis: 

Multiple sclerosis is one of the aiajor disorders affecting the cenCral 
nervous system. Its cause is unknown, and there is no known cure nor fully 
effective treatment. t't affects adults almost eXclusively. 

Multiple sclerosis is not contagious nor is it a mental disease. It is 
"multiple" in the sense that it· p·roduces multiple changes or lesions on the 
brain and spinal cord, which results in multiple effects in the body, Or, 
more often, multiple sclerosis attacks one area of the nervous system, and 
later, after a period of improvement,. the same area again or a different 
place. It is 11sclerotic" because it leaves scars at the points where 
demyelination, the loss of the protective covering of the nerves, takes 
palce. 

The characteristics of multiple sclerosis may include shaking or tremor, 
extreme weakness and progressive paralysis. Other symptoms are poor coordin.a• 
tion in walking, shimmering movements of the eyeball and double vision. 

H. Birth Defect, Neurological-: 

Hydrocephalus: 

The enlargement of the head of a child due to blockage of the flow of 
spinal fluid normally through ~he third ventricle in the, brain resulting in 
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varying degrees of enlargement of the head and frequently relieved by a 
shunting operation to relieve this pressure. Yhen this conditiort occurs 
in the adult after the suture lines of the skull have closed, atrophy 
(wasting away) of the brain itself occurs due to pressure with no enlarge­
ment of the head. 

Friedreich's Ataxia 

Rare familial disease occurring in children, especially girls. Ataxia 
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is motor incoordination manifest during a purposive movement by irregularity 
and lack.of precision. 

Spina Bifida: 

A congenital defect in the development of the spine. Th~re may occur 
a gap in the posterior vertebral wall through which there is a protusion 
of the spinal membranes or cord, or both, The defec_t may occur in any 
part of the spine but more frequently, 'the site of involvement is the 
lumbo-sacral region, the lower portion of the spine. 

As a result, all motor and sensory nerve cells (neurons) below the level 
of the defect are involved and there may be complete or partial paralysis 
of the lower extremities and loss of sensation. Loss of bowel and bladder 
control may also be associated with this condition. Complication contractures 
may also occ~r. 

SOCIAL AND PSYCHOLOGICAL DISORDERS 

A. Emotional or Psychological Disorder: 

Emotional disturbance consists of complex learned behavioral patterns, 
the origins of which are to be found in unfot:tunate emotional conditioning 
during the first few years of life in social interaction with significant 
adults, usually the parents. This disturbance can also be attributed to 
acquired defects in social interactions and social participation, Social­
cultural conditions which influence the stability and strength of the 
social world of the infant and child have profound effects on the rate 
and kind of subsequent emotional disorder. 

B, Personal, Family or Social Problem: 

In accordance with the newer concepts•of mental hygiene 1 persons con­
cerned with the handicapped have been placing increasing emphasis during 
the past few years on the emotional and S?cial problems faced by physically 
handicapped children and adults. 

The physically handicapped person 1 being.a member of a minority group 
and subject to the.same economic and social pressures as other minority 
groups, is likely to develop the same emotional outlook· as those who are 
discriminated against because of age, sex, religion and race. 

Most physically handicapped persons are not so much concerned with the 
social and psychological forces chat produce the attitudes, values and 
concepts as with how they as individuals can cope with them. 

It is important, however, to racognize that attitudes coward the handi­
capped person ra~ge fXOm complete reje~cion of the individual, both by 
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society and himself, to zealous over-~rocection by his family and friends. 
Physical defect bas a unique, personal and often deep unconscious significance 
for the disabled person, It also has social significance, since physique is 
one of the grounds upon which class and c~ste distinctions are made, 

HEART OR CIRCULATORY DISORDER 

A. Cardiac conditions: 

Most heart diseases are the result of defects and malfunctions of 
other organs or systems which indirectly affect the structure and function 
of the heart ..t.issue. There may be as many as twenty varying causes of 
heart disease and those which are most prevalent in youth, include: 
congenital heart defects and rheumatic heart disease resulting from 
Rheumatic Fever. Rheumatic Fever attacks the connective tissue and joints 
of the body. It may cause inflalllltlation of the muscles, valves, inner and 
outer lining of the heart. The exact cause of Rheumatic Fever is not 
understood but it is usually preceded by a breakdown of red corpuscles 
(hemolytic streptococcus infection). As a result of the inflammation, scars 
often form on one or more of the valves of the heart and enlargement of the 
heart as well as changes in the heart muscles may occur. Some of the most 
disabling effects of rheumatic heart disease occur in a~ult life, 

Heart and blood vessel diseases cause almost half the deaths in the 
45-64 age group. Coronary artery disease occurs more often and at an 
earlier age in men than in women. 

The Easter Seal Society for Crippled Children and Adults of Pennsylvania 
interprets ''HANDICAPPED" as follows: ''A person may be considered handicapped 
vho has some physical, social, ,_,sychological or other condition which 
interferes with his ability to function adequately in educational, social 
and vocational settings appropriate co the person's age. In this sense, 
any failure to cnrive or to achieVe expected developmental milestones should 
be regarded as indicative of a handicapping condition.-" 

Through the. Pennsylvania Easter Seal Society and its local a,ffilia~ed 
Easter Seal Societies, the following services are provided to the.handicapped 
in Pennsylvania. (See your local Easter Seal Society for programs offered 
in your area.) 

NEDICAL 

Orthopedic Consultation 
Pediatric Consultation 
Physical Medicine 

Consultation 
Ophthalmology 
Neurology 
Audiology 
Speech Pathology 
Dental services 
Physical Therapy 
Occupational Therapy 
Special 
Cleft Palate Clinic 
Anti-Convulsive Clinic 
Speech Screening Clinic 

SOCIAL SERVICES 

Medical Case Work 
Home Service and Nursing 
Family Service 

PSYCHOLOGICAL 
SERVICES 

Testing 
Counseling 

RECREATIONAL· SERVICES 

Day Camp 
Resident Camperships 
Swimming Program 
Teenage Social Club 
Arcs and Crafts Group 
Adult Social Group 
Adult Camperships 
Recreational Services 

for Homebound Patient~ 
Girl, Boy Scout Troops 
Integration of Handi­
capped into Normal 

Recreation Activities 
Outings - EntertainmenL 



EDUCATIONAL SERVICES 

Pre-School 
Elemenc.ary 
Developmental Classes 

Revised 1976 
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VOCATIONAL SERVICES 

Pre-Vocational 
Training 

Guidance and Testing 
Training 
Placement 
Sheltered Employment 
Homebound Instruction 

and f.mp laymen t 
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SPECIAL PROJECTS 

Equipmcnc. Loan Pool 
Home Programs 
Transportation 
Brace - Appliance 

Fund 
Mobile Units - Rural 

Areas 
Referral Service 



STAFF POSITIONS AVAILABLE 

POSITION 

Propn CoordinaCOt' 
Mal. or .Female 

Aqu;.ric Dlrecror 
Malaoi:Female 

8oy•' Di:rl!emr 

""' 
Girls' Director 

F,aw, 

en& Spoociali.u: 
Male or Female 

Phylicu 
Therapist 

<:.mpN~ 

Nawre Spcdallic 

General CoW1Salor 
Male a.ad Fcrna1! 

S.="'J' 

t....adttu 

dwufer& 
M..uturwio:o 

Aidu 
F,m,J, 

~£~'dl. 

p..,£. Rec'd 2. 

Rel Rec'd 3. 

Lntemllw 
SdicdWl!d 

AGBMNGE 

25 and 11p 

21 illld up 

21-dup 

21 aa.d up 

ll -llld up 

21~up 

Flwblo 

19 and up 

l9:1.<1dup 

FL!siba 
c-nJly 

O'CT 21 

l6&1ldup 

21.ao.dup 

Fl=ihlo 
Gcnenlly 

2 hired 

Prefere11e;.c in W0rkintt widi, a.rupcn: 

Whcddtair 0 
Amb~ □ 

.EDUCATION EXPERl.E.NCE GENERAL DUTIES 

C.unpor 
Complete c:hargo of Camp Prognm. 

2 to 4 ycan Recreacion 
Coi!,,g, Leadership 

a.uisring Director in Ad.minisaarion 

Z to 4 yc:an Prerious 
Coll,,g, huuucrlng and. Complete c:har;e of swim pool op-
W'.S.J. Guarding e~C<l11 and swim das5U 

""""'"" 
Expuienu 

!.udenhip in Complete charge of boy,' dorrni.-
1 to 2 ye3n Camping or to,:y, m.ale counsdor:s. :md campcn. 

C1Jllcg,:, Related Field A»iau prognm c:ocmlinatQr. 

Lcadmhi.p in Complete eharsc of gills' donnitory, 
1 to 2 years C-mpingor fem.le c:ounselor.i, :lild c:ampets. A,,. 

College Rel.a.t.ed Field 1isu program eoordia..tor 

Teaching Cnfu Complete c:h~ of Cn.ft Building, in Camp; or 
l to 2 ycan Rdat.ed and interl'ela.cing =iin with other 

College E.l:pcrienec programs 

c.m, 
Complete ch~ of P.T. Oepc. Experience 

fU'.T. Desin.ble 

Familiar with. Complete clurge of ln6rmary o~n-
&aicNtimng Cainping 
Eduadon Desinhle 

tion, ~ camp health uid s.fety 

Tuching Natll-t'.t 
Complete cl=-g,= of 11,aauc uudy in Camp SecdnlJ 

l co 2 yean or Re.laud building. .~ts progra,m coorciiru.-

Coile1Jll Eiperio= ,~. 
?:C'rio111 Cun.per ?.iisporuible for Uliped group of 

1 co 2yean ot Recrearic:,n c:am.pen, plu.1 anignedrecreacion ~c-
Coll,., &pericn~ civiciu 

1 co 2 Yun Typing. shorthand, filing and n:eep-
lco2yun Office WorE. 

Colle§"' tksir:ibk 
cio!Ult in c:mip office. 

Fmtiliar wirh 
~11.llder cloth.as for cam pen -Minimum t....ad,y 

llthCMc Ptoc=dw:e cowd.t. ct~ 

F:uniliar with c:.rc 

!¥Schaal 
&: Mw!r. of .Equip. Mlnor ~t. Pi::k up Supplies -

SJe Driver Chauffer Campers, etc. 
Dip. Desirable 

Familiar with 
Cleaning, dusting, mopping, etc. of Proper Procedure 

~ '"'""' of Building amp buildins,- Duda divided be· 
Gt Oesira.blli Clc:uWlg -·-

Sllfflmal"f of ___________________ _ 
r..,,.;,,. 

228 



229 

APPENDIX B 

DADDY ALLEN CAMP OBJECTIVES 



The Easter Seal Society for Crippled Children and Adults of Pennsylvania 

P.O. Bo,-: 497 Fulling Mill Road, R. D. l, Middletown, Penna. 17057 

Phone (717) 939-7801 

DADDY ALLEN OUTLINE 

SPECIFIC OBJECTIVES FOR CAMPER DEVELOPMENT AND THEIR IMPLEMENTATION 

Objective #I: Camper practices good health and safety habits, 

Experience Methods 

A, Instruction and assistance A, 
with activities of dally living 
on an individual level 
-sleeping units 
-dining hall 

B, Individual participation in B. 
the camp mea I programs 
-consumption of three nut-
ritious meals 

-overnight camping 
-special events 

C, Smal 1 group instructional C, 
methods in --
-morning activities 
-special events 
evening activities 

D. Individual contact with the D, 
nurse 
-inf I rmary 
meals 
-bedtime 

Individual instruction is given by 
counselor to camper on goo_d drooming, 
tooth care, hair cuts, nail care, 
bathing, etc. 
Campers are encouraged to aceompl !sh 
the basic skills with counselor 
ass istanc.e l,f necessary. 
Camper-s practice good health and safety 
measures as outlined by counselors; 
wear good shoes, check or be checked 
dally for skin abrasions, etc. 
Campers are encouraged to fully 
participate in the meals. 
Counselors provide encouragement and 
set an example by eating a 11 1 ittle bit 
of everyth i ng 11

• 

Group discussions around the table 
are held to teach campers the value of 
food and table manners. 
Camper units pre pa re a menu for over­
night camping or special events with 
counselor supervision. 
Activity leaders instruct campers in 
all safety measures and health regula­
tions. Campers review these pro­
cedul"'es on a daily basis. 
Campers suggest new safety regulations. 
Campei-s and counselors taught how to 
check the skin for breakdowns daily. 
Campers report bowel movements to 
the counselor, 
Campers are given all prescribed 
medications and first aide treatment. 

Objective #2: Campers gain an appreciation of the out-of-doors. 

A. Planned ecological activities 
-mature study 
--special events 
•forest ranger 

A. Nature study leader- pr-ovides 
Instruct ion about the zoo log ica 1 and 
botanical environment in the"'group 
1 evel. Group discuss ion and projects 
are developed by campers concerning 
the environment; gradens, animal 
shelters, and weather stat ion, 
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Camp Objectives (cont'd) 

B. Field trips 

C. Lessons about nature using the 
5 senses, 

B, Campers help to plan and implement 
field trips to park reserves, Small 
group discussions following the trips 
emphasis placed on the knowledge gained 
and its relationship to the environmentj 
food we eat, paper we use, 

C, Gathering samples of nature and 
Identifying with one or more of the 
senses, Discussing the smell, feel, 
taste, sound, and the sight of 
objects and relate to other Items 

Objective #3: Camper learns basic camping skills 

A. Basic Instruction in various 
camp activities, 
-adapted sports 
-handicapped swirrmin~ 1kills 
-b..sic camp cooking skills 
-arts and crafts projects 

B, Instruction in advanced skills 
Arts and Crafts 
Swinming 
Camp Cooking 
Recreational Sports 

A. Campers are taught basic skills during 
the camp activity program. 
Campers select projects and activities. 
Campers progress at their own rate. 
Campers are observed and given an 
opportunity to learn skills which are 
cha 1-1 eng ing, 

B, Campers select 2 activity areas. 
Skills are reviewed by the counselors. 
Skills are practiced In small groups 
or individually, 
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Objective .l4: Camper develops leadership, self-reliance, independence, initiative, 
responsibility, and interdependence, 

A, Camper planning and partlcl­
p&tion opening and closing 
ceremony 
s I eep un It song and name 
camp counc i 1 
newspaper 
operat Ion of canteen 

B. Activities of Dally Living 

C, Blessings 
Song Lead Ing 

D. A 11 camp programs 
morning activities 
recreataonal swifTVll'ing 
evening programs 
program units 
open nights 
clean up 

A. Campers participate In a unit flag 
raising, Camp committees, select rep­
resentatives, make up a name and song 
for their unit, and song preparation 
and presentation at· meals, 

B. Counselors encourage campers to do as 
much as possible for themselves. 

C. Campers are taught the blessing and 
songs and are encouraged to lead them, 
Campers are encouraged to teach new 
blessings and songs. 

D. Campers are presented with decision 
mcJdng situations. 
Campers use their creativity, imagina­
tion, and knowledge to plan unit 
programs. 
Counselors present the reasons for a 
project or activity and create thou~ht 
provoking situations, Campers do their 
own cabin cleaning and bed making when 
possible, 



Camp Objectives (cont'd} 

Experience 

A. Horning Preparation-Dorm 
Bedtime Preparation-Dorm 
-dressing 
-bathing 
-rnou th care 
-spec la 1 needs 

A. Observation and Instruction from the 
counselors and nurse. 
counsel_or - camper discussion 
camper - camper discussion 
nurse - camper discussion 
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Objective 85: Campers make new friends. 

A. Structured Programs 
-morning activities 
•spec la 1 events 
-evening activities 

B. Supervised free time 

C. lndiVidual selection of 
activities 

D. All camp activities 
-morning activities 
-evening activities 
-dining hall activities 

E. Cabin Life 

Objective #6: Camper has fun. 

A. All Camp Activities 

A. Counselors encourage campers to work and 
play cooperatively. Counselors teach 
campers respect fo~ each other. 

B. Campers learn to socialize with each 
other. Campers Informally discuss the days 
events, etc. 

C. Opportunities are provided for campers 
to interact with other campers from 
varied backgrounds at individual, small 
group and large group I evel s. 

D. Campers are given an opportunity to join 
in many activities, meeting many 
new campers. 

E. Campers are housed with campers from 
.differing socio-economic backgrounds 
and with differing disabilities. 
Campers plan and participate In many activ­
itle5, 'tlOrktng as a unit. 

A. Camper Individual needs and levels are 
observed and evaluated by the staff. 
Activities are presented on the camper 
level and adapted to their needs. 
Every camper participates in some act­
ivity where achievement is based on 
enj oyrnent. 
A verlety of activities are available to 
suit a 11 camper needs. 
Campers needs and safety are considered 
paramount by the staff. 
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APPENDIX C 

INTRODUCTORY RESEARCH LETTER AND DEMOGRAPHIC PROFILE 



.. .. --·~ ., , .. .. 

Dear Daddy All en Sta.ff er, 

The Easter Seal Society of Pennsylvan i a is concerned with 
the effects of its summer residential camping program. A vital 
component of our camping program is the staff. Through the efforts 
of staff', the goals of• our season are reached. 

The research proje~t at Daddy Allen is collecting data based 
on the perceptions of staff members as to the effects of the camping 
experience. There will be three assessment periods during the 
course of the 1980 camping season. Three instruments will be used 
to obtain the staff's perceptions of organizational climate, accep­
tance of se1f, acceptance of others and staff cohesiveness. 

At each assessment period, confidentiality of your responses 
will be protected by the usage of a coding system. Statistical 
treatment of your responses will mainta in anonymity. 

The results of this investigation will be used in an effort 
to strengthen and improve the camping program at Daddy Allen. 
Further the instruments utilized in this study provide each staff 
member with an opportunity to reflect and interpret the dynamics of 
the camping program at Daddy Allen. 
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If at any time you have questions concerning this investigation, 
please feel free to inquire. If at any time you desire to withdraw 
from the study, your right to do so will be honored. Your willingness 
to participate in this study will be indicated by your completion of the 
initial assessment instruments. 

Thank you for. your consideration and assistance in this study. 

Sincerely, 



DEMOGRAPHIC DATA 

Please fi11 the blanks with your mother's initials and your date of birth: 

mother 1 s initials month day year (numerically) 

Circle the appropriate: male fema 1 e 

Check the highest level of education that you have obtained: 

__ high school 

__ high school graduate 
__ first year college 
__ second year college 
__ third year college 

__ fourth year college 
__ BA/BS 

_post-bacculareate 
__ MA/MS 

__ post-M.S. 

Have you worked at Daddy Allen previously? (circle one) yes 

- If yes, how many seasons? _____ _ 

no 
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Have you worked at any other Easter Seal Camp previously? {circle one) yes no 

- If yes 1 how many seasons? _____ _ 

Have you worked at any Non-Easter Seal camps previously? (circle one} yes no 

- If yes, how many seasons? _____ _ 

Have you been a camper at an organized residential camp? (circle one) yes no 

- If yes, how many seasons? ____ _ 

Have you ever worked with individuals who have physical disabilities and/or 
mental retardation? 

(circle one) yes no 
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APPENDIX D 

PROFILE OF ORGANIZATIONAL CHARACTERISTICS--FORM SLM 



Rfii" Rensis Ljkert Associates. Inc. 
Consultants in Organization Diagnosis and Human Resource Development 

December 1 , 1980 

Mr. Jeffrey Glick 
2170 • 2 Patterson 
Eugene, Oregon 97405 

Oear Mr. Gl !ck: 

Permission Is grant ed to use the Profile of Organization11l Characteristics (SLM) 
and Profi l e of Confl ict Characteristics as appendi~ ma teri al in your doctoral 
dissertation , a lso to reproduce sufficient copies of these questionnaires to 
meet your academic needs and to fill orders through University Hicrofilrns. 

We trust that the copyright notice is clearly displayed on both foms (bot tom 
o_f first page) . If possible the words "Used by pennission" should be added tc 
the copyright notice . 

RL/h 

&30 City Center Building, Ann Arbor. M ichigan ~104 (J13) 769-1980 
• Ann Arbor • Honoiulu • New York • 5.Jn An,onio • 5.an Otego • 
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RI~ Rensis Likert Associates, Inc. 
Consultants in Organization Diagnosis and Human Resource Development 

Rensis Likert Assodates was founded by Dr. Rensis Ukert and his colleagues 
upon his retirement as Director of the Institute for Social Research of the University 
of Michigan. Dr. Ukert, regarded as one of the world's leading behavioral scientists, 
has received international acclaim for his contributions to human resource 
development technology and its applications. 

Under Dr. Likert's direction, the Institute invested 25 years and over 1 5 
million dollars provided by industry in research on organizational effectiveness. 
The practical application of that research to improve organizational performance 
forms the basis of RLA ·s professional services. RLA specializes in development and 
application of human resource technology -- making the most effective use of 
people. 

PROFILE OF ORGANIZATIONAL CHARACTERISTICS 

The Profile of Organizational Characteristics {POC) helps organizations 
assess their management system by providing a simple means for employees to 
briefly describe the system in use in their organization. The POC asks questions 
that highlight organizational characteristics in such areas as leadership, motivation, 
communication, decision making, goals and control. 

For each question you are asked to fill out two responses, one which 
describes your organization at the present time and another which describes how 
you would like your organization to operate. 

Your answers will be combined with those of the other people in your 
organization. It is important that you answer each question as thoughtfully and 
frankly as possible. There are no right or wrong answers. 

Survey respondents are guaranteed anonymity. Please do not place your 
name anywhere on the profile. 

C<>ovrn;tn• 1978. R•n"'• l.,~e,1. Oismbur-.1 by A~n.,, tihrl -"••0<:oaru, Inc. No ,~0toduct1<>n ,n any lorm 
au11>0,.,.d witnou< w,men ?'l'fflio,..0n ol Ren.,, t,hrt Auocoa1u. lt1c .. .>.nn Arbo•, M,ch,g•n 46104 

1111111!111 I i 

NCS Trans•0111i,:; F5209•54321 

I 
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INSTRUCTIONS 

1. Please use a soft lead pencil (No. 2 or softer) and make heavy 
black marks that fill the circle completely. Please do not use ball 
point or felt tip pens. 

YOUR ORGANIZATION CODE 

2. This form is designed for automatic processing by a computer. 
so erase completely any answer You want to change and make no 
stray marks on the questionnaire. 

3. ~~!~:e s~art:ng, pl~ase_ en~er _vou_r o:ga~ization co~e i.n t~es~ ~ 
Next to each box blacken the circle containing the same number. 

4. For each question, first blacken the circle on the "N" line which you feel describes your organization 
at the PRESENT TIME {N=NOW). If, for example. on question 1 you feel that now there is "quite a 
bit" of confidence, fill in 5 or 6. Fill in 5 if you think the situation is closer to "some", 6 if you think 
the situation is closer to "a very great deal." 

5. Then. fill in the circle on the "L" line which describes how you would LIKE your organization 
tc. operate. 

ORGANIZATIONAL 
VARIABLES 

LEADERSHIP 

How rnuch confidence and 
trust is shown in 
subordinates? 

How free do they fee I 
to talk to suptlriors 
about their work7 

How often are subordinates· 
ideas sought and used 
constrt.ictively7 

Very little 

iN 0 @ 

2L 0 

Nol very free 
3N 0 © 

4 L 0 © 

Rarely 

SN 0 © 

s L 0 © 

- 2 
I I 

Some Quite a bit A very grea1 deal 

0 0 @ © 0 @ 

0 0 0 0 0 

Somewhat free Quite free Very free 

0 0 0 0 0 0 

© 0 © 0 0 © 

Sometime, Ofter, Very frequently 

© 0 © 0 0 © 

© 0 © © 0 ,a 

GO TO PAGE 3 
I I I I I I I I I I I I ! I 
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MOTIVATION 

Is predominant use ITlade of 
1) fear, 21 threats, 
3) punishment. 4) rewards. 
5) involvement] 

Where is responsibility 
felt for achieving 
high performance? 

How much cooperative 
teamwork exists] 

COMMUNICATION 

What is the usual 
direction of infor­
ma'tian flow? 

How is downward 
communication accepted] 

How accurate is upward 

communication? 

How Well do superiors 

know problems faced by 

subordinates? 

DECISIONS 

At JNhat level are 

decisions made? 

How often are subordinates 

involved in decisions 

related to their work? 

I 

1, 2. 3, 
occasionally 4 

7N 0 © 

B L 0 © 

Mostly at top 

9N 0 © 

10 L 0 © 

Very little 

11 N © © 

12 L 0 ® 

Downward 
13N © © 

14 L 0 © 

With distrust 

15 N 0 © 

16 L 0 © 

Usually 
inacc1.irate 

17N 0 © 

1B L 0 © 

Not well 
19N 0 ® 

20 L 0 © 

Mostly at top 

21 N 0 © 

22 L 0 © 

Almost never 
23 N 0 © 

24 L 0 © 

3 

I i a I D 

4. with Mainly 4, with 
soma 3 some 3 and 5 

® ® 0 0 

© 0 0 © 

Top and middle Fairly widespread 

0 © © 0 

Some Quite a bit 

® 0 © © 

© 

Mostly downward Down and up 

© 0 ® © 

0 0 

Often Usually with 
wilh suspicion trust 

0 0 0 © 

0 © 0 © 

Occasionally 
inaccurate Often accurate 

® 0 © © 

® 0 0 © 

Somewhat Quite well 

® 0 0 © 

0 0 0 © 

Policy at top. 
General policy 
at top, more 

some delegation delegation 

0 0 © © 

© 0 0 © 

Occasionally Generally 
consulted consulleo 

® 0 © © 

® 0 © © 

I ! 

4 and 5, primarily 
based on group-

set goals 

® 0 

© © 

At all levels 

0 © 

A very great deal 

0 © 

© © 

Down, up, 
and sideways 

0 0 

© 

A great deal 
of trust 

0 0 

0 © 

Almost always 
accurate 

0 © 

0 © 

Very well 

© © 

© © 

Widespread 
decision making 

© © 

0 © 

Fully involved 

0 0 

0 © 

GO TO PAGE 4 
l I 
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Orders. some After 

~ comments discussion, Generally by 
Orders issued invited by orders group discussion 

How is goal setting 2sN 0 © © 0 © © © 0 
usually done? 

26 L 0 © © 0 © © © 0 

Very linle Some Quite a bit A very great deal 
How much do subordinates 27N 0 © © 0 © © © © 
strive to achieve the 
organization·s goals7 28 L 0 © 0 0 © © 0 0 

v,,v Quite Moderately 
CONTROL concerura1ed concentrated delegated at 

al top at top lower levels Widely shared 
How concentrated are 29 N 0 © 0 0 © 0 0 0 
review and control 
functions? 30 L 0 © 0 0 © © © 0 

Policing, Reward and Reward. some Group guidance and 
punishment punishment self-guidance problem solving 

What are cost. produc- 31 N 0 © 0 0 © © © © 
tivity, and other 
control data used for? 32 L 0 © 0 0 © © © © 

THANK YOU FOR ASSISTING WITH THIS SURVEY, 

Ri\"'- Rensis Ukert Associates, Inc. 

630 City Center Building 
Ann ArbQr, Ml 48104 

I 

Executive P1.:ua (Suite 502} 444 Camino Del RiQ S. 
1301 West 22nd Suee1 San Diego, CA 92108 
Oak BrQok, IL 60521 

- 4 -
I I l I I ! I I 

?. o. 8011 4034 
235 au~en Street 
Honolulu, Hl 96813 
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l5TI UNIVERSITY OF MINNESOTA 
TWIN CITIES 

May 21, 1980 

Mr. Jeffrey Glick 
Department of Recreation 

and Park Management 
180 Esslinger Hall; RPERDG 
University of Oregon 
Eugene, Oregon 97403 

Dear Mr. Glick: 

Student Counseling Bureau 
101 Eddy Hall 
192 Pillsbury Drive S.E. 
Minneapolis, Minnesota 55455 

You have my permission to use the scales I constructed to measure 
Expressed Acceptance of Self and Expressed Acceptance of Others in your 
dissertation. 

Offhand I'm not aware of studies that are similar to yours which use my 
scales but just in case there might-be some, I am enclosing a lis t of 
references to studies which have used my scales. 

I have enclosed some material which expresses my thinking on the inter­
pretation of the scales. 
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I would be very happy to learn about the. results of your study eventually,. 

Professor 

EMB:ls 

Enclosures 



BERGER QUESTIONNAIRE 

This is a study of some of your attitudes, of course there is no right answer for 
The best answer is what you feel is true of yourself. You are to respond to each 
circling the number that best represents you in the following scheme. 
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any statement 
question by 

l - Not at all true of myself / 2 - Slightly true of myself / 3 - About ha 1 fway 
of myself 

true 

' 3 

4 

1l Mostly true of myself I !J - T,ue 

I'd like it if I could find somoone who wo1.1/d tell me how to solve 
ITIY persi::,n11I problems. 
I don'I question my worth 01 a penon, even if I think others do. 
I can be comfortable wilh oll vorielies of people-from the highest 
lo the !owed, 
I can become so absorbed in the work I'm doing that it doeJn'I 
bother me not lo hove any inlimote friends, 

S I don't approve of Jpending lime and energy In doing lhings for 

other people. I believe in looking to my family and rr:yudf more 
ond [elting othen shift for lhemsolves. 

6 When people say nice things about me, I find ii difficult lo believe 
they really mean it. I think moybe they're kidding me or just oren'I 
being sincere. 

7 If there is any critidsm or anyone sciys- ci11ylhing about me, I just 
can't-lake it. 

' 
9 

/ don't soy much at sodol ofioirs because I'm ofroid that people 
will ~ritidze me or /ough if I 10y lhe ·wrong thing. , 
I realize that I'm not living very effectively but l iusl don't believe 
/hat 1·ve got ii In me to use my energies in better ways. 

TO / don't approve of doing favors for people-, If you're too ogreeoble 
they'll lake odvontage of you, 
I leek on mod af the feelings end impulses I have loword people 11 
01 being quile natural and acceptable. . 

12 Something inside me just won't let me be satisfied wilh any lob I've 

13 

14 

15 
16 

17 
18 

19 

20 
'• 

21 

23 

done--if it turns o~t well, I get Cl very smug feeling that this it be­
neath me, I shouldn't be satisfied wiih this, this isn't a fair ted. 
I feel different from other people. I'd like lo have the feeling of 
security thal comes from knowing I'm not too different Jrom 01her1. 
I'm i::afroid for people that I like lo find out what I'm really like, for. 
feor they'd be disappointed in me. 
I om frequently bothered by feeling, of inferiority. 
Because of olher people, I haven"J been able to achieve as mvch a, 
I should have. 
1 am quite shy and ielf-canEcious in soda! situations. 
In order lo gel along and be liked, I lend lo be what people expect 
me to be rather than anything else. 
I usuelly ignore the feelings of others when I'm occamplishing 1O.rne 
important end. 
I seem to hove a reel inner strength in handling things. I'm on o 
prelty solid foundation end it makes me prelty sure of myself, 
There's no ien1e in compromising. When people hove values I don't 
like, J just don't care lo have much to do with thorn. 
The peuon you merry may not be perfect, but I believe in trying lei 
gel him far her} lo change along desirable lines. 
I see no objection to tlepping on other people's toes a lillle if il'II 
help get me what I want in life. 

24 ·] feel self-conscious when I'm with people who have <! superiot 
position to mine in busineu or at school. 
\ try to get people to do what I want them lo do, in one woy or 25 

26 
another. ·1 
I often tell people what lhey should do when lhey're ha•in9 
trouble in making a decision. r 

27 I o::nioy myself. most when I"m alone, owoy fr"0m other pe~ple. 
26 I lhfnk I'm neurotii: or something. 
29 I fe.?1 neither abov,: nor below the people I meet. 
30 Sometimes people misundenf,;;ind me wh.,n I try to keep them f~m 

making mislakH that could have an important effe~t on their liv-?s. 
31 Very often I don't try to be friendly with people because I Jhink 

lhey won't like me. 
32 There are very fev, times when I compliment people for lheit talents 

or jobs 11,ey've done. ' 
33 I er:ioy doing little fovcn for people even if I don't know them 

well. 
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l - Not at all true of myself / 2 - Slightly true of myself / 3 - About halfway true of myseit 

4 - Mostly true of myself / 5 - True of myself 

34 I feel thal I'm o person of worth, on 01'1 e,:yuc,I plane wilh others, 
35 I can't ovoid feeling guilly Qb0\11 lhe way I feel toward certain 

people in my life. ., ' • 
36 I prefer lo be alomt rather than h0ve di:m, friendship, with any 

of lhe i:eople around me. 
37 I'm not ahoid of meeling new people. I feel thot I'm a wcirrtiwhile 

porton i:'"d ther~'s no reason why lhey should dislike me. • 
38 I sort of only half-believe in myself. 
39 I u1/dom worry 0boul 'olhet people. I'm really prelly self.-cenlered, 
40 I'm very sensitiva. People say things and I ho"e Cl tl!!ndency to think 

they're crilici.r:ing me or insulting m11 in iome 'way and later when I 
think of it, they may not hove moC1nt anything like that al all. 

41 'I lhink I hove certain abilities c:ind other people 10y 10 too, but·I 
wonder if I'm not giving them on importance way beyond what they 
deserve. _ • . . 

42 I foel confident lh<1t I can do something cibout lhe prciblems !hot may 
arise In the future. 

43 I beli11tve that people should get credit for !heir accomplbhm11tnll, 
but I very 1eldom come ocrosi work Iha!· deserves praise. 

44 When someone asks for advice obout some' peuonal problem, I'm 
most likely to sc:iy, "It's up to you Jo decide," rather than tell him 
whal he lhould do. • 

, 45 I guu1 I put on a show to impreu people. I lr."now l'.m not the penan 
I pretend to be. 

46 I feel that for lhe most part one hcu la fight his way through life. 
That means that peap[e who stand In the way will be hurt. 

47 I can't help feeling supe,lor (or Inferior) lo most of lhe people 1 
know, 

48 I do no/ worry or condemn myself if other· people pciu judgment 
again1t me. . 

49 I don't hesitate to urge people lo live by the 1ame high set• of 
values which I have for myself. 

50 I can be hiendly with people who do things Which I consider wrong.· 
51 I don't feel very normal, but I want la feel normal. 

, 52 When I'm in o group I usually dgn'I sciy much for feor of saying the 
wrong thing. • 

53 I have a tendency ta 1idell11tp my prc:iblems, 
54 If pegple ore weak c:ind inefficient I'm inclined ta loke ad ... antage of 

lhem. I believe you must be 1trc:in9 lo achieve your goals. 
55 I'm easily irritated by people who argue with me. 
56 When I'm deoling with ygu_nget persons, I expect• them to do whot I 

tell them. • 

57 I don't 1ee mi.:ch point to doing lhing, for others unless !hey can do 
''you 10me good later on. 

5a. Even when p~ople,do !hid: well of•me, I fce(sort of guiliy becmue-• 
I icM\I I must be foaling them-that if I were re0lly to be my1elf, 
tl1ey wouldn't think woll of ine. 

59 I foet that I'm aii the t:ime level as other pegp[e and that- help1 to 
establish good relations with them. 

EO If someone" I know is having difficulty in Werking lhings out for him-
111lf, I like lo tell him whcrt tg do. 

61 I. foel that people are apt l::i reacl differently to me than lhey would 
, normolly react ro glher peopfe. 

62 I live /oc:i mUch by other people'1 standards. 
63 . When I have to address a group, I gel seJl,cgnscious ond hove 

difficully saying things well. ' 
64 If I didn'I alw0ys hove such hard luCk, I'd accomplhh much more 

than I have. 
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APPENDIX F 

PROFILE OF CONFLICT CHARACTERISTICS 



PROFILE OF CONFLICT CHARACTERISTICS 

This questionnaire is designed to describe the nature and extent of conflict within and between 
orga.o.izations or groups. These may be industries, !1rms, schools, hospitals, voluntary 
associations, or any other kind of organization. 

In completing the questionnaire, it is important that you answer each question as thoughtfully 
and !rankly as possible. This 1s not a test; there are no right or wrong answers. The .important 
thing is that you answer each question the way you see things. 

The responses will be summarized in statistical form so that individuals cannot be identified. 
To ensure campl.ata aoiifidantiati.ty, please do not write your name anywhere on the ques"tionnaire, 

Instructions 
Please indicate your answer to aacb question by !1ll1ng 1n tbe circle under the choice th~t in your 
~;poriQnco most nearly ch:i.racterizes, at the present time, the aspect o! the particular conflict 
th.at you are describing. For example, suppose that the question were: 

How o!ten do tbe opposing 
parties cooperate? 

Rarely Sometimes Otten Very o:Cen 

If you tbink tbat they cooperate often, you -;vould fill 
frequency o:C cooperat 1011 is closer to "someti~," you 
is closer to "very great," you would fill in ~ . 

in (s) or fa) r:'\I! 
woura"fill'i:a \B.J . 

you think tbat the 
If you think that it 

l. Row mucb does each 
opposing party try to 
understand the points of 
view, needs, objectives, 
and preferred solution 
o! the otbers? 

2. How much does each party 
seek to use joint pro­
blem solving to develop 
innovative solutions 
satisfactory to botb 
parties? 

3. Row open. candid, aad 
unguarded is the com­
m11nication and 
interaction between the 
opposing parties? 

4. To what extent do the 
coaflicting parties 
seek co deceive or 
to in!ot'lll the other 
correctly? 

Very 

CD 

Very little 

0 ® 

Extremely 
guarded 

~ ® 

Parl:ies try 
bard to deceive 

CD ® 

Some 

Some 

Quite guarded 

® 0 

Parties often 
try to deceive 

® 0 

Quite a bit 

® ® 

Quite a bit 

® © 

Somewhat 
candid 

® ® 
Sometimes try 

to deceive. some­
times try to 

inform correctly 

® © 

A very 
great deal 

0 ® 

A very 
great deal 

0 © 

Open, unguarded, 
and candid 

0 © 
Consistently 

try co inform 
correctly 

0 © 
Great many, involv­
ing virt.11ally all 
leaders and many 
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5. How many open cbanaels 
"o! co111111unication nre 
there !or tbe flow of 
information and 
influence between 
opposing parties? 

Practically 
none, i! any, 

through top 
leaders only 

Relatively 
few, largely 

tbrou~b 
leaders 

Several, in­
volving many 

ot tbe leaders 
a.ad some rank 

and !1le 
rank and file through 
appropriate linking 

6., How effective are the 
channels for the !low 
of interaction and 
influence between 
~pposing parties? 

0 ® 
Highly 

ine.t':t'ective 

0 ® 

® 0 
~loderately 
ine!fective 

® 0 

© © 
lloderately 
et'fective 

© © 

0 © 
Highly 

ef!eCtive 

0 © 

CDping 1.1i.::h oonfti.c~ fa di.acussed in ,1E':I ilA1S OF ."IA,1AGI:IG CO,'lFLIC':, :l61'1Si3 Liker!:' a.nd 
.la.no Gibson Liker!:', ,'loGra.:1-ilil.t 3Dok Cor.tpany, i.915, cha.pt-a:-s ?-1rl and lS. . 
Copyright (c'I 1971, Rev. 1974 by Reasis Likert and Jane Gibson Likert. Distr1buted by 
Rensis Likel't Associates, Inc., 630 City Center Building, Ann Arbor, Yicbigan 48108. 
All rights reserved. No reproduction authorized. 



7, To wbat extent are 
efforts made to build 
or restrict channels 
of Collll!lunica.tioo, 

. interaction, a.nd 
influence between 
opposing p:u-ties? 

8. To wbat extent are 
innovative, mutually 
acceptable solutions 
being sought, or is 
each party striving 
to impose tbe solu­
tion it now prefers 
on tbe other? 

9. How mucb'does each 
party strive to 
discover and state 
explicitly the 
integrating goals 

10. 

and common interests 
that they sb:u-e? 

How we 11 can each 
opposing party state 
freely and clearly 
and with undder­
standing the points 
of view, 11eeds, 
objeCtives, and 
preferred solution 
of the others? 

E.i:tensive 
e!!orts to 
restrict 

except through 
top leaders 

0 ® 

Each striving 
bard to impose 
own solutioa 

oo. other 

0 ® 

Very little 

0 ® 

Poorly 

CD 0 

ll. To what extent does each 
opposing part7 strive Strives very 

bard tor 
power over 

others 

to gain power oue~ the 
other party or seek 
mutually satisfactory 
solution ~ith the 
other party? 

12. What methods of 
resolving conflicts 
a.re used? 

13. To what extent do tbe 
parties use a third 
p'arty to belp then:i' 
!ind a rautually 
acceptable solution? 

14. When solutions are 
reached, how well do 
the opposing parties 
accept and implement 
tb.em? 

15. Do the solutions 
reached result in 
favorable cooperative 
attitudes on part o! 
opposing parties or 
in continued or 
increased hostility? 

CD 0 

Suppression 

CD 0 

Very little 

CD 0 

Strong covert 
resistance 
except: by 

victor 

CD 0 

Increased 
bosi:ility 

CD 0 

Some efforts 
to restrict; 

Little interest 
in building 

@ 0 
Primary focus on 

imposing OWll 
solution; some 
consideration 
o! alternate 

solutions 

@ 0 

Some 

® 

Moderately 
well 

@ 0 

Strives prima­
rily !or power 

over others 

0 0 
Sorae suppression, 

some win-lose 
confrontation 

@ 0 

Litt le 

@ 0 

Some overt 
acceptance; 
a;:,preciable 

covert resist­
ance except 

by victor 

@ 0 

Continued 
hostility: !e111 

.t'avorable 
cooperative 

ac-eitudes 

@ © 

Some e.t'!orts 
to build, 
especially 

top levels o! 
orga.niza.tion(s) 

© ® 

Initially 
pre!ers o~, 
but willingly 

considers alter­
nate solutions 

Quite a. bit 

Q) 

Quite 
well 

® 

Q) ® 

Seeks some 
mutually 

sacis!actory 
solutions but 
still strives 

!or power 
over others 

© ® 
:fegotiation, 
bargaining, 

a.ad compromise 

® ® 

Considerable 

Q) ® 

overt accept­
ance: sO!lle 

covert resist­
ance except 
by vic'tor 

Q) ® 

Relatively 
.t'avorable, 
cooperative 

attitudes on 
part o! some: 

lingering 
hostility on 

pa.rt of o"thers 

® ® 

Extensive 
e!.t'orts to build 
at all levels o.t' 
organization(s} 

0 ® 

Earnestly 
seeks innova­
tive solution 

acceptable to 
a.11 parties 

0 ® 

A very 
great deal 

0 @ 

Very well 

0 @ 

Seeks mu tua.l ly 
satisfactory 

solutions 
through 

Joint efforts 
with others 

0 @ 
Creative problem 

solving using 
consensus 

0 @ 

Very great 

0 @ 

Overt: and 
covert accept­

ance; .t'u!l 
implementation 

sought: 

0 @ 

Favorable, 
coo1;ierative 
attitudes 
prevail 

generally 

0 @ 
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MATERIALS GIVEN TO STAFF MEMBERS PRIOR TD CAMP 



1r 
S€RViNa' fHt; 
1'11.tHOrCAPPEO 

Vi> ea,.~~~.!~~!J~.!!Hetg 
Reply to ;>.0.·Bo. 497 

W ILLIAM E. GRMFIUS 
E•ecu,;ve Olrec10, 

CAMP DADDY ALI.EN 
R. O. tbl 

White Haven, Pennsylvania 18661 

Dear Staff Member: 

Welcome to Camp Daddy Allen! We feel confident that with your help, this 
will be a most successful camping seeson. The following may help to 
answer some of your questions relative co the opening of camp, and we 
are enclosing additional material which should prove helpful. 

All staff me~bers are due in camp on Tuesday, June 17, 1980, by J:00 p.m. 
Ca111pers are scheduled to arrive on Sunday, June 22. Counselors leave on 
Friday, August 15th, unless oth.erwi.sa designated by contract. 

the camp telephone exchange is White Raven (717) . Any calls co you should 
be made person-to-person. The ca.mp mail!.ng address is s·hown above. If you 
come by bus, your destination is H.:u:leton or Wilkes-Barre. Let us kno~ when 
your bus will arrive and we will meet you. Will you send me a card at least 
ten (10} days before camp opening, telling me how and what time you will 
arrive? If you wish to keep your car in the parking lot during the season, 
evidence of financial responsibility must be shown and insurance qoverage 
must be $10/20,000. liability and $5,000. property damage. All time off 
will be betveen sessions. Staff is encouraged to leave camp. The camp 
ca~.not furnish transpor:ation. 

All staff members are required to bring a doctor's certificate. Please 
~ !!2S, forget £.!! bring it !!.!.S.h ~ £.!! ca.nip. 

Mr. Jeffrey Glick will be the director of Camp Daddy Allen. The camp 
telephone number is 717-443-9509. 

Please get in touch with us for any oc:her informacion you desire. Write 
us at P. 0. Box 497, Fulling Mill Road, Middletcun, Pennsylvania 17057, 
telephone 717-939-7801. 

Yours for good camping, 

Camping 

JEF/inl 
Enc: What to Brir.g to Camp 

Dh-ectional Hap 
Doctor's Certificate 
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THE EASTER SEAL SOCIETY FOR CRIPPLED CHILDRE!l AND ADULTS OF PENNSYLVAIIIA 
P.O. Box 497, Fulling Mill Road, ~ddletown, Pennsylvania 17057 

WAT TO BRL1'G TO CAMP (Staff Members) 

The folloving are essential things to bring: 

1. Ordinary camp clothing and sturdy shoes. One pair of white shorts or slacks. 
Shorts, slacks, jeans, "T" shirt or other sport shirts. Socks are desirable 
since handicapped people wear orthopedic shoes and braces. Staff should 
set an example. 

Washing machine is available at certain hours. 

We have a limited supply of "T" shirts to sell to staff members. 

2, Cold veather and rainy veather clothing. Boots and overshoes, raincoat 
or poncho. 

3. ·Extra blankets, if you need more than tvo (you will), and a 'Pillow, 
if you use one. Two blankets, pillow cases, towels, sheets, wash 
cloths, etc., are furnished by the camp. Sleeping bags are also 
useful. 

4. Flashl.ight - don't for~et thisI--bring a fairly large one - THERE IS 
NO ELECTRICITY IN THE IJUITS AT CAMPS DADDY ALIDf AND EASTER SEAL I Camps 
Lend-A-Hand and Harmony Hall have electricity, but you'll still need a 
flashlight. 

5. Bathing suit. 

6. Bring along your musice.J. instruments, books, cameras, or other hobby 
material, old records for dances (keeping in mind that there is no 
electricity in the units at CDA and CES). Please don't bring expensive 
radio~, tape recorders, etc. 

7. Old sneakers f'or swimming along vith regular sneakers. 

8. Some kind of dressier clothes for 11 fina.1 banquet." (Each camper session 
has a final party and staff usually dresses up). 

9. We have a small canteen vhere stamps and flashlight batteries, etc. are sold. 

Most of all, bring yourself f'uD. of ideas a.ii.d enthusiasm for a good season l 
We have a high goal to live up to -- this season can be our best I 
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• fl\A? '.HLL YOU GET GV.r OF BEIHG A CAHP COUHSELOR? 

You must give to get. Though yoa are aware by now that camp 
~ounseling is not a vacation, it can be an extremely happy 
'lna vort.hvhile experience. Your revurds in personal 
M.tisfuction will be hiGh, When the people in your charr,e 
say they have had a \./onderful time, you will say 111 1ve had 
'\ ironderful tine, too 11

• 

1. You will find neu interests, neW' friends, new skills. 
2. You vill gain increased ability to worlt vith people. 

ror those planning a teaching or social career, this 
is invnlurible, 

,, You ~,ill have opportunity to put theory into practice 
~nd to develop group work techniques. 

11. You will earn n small salary. (Resident comps also pay 
full caintenance). 

5. You 11ill spend n s\.ll.IlID.er out of doors -- excellent for 
your henlth. 

o. You uill have fun -- you're bound to. 

t,0(2flE WILL I LIVE"l 

In a ~a.bin or a farmhouse .•. depending on the comp, 

HOU LOilG DOES 'l'IIE JOD LAST? 

About eieht and.one half weeks. Being hired for the 
next season depends on doing a good job this summer, 

!ITRiriG COil':'RAC'i' 

If you are hired, you will be given a contract for the 
summer .. , you are morally obligated to honor this 
contract, 

liOl/ DO I GET A JOB AS A CAtlP cotnrSELOR? 

Apply in per~on or write for an application to: 
The Easter Seal Society for Crippletl Children and 
Adults of Pennsylvania 
P. O. !kl:< l197 • Fullin11 Hill Road, tU1idletoun 1 PA 17057 

JHA'l' IS A 

CAl!l' COUNSELOR 

AT All 

EASTER S -:AL CAIIP1 

CAMP DADDY ALLEcl 
l,fickory Run State ilark 
R. D. #1 
Wbi te Haven I Pcnnsyl vania 18661 

CAMP EASTER SEA rJ 

Laurel Hill State Pa.rk 
R. D. #4 
Somerset, Pennsylvania 15501 

CAl1P HARMOIIY HALL 
1500 Fulling Mill Road 
11iddletown, Pennsylvania 17057 

CA!fP LEND-A-HAHD 
R. D. #2 
Conneaut Lake, Pennsy.}/ania 16316 

"rhe Easter Seal Society for Crippled Children 
and Adults of Pennsylvania 

P, 0, Box ~97, Fulling Mill Road 
11iddleto\./n, Pennsylvania. 17057 

N 
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·.mAT rs A CNU' COUllSELOR 1 Wl!AT EXPERIEtlCE AND TRAI!IING ARE REQUIRED TO QUALIFY? 

A camp counselor is soneone \Iha leads C8I!l.pers in recreational 1. 
activities at a vacation camp, in a count~y setting. 

At least one semester of college and enrollment in 
college at the time you apply for a job, 

rs THIS ALL TIIAT IS EXPECTED OF A CAHP COUllSEJ,OU7 

By no means. It is only part of his duties. 

WHAT, TIIE.N, IS EXPECTED? 

In a RESIDErlT CAMP, he will be on the job every waking hour 
of the day. and on call at any hour of the night. If you 
are hired as a full-fledged counselor -- e,·en though this 
may be your first experience as one -- the following is 
Yho.t you uill be expected to do: 

l. Live, uork, play 1 cat and 
sleep with campers 21, hours 
a clay, 'rice off at the end 
of every session. 

3, llake friends with your 
group; lead thernj help 
thee; comfort ther=i --

2, 

4. 

Supervise a group of 
anyvhere from 3 to 5 
co.mpers, seeing that 
they make their beds, 
keep the place neat 
and clean, \/l'ite and 
mail letters home, 

I 

2. Some group participation experience with the Scouts, 
the 11Y11

, a community center, school team or club, and 
the like. 

3. Training in one or more skills and ability to lead 
groups in this activity, 

4, Courses leading to teaching or social vork degrees 
are desirable -- so is teaching experience. 

5. Experience as a camper or a junior counselor is 
preferred but not mandatory. 

HHAT PERSOl/ALITY TRAITS ARE CALLED FOR? 

1, 

2, 

3, 

5, 

A love for people and the ability to feel 
comfortable vith them, 

A strong sense of responsibility. 

The ability to stimulate and encourar,e them in 
physical nnd mental growth and in all phases of 
human relations. 

A capacity for hard work and good health. 

so that they integrate 
1/ith each other and the 
\thole cnmp. 

Look after their safety, 
personal hygiene; make 
sure they cat well and 
get plenty of rest; 
report any health 
problems at once, ! 6. 

Ability to mnke quick decisions in an emergency. 

Flexibility, initiative, resourcefulness, 
imagination, adaptability and a sense of humor. ------------------------

j, Participate with your 
group in camp activities. 

6. If qunlified, give 
special instructions 
in drnr.i.atics, arts and 
crafts, and so on. 

1, 

8, 

Infinite patience and ability to vork well ~ith 
others, 

A personal enjoyment of camping, outloor life 
and community living, 

N 
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C.uur• O.uhlr All~•n 
lti,lorr l<un SI.lit• l',llk 
11.0.111, 
Whill- 11.:iv,•n, P.:i. 

CJ11111 lla.mony HJII 

f ullini,: Mill llo.:id 
11.D. ~I 
Midclll•luwn, I'•· 

Camp!. Are Accrc-dited By The American 
Camping 

Associaiion 

C.111111 Ll·ml-A-H.11ul 
Andm•i,r ffoJd 

n.o. ~1 
Comu•.:iul hh•, PJ. 

' ICCUDIIEJ 
CJI(! 

Loe.ii Ea~tcr Seal Societies for Crippled Children and Adults par1icipate in 
rcsidcnlial camping pmgrarns by sending local people through 
campcrships. 

For Details Write: 
Direnor of Rccrca1ion and Camping 
The Easler Seal Society for Crippled 
~hildren and Adults of Pennsylvania 
P.O. Box 497 R.D. lfl 
fulling Mill Road Middletown, Pa. 17057 

CAMPING 
FOR THE DISABLED 

' • ' 

\~;\{(( 

THE EASTER SEAL SOCIETY 
FOR 

CRIPPLED CHILDREN AND ADULTS 
OF 

PENNSYLVANIA 

C 

R.D. ~ 1 FULLING MILL ROAD MIDDLETOWN, PA. 17057 
7801 TELEPHONE 717 939 



CAMP LEND-A-HAND 

Camp lend-A-Hand, jusl outside Conneaul Lake, has been planned 
10 make camping run and exciting ror the person in a wheelchair equally 
as well lo 1he disabled who arc more independent Paved paths lead 1hc 
camper lo all cabins, dining area, and to the recreation facililies. 

The colorful, large cabins accommodate eight campers with a 
scpar;ile room for rhe counselors so lhey can be nearby to lend any 
assislance that may be needed. 

One of the deligh1s of campers of all ages is the pond where the fish 
are obligingly caught, knowing they will be relurned lo 1hcir home. The 
pond, surrounded by trees, is ideal for boating and, while coast mg along, 
the campers can wa1ch the fish and turlies swim leisurely by. 

On the warm aflernoons, the campers can enjoy swimming in the 
large, sparkling clean pool, under 1he wa1chful eye of a, qualified 
swimming instruclor. Games and conlests are held to add lo the excite­
ment and each year, many campers go home, having actually learned to 
swim during their two-weeks stay. 

Playing ball, experiencing a cookout, and making ideas come alive 
in rhe crafl shop are here at Camp-lend-A-Hand_. 

In thC' cool evenings, the campers sing and tell stories around the 
campfire and are treated to the colorful sunsets as they dream of a new 
adventure for tomorrow. 

-5-

CAMP DADDY ALLEN 

Camp Daddy Allen is located in Hickory Run Slate Park, near 
White Haven, in the beautiful Pocono Mountains of Northeastern Penn­
sylvania. The tall lrees, blooming rhododendron and mJg11ilicent views. 
literally beckon the outdoors people who are handicapped, lo spend 
their camping time here. 

J\s the campers travel the macadam paths 1hrough the camp, they 
pass 1he dining hall, a spacious rustic building where the meal,; are pre­
pared and served. Then p,1s t 1he craft shop. The campers can spend many 
hours here making articles of !heir choice, with the help of the ar1s and 
crafts inslructor. Here, loo, the traditional tolem pole is made each 
year. 

And beyond are the neat, wooden cabins, arranged in units of eight, 
nestled in the trees, secluded, but only a stone's rhrow from the olher 
units. Each cluster of cabins contaim its own wash house wilh bathroom 
facilities, and a separate lodge with an imide and outside fireplace 
where sometimes 1he campers can help in preparing !heir own breaJ..fasl 
or evening dinner for an exciling cookout. 

Surrounding the camp are palhs through the woods to such in­
teresting places as the walerf alls, lhe unique ford across the brook, spots 
for camping out under the slars, and, of course, the ever-popular 
swimming pool. 

Camp Daddy Allen affords camping for the nature lover, for the 
disabled who enjoy the great outdoors and are content to have two 
weeks of fun and good living, aided by responsible counselors. 

-2-
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Camp f;1stcr Sc;1I, located in the Laurel Hill State Park, near 
Somerset, invites the disabled who truly enjoy the beauty or the moun­
taim. lo spend a two-week session here. 

The rus1k cabins, housing four to five' campers, arc nestled among 
the irees with each group of cabins cont.iining a separate lodge and 
bathroom facilities. 

Just a ~hon di<i.tancc from 1he main area is the beautiful lake with its 
s.indy beach that attracts the children and adults for a plunge inlo the 
clear water. Boating, too, is a popular sport on 1hc lake and the coun­
sclo,s m.1ke frequent excursions with the campers exploring the 
opposite b.rnk rind bubbling inlets. 

ln the main arc.i the campers find enjoyment in the craft shop, 
recreation hall and spend a happy time in the dining hall, e,1ting, singing, 
and enjoying the rnmpanionship of one another. 

Just outside the camp area arc exciting pa1hs lo explore such a~ 
Hemlock Trail. Purnp House Trail, and Lakeshore Trail, and along these 
paths arc ideal spots with shelters where groups can spend a night in the 
forest under the stars. And in the quiet of the night. after a careful wa1ch, 
deer car, be seen grating in 1hc grassy clearings. 

Camp Easter Seal provides an unforgettable camping experience to 
the young and not so young with a 1ime to see nature at its finest amJ 
make friends and renew old acquain!Jnces. 

-3-

CAMP HARMONY HALL 

Camp Harmony Hall, situ,m~d among the farmlands of Dauphin 
County, is only nine miles casl of Harrisburg, at R.D. in, Middletown. 
Origin;illy a f.um, 1hc land and buildings have been ,1ttrac1ivclv lr,m'>­
formcd inlo ,\ c.imp for people who ,\re confined to wlH!l'lth,1i1~. ·11ie 
chJrm still exists.in 1he main stone house which hous·L!s a modern in­
firmary, dining roorn and sleeping rooms for some of the staff. A rmtic 
lmlgc, with parti1ioncd rooms housing four campers in C'ach, m.i.kes life 
easier .ind more convenient fo1 the campers. In 1hc lotlgc .ire complete 
b.i.1hroom facilities and showers .. 

Just a pmh away is the pool inviting everyone for a swim, overseen 
by the counselors and a waterfront imt,uctor. farther along the 
n1.1cadam p,uh is the cr,1lt shop where new skills in making dc1..·orutions. 
trinkets and drawings for home or friends, are explored. In the same 
building is the rccrcarion rooru with games 10 suit anyone's t,lste. Out­
door games of all descriptions Jre available to the campers and partici­
pation ;ind friendly rivalry are encouraged. 

Gently sloping p,1ths reach inlo the inviting, cool woods where the 
~Vhcclchair campcr5 can enjoy a cookout or an overnight slcepout. The 
anlicipJtion and actual experiences of fishing in the farm pond nearby or 
at the creek only a few miles beyond, will never be forgotten, 

The serene atmosphere of Camp Harmony Hall, with its proximity to 
the adv,1n1ages of the city, help make camping here ideal for the 
wheelchair c,1mpcr. 

N 
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Easter(-:ieal camping allows the camper 10 live in a relaxed 
atmosphere, away from the frustrations o( the classroom or the rigors of 
the hospital. The aduh can relax, make new friends and not be con­
cerned with the bMriers of buildings and allituc.Jcs. During their stay at an 
Easier Seal camp, 1he disablcc.J can enjoy doing the things they drcaln of 
without crhicism or rebuff. 

Counselors who arc interested in 1he well-being of the campers be­
come their friends and advisor!., Professionals .direcl the camp!. and 
provide programs designed for 1he disabled. Meals are planne<l by 
die1icians and food is prepared by experienced chefs. 

Al an Easter Seal camp, each camper is an individual and the needs of 
1hc person are uppermost in 1he planning of each camp session. 

All medications are dbpensed by the nurse who is on <lu1y 24 hours a 
day at each camp and who cares for the hcalth of each person. 

The Easier Seal Society for Crippled Children and Adults of Pcnn­
~ylvania believes that all persons with handicaps regardle~s of age, creed, 
color, type of handicap, financial status or place of residence arc cnlitled 
to the ~erviccs needed for maximum development of 1heir potential as 
accepted and contributing members of society. 

C 

• l"~ 
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lliE i:ASTER S£A!, SOCIETY FOR CRIPPLED CHILDREN 1\ND ADULTS OF PENNSYLVANIA 
P.O. BOX 497, R. D. #1, FULLING MILL ROAD, MIDDLmOllN, PENNSYLVAIIIA 1705'( 

AGREEMENT made on , by and between THE EASTBR 
3F.AL SOCIETY FOR CRIPPLED CHILDREN AND .ADULTS OF PENNSYLVANIA, a. charitable 
organization having its principal office at R. D. #1, Fulling Mill Road, 
M.iddl.eto'Wll, Pennsylvania 17057 (P. O. Box 497) (hereinafter called "Employer" .I 
AiID 
(her-e~i_n_a~f~t_e_r_c_a_ll=-e~d-"'1r-Em~p~l~cry-e-e~'~-------

WH.EREAS 1 .Employer hes em.ployed Employee to perform services vi th regarCl t.0 
_&mpl.oyer 1 s camping program; and WHEREAS, Employer and Employee. desire t.o set 
forth the terms and conditions of th·e employment. NOW, THEREFORE I tbe partie~ 
hereto covenant and e.gree as follows: 

l. Employee agrees to be available at the premises, Camp __________ _ 
tventy-four hours per day, each day, du.ring the period f'rom -~-~----~­
to and including --~--~~~~~'..lllless the Camp Director shall excuse the 
Employee's absence and provided that Employee's employment shall not have been 
terminated as provided in paragraph No. 5 below. Employee sba.11 have from Thurs­
day afternoon after the last camper leaves until Sunday morning at 9:30 a.m. free 
from duties and shall not be required to be available at the premises on such 
free days. This time off shall occur at the end of' each session, or once every 
two weeks. 
2. Employee agrees to perform such duties as shall be assigned by the Camp 
Director and agrees that the Camp Director shall have the right to direct and 
control all conduct and activities of the Employee during the period of employ­
ment in the capacity of~-~~------~----· The Director or" Recreatio1. 
and Camping shal..l supervise all camp operations. 
3. Employer agrees to provide food, lodging and laundry services or facilities 
during the period of employment, except the free period as designed in paragraph 
No. L 
4. Employer agrees to pay Employee, during the period of employment, at the 
rate of$___,---,,--,,--- (less mandatory tax. deductions} for the season, consisting 
of the period from-~------~----,---' provided, however, that, irre­
spective of the fact tha.t compensation is stated on the basis of season, Employ~e 
shall be entitled only to the pro rata portion thereof, if Employee's employment 
shall have been terminated, as provided in paragraph No. 5 belo~, prior to the 
end of the season. 
5. Employer shall have the right, at any time prior to _________ to 
terminate Employee's employment for any reason, and Employee agrees that 
Employer shall have no liability hereunder except to pay Employee the pro rata 
portion of the season extending free -----,~---~--,~~--to the date of 
termination. Notice of termination of employment shall be given to Employee 
by the Director, after consultation with the Director of Recreation and Camping~ 
and such notice may be either oral or vritten. 
6. Employee agrees that the object of Employer 1 s camping program is to promote 
the vhole health of physically handicapped campers and the specialized nature 
of the camping program makes it necessary that all staff members must be avail­
able tventy-four hours per day. Employee, by execution of this contract recog­
nizes that it vill be necessa..-y from time to time, for the Camp Director to 
change assignments of duties of the Employee in order to promote the objectives 
of the camping program.. 
7. E=rployee agrees to supply, at his expense. a doctor 1 s certificate of physical 
fitness evidencing a physical examination made no more than a veek prior to the 
date of Employee's arrival at the camp. 

(over) 
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:1. Tr..-: i:.:iployer ,eserves t.he right t.o make a..11y a.lljustments ne..:~ssc,,ry • .. ht: 

the er..ergy crisis that may affect the .,.,.ell being of the campers. 

Bl' WITNESS WHEREOF 1 The parties heretc I int.e.r..d.ing to be liagally bi)l..I.11.l 

:1en1by, have executed thi$ agreemen't the date above \IY'itter:.. 

THE EASTER SEAL SOCIETY FOR ~RIPPLED 
CHILDREN il.llD ADULTS OF PENNSY~.ilF.:HA 

s,,_~cc----~-7e~-~~~---=--.,--­
Director of Recreatior. &: Camping 

By: ______ ,:--=--,---------
Camp Director 
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APPENDIX H 

DADDY ALLEN CAMPER APPLICATION AND HEALTH REPORT 
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The Easter Seal Society for Crippled Children and Adults of Penna. 
P.O. Box 497, Fulling Mill Road, R.D, #l, Middletown, Penna. 17057 
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. .... - -

DADDY ALLEN. 1;····· - ;[(' 

-~--

- •, Camp for Crippled Children & Adults~-------------~ 
Camping Dates Requested: 

___ :__- ___ :. __ CAMPER APPLICATION From:. _________ _ 
':;- .. ..,.. ... To: ________ _ 

PLEASE TYPE OR PRINT THE FOLLOWING DATA: Date: ___________ _ 
. --~•;-::e•"'f'" ··•- ·-•·· · ·• •fr"'-·"~' 

Full Name: ________________________ Age __ -_Sex ________ _ 

--~ Current Address: ------,.-,-,,-"-m-,-,-,,--------,~,-.,-"-,-, ------.-,~0-,.-,,-----cs-,-.. -,-, ---.. -,~.-,.-0~,-,-,-, ---
Date of Birth: _________ -_-_-_·,_··_·_,. ___ Educiational Level ___ ~ _____ Ungraded: _____ ~----

'..o .• ... ~• C 

.• Parents-or Legal Guardian:-----------------------------------­
Address if Different from Above:----------------------------------
Home Phone ______________________ Business Phone _______________ _ 

• • Contact the Following Person When Family Unavailable: 
Name: ____________________________ Phone: ___________ _;__ 
Address: _____________________ Relationship _____________ _ 

: . IN./e Hereby Give My/Our Consent For The Above Individual To Attend _________________ _ 
:...:_ And Also Permit You To Use My/Our Child's Name And Picture In Publicizing The Work And Program of The Easter 
:·~ Seal Society of PA And To Provide Emergency Treatment And Care And Transportation, If Ne<:essary. • ._.,._. •••• : •• - • ~ ... - _:,.f 

ji•~;~~~;u~~;-~~-~•;-~:~iT~-•-.~~,;~:-:~g:,._~:2:~~- ~- _c~ •• • ~.•.":,::; ~i~::~~;.;: · ~:· :~."-4: •••• • • ."· ,_ :~::~--~~. ~ ~:-?:£?~- . 
. _\:~n~:~;~:~;;;~::tc:}£';~;;:;.·~;:~~~~':''."'.}L,::· . -:>~~::·~ >. .- -~-'~~-·:~·;·:.;~:::","::~_'.::'.'.'.~~~:' 

g,,ature 

d.iimp Fee Will Be Paid By Authorized Signature _____________ _ 
<"NOTE: The Following Section is Designed to Help Camp Staff in Cabin Placement and Care Requirement. It is NOT Used 

};t:~ :'.~0~.i~f,;~:i~~~!~~n;e~~:: ·:'.~~~'.~ i~~;~·I ~ssistance •• '.'.t~~II Assistance' '~~:~;,:~,%~'-c~~;,,en;· ·,;.;;i~:/;; 
• .:. ~: ~~~~ :~l~.f.~?f?~~~:~•-- •. ,.::.~·-<~~~::t;~_::~~ -~•-:-••:-- • :_',.~:~: "•7 

•• 4. Group & Team Games 
·.;;: 5. Dress & Undress :-·;· :..:;:·..:":..' :..·--'·-'--·:-~~a'-'--'-------

. : 6. Attend to Appliances· __ ...:...:........:...· ·-... =~..:"..:·_;:____c ___ _ 
·.-:: 7. Feeding _ • -~~-~ 
-: a. Toileting _____ - :--;_;... ---'------

.) ~: ~~~!;~~;:~;i:~;:~nd ~~. ~~Com~::~Board So~:~=~ Signs & Jest~·::. ~~~l;~://L,~~~~;;{.~ 

.12. Gan Camper - Read ___ •. Write____ _ •• ,, .. , : .• -~·:;.---::.:;._. -~_;_"":'~'.;~~--.::.._~;.:? ~----~·:.:·;-:_-:_~:~;:~7- ~--~:_;?:_::;< 
':.13. Special Interests & Needs ~..,. -~ 'L,. ;-~-.-: -~ ,""·'' :-:..;..,~:.--.'="-:.,.,-. ~ 

• 14. Weight o"f Camper _____ With Braces __ -''------- ------~·-~,~ .,..,~ ,._·:-.,,.;~-... :··1----..::. ... -~~ ..... -:;:....:.~·,.,.:-•_··.-. 
}~: ?_~es Camper Have Any Special Requests for Cabin Assignment or Cab!n Mates ·- • .- • ::::_'.~ --~-------_-::~~'.~ -~-~:--~=:_··~ :;~~-~= ,'. ,_·:_ 

"scf.fic;c.:~w,'J:K{f[SPECIAL" MEO/CATION IN SUFFICIENT AMOUNTS AND LABELED MUST ':/,ii/7-fle;t(/J'fi.!f~rf;_ 
i'7f'J.0.:'£,;!_',f}~;__ACCDMPANY CAMPEIJ, WITH_ UP-TO:DATE INSTRUCTION FCJR ME_DICAT/ON ,::.f.i1:);;;;_t:'.;-jei:f., 
:_:."i!';C.,,-1,J.i.SPECIAL EQUIPMENT MUST ACCOMPANY CAMPER - BRACES, WHEELCHAIR, SPECIAL .:c;;•,;&:i!,jJ;; 
:~~-}~t_~~~~'EI~.::~~':f.?St:EaU/PM~NT, _f/EARING AID AND GLASSES :-~}f]!}~'.t~:f-6-:_~iW.\~ 
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The Eas'rer Seal Society for Crippled Children and Adults af Penna. 
• P.O. Box 497, Fulling Mill Road, R.D. #1, Middletown, Penna. 17057 

Camp far Crippled Children & Adults 
DADDY ALLEN 

-·- HEALTH REPORT 

Please type or print the following data before visiting physician: 
Name: -~-~-----------------------------Age ___ Sex _____ _ 
Address: ---~<"•"s=mc,s.,c1--------,tsa,c,_=,c, ------------,,•ca,.c,ic-----,,,,.c,c,,a1-----,,l',,c,,c",c,c,c1 ----a·• ~• 

.,,._, -- .. ,..,, ........ ,,•-•y ,.,.. '., .• _,_ ._.-~ Full Diagnosis: _________________________________________ _ 
The Medical and Health Problems Requiring Special. Attention Are: . 1. ___ c.__.:._..c_ _ _c_ _______________________________ ,_-____________ _ 

2---------"--------~----------------------3. _________________________________________ _ 
Allergies: • Immunizations: (Vaccine or Disease) Foods _________________ _ Measles _________ Mumps _________ _ 

Drugs ____________________ _ Polio Diptheria ________ _ 

Other __ ~---------------- Whooping Coug,,~----------------
List Childhood Diseases:--------------------------------------
Are Seizures Present? ____________ What Type? _______ How Frequently? ________ _ 

-. 
Restrictions in Camping & Daily Living Activities: .... ', .· -: • 

~ 1. -------"---'---''----~'--------------------··_-_-_-_·-_·-________ ,_ __________ _ 

'2--------~----------------------------­,3·------~------------------------------Are There,Any Existing Emotional or Behavior Prob~em!? ________________________ _ 

Medication Needed; =-~:- • ""'f;:..·.__ •--Specific Name: --~ --: _Dosage: 

· -3;:~~i~~'~t::~:~·-··_' _._, _· ---------
~~i:~~!~~~~

1
~ust·;-:~:m"pie~ed-~~-~~e~asework~~;·;~;~;er: Therapist: • _:_~; _.~ -~-

·.: Times Given: 

-~pecial Ha__~~l~~-~~-~~e_cautions: ________ ··------------------.,-,-,-------

- Explain Schedule or Use of Any Adaptive Equipment=----------~--~----------~-

-~ Braces: --'---.,,a0s.,c.1-----~-------------, ••• .,c,c,a1---------------,,8a,c,c,a1------
._,_ -::,.a-:•·~,~;::',~-.,,.-·-. • ';. :;-:.. - -

:.Description of Only Necessary Exercises:~--·-"_"_-_,_-_,_,._,_· ______ ·._-_._-_·_·_-_-_-_-_________________ _ 
• (Use Back of Page If Necessary) 

Date • (Signed) ____ ===~=====-----
(caseworker, Teac;ne,, Tneraplsl) 

his Section Must Be Completed by Physicia_n WhO Ha~ Seen This _Camper: ... ;; ~;_·,;;-;\.'._:·_:_,~~-:;--:;; ;-::·-~·-.::£~,_-:::' - ·­
. This camper.was seen by me on -~- • .... _ • __ ...,._., -r-.- ··,,.-c-;,~:s: ,,>--•,_ • _;_ · ' • ~- -~_-"'<:-.\~-.:--~\'"t:.~.;: ~;T; th8 Best of ~Y knoW!edge the 
>"above information is accurate. Tliis-CalTIPer fS f.ree_ from any contagioUs or infectious·dis~ases. -~ .,:U: .. i::(::o.-t:::>t;:;t:~.,::·.r~:-; • 

_:;~d~~ti~~-~;. H~a~h~ ~-/~~al· 6o~~er~s-~~e' :-~., ·-;~:.~~~-\~::, _ ;~;-~~:.~i~:!--~~l< :'~~~-·.:~.:~:_:~;i,~h:~~:_ ·.i~1~:-,;.~~~;~~.:;~~:;~- .;~ 
'.""-~ - ,Jr"'>:,.',t~,-. '''..' •-,-;._;. ,•.,~ •• •:..-"~,,;;_ • ,f',--S:-,-,,_;:::,;','- '-"°'••''' ••-:--:;'\.. •- •.•-::.. -•;:-_~'7--•,~:;" ->s-L -~-•-•'••,-----'-;}_, ~:.~• 

_...:::'..::;::·--~--• ·.~ ;---,_-_-.,-.= -:_. --- . ::-,:.•_ - '. -• •' - ,-:•'" .-_~- • c,;....,.· ·:. 

.. ,.;;.,,:~ _ ..... ~.~~~~;.C',.'";",-,";;,,..;::+ ••~;•---=-•~..:;",:'; •-:,;:.;-•0,2'·;;·•'..C"~-•:•-:;:;,-,:';;·•:~::.:....,_•~•--•-•• • .'._: ,:•• •• :: •-~• - • -~ • • ,-•••·-; ._., . ..; - • •·a•-~ 



263 

APPENDIX I 

CORRESPONDENCE BETWEEN EASTER SEALS AND STATE OF PENNSYLVANIA 



The Easter Saal Society 

For Cripp/ad Children and Adults o/ Pennsylvania 

P. 0. Box 497. R. D. #1. Fulling Mill Road. Middletown, Pa. 17057 

(717) 93£,-7801 

MEMORANDUM 

DATE: August 18, 1980 

TO: William. C. Farrey, D.:partment of Environmental Resources 

FROM: Jeanne E. Feeley, Director of Recreation and Camping 

SUBJECT: Priority or Repe.irs - Carnp Daddy Allen 
Hick\·,ry Run State Park 

I. Woodwork 
A. All buildint!S that need repairs 

1. ramps 
2. rails 
3. steps 
4. fl.oars & roo fs 
5. mini-romps on Uovr thresholds 
6·. Arts &: Crafts building - another rwnp and railing on the porch 
7. all wooden buildings made accessible to 'Jheelchairs 

B. Infirmary 
Redesign treatment c.:enter to P."r. room - add porch to P.T. room -
make bathrooms accessible 

C. Garage - repairs to doors and hinges 

II. Erosion Control 
A. Unit II Lodge W'a.ter off hill rwming into fireplace porch area 

B. Wash-house Unit II - mud siid~s 

C. Main Rec Hall 
l. offke 
2. parking lot - Dining Hall net=ds pt:t.ved and Yidened 
3. Yashed out paths (all ov~r ~a.mp) 
4. hill to Weaver Field 
5. Deadman 1 s Corner between Arts & Crafts building and Dining Ha-1 
6. pave W'heelchair path rrom camp entrance to Dining Hall 
7. grade office road to infir~ary 
8. SW'itchback sidewu.lks from Bbuwerhuuse to Dining Hall. 
9. s ..... itchback sidewalks from Diniug Hall to Rec Hall 

10. sidewalk from Rec Hall to Nature Center 

III. New vell or storage reservoir and septic syz~em/field to handle water 

Affiliated With The Nolio"o/ Eo,,e, Seal Sod~ty for Crippled Children ond Adults 
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Page 'I'vo 
William C. Farrey 
August 18 1 l.98O 

Priority of Repairs - Camp Daddy Allen, Hickory Run State Park (cont'd) 

IV. Shoverhouse Renovation 
a. knock out staff shavers 
b. l. additional toilet (2011 high at seat} in both male and female shavers 
c. enclose dressing areas 
d. paved gravel vith permanent ramps to male aod female showerhouse. 
e. another storage closet vhere female· staff shover is located 
r. tile showerroom floors vith better drains 
g. lover toilet seats 
h. construction of flat open grassy area by shoverhous~ 

V. Dining Hall 
a. relocate ramp to main doors - vider Land larger platform at far side 

door 
b. construct nev bathroom,vith 2 seats outside Dining Hall 

VI. All toilets made accessible in unit vash house 
a. install curtains and make larger 
b. vashroom hardware made adaptable for disabled 
c. water fountains ma~e accessible for wheelchair individuals 

VII. Install lights in unit lodge and vash house 
a. future capital improvement - attach wash house to unit lodge 

VIIA. Clear vista at vespers 
Open om: cU'i!!l in each unit 
Open area between office and shoverhouse 

VIII. Pave paths from each unit lod~e to all cabins in each unit. 

IX. Repave all paved paths taking out heaves and videning paths - switch-
backs on steep hills. 

X. Sidewalk on sides of access road all the way around camp. 

XI. New logs at council fire and vespers 

XII. Have benches with backs 

XIII. Dressing and toilet facility at swimming pool 

XIV. Widen all doorvays to 36" 
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APPENDIX J 

PRE-CAMP MATERIALS AND SCHEDULES 



fRIOAY ,JUNE 20 

1980 PRE.:_CAMP A? DADDY ALLEN 

S~!Q'!!_OAY__, JUNE 21 

7:00 RISE & SHINE 7;00 RISE & SHINE 

COOK OUT BREAKFAST 7;30 Breakfast 

8:30EMERG. PROCEDURES 8:30 Unit set-up: make 
?eds. Staff quarters -natural, missing persons, 

~ccidents. 
-i...ommunication skills 
-Mental retardation 

12:30 LUNCH-EATING /w 
ADAPTATIONS 

10:00 FIRST SUNDAY 
Typical questions 
Registration pro­
cedure 
White Winging Paths 

12:00 LUNCH-PICINIC 

_ SUNDAY.1 _ JUNE 02c=2~--

8; 00-9; 00 Continental 
Royale 

9:00-11:30 ODDS & ENDS 
Color coding 
Cabin Tags 

11:30 

1:00 

BRUNCH 

Camper Registration 

1:45 Discussion w/Gayle 

2:45 PROCEDURES 
-laundry 
-showering 

CREATION & IMAGINATION 
TIME 

-office 
-excursions 
-cook-outs 

Typical day/week@ CDA 

5:30 DINNER 

7:00 Group Problem 
Solving 
Decision t•k,'cing 
Camp Committees 
Unit Assignments 
Medical Forms 
Cabinization 
Evaluation 

TELL ME WHY 

4:00-10:00 STAFF R&R 

11:00 TAPS 
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TUESDAY, JUNE 17 

MORNING: 
Staff Arrival 
Unit 4 
-settle in 
-clean U4, then U3,S,2 

12: 30 LONCH 

AFTERNOON: 
Continue cleaning 
units 

4:30 Clean up;·personal 
tiJne 

5:30 DINNER 

EVENING: 

6:45 WELCOME 
-Health & safety 
-Acquainting 
Delbequi 

:'self description 
-Research project 
_Staff Manual 

10:45 Evaluation 

ll:00 TELL ME WHY 

1980 PRE-CA.'tP AT DADDY ALLEN 

WEDNESDAY, JUNE 18 

7:00 RISE & SHINE 

7:30 Breakfast 
-Personal goals 

THURSDAY, JUNE 19 

7:00 RI.SE & SHINE 

7:30 Breakfast 

-Dining room procedureB:30-10:30 Activity center 

8:30-10:30 Walk camp 
-Role play 
-Inanimate objects 

set-up 

10:30-12:30 Touring c 
Ranger Rice 

10:30-12:30 Unit set-up 12:30 LUNCH 
(mattresses, blankets, 
sheets) l:45-5:30 Nurses' Discussion 

-Shower house 
-Nature Center 
-Rec Hall 
-A & C 

12:30 LUNCH 

2:00 OUTDOOR ED.WKSHP 
(also activi~y area 
set-up) 

5:30 DtNNER 

7:00 PHILOSOPHY 
Rules & Regulations 
General info 
Values Awareness 
Evaluate 

_'.rELL ME WHY 
TAPS' 

EVENING: 

-Hap 1 s Easter Seal 
Philosophy 

-Lutts & Mipps 
-Macaroni @ Midni,,. .. t 
-Evaluation 

CAMPING UNDER THE STARS 
(OR CLOUDS) 
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WORKSHOP FOR PENNSYLVANIA EASTER SEALS SOCIETY, CAMP DADDY ALLEN 
HICKORY RUN STATE PARK 

1:00 - 1:15 

1:15 - 1:30 

1:30 - 2:30 

2:45 - 3:30 

3:30 - 4:30 

4:30 - 5:00 

June 18 1 1980 

ACTIVITY 

Introduction 

Pr'oj ect TORCH Initiative Tasks 
- Hula Hoopet= 

- Lap Sit 

Acclimatization 
- Prickly Tickly 
- Grokking 
- Micro-Trails 

OBIS 
Invent-An-Animal, Adaptation 

Nolde Field Learning Experience 
- Stream Study 

Program Logistics and Feedback Session 
- Activity Package 
- Scheduling 
- Reporting 
- Evaluation. Instruments 

INSTRUCTIONAL STAFF 

Jeffrey Weaver EIT 
Mary Jo Gibson EIT 
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DEVELOPMENTAL DISABILITIES WORKSHOP GENERAL FORJ-IAT 

PURPOSE: 

These workshops will have a two-fold purpose. The first is to provide 
state park Envirorunencal Intetpretation Technicians with background knO'Jledge 
pertaining to developmentally disabled persons. The sessions will develop 
the knowledge, skills and competen~ies necessary to conduct a successful 
environmental education and interpretive program with developmentally disabled 
individuals in a state park setting. 

The second purpose of these workshops is to expose developmentally dis­
abled-serving agency personnel to environmental learning activities that can 
be used in a state park setting. These agency staff members will gain know­
ledge in environmental concepts and learn the techniques needed to facilitate 
environmental education and interpretive activities. 

OBJECTIVES: 

Upon completion of these workshops, EITs will: 

1. List three physical traits for each of the foliowing disabilities: 
mental retardation, cerebral palsy and one learning disability, 

2. List three mental traits for each uf the following disabilities: 
mental retardation, cerebral palsy and one l~arning disability, 

J. Lise three social traits for each of the followinS .disabilities: 
mental recardacJ.on, cerebral pah1y anc.! one learning disability,. 

4. Explain, in writing, how a person who has each of the following 
disabilic;es, mental retardation, c~rebral palsy and a learning 
disability, would react to a given situation, 

Upon complecion of these workshops, the a~~ncy staff will: 

1. Demonstrate significantly an increase in environmental awareness. 

2. Develop the ability to execut.e a va"Ciety of envir4'.lmental learning 
activities utilizing the sensory and discovery approach to the out­
of-doors. 

3. Participate in at least two environmental learning activities. 
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Dress should be casual and appropriate for the weather sirice activities 
will occur outdoors. Be prepared to get damp and dirty_, as activities require 
total participation. 

The following briefly describes the activity offerings: 

Participants will be involved in the application of a sensory approach co 
discove•y of the immediate environment. 

Outdoor Biological Instructional Strategies (OBIS) 

Participants investigate the interrelationships and interactions of plants, 
animals and th~ physical environmenc. These active, first-hand experiences form 
the basis far the und~ratanding of basic biological relationships. 

Project TORCH 

These materials provide activities broken down into the follCU"ing areas 
for easy use: motur skills, learning skills, communication skills and social 
skills. 

Project EXPLORE 

Activities in this area are divided into arts and crafts, sports, games, 
physical development,and nature study and development. These activities are 
task analyzed and broken down into simple steps. 

Nolde Forest Field Learning Experiences 

Participants are involved in experiencing their environment utilizing a 
sensory, discovery approach to learning, 
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HISTORY OF HICKORY RUN STATE PARK 

Hickory Run State Park is located in the western foothills of the Pocono 
Mountains. Comprising an area of approximately 15,500 acres, it originally 
was part of an immense tract of land which by treaty was acquired by the 
Commonwealth of Pennsylvania from the Indians. 

During the period between 1790 and 1835 the state parcelled this land to 
private indiViduals in tracts, usually of about 400 acres, for the mere fee 
required for surveys and registrations. 

Tracts so parcelled were known as warrants and are shown as such on the 
oldest maps. 

Frequently an individual who secured a warrant, which really was an option 
to buy, failed to obtain a patent, which was a final deed conveying title to 
the tract. 

In passing it is interesting to note that the names of men whose deeds 
have become part of our Nation's early history, such as Stephen Decatur, 
naval hero, and Robert Morris, banker during the Revolutionary period, are 
included in the list of warrantees shown on early maps of the Hickorf Run State 
Park Area. As the years went by tit~e to the warrant tracts passed from 
owner to owner and the tracts were divided and sub-divided until the period 
immediately prior to the Civil War, when with improved transportation facilities, 
notably the construction of the Lehigh Canal giving cheap and easy access to 
the Philadelphia and New York markets, came the realization of the coromerical 
value of the heavy stands of virgin white pine and hemlock which covered these 
tracts. With this realization there followed the formation of lumbering companies 
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which proceeded to purchase all available land to inaugurate lumbering operations thereon 
For approximately forty years these operations prospered. Small villages 
sprang up and thrived, saw mills dotted the streams, and roads, some of which 
at first had been mere logging trails, were constructed. One of these roads, 
known as Stage Trail, actually was a part of the main stage route from 
Philadelphia and Bethlehem into the Susquehanna Valley at Wilkes-Barre. On 
this trail lay the little village of Saylorsville with its homes, church; 
store and sawni.ll. 

At or near the junction of the two streams known as Hickory Run and 
Sand Spring RWl the village of Hickory Run was established, which in addition 
to its homes, store, combination church and school, its blacksmith shop 
and a sawmill, also boasted a post-office. About the turn of the century came 
the termination of the lumbering industry in this area. Villages were gradually 
abandoned, properties decreased in value and ultimately were sold for taxes. 
Today nothing but several obsecure foundations mark the site of the village 
of Saylorville. In what is now used as the Park administration area stand 
three buildings which were part of Hicko.ry Run village. One, now called the 
Manor House, formerly was the home of Issac Gould, a lumber operator in this region. 
From this Gould family came the fabulous Jay Gould, famous financier and a pioneer 
in American railroad development. The second building, formerly a residence, is 
now used as the Park Office. The combination church and school is the third 
build~ng. 
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In 1912, General Harry C. Trexler, a cement mariufacturer of Allentown, Pa. 
acquired a large tract of land in what is now the Park area. Subsequently at 
tax sales General. Trexler added to his holdings until he had acquired approximately 
20,000 acres. During his ownership Sand Spring Run was made a veritable 
fisherman's paradise. Thirty-five hundred acres of woodland were s~t aside as 
a game refuge and deer were imported, sometimes by the carload, and given 
an opportunity to propagate in the shelter and safety of the refuge. To his 
foresight must credit be given for making Carbon County one of the best deer 
hunting localities in the State of Permsylvania today. 

Following General Trexler•s death in 1922 his executors in the process of 
settling his estate disposed of 15,000 acres of his holdings to the Federal 
Government. In December., 1935, the National Park Service of the United States 
Department of the Interior, initiated work on the recreational development of 
this large tract, into what was designated as a Recreational Demonstration area, 
an area in which large numbers of people could find healthy- outdoor activity and 
recreation at little personal cost. For the initial phases. of the work, funds 
were provided from E.R.A. appropriations, supplemented later by funds from CCC 
appropriations . 

Roads and bridges were constructed- or reptlred, trail side shelters of 
the Adirondack type constructed for overnight hikers, a stream improvement 

273 

program inaugurated, da.Ilis improved, undesirable structures razed, a comprehensive 
system of truck trails was constructed primarily to provide access to remote and other­
wise inacessible areas in the ·event-of forest fires and secondarily for use 
as hiking trails, a fire hazard reduction program deVeloped and instituted, 
and two organized camps built for ·the use of Organized groups having planned 
camping programs and whose main support is derived from public contributions. 

From approximately April 15th to October 15th the facilities of these 
camps are made available to non-profit organized youth groups of high school 
age or under with adequate leadership. Fees for short term group camping are 
set forth and ·noted on the application. These camps are divided one into five 
units, the other into four. A unit comprises six sleeping cabins accommodating 
four people each, and two accominodating two people each, together with a wash 
house having all sanitary- conveniences and a unit lodge for group social 
activities. In addition, in both camps there is an administration· unit 
consi9ting of the following ten buildings, a dinning hall, recreation hall, 
staff quarters, helps' quarters, garage, nature lore building, infirma..-y, 
era.ft shop, camp office and central wash house. 

In February 1946, the Federal Government transferred .title of the Hickory 
Run tract to the Commonwealth of Pennsylvania which had cooperated with the 
United States Department of the Interior practically from the inception of the 
park development program, and the Commonwealth promptly initiated and pursued 
a program wh:Lch today bas placed Hickory Run State Park among the finest and 
most attractive recreational areas in the State. 
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Approximately seven and one-ha.l.f miles of new roads have been 
constructed providing ready access to Boulder Field and other scenic areas 
in the Park. Picnicking facilities have been provided in the Sand Spring 
day use area, an area consisting of approDm.ately one hundred acres. Located 
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in this area is an eleven acre dam completed in 1950, in which the sld.lled swimmer 
may swim in clear, cool and constantly fresh mountain water. Even the smallest 
child will find ample room to wade safely. To picnickers, latrines and pure 
drinld..ng water are available. Also found in this area are three large parldng 
lots, a 30,000 gallon water tank, a pump house, appro:d..mately 4000 feet of water 
line, 20 drinking f9untains, one concession, picnic tables, fire places, a 
first aid station and stockade dressing rooms. 

For the use of those who prefer tent camping or vacationing in trailers, 
381 campsites are located in the Sand Spring Camping grounds. In this camping 
area are necessary facilities, hot and cold running water, a concession stand 
from which ice cream, cigarettes, and the more common supplies may be 
purchased. 

Practically all form of wild life are found in the park. Deer are 
particularly numerous, bear are seeri occasionally and grouse, rabbit, fox, 
raccoon, possum all may be found in the Park. Among the attractions 
enjoyed be Park visitors are Saylorsville Falls, Hawk Run and the Boulder 
Field, a National Natural Landmark. 

Boulder Field, a National Natural Landmark, consistsof boulders varying 
in sizes up to several tons each and- covers an area of thirty or more acres; 
exciting the interest of all. Probably of periglacial origin, geologists find it 
particulary intriguing. 



MENTALLY RETARIJED PERSONS: 200 YEARS IN AMERICA 

Attitudes of Americans toward mentally retarded persons have flucuated 
considerably during the 200 years of our country's existence. Beginning with 
the earliest years, attituded have changed back and forth from ignoran~ to 
supportive to protective to apprehensive. Because attitude~ toward mentally 
retarded children and adults have generally been relatively consistent with 
one another, thd'phrase mentally retarded person'will be used throughout this 
discussion. 

It is difficult to find information concerning the atti"tudes of colonial 
1>.rnericans and the earliest fathers of our Republic toward mentally handicapp~f 
persons. According to Wolfensberger, in colonial America, handicaps were loo.<ed 
upon as the consequence of a stern providence meeting out judgment for 
wickedness (1969 p.79) .Deutsch (1938) writes that some mentally retarded 
citizens remained at home, some wandered about the countryside and some 
went to jails where they were not treated particularly well. He also de­
scribes a colonial practice of having private citizens charged with leepi~g 
retarded citizens in their homes at the public's expense. 

Although the stern judgment of handicapped people described by 
Wolfensberger were no doubt true in some cases, the prevailing attitude 
toward retarded 0~~21ens seems most accurately described by Kote(l971) as 
ignorance. Host mildly and moderately retarded individuals probably fit 
quite easily into an early, agarian American society that was primarily un­
trained and unschooled. Crissey (1975) supports this position: 
"In an almost wholly group we now label 'educable retarded' no doubt ::,.,as 
indistinguishable (p.800). The intellectual demands of our pre­
industrial society were minimal and consequently, mental handicaps were 
minimal as well. 

The first indication of a general awareness of mental retardation was 
in 1845 wh_en Dr, Amariah Brigham was most certainly influenced,. as were most 
people in those years, by the famous work of Itard in France with "The 
Wild Boy of Aveyron" {1801). Itards pioneering efforts at training this 
apparently retarded child aroused the interest .of many professionals in 
training those with limited capacity. Responding to these forces and to the 
fact that the 1845 New York State census had found "al::lr.,1:.t 1600 "idiots" 
in the state. Brigham wrote, "We are of the opinion that much may be 
done for their improvment and comfort;that many, instead of being a burden 
and expense to the community, may be so improved as to engage in useful 
employments and to Support themselves; and also participate in the enjoymunts 
of society." (Deutsch, 1938,p.341) 

Brigham's remarks foreshadowed the tre'jid that would prevail for the 
next 25 years in the United States. Under the leadership of Samuel Howe, 
who believed that training mentally handicapped persons was a public_ 
responsibility, and Edouard Seguin, Itard's student, 1850 marked the beginning 
of the resident.ta! school designed to ec:·,dp all mentally retarded citizens 
with the skills needed to integrate themselves into so~iety. The 100 years 
beginning the residential schCol in South Boston is well documented by 
numerous excellent historical Suntii\aries, however, for those not familiar 
with these words, a brief review will follow. 
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The director of the residential training program in South BORt.on, 
Edouard Seguin, had brought two very important things ~o thi~ country from 
his native Europe. one was a technique caJJ_cd the physiological method. 
This technique had been adapted from traJ.ning programs for the deaf (and 
dumb) by Itard, for use ·with his famous boy from Aveyron.- The physio-
logical me.thod emphasized intensive ~ensory training utilizing many printciples 
of the method currently called behavoir modification. In addition, the 
programs of Doman, Delacado, Kephart and Frostig were foreshadowed in 
Sequin's physiological method {Grissey, 1975). Along_ with this technique, 
Seguin also brought with him a capacity to lead and excite. He became 
the first president of the American Association on Mental Deficiency and 
a larger nUillber of residential training programs were developed along 
his model. New residential training pra,..,rarns followed the model 
established by Seguin in New York (1851), Pennsylvania (1852) and Ohio (1857). 
By 1890, 14 states had seperate mental retardation facilities (Kott,1971), 
all operating on systems sirniliar to Seguin's. 

The goals of the mid-19th century training centers were quite noble 
and ambitious. This was a period of "unrestrained optimism" (Kott,1971, 
p.26). The prevailing attitude was that with training and education all 
mentally retarded persons could be returned to the community. Although 
it was acknowledged that some were untrainable, this was believed to 
represent an ext_rernely small percentage who were only untrainable because 
they had not been reached early enough. The therapeutic goal cf th€se 
early institutions is underscored by the fact that those who thought 
to be untrainable were not admitted. 

Not only were the goals of these residential training schools different 
from most of the institutions that foll-:,;;!$ed, but so was the general lay-
out and setting. First of all, these institutions were rather small, with 
from 150-200 children, so that the children could be well known to the 
staff, thoroughly diagnosed, and the proper education devised (Grissey, 
1975, p.802). They were located in"the very hearts of the community" 
(Wolfensberger, 1969, p.92). Instead of ignoring these residential programs, 
legislators seemed inclined to watch them closely in order to monitor 
their progress. Not only were these programs located in the community, 
but their activities directly related to those of the community. The 
overall plan was for the child to stay at home during the early years 
with the parents receiving suggestions and consultation from the 
institution. Later special training of speci~ic skills took place in the 
institution after which the retarded individual returned to the community 
where he/she would be able to function as a responsible member. 

~nfortunately, the enthusiasm and optisism generated by Seguin and 
his followers were short-lived. As early as 1869, reservations were 
expressed by some of Seguin' s staunchest advocates, "the degree and 
extent for the education for the idiot may not have been as great as was 
first predicted" (Haskell, 1944, p. 111). These early doubts increased·and 
finally dev~loped into widespread disappointment as expressed in 1902 by 
Dr. Martin Barr of the Elwyn School in Penna. "Wi.thout formal expression 
emanating from our association as a body there is yet, I believe, a 
concensus that abandons the hope long cherished of a return of the imbecile 
to the world" (1967 ,p.101), 

276 



3 

The main reason for the discouragement appears to be because the 
initial claims of Seguin and the environmentalis-ts were a bit too strong nad 
unrealistic. Consequently, they were quickly proven to be unfounded. The 
wave of disappointment and discouragement resulted from expectations that 
had been raised yet unfulfilled. Professionals had been told that their 
hard work would be rewarded by the return of their clients to the community. 
What they found instead was that "a very small propurtion of the feebleminded 
could be returned to the commUl:li ty, even after years of training on a 
self-supporting basis (Davis, 1923, p. 35). 

Several other factors accelerated the changes that were occurring. 
The Seguin programs had established for the first time that the state 
would assume some of the responsibility ~ell almost totally on the families. 
Consequently, when Seguin and his followers were unable to deliver on 
their promise to teach these citizens to function independently in 
Society, many parents demanded that the residential training schools 
continue to maintain their mentally retarded children indefinitely. 
This resulted in increasingly larger institutions, a development that 
was necessitated by financial agen~ies. 

As a result of the perceived failure of the residential training 
school program, the entire-complexion of our country's mental retardation 
services began to change.• ,The residential training centers slowly 
became places of refllge f~ mentally retarded people who were now thought 
to be unable to live in mOdern society; "Institutions have changed 
their character, largely to furnish a permanent residence with congenital 
surrounding for these unfortunates' {Wolfenbarger, 1969 ,p. 96) . 

These changing circumstances created a new role for the institutuins 
of the late 19 century. They became places of refuge, designed to 
protect instead of train mentally retarded citizens. Regrettable though, 
this new emphasis on protection may seem todci.

0

y, this was nothing in 
comparison to what was to follow. This period of protective isolation was 
only the 'lull before the storm'. Several factors in the early 20th 
centruy would plunge most mentally retarded citizens into a nightmare 
of frightning proportions. 

Most historians ar;_ree that two factors helped trigger what is now 
referred to as the "alarmist stage". The first was the 'rediscovery of the 
Mendelian Laws of Heredity, and the new emphasis that was placed on 
heredity and genetics. While Seguin had stressed parental and accidental 
causes of mental retardation, the emphasis around 1900 shifted to 
heredity as the major factor producing mental retardation. As Goddard 
stated in 1912, "Feeblemili.dedness is hereditary and transmitted as 
surely as any other .character" (Wolfenberger, 1969,p.103). 

As if the evidence for the hereditary basis for mental retardation 
wasn't enough to worsen the plight of most mentally retarded persons by 
suggestion that mental retardation was immutable, the family studies re­
vealed that families with a high incidence of mental retardation also 
committed many crimes. This was probably the single piece of evidence 
that most alsrmed the populace during this period. 

A second trigger for this alarmist period was the development of 
intelligence tests. The arri•ral of the IQ reinforced the assumption that 
intelligence was immutable. Intelligence tests also t::£ldl.! possible the 
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first large scale testing for the general population which iden~if.ied large 
mentally :c-etarded persons who had previously be'<!ft undetected. This new 
finding along with the coacerns that the eugenic scudies of Dugdale and 
Tredgold had elicited, pushed a nervous society beyond its limits. 
During this period it was not only learned that mentally retarlded families 
were the source of most crime and degeneracy; but, in addition, the IQ 
data suggested that there were many more of those mentally retarded 
"criminals" that had previously been realized. 

The ugly mood of the alarmist period can best be captured by the 
following quotations of professionals who were probably more positively 
inclined toward mentally retarded citizens than the average citizens; Butlar 
in 1907, "while there are many anti-social forces, I believe none demands 
more earnest thought, more irranediate action than this. Feeble-minded-
ness produces more pauperism, degeneracy and crime than any other force." 
(Wolfenberger, 1969, p. 102) Goddard in 1915, "For many generations 
we have recognized and pitied the idiot. Of late we have recognized a 
higher type of defective, the moron, and have discovered that he is a 
burden: that he is a menace to society and civilization; that he is 
responsible to a large degree for many, if not all of our social 
problems" (Wolftf°nberger, 1969, p. 106). 

The concerns raised during the alarmist period led to two suggested 
solutions to the problem of mental retardation: sterilization and segreg­
ation as outlined by Sarr of the Elwyn School, "One cannot fail to recognize 
the necessity for the enforcement of measures which experience has 
demonstrated as absolutely needful steps toward prevention, viz: The 
seperation, sequestration and asexualization of degenerates ... " 
(Wolfenberger, 1969, p.106). In 1907 Indians passed the country's first 
sterilization Law and many other states followed closely. Separation was 
accomplished by institutionalization. The institutional movement had now 
come full cycle. Originally begun by Seguin to prepare mentally retarded 
citizens for society, institutions were now being used to keep them away 
from society permanently. 

Fortunately, the policies of sterilization and total separation soon 
proved unworkable and were discontinued. 

The failure of the separation policies were due to several factors. 
First, many parents objected to institutionalizing their mentally retarded 
children and the courts are seldom willing to utilize even existing 
comrnittment laws without the consent of the parents except in extreme 
cases (Wolfenberger, 1969, p.123). Second, financial considerations 
began to enter into decision making when it became apparent that institu~ 
tionalization was not as inexpensive ;fs'·wast::once believed. To instit'C.­
tionalize all c:.cr:,t.:llly retarded citizens would have greatly ~ncreased 
costs.- Third, new data began to reveal that IQ was often extremely 
difficult ta identify mildly retarded persons. Finally, new data also 
revealed that the relationship between meJ').t.a:lf retardatioru:and crime ·was not 
as strong as was once believed. We have begun to recognize the fact that 
there are good morons and bad morons (Murdoch, 1917, p. 411_. 

*Cost of a resident of Pennhurst was ~ecently quoted at $36,000.00. 
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The failure of sterilization and separation, along with the new daU\ 
on IQ and crime led to s'till another change in attituMs~ "the pc1idulurn 
had gone t.-oo far and is coming back" (Murdoch, 1917 p. 41). The end qj 
the horrors of WWI alSQ tnarked the end of the alarmist period. This • 
does not mean that the postWWI period 
ushered in a return to the enthusiasm and optisism of the lBSO's. The 
depression and hard times that followed would ha,:ze preluded that , even 
if our leaders had been so inclined. However, during the post-war period 
this overwhelming fear of mentally retarded persons were still mostly 
ignored in their institutions, the worst was behind them. 

The stagnant period between the wafs was followed by renewed interest 
in mentally retarded citizens following ~~iII. Perhaps this revived interest 
occurred because of America's collective revulsion at the Nazi's mass 
slaughter of mentally retarded citizens in Germany. It might also have 
been part of the post WWII interest in the biological and social sciences. 
But, whatever the source of the renewed interest, it was undoubtfully 
intensified by the rise of a parents' organization. The National 
Association for Retarded Children (NARC) which advocated for mentally retard­
ed Citizens and has since become one of the most effective citizen 
advocacy groups in the world (Lippman, 1972) . 

As a result of these and perhaps other factors as well, programs for 
mentally retarded pe.::-sons beg_an to spring up again. One of the first 
projects of the NARC was to establish day care centers for retarded child­
ren so that parents who wanted to maintain their children at home could have 
some relief and support, In 1957, Delaware passed the country's first 
legislative estabtishing state-supported centers for mentally retarded 
persons. In the early 196O's, Pres. John F. Kennedy's keen interest in 
cival liberties in general and mentally retarded citizens in particular, led 
him to COinF.tission a panel to propose a nationwide plan. In 1962, the panel 
presented to JFK and the country, the plan that was to shape our public 
policies toward mentally retarded persons for the next 15 years. Among 
these recommendations of the panel were the following: 

1. Establishment of research centers for the study of ~ental retard­
ation, with special emphasis on its causes and prevention. 

2. Improvement of health and welfare services for all, especially 
those with the greatest need. 

3. Appropriate educational programs for all and tha extension 
of the defination of educational beyond simply academics. 

4. Training of professionals to work in all aspects of MR, 
especially at the leadership level. 

5. Development of comprehensive community-centered services on a 
continuum to meet all of the needs of HR persons and theii; families. 

The 196O's brought about a revival of the programs and enthusiasm 
of the 185O's. However, unlike the Seguin model, the programs of the 19GO's 
and 197O 1 s emphasized community-based instead of residential services. 
The report of Kennedy's Presidential Commission served extremely well as 
a model for guiding effective actions and programs; "One can think of a 
f~w governmental reports and recommendations that have had such an impact 
and that have served so well as a guideline" (Grissey, 1975, p.8O5). 
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In summary, America's mentally retarded citizens have seen many changes 
during the 200 years of our Republic. Fir the first 75 years they appeared 
to be virtually ignored into an uneducated, agarian society m.l.nimizing 
their handicaps. Mid 19th century programs took them out of their homes 
and provided training designed to return them to function as independent 
citizens. Between 1870-1890, the failure of these attempts to 
"normalize" retarded persons became obvious and an era of protective isol­
ation followed. Retarded persons remained in institutions for 
protection from the cruel outside world. The following 20 years reversed 
the roles of the protector and the protected. MR persons remained in insti­
tutions during this time, but they became the danger and society the 
innocent victim in need of protection. The period between the two World 
Wars saw away from concerns with MR persons because of the pressing problems 
0£ the Depression ~~d .-the post-depression years. Following WWII came the 
second major effort to train and improve the lives of MR citizens. 
This effort was formalized and guided by a report of the President's 
Commission. 

Unfortunately, in the 1970's, there are still tend~ncies to shelter 
MR citizens frOtU society and society from these citizens. As in the late 
1800 1 s, thousands of MR citizens still reside in residential institutions. 
Eventhough Perske's (1972) excellent article has puinted out the dignity 
of risk, many professionals and parents are not allowing many MR persons 
to take the risks necessary for them to achieve their minimal potential. 

The pre-worls War I notion of protecting society from its mentally re­
tarded citizens is also, unfortunately, with us. A Gallup poll 
commissioned by the President's Committee on Mental Retardation {1976) 
revealed that 14~ of the ~erJ.can.,population-. fear MR people. :· A: recent 
survey of physicians' attitudes in San Francisco showed that 22% favored 
euthanasia for children with Down"s Syndrome and 50% favored it for Down"s 
with intestinal blockage, even though this blockage entails only a relative­
ly simple operation ("Bay City Poll"l' 1976). Although the survey reflects 
the attitudes that they are to be feared; th!,.s other a~titude is every 
bit as dangerous. 

The fact that most of the historical trends in attitudes toward MR 
persons are still very much with us today, does not mean that nothing has 
changed; and it would be hard to deny that considerable progress has been 
made. But the fact that the adverse historical trends cited have not yet 
disappeared should make us pause from time_ to time to consider exactly how 
we got to where we are. 

A second purpose of this historical analysis was to use historical 
trends in order to develop fresh insights. One such insight is the 
realization that 200 years of programs have focused almost entirely on MR 
citizens and not at all upon the members of the society who must learn to 
accept them. Although several reports and papers have expressed the view 
that society must be prepared to accept HR persons (President's Corruri'ittee 
on Mental Retardation, 1976) none have translated this notion into programs 
having a significant impact. Perhaps a re~sonable goal for us now is to 
begin encouraging and aiding our citizens in providing a dignified place 
for the mentally handicapped persons cU::1.ong us. 
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some leaders argue that the best place to begin integregatirrg MR 
citizens into society is in the public schools. They are advocating mixing 
mentally handicapped and normal children in regular classroom settings 
hoping that greater contact will facil.itate greater understanding and mutual 
compatability. Unfortunately, this strategy ign?res the extensive 
literature on racial integregation which clearly demonstrates that putting 
people together is simply not enough (Amir, 1969). Extensive planning and 
programming must be done in order _to prepare each group for the other. 
When adequate -preparation is missing, the result can be increased tension 
and intolerance. 

Successfully training society and its MR citizens to live together 
with ine another might enable us to return to the spirit of the pre-
1850 era when mentally retarded people lived in their local communities 
without creating a great deal of attention. Although there is often a 
tendency to glorify the past, it seems appropriate to look back during 
this biCentennial year. Our society is of course not as simple now and 
will never be; so our task of finding a place for those with mental handi­
caps is much greater than it ever was. However, we•have available to 
us 200 years of growth and progress with which to accomplish what needs ta 
be done. As Davies astutely observed in 1923; In short, the feeble-
minded quite truly reflect in their behavoir, the kind of environment in 
which they find themselves. In t.¾at way they are numbers of deliquent, 
socially menacing f~ebleminded in the midst, let it look at itself and ask: 
"What kind of community have we here, what kinds of neighborhoods, of homes, 
of recreation, etc?" The trouble must be sought somewhere beyond the 
feebleminded. (p.195) 

What better way ta begin our second 200 years, than by looking "beyond 
the feebleminded" and asking "\·/hat kind of people are we and what kind of 
community have we here?" 
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PROCEDURE FOR THE DlNING HALL 
In setting up the seating arrangemet for the dining 
hall area our.main concern is the assurance of enough 
space for each person. We have 16 tables in which to 
seat approximately 120 people. We designate 5 of these 
tables for people in wheelchairs, 4 people to a table 
plus staff. At the remaining 11 tables we seat between 
7 - 9 people including staff members. At each table 
2 staff members are present. We encourage, during the 
meals, full participation by campers(hopping, serving, 
clearing & cleaning, etc.), 
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THE EASTER SEAL SOCIETY FOR CRIPPLED CHILDREN AllD ADULTS OF PENNSYLVANIA 
P. O. BOX 497 1 FULLING MILL ROAD, MIDDLETOWN, PENNSYLVANIA 17057 

Inventory - Requisition Form - End of Season 

Department _________ _ Date _______ _ 

Item Amount Amount on Amount Total 
(by cont. as needed to hand end Quality to be Order Opening o 
packed) operate of season good poor ordered Rec'd. Season 
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THE EASTER SEAL SOCIETY FOR CP.IPPLED Q!ILDP.EN ANO ADULTS OF PENNSYLVANlA 

INVENTORY LIST 

CAMPER,_ ____________ UNIT. __________ CABIN. _______ _ 

COUNSELOR,..._ _______________ _ 

I ' 
PLEASE INDICATE NUMBER IN OUT IN OUT 

BATHING SUIT SLEEPING BAG 

PAJAflAS COHB 

UNDER PANTS HAIR BRUSH 

BRASSIEP.ES TOOTH BRUSH/PASTE 

SHORTS DRINKING CUP 

SHIRTS FLASHLIGHT 

TEE SHIRTS SPECIAL EOUIPMENT 

SLACKS GLASSES 

BLOUSES HEARING AID 

DRESSES DIAPERS 

SOCKS RUBBER PANTS 

RUBBERS OP. BOOTS CANEPA 

SHOES WATCH 

SWEATERS SHAVING EQUIPMENT 

JACKETS BP.ACE (KIND) 

RAINCOAT/HAT CRUTCHES 

PILIOW CANE 

OTHERS OTHERS 

TO THE COUNSELOR: Make a tho!."ough check of each and every article every camper 
assigned to you brought with him/her to camp - designate quantity of each article. 
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CAHPER - PARENT QUESTIONNAIRE 

l. If your camper cannot talk, how does he/she communicate? 

2. Can your camper feed self? If he/she does, does he use any special 
equipment? Ask parents how to use them. 

3. Does your camper sleep comfortably In a certain position? Are bed rails 
used? 

4, Does 
What 
care 

your camper wear braces? 
pointers should you know 
needed for the braces? 

If so, for how long·aad at what time? 
for putting them on? 1s there any special 

5. Does your camper usually eat and drink at home? 

6, Does your camper have a special signal when he/she has to use the bathroom? 
Does he/she use a special chair? 

7. What are your campers normal bathroom habits? 

8, Can your camper dress or help dress him/her self? 

9, \Jhat are dally mouth care habits for your camper? 

10. Does your camper enjoy swimming? 

J.1. Are there any special. activities your camper enjoys? 

12, Would the parents l Ike us to do anything special with your camper while 
he/she is at camp? 

13, When did your camper have her last menstrual period? 

ASK ANY OTHER QUESTION THAT WILL HELP YOU HAVE A BETTER RELATIONSHIP WITH 
CAHPERS, 

285 



286 

MISSING PERSONS PROCEDURE 

1. Check immediately, the area to see is person(s) is/are missing. 

2. 

Simultaneously, communicate to Jeff, Yvonne, or Mark what is 
occurring. 

If person(s) is/are not found, one person will 
one person will assume a position on the road. 
will then meet at the office. 

remain in unit area, 
All other people 

3. People will then be designated to secure the area in camp by 
assuming positions by signs coming into camp. People will be 
designated to check inside the camp and begin to walk the park roads. 
We begin walks in buddies and then stagger out along the road, 
securing areas as we travel. 

4. Park rangers will be called to aid in the search procedures. 

If at night/dusk, bring flashlight. 

DO NOT shout for people. Stay along the paths. We do not need 
other people lost too. 

REMAIN CALM AND WE WILL DD IT TOGETHER! 



APPENDIX K 

INFIRMARY PROCEDURES 
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TOPIC.S TO BE COVERED FOR PRE-CAMP ORIENTM.'ION BY t:Ui-SING STAFF 

l. Role of the nurse 

a) Review pages lC-19 in the staff manual for job description (pptional) 
b) 24 hour duty - always available - lights are left on in the infirmary all night 
c) We are your resourse people - we all ~ork together 
d) how we operate - standing orders from designated phusician 

2. lnfin:tary - sick call after each meal 

a) Medications will be given at meal times. Hours of Sleep medications will 
b~ given to unit leadcrs=at dinner to be given out at those hours. (Unit 
leaders will be taught and checked off on proper medication a~..rninistraticn 
techniques . ) 

b) Evening rounds will be ma<le at night on all units by the nurse - tiz:les •.:ill 
vary according to the ages of the campers. The nur~e will be checking the 
B.M. list, general condition of the campers, appetites, skin condition, and 
phusical complaints., 

3, Staff Health 

a) Rest 
b) Nutrition - Hydration 
c) Proper foot wear ( socks 
d) Proper body mechanics ( Demonstrate bed..""taking, lifting, transferring, etc.} 
e) Person Hygiene 
f) Proper handwashing 

4, Review of yellow manual - Disaillng conditions 
a) CP, Muscular Dystrophy, Spina Bifida, meningiomylocela, ostomates, ~ental 

retardation, and epilepism. 

Group discussion; "Can you think of any special problems these people miqht 
have associated with their conditions. 

5. Specific topics to be-covered: Personal care of the C~?ers 

a) General Hygiene 
b) Toileting 
c) Diapers 
d) Feeding ( practice on each other at meal tirnes) 
e) r'.outh care 
f) Skin care - promotion of healing, prevention of dehl.lbitus, checking for 

pressure ar~as from braces - impcrtance of nightly back rubs and skin 
inspection du.ring baths and showers. 

g) Adequate rest 
h) Preventing colds - no wet hair 
i) Maintaining proper nutrition, hydration to prevent constipation. 
j) Maintaining nornal bowel/bladder function - reportinry to ·nurse if no B.M. 

in two days. 
k) Maintaining aquired level of activities. 
1) Noting All.ergies - food, meds, environment, etc. 

- Allergy List 

6. Safety Precautions: 

a) Seat belts on wheel chairs 



PRE-C..'\MP TOPICS BY NURSING STAFF (cont'd) 

6 Safety Precautions: (cont'd) 

b) Never run with a wheel chair 
c) Never leave campers alone 
d) Brakes on wheelchairs 
e) Feet on all brake and foot pedals 

Method of Presentation small group problem solving with nursing staff going over 
the best solution with the total group attending. 
Also role playing and total group discussion. 
Demonstrate where indicated, 
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PRE-CAMP PROCECUP.ES - INFIRMARY (1980} 

cay l: TUesday: 

Horning: 
-1\rrival in camp - Unpack 
-Inforrud.l discussion with Cat1p Director -- Goals & expectations, Job description 
-Infirmary Inventory 
-Disinfect & clean 

12:30 Lunch 

Afternoon 
-continue cleaning 

-Review Procedures: 
Phone & emergency numbers 
Physicians & standing orders 
Allergy list 
Log Book 
Forms to be used 

5:30 Supper 

6:45 Evening Program headed by Camp Director 

Day 2: Wednesday: 

Morning: 
7:oo Rise & shine 
7:30 Breakfast 
8:30 - 12:00 noon Order Infirmary supplies 

Make apFOint:ment with physician 
Review standing orders 
Discuss Procedures 
Stack First - Aid Kits (11 kits} 

12:30 Lunch 

Afternoon 
-Set up Infirmary 
-Prepare for ~h~sday's Nursing discussion 

5:30 Supper 

Evening Program. by Camp Director 

Day 3: Thursday: 

Morning 
7:00 Rise & shine 
7:30 Breakfast 
8:30 - 12:00 - Finalize discussion preparations (See Attached) 

-Schedule! 

12:30 Lunch 

Afternoon 
THE BIG SHOW (See Attached) 



PRE-CAflP PROCEDURES - 11;FIRMARY (1980) cont'd 

Dav 3: Thursday (cont'd) 

Afternoon: 
-THE BIG SHOt-1 (Stle Attached) 

-Nurse's discussion with staff 

5:30 supper 

6:45 Evening Program 
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INFIRMARY PRE-CAMP PROCEDURES 

(cont'd) 

T!le fellowing situations were given to small group (staff) with nursing staff 
going over the best solution. 

Situation #1 

At one of the campouts, one counselor is with four campers. One of the campers 
pants leg catches on fire. 

1) How would you extinguish the fire? 
2) How would you get help? 
3) How would you treat the burn? 

Answers': la; Have camper roll on ground - cover with coat or blanket to extin-
g\lish fire. 

2a, Signal with air horn if available. Yell for assistance if possible. 
3a; Remc;,ve clothing on affected part. Cover with clean cloth. 
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One of the ca;npers, while you're still on this campout, starts to choke while eating. 

1) What would you do? 

Situation #2 

You are alone in the Unit Four bathroom with a camper who must use the toilet. The 
floor is wet, and while transferring him from the wheelchair to the toilet, you 
both fall. He is unconcious ,Jue to hitting his head. No one is in the bathroom 
e.xcept you and the camper. 

1) How will you get help? 
2) What will you do? 

While walking in the woods with three of your campers, one of them slips and falls 
and sustains a deep cut above his right wrist on the fleshy part of the ann. 
It is bleeding heavily. 

3) What will you do? 

Answers to Situation #2: 

Situation #3 

2a: Seek help by yelling for assistance. Send for the nurse. 
2b: Keep camper on the floor - avoid moving the head, neck, or back. 
2C: Apply direct pressure over th~ wound wit.'1 a clean cloth if available. 

Maintain constant pressure; ulevate limb over and above heart 
level. Transport if possible to the infinnary if possible. 

You and your group of five campers are sitting in the council ring when one of 
your campers passes out and slips down in his wheelchair. 

1) What will you do? 
2) How do you get help? 



Infin:i.a.::y Procedures 

Situations --(cont'd) 

13 (Ct"1nt 1 d) 

That same camper comes to after passing out but then sudde~ly starts seizing in 
his chair. 

l. What woul.d you eo first? 
2. How do you get help? 

Answers to Situ.at .on #3 

l. (Both) Remove camper fl.'CIII. wheelchair. Lay flat. on ground. TUrn head to 
avoid aspiration and assure open airway. 

2. Send for help - yell for assistance, if no help arrives. Send an able camper 
in last resort. If you can't send a camper - assure safety measures to the group 
and counselor mAY seek help quickly, 

1. Protect cacper from injury by containing in wheelchair. 'rum head to the 
side to facilitate any vomitus and drainage, 

2. Do not leave camper during siezure. Send for help by sending an able camper 
if no counselor is with you, 

Situation i4 

A group of CaI:tpers ~3 being. driven to the lake, when a flat tire causes the van 
to go into a ditch, Everyone is quite shaken, bruised and bucped. One ca1:1per 
is complaining of right shoulder pain, and his right arm appears deformed. 

1) How do you get help? 
2) What do you do with your injured campers? 

On the trip to the lake, one camper casts a line and the fish hook becomes imbedded 
in another camper's eye. 

3) How do you treat this injury? 

Answers to Situation #4 

1) Send driver of van for help. 
2) Have camper sit down, keep him calm, and ilrrmcvilize limb. 
3) Disconnect line from hook. Avoid movement of eyes by placing eye patch on 

opposite eye. Seek m~ical attention 1..mmediatly. 

Please note1 On excursions - 2 counselors are with each group of c~~pers. Air 
horns and first aide kits are sent with them. 
In - camp activities have one counselor per 4 campers. 
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Infirmary Procedures 

Prior to Registration Day - Med forms are usually available a few days prior to 
actual registration. At this time, nurses view ea-..:h form - make notes of any 
allergies. A copy is kept in the dining hall above the fireplace so that all 
are aware of campers coriditions and/ or allergies. 
Color code which was used and quite effective follows: 
RED - Medicine 
BLUE - Food and diet control 
GREEN - Hay fever, pollen, grass, etc. 
YELLOW - Insect reactions 
PURPLE - Skin sensitives, soap, detergent, fabrics, wash, etc. 
BROWN - Siezures 
ORANGE - Sun Precautions 

Infirmary cabinets - all locked and set up as you so choose for convenience. 

Day of Registration - each camper individually screened by nurse and/or assistant. 
Completion of medical forms in duplicate. Emergency phone nur.tl)ers - address changes, 
any new information is then noted. Meds are individually bagged { brown paper bags} 
marked with names and cabins. Questions on dosage, administration of meds, Rx, 
skin conditions, menses for females, any peculiarities of camper are taken note. 

Camper meds are divided into units. Boxes or crates used to separate units. 
Envelopes marked with name, cabin, time of dosage, meds given. Meds given@ 
breakfast, lunch and supper. H.S. meds poured and placed into seperate bags and 
given to unit leader@ supper time. Medications poured when time is available. 

Daily Routine: 

Breakfast - pass out 8 ams, - Following breakfast is sick call in the infirmary 
@ this ti.me necessary Rx are given. Time is usually available between 10:30 thru 
11:30 to pour meds. Appropriate tr~atments may also be done at mealtimes, 
Lunch - pass noons - following lunch - rest hour. You can expect some minor 
accidents - pour meds.. At all times a nurse is in the infirmary - if need be that 
both are out at the same time a sign with the nurses location is placed outside 
in case of an emergency. During rest hour, meds can be poured. Also during rest 
hour, the infirmary is disinfected at least twice a week. Any meds or Rx given 
to staff or counselors are recorder in the nurses log. Any camper that receives 
Rx and poured ~eds is recorded on medical forms and carbon copied. This is con­
sidered your legal nurses notes for references. At lunch time, a log book is pre­
sented to the director and assistant director to make them aware of the prec~e<ling 
days happenin~s. Helpful Hint: to cut down on traffic to the infirmary, a carcy 
basket is taken to all meals. Containing ASA; M of M: Cold Remedies; bandaides; 
Kaopectate; etc. Simple illnesse~ are dea-J.t with at meal times. Anything dispensed 
is noted on scrap paper and is alter transferred to the log book and then trans­
ferred to the camper med forms. 
supoer time - meds are passed by nurses. Evening meds are given to unit leaders. 
Minar illness also dealt with at approxim.atly this time. Sick call follows. Nec­
essary Rx (decubite; irrigations; (whatever) done now. Yau may have time to pour 
meds and 'U'ansfer notes again. 
Evening Rounds - done following P.M. program. BM list checked by nurses. 
Unit leaders consulted on any problems t.~at may have arisen. Liquid meds, eye and 
ear drops, etc. should be given by the nurse rather than Unit leaders. 

Staff Medications - a file is kept with staff name and any medication taken. All 
meds, including o. n ~.SA, liniments, oin~~ents, are given to the nurse and kept in 
a locked cabinet. Meds are given as prescribed by nurses to the individual. 
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Staff Medications (cont'd) - usually done@ med times. 

Deregistration - when campers leave - all meds are returned to parent or guardian. 
Any pertinenb information concerning campers stay is relayed to parent or guardian. 
All med forms are retained by the nurs. 

First Aide Kits - Issued to every unit, pool, dining hall, rec hall. Infirmary -
overnights, l in the van, and one in the office ( also used for Directors car). 
Contents used in each kit as follows: 

l bottle betadine 
l roll gauze bandage 
few applicator sticks 
gauze pads 
bandaides 
1 ace 
alcohol wipes 

1 bottle calamine 
1 roll adhesive tape 
ammonia spirits 
Bee sting kits 
sterile towel 
throat sticks 
l scissors 

Excursion kits ( or referred to as overnight kits) receives sunscreen as does 
the pools kit. Pool kit also includes airways. 

Staff Med Fenn - obtained in office. Co~pleted by employee. Kept in infirmary 
for reference. Completion of form done usually during pre-camp session or upon 
arrival. 
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THE EASTER SEAL SOCIETY roR CRIPPLED CHILDREN AND ADULTS OF PENNSYLVANIA 
P.O. BOX 497, R. D. Ill, FULLING tnLL ROAD, MIDDLETOWN, PENNSYLVANIA 11057 

HEALTH RECORD 

NAME ____________________ Diagnosis ___________ _ 

AGE _____ _ 

RESTRICTIONS - MEDICATION & ALLERGY 

REMARKS __________________________ _ 

WEIGHT: 

On Arrival. ___ _ 

On Leaving, ___ _ 

Registered Nurse 
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NAME---~----------- BIRTHDATE _________ _ 

HOME ADDRE=S~S ____________________________ _ 

HOME PHONE # ___________ PHONE #2 (other than home) ________ ~_ 

CONTACT PERSONS (include adress): 

l. Family ______________________ _ 

2. Non-family _______________________ _ 

Doctor's Phone Number ___________ _ 

INSURANCE#) _____________ _ 

WERE YOU A CA."!PER HERE BEFORE? (yes/no) _____ _ WHEN? _________ _ 



FA.'-1.Il,Y DOCTOR 
ADDRESS 

ALLERGIES/MEDICATIONS 

MEDICATION TAKEN°J 

MENSESi IRREGULAR 

SURGICAL HISTORY1 

MEDICAL HI5TOH.Y: 

STAFF SCREENING 

DATE OF BIRI'H 

EMERGENCY CONTACT: 

BCP'S 

PROSTHESIS r GLASSE'S/Cm.."'!'ACTS 

REARING I LAST TE'l'ANUS: 

FAMILY HI5'I'ORY: ~ DISEASE, EPILEPSY, DIABETES, CANCER, OTHER. 

BONEI. RABIES 1 BU.SDER HABITS: 

SKIN CONDITI'ON: 

A.'N OTHER PERTINENT INFORM.'8,.TION7 
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APPENDIX L 

UNIT LEADER TRAINING MATERIALS 



UNIT LEADER - JOB FUNCTIONS 

1) Facilitator 

program ideas 
Daily & weekly schedules 

a) Planning sheets 
b) inform counseling coordinator 
c) generate enthusiam 
d) get people invo~ved in sharing responsibilities 

sounding boa.=d for grievances and encouragement 
morale booster 
develop team concept and unit trust 
development of co-counseling pairs with each counselor having a primary 

cabin responsiliility 

2) Organizer 
daily and weekly unit schedules 
provide corcmunication lihk between unit staff, 
inter-units, counscliw coordinator - nip bit~hiness in the bud 
call a club when appropriate 
laundry, supplies (wood, paper products), cleaning and duty schedules 
exc~rgion planning - the what, how and when 
trnnsportation schedules within camp 

3) Maintain unit hygiene and p~,~ical cleanliness­
prornote a lived - in unit appearance 

4) Conduct nightly and 7.orning get togethers for planning prepar~tion and feedback 
aO utilize CFP meetings to measure growth and change of car..pers' 

abilities 

b) use small groups to insure air tilr.e for staff 
c) establish agenda and time limit for get tosethe~s 
d) share enjoyable ~cu ?nts and good deeds 

S) Track BM's and other _medical information 

6) Get 
ie) 

staff started in morning 
make coffe:, am fire, unit showers, polar bear swim, singing wake-up, 
watch deer, unit jog, hackey sack, early morning stretch, designate 
staff "Paul Rever.e", uni ts relay wake-up syste?r.1 

7) Maintain interunit corranunicaticn - eye the master board: 
attend unit leader meetings 

8) Orient new staff memher and/or volunteers 

9) Delegate inventorying of clothing at end/ and beginning of each~cn 
with the campers and medication of h.s. medications 

10) Integrate activities within a day ~ay ti:me efficiency 
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tnIIT LEADER - JOB FUNCTIONS (cont'd) 

11) Carry ~abin counselor/ co-counselor assignment 

12) Provide opportunitees for staff and COil'lpers to assume roles of leadership 
(see what to observe in groups.handout) 

13} Hold unit meeting first night of each session with campers and staff to 
discuss rules, regulations and safety precautions. Include methods of 
learning everyones names, likes and dislikes, goalsvo$ session, ideas for 
activities, elect camper/staff counsel representatives. r.ak.e unit flag, 
cabin names, unit/cabin cheers and songs. 

14) Be a znodel and set the tone for all the things that happen throughout the 
day. 

15) \1-0N'T SET LIMITATIONS 
GO STRAIGET ~ 'l'HE PROBLEM - OON'T BEAT JI...ROUND THE BUSH- INCLUDES PEOPLE 
DE.PEND ON WH"51;$ UNIT ( STAFF A."\U cr.MPERS ) TID HELP OUT 
DON. T ALWAYS JUST REACT WITHOUT GIVING SITUA'l'lOUS smtE THOUGHT 

WATCH OUT FOR THE "I" - "WE" - "THEY" SYNDRCHE 

PROVIDE RECOGNITION FOR GOOD DEEDS~ ACCOHPLISHMO,,'TS OF CAMPERS AND ~'!'A=F 
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PROCEDURES FOR CLEANING UNITS 

l. Luggage should be pu.lled and grouped on the access road. 

2. Sheets should have already been pulled and put into piles of 25. 

3. Mattresses should be leaning up against the side of the cabins. 

4. Van will have picked up luggage before breakfast. 

AFTER BREAXFAST (UNI'l' LEADER WILL STAY WITH UN±T - OTHER mrIT MEMBERS W"ILL FORM 

WORK PARI'IES) 

S. Dissinfect {lightly) al.l mattresses. 

6. Pull out everything not needed in Wilt and make 1 big pile. 

7. Bring towels, washcloths, etc. to laundry. 

8. Dissinfdct a11 buildings in unit. 

9. Inventory all items in unit and re-stock unit with al.l necessary supplies. 
(see list) 

10. Write up damage report. 

11. Bring pile of unnecessary items to front of dining hall. 

12
• Re-construct unit inc.luding making of beds. 

13. Go on to the next unit and repeat above procedures. 
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to i1 et paper 
chux 2 dozen 
pampers I box 
kotex (sanitary napkins) l box 
paper towels 3 bundles 
plastic garbage bags 

UIIIT SUPPLY LIST 

paper cups (1 box small) per camper 
(1 large drinking per camper) 

1 r-o 11 mask! ng tape 

CLEAN I NG 

disinfectant gal. 
brooms 2 
garbage can 1 
hose I 
wagon t 
buckets 1-2 
sponges 2-3 

LINEN 

sheets 1/2 bundle 
bibs l-3 
towels I per camper (6-10 extra) 
washcloths 1 per camper (6-10 extra} 
blankets 2 per camper (6-Jo· extra) 

TO I LET I NG 

urinals 4 
bedpans 4 
basin 1 
soap 2 bar'!!' 
baby powder J-s 
lotion 3-4 

NECESS I Tl ES 

air horn 
fire extinguisher 
matches 
barbeque set 
lantern 
First aid kit 
wood & kind I ing (enough to last in case of ra In) 
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APPENDIX M 

CAMPER FUNCTIONAL PROFILE 



Camper's Functional Profile 

The Camper"s Functional Profile (CFP) is a record of observations 
concerning a camper's abilities and limitations during their camping stay. 

The CFP is divided into five areas: independent functioning, physical 
development, soc.ial development, communication, and cownunity participation. 
Each of these areas are further'divided into sub-areas. 

The purposes a£ these profiles are fourfold: 

1.) to reflect upon accomplishments 
2.) to share information with staff members 
3.) to provide information with/for next year's 

staff, local sending agencies, parents, 
and campers 

4.) to formulate realistic goals and objectives 

Each area is tci be completed by checking off the appropriate level 
that corresponds to a camper's functional abilities. Observations are re­
corded on the second, seventh, and tenth day of a particular session. If 
comments are needed to further clarify a camper's abilities, limitations; 
performances and adaptability space is provided for such explanations. 

The profile is to be completed in duplicate in a clear and concise 
manner. 
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Name 

I. Independent Functioning 
A. Eating 

1. Totally Independent 
(see direct ions) 

2. Semi-Independent 
a. Utensils used independently 

b. Areas needinK assistance 

J. Totally depend~nt 
(see parents fur specific 

inst rue t ions) 

B. Drinking 
1. Totally Independent 

2. Semi-Independent 
a. can grasp cup 
b. :1eeds strmJ 

3. Totally dependent 
(see parents for S!)ecific 

instructions) 

I 

I 

Camper's Functional Profile 
Camp 19 

Day 
2 

Uay 
7 

! 
i 

' 

i 
! 

' ! 
! 

Day 
10 

Disability ___ ---c----------
Session Age 

Comments 

---

-· 
-

w 
0 

"' 



C. To! let 
1. Totally Independent 

2. Semi-Indepcnilent 
a, can "drop their dra1.1ers" 
b. can "1lpe buttox 
C, can make trans feT 
J, wears d !ape.rs 

•• uses tampon~ 
f. can chan&i? menstrual pad 
g. uses urinal 
h. uses bedpa!, 
i. uses other equipment (list) 

J. Totally dependent 
(see parents foe specific 

lnstruccions) 

D. Cleanline!is 
1. Totally independent 

- 2. Semi-Independent 
a. can 1.1ash hands 
b. can uash face 
c. can 1,1ash hair 
J. can brush teeth 
•• uses shover 
f. uses bathtub 

J. Totally depent.lent 
(see parents for specific 

instructions) 

E. Personal Grooming (Appear~nce) 
l. Totally Independent 

Day 
2 

Day 
J 

Day 
10 

Comments 

w 
D 

" 



2. Semi-Independent 
a. can dress 
b. can undress 
c. can tie shoes 
d. can corub hair 
.. can put on own braces 

]. Totally dependent 
(see parents for specific 

instructions) 

F. Nobility 
1. Forms 

II. 
A. 

a. wheelchair 
b. leg braces 
c. crutches 
d. canes 
e. ambulatory 
f. other (list) 

Physical Developmeut 
:tocor Development 

can stand alone I. 
2. 
]. 
4. 

can stand with support 
can't stand 
can sit alone 

:i. can sic with support 
6. cnn 1 t sic 
7. coordination 

a. hands 
b. arms 
c. legs 

(explain to what degree) 

I 

' I 
! 
: 
" 

I 

Day 
2 

I 

: 

' 

I 

Day 
) 

' 
I 

' 
I 
I 

Day 
JO 

Comments 

I 

w 
0 
co 



B. Sensory Dcvclopu1cnc 
1. has nde.quate vlslon 
2. has poor vision 
). haS ade,prnt~ hearing 
~- has poor hearing 
5. overly 9en~Jcive co: 

a. sight 
b. srne 11 
c. 
d. 

6. 

sounJ 
touch 

any other sensory prob:~ms 

Ill. Social Development 
A. Adjustment~ 

l. adJusc!i well to other campers 
L adjusts well co camp environ­

ment 
J. aJJusc~ well co adult supervis-

Day 
2 

Day 
7 

Day 
JO 

·----

4. fights ulth others 
ion t-----lf------1------i 

5. ls socially isolated 
6. ocher (~xplain lo full) 

IV. Commun teat loo 
1. verbal lzes clearly 
2. verbatJies unclcarly 
J. uses. talkboard 
~- non-verbal {sJgn ianguage) 
5. non-interpretable 

(note: iu1porcanc to consult 
parents to.learn means of 
communlcatlon) 

; 
I 
; 

Comments 

w 
0 
<.O 



V. Community Participation 

A. Swimming 

B. Athletics 

List Favorite Activities 

C. Group Living 

Pre Intermediate 

Active Spectator Leader 

List activities which show responsibilities, cooperation, and leadership in a group setting. 

D, Arts and Crafts 

Describe projects, levels and/or adaptations employed. 

Beginning 

w ,_. 
0 



THE EASTER SEAL SOCIETY FOR CRIPPLED CHILDREN AND ADULTS OF PENNSYLVA!IIA 
P. a. Box 497, Fulling Mill Boe.d, !'1idd1etovn, Pennsyl.va.nia 17057 

SEASONAL CAMPER REPORT 

Pl.ease tYJ)e or print: 
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CAMP ____________ _ 

PERIOD 
CAMPER ___ -,:--,,-,-..,,---~-------DATES 7AT:-,C~AMP=,-----------

Full Name, please YEAR'------

CAMPER 
CARE: Total ( Partial ( 

AGE: DISABILITY ______ _ 
!lone ( ) --

Write a brier statement describing the camper's stay at camp: 

What vere his special interests or skills while at camp? 

What assistance was needed in personal care? 

Any adjustment problems? Describe -

Did the camper during his stay at camp 
1. Have any illness? Accidents 
2. Was the camper seen by the doctor? at camp __ at office __ 

Date. ___________ _ 

3. Was the camper taken to the hospital? 
Outpatient admitted ---
Reason'-_:::::::::: ____ ---'Length of stay 

4. Was an insurance claim f'iled1 -------------

5. Was the camper seen by a dentis't? Da.te-----~-----
6. Was the camper seen professionally by any other outside 

consul.tants? _____ _ 

Is this camper ready for a normal. ca.mp experience? ___ Explain 

Counselor. _____ ~-----~----------
Ful.l Name, please 

Girl's/Boy's Director _______________ _ 

Director _____________________ _ 

Additional comments by Director (if necessary}. 
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APPENDIX N 

PROCEDURES FOR SELECTED CAMP ACTIVITIES 



CAMP DADDY 1'.LLEN 
out of camp Activity 

Information & Requisition Form 

General Information for Counselinq Ooordir.ator 

Counselors in charge (at least two) 
Cabins/Campers-(list each name)1 

Type of Avtivity/Destination 

Day/Date/rime of Departure: 

General Information tor Nurses 

Counselors in charge {a.t least two) 
Cabins/Campers-(list each nmne}: 

Date/Day/Time of Departure: 

UNIT # 

Return ___ _ 

UNIT ff __ 

Activity/Destination: 

Return __ _ 

Kitehen Infor.::iation for Cook {Ccmplets this section only if food is needed) 

Dayfllate/l'i= UNIT ff __ 

Counsolors in charge: MENU ___ _ 
# of counselors & cru:rperst ________ _ 

TIME OF PICK-UP ____ _ 
Equipment needed 1 

Activity/Destination 

Tl:'anseortation/E:guipctent Information for Chauffeur 
(cotilplete only ii needed) 

Counselors in charge: 

NU:nber of campers/Ambulatory 

Day/Date/I'ii:te/Plaee1 

Departure:: ____ _ 

List equipment neededt 

Activity/DestL"'l.ationt 

Wheelchairs._~---

Raturn1 ______ _ 

UNIT 3 
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CJ\HP DADDY ALLEN (1980) 

POOL RULES 

1) ~ever dive in shallow water. 

2) No running, pushing or dunking. 

3) Always stay.in area provided for swi.l:lI:dng. 

4) Al.ways swim with a buddy in an established swimming area. 

5) Never swil:!. after dark. 

6) Avoid long exposure to the sun. 

7) Never swim during electrical storms. 

8) Never call far help unless it's needed. 

9) Have fun in the water, but don't bother others with splashing or dunking. 

10) Enjoy swimming and OBEY ALL RULES. 

POOL crvING RULES 

l) Never push or clown around by the pool. 

2) Don't dive in a sh.allow area (4ft. or less). 

3) Clear water is needed for diving. 

4) Look tor swi:mmers before diving. 
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RULES AND SAFETY STANDARDS FOR CAMP POOLS 

RULE&:FOR BATHERS 

]. Always swim with a 11 buddy'' and only Rt a place provided 
for swimming. 

2. Never dive in strange water; 
bottom, etc. ,before diving. 

always check the depth, 

3. Always stay within the area set up for swimmers of your 
ability. It is not necessary to be in water over your 
head in order to swim. 

4. AVoid staying the water too long. Thirty to forty-five 
minutes should be the maximum length of time spent in the 
water. The weather is also a factor of swimming time limits, 

5. If you see someone in trouble in the water, make the rescue 
with a boat, a life buoy, assist pole, or similar equipment, 
Don't attempt a swimming rescue unless you are sure you 
know how to go about it. 

6; Learn to breathe correctly while swimming, because correct 
breathing lessens fatique. 

7. Obey all the rules and regulations established by the camp 
water front director. 

8. Have fun in the water, but avoid ducking, splashing, and 
bathing others at play. 

9. Avoid lbng exposure to sunshine, especially in the late 
morning and early afternoon. 

10. Never swim after dark - dips only in shallow and properly 
lighted areas. 

11. No running, pushing, or horseplay in the pool area. 

]2. If instructed by water safety instructor, bathers must wear 
life jackets. 

]3. Never swim during electrical storms and avoid taking shelter 
under trees. 

14, Never call for help unless needed. 

RULES FOR DIVING 

] . Always dive or jump straight forward, not off the side. 

2. Look for swimmers before the maing of a dive. 

3, Never push or clown around by the side of the pool. 
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ACTIVITIES 

vo~eyball 
picking objects off floor 
rlng-a-round-the-rosie 
bal I relays 
\Jleelbarrel race 
S imnon says 
pushba 11 
kickt:oards 
chain tag 
potato/tomato 
ls/ls not 
batbal 1 
dodgeba 11 
catchup bal 1 
tug-a-war 
polar bear 

SKILLS 

sit on edge and kick 
blowing bubbles 

CAMP DADDY ALLEN 1980 
WATERFRONT ACTIVITIES 

jump 1 Ike a bunny acrosS pool 
walk across bottom alone/with help 
open eyes underwater 
bobs 
duck down to botton facing wal 1 and back up 
treading \\later 
jump in, level off, swim off 
change position (front to back) 
change direction • 
prone float 
prone glide 
prone gl Ide with kick (20 feet) 
back float 
back glide 
back float with thip kick width of pool 
elementary back arm stroke only, width of pool 
elementary backstroke pool width 
flutter back scull pool width 
duck down to bottom, swim under· water across pool 
front crawl with r~1thmlc breathing across pool 
flutter kick on frontacross pool 
flutt.~ k1ck otl·.b.-ic.k .'..C..,:OH pool 
hold breath - 10 seconds 
arm stroke on front 
combined stroke on back across pool 
use of life jackets 
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RULES - ARTS AND CRAFTS 

1. No campers whou1d be In the arts and crafts building unless acconpanied 
by a counselor, 

2. Counselors s1-ould assist campers as much as is necessary when working 
on their projects, 

3, All borrowed supplies must be signed out and returned irrmediately 
after use, 

4, ~11 materials and equipment used in the arts and crafts must be put 
a....ay before leaving the building, 

S, Potentially dangerous equipment (1,yQod burning tools, saws, exacto knives, 
etc,) are to be used only under the supervision of counselors, 
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APPENDIX 0 

EVALUATION INSTRUMENTS USED DURING 1980 CAMPING 

SEASON AT DADDY ALLEN 
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PRE-C:U1P FEEDBACK 

l. Most significant information so far was ..... 

2. Least significant informatio~ so far was .•... 

3. I'M still puzzled, would like to know more about ..... 

4. Write 3 adjectives descriliing the day ..... 

a. 

b. 

c. 

5. Person(s) who contributed most to me today were ..... 

6. I felt really good today when ..... 

7. What goals ~o I have for tomorrow ..... 

8. Additional comments ..... 
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CAMP ________ _ 

EVALUATION OF THE SESSION 19 

SESSION ____ _ 

Section l 

Poor 
iBelow 
:Average 

Average ~
ave erage Ostg. 

l. The objectives of the camp were 
approoriate for the camoers 

"· The objectives of the camp were met 
3. The objectives were designed to 

meet the camn 1 s noals ll objectives 
4. The activities were appropriate 

for the campers 
5. Adequate staff was available to 

provide camper /w assistance to 
comolete activities 

6. Adequate time & materials were ' I 
available to com,..,lete activities I 

7. The group size was appropriate i for activities. 
8. Overall, the camp experience was ! 

effective. ' 
' I 

Section 2 I 
l. Can establish routine of daily ! 

life for the grou.-,. ' 
2. Can set & enforce behavoir limits 
3. Can control potentially emotionally I 

I 
charqed situation ; 

4. Consistent in behavoir & sessions I 

5. Can communicate verbally • non- i verbally /w camoers 
' 6. Can adapt camp program to be I 

therapeutic. I 

7. Can work independently or as a ' team member. : 
8. Can communicate /wpeers • super- i visors. ' 9. Have aood observation skills 

lo. Can motivate the group 
11. Have aood listeniii",:;- skills 
12. Have ability to interact /w campers 

on their level. 
13. Understand child develocment i 
14. Abilitv to exclain ideas clearly I 
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Section 3 

1. What activity did you feel was most liked by the campers? 

2. What activity was liked least by the campers? 

3. If you could change one thing at camp, what would it be? 

4. What one thing would you want not to be changed? 

~- Name one activity you think should occur more often. 

6. Name oee activity you think should occu= less often. 

7, Specify any problem you encountered du~ing the camp session. 
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Mid-season Evaluation 

l PERSONAL QUALITIES 

DSF. WEAK SF. ~OOD OUTS. 

l. 2. ~ ... 4. s. .. 
' 

Poise; bearing 

Coocerative att:.itude 
Self discioline 
Tolerance 
Patience I 
Concern for others I 

A~~earance:neatness, cleanliness,dress ' 
Physical fitness•·· I 

Decendabili tv I 

Willinqness to learn 
Pleasina voice I 

Effective speech 
Integrity; lovalty; honesty 
Promptness; turns in reports in time, etc. ' 
List other qualities I 

I 

" i 
' 
I 

2. LEADERSHIP QUALITIES ! 
i 

Realize obiectives - ! 
Understands & knows needs ' 
Gets along well with carticicants ; 

Oriainality: creative abilitv 
Resourcefulness 
Ability to command confidence 
Ability to analyze problems 
Adaptability to situations i 
Ability to arouse interests ' 
Ability to develoo interests ' 
Leads without domination ! 

Ability to lead informally ! 
Ability to inspire others 
Initiative i 

' List other qualities 
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3. ADMINISTRATIVE QUALITIES 

USF. WEAK SF. GO. OUTS 

1. 2. 3. 4. s. 

Abilit" to clan 
Ability to oraanize 
Ability to exnress rilans in writina 
Abilitv to schedule 
Abilitv- to supervise others 
Ability to adaot program 
Observes rules & re<"Tulations 
Care of equipment & nronerty 
Constructive contributions @ staff meetings 
Aler1:ness to health needs 
Orderlv clean-up, etc. 
Gets alon2 well with others I 
Ability to use time advantacreously 
Ability to use existing facilit:ies 
List othe:-::•·,..,ualities 

4. TEACHING QUALITIES 

Abilitu to use rositive su.-.gestions I 
s-timulates coooeration 
P-lans instructions 
Fosters resoonsibili ty 
Encourages leadershio 
Enthusiastic 
Abilit" to evaluate nrorrress 
Commands respect 
Ability to analyze oarticular situations 
Abilitv to teach activities to others 
.~ility to demonstrate activities 
List other qualities 
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CAMP STAFF REPORT 
CAMP DADDY ALLEN - 1980 SEASON 

I, STAFF INFORHATION: 

a. Name: 
b. Camp Staff Position: 
c. Off-Season Plans: 
d. Off-Season AddresS: 
e. Are you available for the 1981 season? 

2, REACTION TO THE 1980 SEASON: 

3, RECOHHENOATIONS FOR THE 1981 SEASON: 

a. Changes or additions to the pre-camp orientation: 

b. Genera I recommenda t Ions: 



325 

APPENDIX P 

IN-SERVICE MATERIALS FROM SESSION I 



BRAINSTORMING REVISIONS 
FOR 

MISSING PERSONS PROCEDURE 

PREVENTION: 
-Explain NO WAflDERING during pre-camp 
-Familiarize ourselves with area 
-Longer pre-camp for familiarization 
-Posted maps & reading experience 
-Familiar with Civil Defense Procedure 
-Several cars on road 
-Rovers-Early Bird WAach (3) 
-Follow institutional session schedule {4) 
:-One person "all nighter" - 24 hr. watch (3) 
-Multiple late duty people 
~Training drill on missing person (2) l leader 
-Fences 
-Bells on doors as an alert (2) 
-Locks on doors 
-Observe behavdior 
-CDA bedclothes (P.J.'s) day glow orange 
-Central light to see at night, to come back to 
-Lower camper/staff ratio (2) 
-Late duty person(s)-Can they hear campers? 
-Visible symbols in dark 
-Four hour shifts for rounds 

QUESTIONS?: 
-Why have sleep in? Throws off schedule 
-Why st~d on road? 

COMMUNICATION! 
-Better 
-PA system 
-Walkie Talkies (2) 
-Unit assignment-specific roles (2) 
-Different times, different procedures 
-Grid system search (2) 
-Trained people search 
-Consistency 
-Visible color coded trees to show where each unit goes 
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OIRONICLE OF ERIC L'iEIER 

PREFACE -

Eric Imber, a resident of Selingsgrove Cent~r, aged 26, male 6 feet tall, 
150 lbs. caucasoid mentally retarded had come to Daddy Allen to participate in 
the institutional session June 22 - July 3. For two and a half camp days, Eric 
participated in a variety of camp activities with 19 other campers a..~d seven 
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staff members of Unit 2. On the ~orning Of Wednesday, June 25 on· the 8:30 a.m. 
bedcheck by S. Disman, Eric's counselor found Eric was not in Unit 2. The following 
chronicle sequences the events that led to the locating of Eric Imber. June 26 
at 3100 p.m. by the maintenance depar'tment in Hickory Run State Park. 

June 25 

5:00-6:00 a.m. Early morning round bys. MacKenzie, late duty counselor, revealed 
Eric to be in Cabin 2-B. 

8:30 a.m. Morning wake-up call by S. Disman in Cabin 2-B uncovered Eric to 
be missing. 

8:30-8:45 a.m. Staff of Unit 2 combed i:mnediate area of Unit 2 and Unit building 
to verify if Eric·was missing of not. 

8:45 a.m. Jeff Glick, camp Director was notified of Eric's 
disappearance. The Daddy Allen missing person procedure was then fully 
instituted. 

a) 

b) 

c) 

Y. Johnson, assistant director, was deployed in Unit 2 to direct staff 
efforts in the iimnediate area. 
Units 3,4,S were notified to begin a search within each of their units 
to locate Eric Itrher. 

1-d) 
J. Glick circled inside Daddy Allen access road with camp vehicle 
J. Glick ands. MacKenzie traveled main road to park office. Eric 
was not visually seen enroute to office. Approximately 9:30 a.m. 
Hickory Run St. Park office was notified that Eric was missing, 
Assistant Park Superintendent - David K9mm.erer coordinated and 
directed search efforts of state park personnel as description of 
Eric Imber was made available 

2-d) 
e) 

Y. Johnson directed systen!atic search of Daddy Allen grounds. 
State police were notified to begin intensive search effort. Trooper 
Robert Shevets coordinated State rescue efforts. 

f) Daddy Allen Staff secured access road (in camp) and began search 
of each building in camp. Staff also remained in each unit ta~ing 
care of camper personal hygiene and feeding during search efforts. 

10:30-12:00a.m. 

11130 a.m. 

1) State police helicopte: ta.sk force made air search for Eric Imber 
2) State Park personnel initiated road search of main park roads 

(Boulder Field, Sand Springs 1 back road from Daddy Allen, overnight 
camping area.) 

3) Daddy Allen Staff was relieved of internal camp securement and return­
ed to job duties of the camp day; caring for 84 campers. 

4) 

5) 

Volunteers f~om within the corr.munity continued the search efforts 
within the state park. 
Camp Sh~haqu~ called and notified of Eric's disappearance 
White Haven State School (Gayle Weichel) called and notified o:! 
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Chronicle of Eric II:lber (cont'd) 

.,,, . 
5~ Eric 1 s disappea?:"ance. 
6) Selingsgrove Ce~ter called and notified of Eric's disappearance 

(John Bush - 11:00 a.rn.) 

Selingsgorve per~onnel requested. news release freez~ as parents (I.nbers) 
of Eric had been notified by them and had requested freeze of media coverage. 
7) Cook at Camp Shehaqua notified state park personnel that she had 

12:00 p.m. 

seen a man i::::iatching !:=ic's description at approxirtately 7:00 a.~. 
looking at mountain laurel on the entrance road to the organized g~oup 
camp sites - report .r.adc approximately at noon-time. 

8) Jeanne Feeley at Easter Society headquarters called and notified of 
situ.ition. 

Trooper Shevets relieved by Trooper Cochrane (sic} 

1:00 p.m. 

2:00 p.m. 

state highway patrol notified of Eric's disappearance and given descri­
ption. 

Information centor established at Daddy Allen office as State Park 
provided portable radio transmitter receiver to keep Daddy Allen 
infonied and in contact with searchers. 

a) Search teB.Ia from Lake Harmony rescue team joined the search 
efforts. 

John Bush and Dave Varanno arrived from Selingsgrove Center. 

2:30 p.m. 
D. Brooks, nurse on Daddy Allen Staff was deployed to 4th run trail on motor­
cycle to search for Eric. 

calls ~ere placed hourly to J. Feeley by J. Glick notifying her of the progress 
being made. 

3:30 p.m. 
Canine team from Tobyhanna police department arrived to search for Eric. Dog 
tracked Eric from Cabin 2-B to dam by Sand Springs day use area. No sign of 
Eric~ However, 30b Kerr, Park superintendent and Bob Rice, head park ranger 
joined sear~h efforts, as well as Kidder Twp. police deparor,ent. 

s:;oo p.:n. 
Intensive search of state park grounds began as ?r.Ore volunteers arrived that 
had been contacted by state park and state police personnel. 

6:00 p.m. 
Divers contacted by state police searched four bodies of water including Sand 
Springs, 

7:00 p.th.f' 
Nancy Phea~ant, ad!tl..inistrator from Selingsgrove Center arrived at Daddy Allen 
to coordinate the Selingsqrove position. 

8:00 p.Ill. 

Jeanne Feeley arrived as the administrator from the Pennsylvania Laster Seal 
Society. 
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Chrortlcle of Eric Imber (cont'd) 

0:30 p.m .. 
N~ Pheasant and J. Bush departed to state police headquarters at Fern Ridge 
ti:? sign affidavit of location of missing person and release information to media 
COncerning Eric's disappearance. 

• ' 

8130 - 9:,00 p.m. 
l) J. GlicJ< placed calls to Hazleton State Hospital and PaJ.r..erton t!ospital 

giving descrivtion of Eric and asking hospitals to call Daddy Allen if 
a person matching Eric's description was found. 

:~) Wendell Hunt, administrator from Selingsgrovc Center called and given 
update on research efforts by J. Glick. 

9100 p.m. 
Local volunteer search effort stopped due to darkness. 

10:00 p.m. 
1) 

2) 

l0:30 p.m. 

Local media - (television and radio) contacted and given de~cript!on of 
Eric Imber and asked to broadcast to listening audiences. 
State police released info~ation on Unico network with loo r.tile raC:.ics. 
Local enforcement agencies were ai:.ked to cont..:.1.ct ho~pita.ls in their lcical 
area with Eric's description. 

N. Pheasant contacted I~.bers parents with update of research efforts. 

11:00 p.m. 
Col. Hugh Wesacovich of Civil Air Patrol, TiazlP.ton branch, contacted by state 
police and asked to secure mission number to begin intensive search efforts 
Thursday morning. 

Thursday - June 25 

11:00 - 4:00 a.m. 
J. Feeley and J. Glick maintained vigil through the night at Daddy Allen Office. 

1:00 a.:r .• 
J. Glick antl B. Glick took Easter Seal vehicle and searched the following areas: 

329 

Sand Springs, Rt. 534 to Rt. 930, to Rt. 80 to Civil Air Patrcl headquarters in 
Hatleton. Meeting was held with H. wesacovich to coordinate, search er~fo.rts h d 
~beainning 6:30 a.m. Thursday. Returning to Dadciy Allen, Glick anc G. icK searc e 
~Rt: BO to Rt. 534 stopping off Hickory Run Plaze to notify t...---uck stop with Eric/s 
description. Upon return to Hickory Run State Park searched roads to Sane 
Springs and Boulder Field. 

4:00 a.m. 
Jeanne Feeley took vehicle and searched park roads. 

5:30 a.m. 
J. Glick met col. Run¥an of Ci7il Air P~trcl at State Park office to.coordinate 
ground search efforts. 

5:45 a.I!!.. 

Team of Civi.l Air patrol searchers began search of·Sand Spring day use area. 



.:hronicle of Eric Imber (cont'd) 

6:00 a.m. 
Dave Demmerer establiched command headquarters at Area C of overnight cacping 
area in Uickory Run State Park. Volunteers and civil air patrol search teams 
were sent from this a:ea to syst2r.:atica1ly cover 10,000 acres within state 
park. 

7:130 a.m. 
Daddy Allen day began with r~ville and ?rcgr~ continued for the remaining 
campers as if £ric had not disappear~<l. 

8: 30 a.m. 
Dog team frOIIt Jersey joined search efforts. 

1:00 p.t).. 

Daddy Allen kitchen provided food for searchers at command area. 

2:00 p.m. 
Mystic arrived with State police and stated Eric was alive and well: near Rt. 
534 watching people; sitting iu a sunny area near a sign with the letters "CA". 

3r00 p.m. 
Eric was found by a tea.~ headed by Harvey Weaver, state park personnel and the 
YACC. by the maintenance buildings of the state park l/2 ttile from D~ddy Allen. 
Eric was brought to the park office. 

3110 pm. 
Eric was taken by the Selingsgrove personnel and J. Glick after preliminary 
examination by D. Brooks, car-:p nurse, to the Flood Nedical Center where he 
was in excellent c·ondition, treating superficial cuts on Eric's feet. 

5:00 p.m. 
Eric ._.as taken back to Daddy A1len ..,here he was fed and bathed. He was then 
transported to Selingsgrove Center hy their personnel at 7:15 p.~. Thursday, 
June 26th. 

SUMMARY, 

Through the efforts of 300 volunteers and the Daddy Allen staff (a?proximately 
4000 man hours) Eric was located after 33 hours of being missing. He was found to 
be in excellent physical condition and emotional well-being. 

The staff at Daddy Allen not only maintained their poise but continued to pro­
vide quality care and experiences for the 54 carcpers ent:rusteci. to our ca:-e 
during this ordeal. 

We have learned much during the experience and are renewing our efforts to 

insure that an incident such as this does not occur again. 

Submitted by 

Jeffrey Glick 
Director Camp Daddy Allen 

June 30, 1980 
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APPENDIX Q 

IN-SERVICE MATERIALS FROM SESSION II 



COOPERATION: WHAT IS IT'? 

Cooper.at.ion in a situation is a condition of affai~s in .,,.hich ea.cbo 
wo.rks as a unit-o:ganism on some function essential to a ~hol.e pre<::.ess. 
One may or may not need to work in union with others. This depends_ on 
the tuget for which the cooperation has been established. 

Cooperati~e effort -may be of two va~ieties. The most frequent is 
the type that exists between the Butcher, Baker, and Candlestick Maker. 
Each of them elaborates his own function tc the .best of his energy and 
imagination along the lines of his 0'olllJ. t;ade. Their hou=s of operation 
are not the same and their skills aJ:e different. They may or may not 
feel personall..y friendly to each other. But each is wholly responsible 
for the excellence of his own produc-t. and fulfills himse..lf in its pro­
duction. He is a cooperator because he creates a useful. prodllct and he 
EXCHANGES GOOD FOR GOODS . ' 

. Another forut of cooperation is the type associated in our minds 
with the Volga Boaoten who had to tug in uni~on in order to accomplish 
their tasks. Each must pull to the best of his ability and with exact 
timing to each other to be effective. (Not inany jobs require this type 
of c:ooperation) . 

Neither of these types of cooperation derna.nds that the participants 
be friendly with the other--on a personal basis. All ~~at is necessary 
for achievement of cooperation is that each does his own job at the right 
time. 

MOST Pl::OPLE MISTAKE "CONFORMITY" FOR COOPERATIOH. We must not e.xpect 
everyone to march to the same drum beat. conformity is mutual enslavement. 
It is the destruction of cooperation. Conformity prevents individual 
.contribution a,.'ld self-realization. 

"Doing things together" may or may not be cooperation. Nor is 
"helping others" necessarily cooperation... Each cooperator must be ~ree 
to SATISFY HIS mm NEEDS FIRST. He will nee. be· able to accomplish his 
function if he is hobbled by the need to please others first. 

WE PLEASE OTHERS BEST WHEtI WE HAVE DONE OUR otm JOB TO THE FULLEST 
OF OUR CAPACITY. We serve ourselves and others the least when we merely 
"go along 11 on any other basis. 

Huch unhappiness can arise among ?eople if they have a mistaken concept 
of cooperation. They may be tempted or persuaded co "go along'' on 
ventures and fail to maintain their own initiative ... And be "going along" 
against their inner ~ill and judgement. they would feel a basis fo~ 
resentment against the ct.her one ~ whom they cooperated (in a 
mistaken way) . 

Cooperation is never to be similar to mutual-enslavement. The end 
result of cooperation should be individual self-realization and not. a kind 
of "crippling". It is never cooperation unless each of us is working on 
"his own"; 
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BASIC PRINCIPLES IN DEALING WITH CHILDREN 
(Or. Rudolf Dreidurs; June 30, 1960) 

Golden Rule: "Do unto others as you would have others do unto you." This 
is the basis of democracy, since it implies equality of individuals •• 

Mutual Res~ect: Based upon the assumption of equality, is the inalienable 
right of all human beings. No one should take advantage of another-­

neither adult nor child should be a slave or a tyrant. 

Encouragement: Implies faith in the child as he is, not in his potential­
ity. A child misbehaves only when he is discouraged and believes 
he cannot succeed by useful means. The child needs encouragement 
as a plant needs water. 

Reward and Punishment are outdated. A child soon considers a reward his 
right and demands a reward for everything. He considers that 
punishment gives him the right to punish others, and the retaliation 
of children is usually more effective than the punishment of adults. 

Natural Consequences: Utilizing the reality of the situation rather than 
personal power, can exert the necessary pressure to stimulate proper 
motivation. Only in moments of real danger is it necessary to 
protect the child from the natural consequences of his disturbing 
behavoir. 

Action instead of words in times of conflict·. Children tend to become 
11 mother-deaf" and act only when raised voices imply some impending 
action, and then respond only momentarily. Usually the child knows 
very well what is expected of him. Talking should be restricted to 
friendly conversation and not used as disciplinary means. 

Withdrawal~-effective counteraction. Withdrawal is not surrender and is 
most effective when the child demands undue attention or tries to 
involve one in a power contest. He gets no satisfaction in being 
annoying if nobody pays attention. 

Withdrawal from the provocation, not from the child. Don't talk in moments 
of conflict, but friendly conversation and pleasant contacts are 
essential. Have fun and play together. The less attention the cliild 
gets when he distllibs, the more he needs when he is cooperative. 

Don't interfere in children's fights. By allowing children to resolve 
their own conflicts they learn to get along better together. Many 
fights are provoked to get the adult involved and be separating the 
children or acting as judge we fall for their provocation, thereby 
stimulating them to fight more. 

Take time for training and teaching the child essential skills and habits. 
If a mother does not have time for such training, she will spend more_ 
time correcting an untrained child. 

Never. do for a child what he can do for himself.. A "dependent" child is a 
demanding child. Most adults underestimate the abilities of children. 
Children become irresponsible only when we fail to give them opportu-
nities to ta~e on responsibility. {over) 
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Basic Principl~s in Dealing With Children (cont.) Page 2 

Unders'l:a.lld:i_ng the child's goal. Every action of a chil.d ha:r a purpose. His 
basic aim is to have his place in the group. A well-behaved and well­
adjusted child has found his way toward social acceptance by con­
forming with the requirements of the group and by making his own 

The 

useful contributions to it. The lllisbehaving child is still trying, 
in a mi~taken way, to gain social status. 

four goals of a child's misbehavior. 
of his goals. His behavoir, though 
ent with his own orientation. 

The child is usually unaware 
illogical to others, is consist-

1. Attention getting' .......... wants attention and service. 
2. Power· ....• , .......•....••.• wants to be the boss. 
3, Revenge .................... wanes to hurt us. 
4. Display of inadequacy ...... wants to be left alone. 

Our reactions to a child's misbehavior patterns: 

1. Feel annoyed ............... want to remind and ta coax. 
2. Feel provoked .............. "you can't get away with this!" 
3. Feel deeply hurt ........... "L'll get ~ven!" 
4. Feel ~espair ............... "L don't know what to do!" 

Fallacv of first impulse. By acting an our first impulse, we tend to 
testify the child's misbehaving patte~ns rather than to correct them. 

Minimize mistakes. Making mistakes is human. we must have the courage 
to be .imperfect. Build on strength, not an weakness. 

Danger of pity. Feeling sorry for the child, while natural, often adds 
harm to an already tragic situation and the child may be more 
harmed by the pity than by the actual tragedy. Life's satisfactions 
depend on one's abilitY to take things in stride. Feeling sorry 
for someone leads ta his self-pity and"ta the·belief that life owes 
him something. • 

Don't be concerned with what others do but accept responsibility for what 
we can do. By utilizing the full potential of our own constructive 
influence, we do not have to worry about what others may do ta the 
child. Compensation for the mistakes of others is unwise and over­
protection may rob the child of his own courage and resourcefullness. 

A family council gives every member of the family a chance ta express 
himself freely in all matters pertaining to the family as a whole 
and to participate in the responsibilities each member of the family 
has for the welfare of the family. I·t is truly education for demo­
cracy atl.d should not become a place for parents to "preach" or impose 
their will on children, nor should it deteriorate into a "gripe" 
session. The emphasis should be on "What can WE do about the sit.uation?" 

Have fun together abd thereby help to develop a.relationship based on 
mutual respect, love and affection, mutual confidence and trust, and 
feeling of belonging. Playing together, working together, sharing 
interesting and egciting experiences lead to the kind of closeness 
which is essential for cooperation. 
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NATURE ANV ECOWGY IVEAS FOR C1WP PROGRA'l.'.IING 

Sleep in a. sailboat at night 
Scavenger hunt 
Snipe hunt 
Mini-trails 
Rotten log study 
Ponds 
Blindfold tro.ils 
Ni!Y1,t walks 

*Pretend you' re an animal 
Walk in the rain 
Seaweed fights 
Float through rapids in a. life.jacket 
Throw- rocks at image in a pond 
Climb a tree 
Sit in a dam (small) 
Bury yourself in the sand except for n~se 
Sit under a tree for 45 J:linutes 
Peel a banana vith 11 knife 
Walk d~m a. creek throug.~ water for about 1/2 cile 
Go for a wal..l{ alone 

*Follow an anioal 
Try to find as many different kinds of dend le~ves as you can 

*Pretend you1 re a. beaver end build n horae (with dea.d logs) 
Go swimming blindf'olded - under wa.ter too 
Start unravelin.g your clothes thre::i.d Cy threo.d 

'itG-o star-gazing 
JJTak.e s o:mething manmade like a 

Go s-.rimming in the rti!l (if not t1. thunderstor::i.) 
Go along la.1teshore with o. net (at nii:;ht) vith a. flashli~ht and nick un neet 

things ( 1)Ut ther.:i. b o.ck after) 
Explore a cave 
Go s·,dmming at night with ca."'l.1J.es 
Build and observe a fire es it buriis do.m and out 
P~ckaged sunshine with oran~e 
CliI!lb a mountain and notice different levels of vegetation 
Hunt for fossils and arrowheads 
Whittling 
Pretend you're a pygr.rl.e 
Pick up litter and try to guess how lon~ it's been there 
Feed ducks & fishes on/in pond with bread, etc. 
Find a shell and drink some (clerui) w-~ter froi:i. it 

Wriggling cs vo:rms through ground 
Imitation of animals and insects 
Plug U? ears and go on wel.k without heo.rin~ 
Make project with no.ture objects you find 
Pley charades vi.th nature objects 
Climbin~ hills-Clir:lbing trees 
Hiking - Rolling down hills 
Sleep in~ outside - PretendinR; your re • a tree 
Look up ~hen lying on your back 
Poetry about what you see 
F~otprints in the sand 
Pretend you are the vind 
Collect snails or other thinv,s_fro~ ~~e ~ater 
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*Make pictures out of cloud formations 
Get water SllI?IPles from idfferent water sources and coci.pare 
Crawl through long tall grass on knees 
Winter: Make images and tracks in snow 

*Walk on lily pads 
~ through "nature'~ 
Explore water fa.J.l.s or brooks - get vet 
Make city of sand 
Look for places frog would l:!. ve - fro~ habi ta.ts 
Throw grass or lea.~res in air O..'"l.d see how it fnJ.ls 

*Be a rock 
Pretend you are a water inhabitant and srir:1 like the.t 

*Try to count feo.thers on a bird 
*Make a bird nest .md pretend you are birds 

Color angle - what colors do you see? What things are green? 
Texture angle - what is slimy? What is smooth? Feel or taste. Rubbings. 
Pretend animals (meals) 

*Find a tree you'd live in rest of your life 
Pew prints ( sands prints casts) 
Make friends with a plant 
Pretend you a.re bird flying, to study' the wind 
Study bottom of lake (with goV,gles) 
Just sit and study 
Ley on ground and look at cloud forme.tians 
Costume contest, wear nature stuff 
Climb trees and look at leaves against slcy 
Make lunch out of what's there 
Sit in lake and wiggle sand in your toes 
Imitate bird ~histles 
Milke an animal out of rocks 
Nature plc.que (me.'te one) 

*Streaking in the forest in the rain 
Uake animals out of no.ture stuff and describe vhere it's from 
Crawl. on hands end knees 100 yards 

*Go out at night 9.Ild listen to nil"'.,ht sounds 
Mak~ reed whistles 
Study a lightning bug 
Slee-p out at ni~ht and observe the stars 
Watch sunset and rise or moon rise 
Build a stone wa.1.1. 

*Tape flashlights on and pretend like you're li~htninB bu~s 

Ra.in walk 
In.~; scoke prints 
Plaster castin~ - leaves, etc. 

*Midnight hikes - moon walk (flashlight, follow ani~a.ls, red cellonhane) 
Grass huts 
Leaves in dye 

*Explore burned out area; old fa.rm 
m.ini-!ll:icro trail 
scmersaults in water stiea.~ 
Hikes - silent 
Standing on head 

*Crawling on ha..~ds and knees throur;.~ a bo~ 
Making mud pies 
Mesk. and snorkel.in~ 

336 



Explore a rabbit hole 
Early morning hike 
Underwater basket weaving 
Pretend you're a fish 
Haystacks - if' farm nearby 
Sink s. Cl'.lllOe 

Make snow angel.s 
*Mud fight vs.ding in a stream 
Explore ant fa.rn. 
Rock hunt 
Sit in streen 
Bu:L.a.d a. blind; take ~ictures 
Mud slide 
Look for 4-leaf clovers 
Trust walks 
Disect dead animals 
Animal races 
Rock polishing 

*Blindfold~ person - have hie explnre tree (~et to knoY it), lead him away from 
it; Wlbllndfold hio and see if he can find it 

*EarJ.y morning skinny di ppins 
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IN-SERVICE MATERIALS FROM SESSION III 



An Illustration of Bypassing 

"Mother, I wish I didn I t look so flat-chested," said rr,y ·fifteen year 

old daughter as she stood before the mirror in her i~rst fo':rn1al dress. 

I remedied the matter by inserting puffs of cotton in st.rategic plac~s. 

~han I hung a string of pearls around Mary's neck--just as my grandrt:other 

had done for my mother and my mother for me. 

At midnight her escort brought her home. The moment the door closed 

behind him, Mary burst into tears. 

"I'c .never going .out with him agd.in," she sobbed. "Mother, do you 

know what he said to me? He leaned across the table and sa.td, "Gee, you 

look sharp tonight, Ma-ry,. Are those real?" 

"I hope you told him they were," I said indignantly, "They've been 

in the faidly for three generations I" 

My daughter stopped sobbing. "Oh the pearls, Good heavens, I'd for­

gotten all about them. 11 
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SNAKE BITE PROCEDURE 

l. Do Nar move the ext:emity1 Movement will cause increased circulation that 
will speed the venor.i. through the system. If the victim is bitten on the leg, 
it will be necessary to carey him. If the victim is bitten on an arm, a sling 
can be used to ilnmobilize,it. Also, an effort should be made to c:...l.In and re­
assure the victim in order to pr~vent circulatory increase. 

2. Apply ice to the affected area. This ll'leasure will. also help slow· the a,vement 
of the veno~. Cold packs or cold water will serve this p rpose if no ice is 
available. 

3. No T,V. Heroicsll cutting open the wound and sucking out the venom is not 
to be done. Often this procedure does more harm than good if done by unskilled 
personnel. 

4. Kill t.~e snakell Accurately identifying the type of snake bite involved will 
greatly aid treatment. Killing the snake should be undertaken with extreme 
caution. If the snake is killed, it should be brought along to the treatment 
center. If the snake cannot be killed safel ., as accurate description of it 
should be obtained. 

S. Transport the victll!\. Although enake bites ard not considered tb.e· ex.trer.e 
emergency today that they once were, serious co~plications can still develope 
if treatment i., not instituted as soon as possible. Anti-venom. should be 
available at most hospital emergency depart:rn.ents. 

6. All snakes will bite. G=ass snakes and even black snakes have rows of small, 
sharp teeth and will strike if provo ed. Treatr.tent of any wound or anlr:-.al 
bite including stopping the bleeding, applying anticeptic and c!.ressings, and 
giving tetanus toxoid if necessary. However, if any doubt exists as to the 
type of snake involved, the situation shoud be treated as if it were a poisonous 
snake bite. 

Camp Nurse CDA 
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1980 

\IISH LIST 

straw brooms 3 doz. 
buckets (metal) 1 doz. 
scrub brushes 2 doz. 
clothes 1 ine. & pins 
squeeg ies 4 
25 ft. piece of hose 
heavy duty gloves (kitchen} 10 pr. 
4 basic tool kits 
plastic covered matresses 10 doz. 
bed frames 
wool blankets 15 doz. 
wicker baskets for lunches 8 
long handled shovels 6 
1 a-man tents 2 
2-man tents 1 a 
stereo I 
mea_t grinder 1 
mimeograph machine 
electric meat slicer 
tea kettle 
metal water pitchers 
parachute 
golf equlpnent 
archery equipment 
hoola hoops 
bed ra i1 s 
cook Ing stand 
popcorn baskets 
fr i sbees 1 doz. 
racquets 4 
tennis balls 1 doz. cans 
badmitton sets. 3 
table games & games (monopoly, 
checkers, chess, sketch-a-grams) 
Elmers•s glue 
paper cutter w/guard 
rock pol 1 sher 
story OOOks 
terrariums 6 
fish bowls 4 
Plaster of Paris 30# 
sleeping bags 3 doz, 
P.A. system 
walkie-talkies 3 
microscopes 2 
tel escape 
air pumps 2 
glant water balls lt011 3 

fire place equipment 7 sets 
plasticized mats (gym/wrestling) 2 
tarps 10 
display cases 
bullet In boa.-ds 
camera 35n-rn l 
needle-tip forceps, tweezers 
world globes 
weather station & supplies (therrrometer, barometer) 
p.-ese.-vatives (Formulln) 
fie.Id guides: To Americam 'wildlife, Coll ins, 

• Ferns, B. Cobb {Peterson Serles) 
Stars & Planets 

photography equipment to make dark room 
pl--otography enlarger trays 
cloth aprons 3 doz, 
fishing tackle boxes (infirmary first aid 

kits) l doz, 
door bell for Infirmary 
propane lanterns 6 
new medication cabinets 
privacy screen 
seal e 
11 tters 
bas Ins 
bedpans & urinals 
rubber sheets 
sewing machine 
water toys for pool 
basketball poles & hoops & nets 
water pump for pool 
sander 
wood burning kits 
router 
staple gun 
new a i I" horns 
portable speaker system 
new van 
slide projector 
shower chairs plastic lt 
wheelchairs lt 
outdoor flood llghts for dining hall 2 
food blender 
folding ·tables 3 
chest freezer 1 
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Rec Hall 

Rai!ling Path 
Ramp 

Capital Tolprovement. .. List 

weaver Field 

Hole somewhere 
Path from field to A&C Steps to high 

Ramp - replace 
Path to field 

Widen Doer 

Ranp to stage 
New floor & stage 
Foundation back room 
Drain 
Culvert 

To Unit 4 via road 

paved path on road 

Unit 4' 

Cabin B path 
tree removed 
path to road from lodge 
smooth out washhouse floor 
level out with pass 
cabin D path level 
Lodge f-1oor- warped 
stairs 
wider doors 
"'indows 
Cabin F - ramp level & straightened 

Unit 5 from field 

Remove moss 
v1atten path 
.ae:11 to washhouse - level 
Path around lodge 
ramp to porch 
wider door 
fire door 
leak in ceiling 
rotten floor 
wi!!l:er doors 
paths to c to a 
windows jammed 
C needs ramp in fromt 
repair all paths 
paths level w/washhouse 
level space by cabin A 
toilets - replace porcel. 
window latches b, ~ashhouse 

Cabin A - si:noother path, ramp On side, wider door, paths to council fire 
Paved path from A to B 
toilets -clogged 
pave around lodge 
move water fountain 
move washhouse closer 
railing 

Path to A & C 

pot holes 
wider 
shoulders level 
railing missing 
steps replaced 
2 ramps 
extend ramp 
banisters 
wider porch & doors 
larger area inside 
path to council fire 
path to infirmary 

Shower 

doors 
pave 
rails 
ramps-paved & pennanant 
drainage 
le.wer toilets 
handrails 
water saver for shower head 
ata!'f shower 
level 
pipe by infirmary 
dressing areas 
pothole s 
level area around 
more doors that you can't see in 

Office 

ramp 
pave 
more bench space 
path around office 

Vesoers 

paved paths 
new seats 

paths 

Pool 

fountain 
bathroom accessible 
dressir:.g 
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Capitol Improvements (cont'd) 

Infirmary 

new ramp - slippery 
larger porch 
larger t.::"eatment 
bathroom !' too mnall 
toilet cracked & runs 
floors weak & rotted 
widen all doorways 

In General 

2 ft. on l side of toilets 
rails for stairs 
rails for toilets 
accessable sinks (lower the faucets) 
safety strips on ramp (sand paint) 
ramps to all cabins 
accessable wather fowitalns 

Unit II 

ramp c porch 
side porch rotted 
moss on paths to washhouse 
remove slope to washhouse 
remove rock to pa th 
drainage to porch at lodge 
I:Uddle toilet not secure 
path to infirmary - culverts 
pothole on paths just before unit 
A,B,E,F, need remps 
pa.hh from C to washhouse 

Unit III 

paths - no shoulders 
council fire, cabin F 
path to E -rocky 
grade the hill 
path 1:o o & B 
railing eo washhouse from lodge 
'W'ii.en pa th to washhouse 
pothole by washhouse 
steps on cabin D 

Dining Hall 

Path from Infirmary to D.H. 
poor drainage 
tree root-culvert 
no shoulder on curves 
grading on hill 

pave the area 
level area around Hall 
smoother rails 
extend & widen ramp 
lip over threshhold 
ramp in front of door 
curb on porch 
toilet outside 
refitted doors & wind~s 
._.ider doors 
wider space behind counter 
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FINAL CLEANING OF UNITS 

1. Bundle 311 linens and return to laundry (sta·ff included) 
sheets - 25's 
blankets - lO's 

2. Air mattresses before breakfast 

3. Disinfect mattresse~ 

4. Sweep out all cabins, lodges and washhouses 

5. Disinfect all buildings 

6. Return supplies to proper locations 
linen - linen supply room at la11ndry 
paper - to PT room (chux, papertowels, toilet paper. sanitary 

napkins, etc.) 
cleaning supplies - to garage (broQms. buckets, dust pans, 

toilet brush and plunger) 
lighting - to office (flashlights, propane lights, extra propane 

caniscers) 
emergency - 1st aid kits - infirmary 

fire e~tinguishers and air horns - office 
also - bar-b-que sets - offir.e 

urinals, bedpans - infirmary 
tools - offiC'e 
disinfectant. soap - infirmary 

7. Return tables and benches to unit lodge 

8. Any junk laying around is to be put out b~ access road for van 
to pick up 

9. All bed frames inside lodge - dismantled. 

10. Stack mattresses by Rcces road for pickup 

11. Close windows in all ·buildlngs. 

12. Whice wing entire area. 
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CLOSING CAMP 

Sweep all cabins 
Infirmary - bring first aide kits 
All mattresses to the access road to be picked up 
Return all supplies to dining Ball to be picked up and placed in approriate box. 
All linens to the laundry room 
Inventory t..~e bed frames within the units 
Tables and benches to the inside of lodge 
Close all windows and doors 
Fire vxtinguishers to dining hall 
Clothes and belongings to dining hall 
Continue un~il all units are cleaned & closed down 

ictivitv centers 

Inventory and pack all supplies (fire extinguishers stays 

Dining Hall 

Remove supplies and return to proper areas 

Infimary -inventory and pack 

Shower House-clean and disinfect remove supplies- put ramps on the inside 

Remem:Jer: flag pole 
tarps at field 
wood to garage 
white wing 
leave camp as you would like it to find in summer. 
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