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The purpose of this case study was threefold: to depict the

environment of a summer residential camp serving individuals with dis-
abilities; describe the operations of the camp, i.e., program activities
procedures, and critical incidents; and investigate the relationships
between staff members' perceptions of organizational climate, acceptance
of self, acceptance of others, and cohesiveness.

Camp Daddy Allen, operated by the Easter Seal Society of Pennsyl-
vania, was studied during the 1980 summer camping season, dJune 15
through August 16. The camping season consisted of one week of pre-camp
training and four two-week sessions. Forty-one staff served a total of
3Q0 campers ranging in ages six through eighty-five.

The depiction and description of Camp Daddy Allen were based on the
camp director's report, camp director®s daily log, evaluations of the
assistant director and counseling coordinator, water safety instructor's
log and the infirmary session summary.

The instruments utilized in the examination of staff members'



perceptions were the: Profile of Organizational Characteristics-Form
SLM, Berger Questionnaire and the Profile of Conflict Characteristics.
Each instrument was administered on a pre- to post-test basis. The
following research questions were addressed:

1. Does the staff's perceptions of organizational climate change
from pre- to post-testing period?

2. Does the staff members' acceptance of self change from pre-
to post-testing period?

3. Does the staff members' acceptance of others change from pre-
to post-testing period?

4. Does the staff members' perception of conflict characteristics
change from pre- to post-testing period?

5. Are there relationships at the pre-testing period between
staff members' perceptions of: organizational climate,
acceptance of self, acceptance of others and conflict
characteristics?

6. Are there relationships at the post-testing period between
staff members' percept{ons of: organizational climate,
acceptance of self, acceptance of others, and conflict
characteristics?

7. Do the relationships obtained between staff members' percep-
tions of organizational climate, acceptance of self, acceptance
of others and conflict characteristics change from pre- to
post-testing period?

8. Are there differences in staff members' real and ideal percep-

tions of organizational climate at pre- and post-testing periods?
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Results of the daté analysis revealed the following:

1. Staff's perceptions of organizational climate and conflict
characteristics decreased significantly from system 3 (con-

. sultative) at pre-testing to that of a hybrid of system 2
(benevolent authoritative)/system 3 at post-testing.

2. Staff's perceptions of acceptance of self and acceptance of
others were within normative ranges, yet did not change sig-
nificantly from pre- to post-testing periods. .

3. Relationships of moderate strength were found to exist be-
tween staff's perception of organizational climate, acceptance
of self, acceptance of others, and conflict characteristics
at both testing periods as indicated by Pearson product
moment correlations.

4, The difference between staff's perceptions of real and ideal
organizational climate was significant at both periods. Staff
members indicated that the camp's organizational climate
should be participative, although in actuality it was per-
ceived as consultative at pre-testing and a hybrid of
"benevolent-authoritative/consultative” at host—testing.

The data indicated high staff ideals at the beginning of camp, yet
toward the completion of camp it would appear that resolution of staff
differences had not reached ciosure.

Based on these findings the foliowing recommendations were made:

1. Similar studies should be conducted at a variety of camps
with a follow-up testing period conducted after camp is

over.
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The development of a taxonomy of camp administrative
practices that may be used for comparative purposes.
Implementation of specific camp administrative process

strategies to test directionality of changes in conflict

characteristics.
Relationships between organizational climate, conflict

characteristics and staff effectiveness should be studied.
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CHAPTER I
INTRODUCTION AND STATEMENT OF THE PROBLEM

Within our democratic society, the interactions of peoplie and
environment place a premium on individual development with cooperation
viewed as the method utilized to achieve this aim (Irwin, 1950). Yet,

. an alarming number of people do not understand the

importance of cooperative 1iving or the necessity for

faith in their fellow man, which is so vital in the

solving of group problems (Irwin, 1950, p. 20).

Furthermore, the relationships between an individual and environment can
be conceived of as having two sets of interactions. One set of inter-
actions is composed of the impact the individuai has on the environment.
The second set of interactions is formed from the impact of the environ-
ment on the individual.

One such setting in which these two sets of interactions interface
is that of an organizational environment. The performance of groups of
people in pursuit of organizational goals refiects the degree of harmony
that exists between the environment and the individuals. One subset of
environment-individual interactions is composed of the employees'
relationships. The dynamics involved within task and maintenance func-
" tions of employees not only create a substantial part of the workiné

atmosphere but .are crucial factors in the delivery of organizational

services.



Organizations delivering leisure services are beginning to examine
these dynamics from an interactional perspective (Edginton & Williams,
1978; van der Smissen, 1976; Feldman, 1976; and Doty, 1960). One such
group of leisure service providers is that of the organized camping move-
ment. Since 1861, organized camping has been evolving (Shivers, 1971;
Irwin, 1950). Currently, organized camping represents an estimated one
billion doilar industry, with a clientele estimated at 9,000,000 and
375,000 staff (Kester-Oliver, 1980). As an organization, a camp provides
an environment in which staff and clientele interact in an outdoor
setting. In terms of social interactional opportunities, camps are
socio-behavioral settings in which a controlled environment can be struc-
tured (Feldman, 1976). The purpose of this study was threefold: to de-
pict the environment of a summer residential camp serving individuals
with disabilities; to describe the operations of the camp (i.e., program
activities, procedures, clientele characteristics and critical incidents);
and to describe the relatijonships between staff members' perceptions of
organizational climate, acceptance of self, acceptance of others and
cohesiveness.

A variety of camps exist today with a variety of operating philoso-
phies refiecting the wide range of services provided; i.e., day, resi-
dential, public, private, adventure, recreational, therapeutic, giamer
sports, weight reduction, etc. (Shivers, 1971). Carlson capsulates the
many approaches to organized camping and offers the following as
generalized goais:

1. Learning to live outdoors and become acquainted with
the outdoor environment; .

2. Experiencing individual growth and development;
3. Learning to i1ive and work tegether;

4, Practicing health and safety;



5. Developing new skills and interest and perfecting
old ones;

6. Developing spiritual meaning; and

7. Enjoying a recreational experience {Carlson, 1975, p. 14).
Thus, organized camping provides a setting in which group 1iving in the
out-of-doors is a function of the people, outdoor 1ife and the camp
community (Dimock, 1948). The camping experience contributes to self-
understanding; provides an opportunity to develop a sense of belonging
and harmonizes the forces of conformity and divergency (Rodney & Ford,
1971). An organized camp exists for the well-being, happiness and
development of its members (Dimock, 1948).

The camp can be completely devoted to the task of meeting

the basic emotional needs of the individual for a sense

of worth and achievement, and for a sense of acceptance

and belonging {Dimock, 1948, p. 30).

The benefits that accrue to an individual as a result of an
organized camping experience remain unsupported by the research litera-
ture, as there is little evidence available (Carlson, 1975; Lowry, 1974;
Redl, 1974; Wittekin, 1974; Clark & Eells, 1974; Dimock & Hendry, 1929).
Those studies that have been done have focuseﬂ attention on the bene-
fits of camping to the service recipients (campers). Virtually no
attention has been focused on the effects of an organized camping experi-
ence upon the staff members, and the subsequent carryover from staff
to campers. Yet it is the camp leadership, and camp staff, that is con-
sidered most essential to the achievement of a particular camp's goals
(Myers, 1980; Myers, 1976; Leadley, 1976; Doty, 1960; Gump et al, 1953;
Benson & Goldberg, 1951).

Camp provides an opportunity for children and adults to have



interactions in an environment that promotes enjoyment, dignity,

respect and responsibility (Rodney & Ford, 1971). The staff of a camp
is its spiritual and value center. As the tone of growth and satisfac-
tion is initiated by the staff, it is hypothesized that there is a sig-
nificant relationship between the character standards of the staff and
outcomes in the 1ife of the camper {Ledlie, 1961; Dimock, 1948; DeAlton,
1948}).

Boorman (1941) characterized a camp as a laboratory for democratic
practices in which the ideals of freedom, equality, and fellowship can
be realized. Thus, outcomes such as more cooperative attitudes and be-
haviors, a greater individual sense of democracy through experiential
learning, more fun and genuine interest, and a greater personal develop-
ment will result from camp experiences under the leadership of qualified
staff (Sorenson, 1938).

The importance of staff is underscored by the notion that there
must be an atmosphere for the staff members to function effectively.

It must be recognized that the implementation o7 the camp

objectives does depend upon the ability of the staff, and

the ability of the staff is often directly related to the

adninistration of the camp and to the efficiency of the

organization (Rodney & Ford, 1971, p. 21}.

According to Blumenthal (1948), a concept of camp administration is
that of having a social purpose; the advancement of the welfare of the
individual and the group.

Another facet is that of the needs of a counselor as a

person. Just as the program is said to be camper-centered,

there must be some counselor-centerendess, if the counselor

is to)meet personal expectations (van der Smissen, 1976,
p. 13).



Camp is the expression of democratic values which stresses an indi-
vidual's freedom of choice, sharing of responsibilities and discussion
between individuals. An administrative climate to facilitate the social
purpose must be constructed in a manner that promotes cooperation, pro-
vides participation in decision-making, encourages personal adjustment,
recognizes the importance of staff to camp functioning and provides a
sense of belonging which is essential for high staff morale (Rodney &
Ford, 1971; Benson & Goldberg, 1951).
. if camping was to be directed toward enhancement of

the individual and the group, the administrative methods,

affecting as they do, the individual and the group, must

be consistent with such a goal (Blumenthal, 1948, p. 43}.
Thus, camps that advocate the practicing of democratic values must de-
velop avenues which faciiitate participation, responsibifity, accounta-
bijlity and decision-making to be consistent with proposed goals. Re-
search has indicated that a camp staff that perceives leadership in a
democratic manner results in campers being satisfied and having a higher
level of achievement (Christensen, 1969; Dimock, 1969; Shuster, 1968).
Precisely how the organized camp develops such an atmosphere and the

effects upon the staff members has not been reported in the research

Titerature (Myers, 1976).

Statement of the Problem

The purpese of this case study was to depict a summer residential
camping environment, chronicle the operations of a camp, and examine
the relationships of selected effects of a summer camping experience

upon staff members. The following variables were utilized to indicate



the development of a 6émp staff as a group and as individuals: organi-
zational climate, acceptance of self, acceptance of others and staff
cohesiveness. Relationships between these variables as well as the
magnitude and direction of change were investigated utilizing the
following instruments: Profile of Organizational Characteristics (Form
SLM), Berger Questionnaire and Profile of Conflict Characteristics.
This study investigated the variables of concern during the 1980 summer

camping season at Camp Daddy Allen located in White Haven, Pennsylvania.

Research Questions

The following research gquestions were addressed in this case study
of selected effects of organized camping upon staff members at Camp
Daddy Allen:

1. Does the staff perceptions of organizational climate change

R ¥ R

from pre- to post-testing period?

2. Does the staff members' acceptance of self change from

pre- to post-testing period?

3. Does the staff members' acceptance of others change from

pre- to post-testing periods?

4. Does the staff members' perception of conflict charac-
w

teristics change from pre- to post-testing perijods?

L i ]

5. Are there relationships_at the pre-testing period between

staff members' perceptions of: organizational climate,

acceptance of self, acceptance of others and conflict

characteristics?



6. Are there relationships at the post-testing period be-
tween staff members' perceptions of organizational climate,
acceptance of self, acceptance of others, and conflict
characteristics?

7. Do the relationships obtained between staff members’
perceptions of organizational climate, acceptance of self,
acceptance of others and conflict characteristics change
from pre- to post-testing periods?

8. Are there differences in staff members' real and ideal
perceptions of organizational climate at the pre- and post-

testing periods?

Delimitations

For purposes of this study, the following delimitations were
established:

1. Only the responses of Daddy Allen staff members eighteen
or older {n = 35) were used in the narrative aspects of
the case study, and only the perceptions of the twenty-
seven first year staff members, aged eighteen or older were

linc]uded in the research question aspects.
2. Only the data that were related to the 1980 summer camping

season at Daddy Allen, June 15 to August 15, were included.
Limitations

For purposes of this study, the results were limited by the

following factors:



For

The study was limited by the reliability and validity of
the measurement jnstruments.

No other evaluative instruments were being used to cor-
roborate the self-reports and perceptions of staff members.
The study design did not examine cause and effect rela-
tionships ambng the variables of concern.

The degree to which Camp Daddy Allen was different from
other resjdential camps serving disabled populations and
other populations.

The researcher in this investigation and the camp director
of Daddy Allen were the same person, thus the possibilities
of personal biases are introduced.

The influence that previous Daddy Allen staff members had

upon non-experienced Daddy Allen staff members.

Definition of Terms

purposes of this study, the following terms are defined:
Camping experience--all activities and emotional involvements
of a nine week summer residential camping program at Camp
Daddy Allen.

Camp Daddy Allen--a summer residential camping facility
operated by the Easter Seal Society of Pennsylvania for
individuals with a neuro-orthopedic disability.

Camp Administrative Processes--the practices and behaviors

identified by Rensis Likert (1976) as leadership, motivation,



10.

11.

communication, decision making, goal-setting and control/
ordering.

Organizational climate--an indicator of the camp administra-
tive processes as measured by the Profile and Organizational
Characteristics (Form SLM).

Acceptance of Self--an individual's perception of how one
feels about oneself as measured by the Berger Questionnaire.
Acceptance of others--an individual's .perception of how one
feels about other people as measured by %he Berger Ques-
tionnaire.

Staff cohesiveness--the feeling of identity and solidarity

a group of people share with each other as measured by the
Profile of Conflict Characteristics scale.

Pre-testing periods--assessment of the Daddy Allen staff
during the week prior to the arrival of campers, June 15 to 22.
Post-testing period--assessment of the Daddy Allen staff
during the eighth week of the 1980 camping season, August 3
to 10.

Daddy Allen Staff Members--those individuals who are under
contract to the Easter Seal Society of Pennsylvania to perform
specified functions during the 1980 camping season at Daddy
Allen.

Campers--those individuals with neurc-orthopedia disabjlities
who are accepted to participate in a 2-week residential camp

experience at Camp Daddy Allen.
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12. Daddy Allen administrative philosophy--the provision of
opportunities for staff members to share in the responsi-
bilities of creating and maintaining a camp community while
reserving the right of the camp director to make unilateral

decisions in matters of health and safety.

Significance of the Study

An avenue of investigation into the effects of an organized camp
experience that has not been followed focuses on camp staff members.
These individuals are affected by the goals and ideals of an organized
camp. Much of the research into organized camping has focused on how
campers are affected, yielding both positive and negative results;
studying the staff population offers an alternative approach to the
effects of organized camping. The purported benefits of a camping
experience in terms of self-development sense of belonging, avocational
skill development, friendship formation and appreciation of nature are
areas in which staff members can be assessed. The goals and objectives
of an organized camp program represent an ideal state. The reality of
program success must be measured against its stated goals and objectives
(Dustin, 1980; Stein & Sessoms, 1977; van der Smissen, 1976). The
members of a camp staff are a vital evaluation assessment base for
measuring what does occur versus what might occur.

A second significant aspect of this study was that it investi-
gated the dynamics of key forces interacting within the camp environ-
ment. Many of these dynamics have yet to be examined.. The case study

approach can produce knowledge in terms of ideas, suggestions and



researchable hypotheses.

It seems almost an absolutely essential technique when

exploring completely new fields. That is when we have no

idea of communalities, the categories of variables which

play a part in a situation and where we are trying to

formulate new concepts or a new framework within which

to carry out controlled experiments later . .

(Helmstadter, 1970, p. 52).

This study chronicled actual administrative practices, as well as
how staff members perceive the organizational climate within a camp.
In addition, information was obtained to depict the camping milieu in
terms of staff characteristics, camper characteristics, program
activities and critical incidents. Statistical information was then
obtained to characterize the effects of the Daddy Allen milieu upon
the staff members' acceptance of self, acceptance of others, and
cohesiveness.

A third significant aspect of this study was that of providing
information to the rehabilitation field in terms of professional de-
ve]opment. The staff of Daddy Allen was composed of individuals who
are entering or have entered the rehabjlitation, educational, and
allied health fields.

In recent years there has been an increasing demand for

specific information, professional guidance, and direct

assistance to help personnel initiate activities, upgrade
programs, answer questions and attack programs which

create roadblocks to progress in various aspects of

physical education and recreational programs for handi-

capped children (BEH, 1969, p. 1).

Thus, the camp environment provides an opportunity to explore the de-

velopment of the skills and attitudes of pre-service professionals and

professionals working with disabled individuals (Wald, et al, 1970).
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. we must know more than we now know about the range
of factors that have influenced current personnel prepara-
tion and employment practices, the effects of recent
training efforts and the essential performance charac-
teristics for particular job tasks and service and
training approaches {Meyer, 1980, p. 117).

This study examined the process and the interaction between organiza-
tional climate, acceptance of self, acceptance of others, and staff
cohesiveness to describe what is happening in terms of staff growth
and change. The review of literature supporting this line of inquiry

is presented in Chapter II.
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CHAPTER II
REVIEW OF RESEARCH AND RELATED LITERATURE

The purposes of this case study were threefold: to depict the
residential environment of a summer camp, chronicle the operations of
Camp Daddy Allen, and examine the relationship of selected effects of
the summer camping experience upon staff members. This chapter is
divided into the following sections that present the related iiterature
of the subject under investigation: effects of organized camping,
organized camping and people with physical disabiiities and management
and organizational climate; acceptance of self and others, and group

cohesiveness.

Effects of Organized Camping

The benefits of an organized camping program are thought to have
many desirable effects on people who participate in this type of
experience. The lack of research supoorting these ciaims is unfor-
tunate. Lowry (1974), in ccommenting on this lack of evidence in
validating cause and effect claims, feels that the Hawthorne effect
could account for any accrued benefits. Redl (1974) warns of possible
negative benefits resulting from organized camping such as: environ-
mental changes (urban to natural setting) that result in the over-
powering of a child's security; opportunities that resuit in a child's

pent-up behaviors and hostilities, and separation from one's family
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with a subsequent feeling of rejection. The camp staff is an important
element in minimizing these dangers as they facilitate the integration
of individual needs and camp objectives through teaching, understanding
and motivating (Doty, 1960). However, evidence found by Doty (1960)
shows that campers exhibiting the greatest character growth were with
staff who were not exemplary.

The achievement of success in a camp program is related to the
criterion measures utilized in its evaluation.

How do we measure its success? Happy faces, enthusiasms,

increased appetites, experiences to describe to others,

and greater acceptance of reality are among the signs,

and we observed them frequently among all our camp groups

(Wittekin, 1974, p. 71).
Clark and Eells (1974), in calling for more research, foresee the need
for investigations that study what camping does, who is affected, and
how one is affected. Their article suggests that camping has dif-
ferential meanings to staff, campers, parents and referral agencies.
Research studies offer the possibility of evidence that may or may not
validate the current claims of camping benefits as well as providing
information that can be used to strengthen existing camp programs.

There have been numerous studies examining the effects of organized
camping upon campers (Barber, 1957; Beker, 1959; Davidson, 1965, Duke,
1968; Johnson, 1970; Kreiger, 1970). The results that have been
obtained are often contradictory as to the benefits of the camping
experience.

Johnson (1970) investigated the social changes of values that

could be attributed to an organized camping experience. Using an

instrument developed in an earlier project (Johnson), the researcher
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investigated changes in children's values at 47 different ACA accredited
Pennsylvania camps. Results showed that campers' overall social values
were lower at the end of camp than before camp. Female campers, however,
had higher social value scores at both testing periods than did the

male campers.

Kreiger (1970) investigated self-concept changes in relationship
to sex, age and observable behavior in 110 campers attending a four-
week summer camp. Utilizing the Lipsett Self-Concept Scale and Bower's
Behavior Rating Scale as pre- and post-camp measures, Kreiger found a
significant positive self-concept change along with a strong decrease
in poorly-adjusted behavior. No differential effects on self-concept
as a result of camping were observed for the factors of sex, age, or
observable behavior change.

In terms of what happens to staff, Irwin (1950) suggests that camp
counseling is one of the most educative experiences a young person may
have, with staff frequently obtaining more from the camping experience
than service recipients. Another avenue of investigation has been the
interactions of staff {counselors) and campers. To date, there is a
lack of substantial research in determining the relationships between
staff variables and camper change variables (Myers, 1978). Myers
(1976) in a review of residential camp leadership studies concluded
there is 1ittle evidence to support the contention that leadership
success is significantly related to camper growth and davelopment.

Dimock and Hendry (1929) in a case study of Camp Ahmek investigated
the effects of camping on 216 male campers and 28 male counselors

utilizing non~standardized instruments, changes in campers and
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counselors were monitored. Counselors were classified on a four-scale
rating system (ABCD) and data indicated that the better counselers,

A and B counselors had greater jmprovement on effectiveness scales than
C and D counselors. An overall coefficient of .80 was reported between
behavior change and classification of the counseling staff. The in-
vestigators suggested the need to develop a research methodology to
monitor the effects within an organized camp.

Doty (1960), investigating the character dimension of organized
camping, found that the staff in the first year of the research project
'cou1d not handle the tasks and responsibilities of a camp oriented to
character education, i.e. value formation and responsibilities.

Gump, et al., (1957) investigated the effects of the program at the
Michigan Fresh Air Camp. The interactional patterns of 23 boys, ages
9-11, were observed during camp activities. The boys were also observed
in their interactional patterns at home. Comparisons between these
sets of observations indicate the camp environment provided more oppor-
tunities for adults to interact socially with the children than did
the children‘s home environment. Parents in home environments spend
more time engaged in behavior management than social interaction. This
suggests the camp milieu, through social interactions, can result in
behavioral changes of campers due to the nature of the adult-child
social 1nte%actions.

Lumpkin {1957), in a study of camp leadership, investigated 416
counselors in twenty-four camps to determine if there was a measurabile
difference in the attitudes of successful and unsuccessful counselors

toward campers. Utilizing the Camp Counselor Attitudes Towards Camper
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Inventory developed by Lumpkin, results showed that successful coun-
selors' responses refiected a high degree of social and emotional
security characterized by being more flexible and permissive; lacking
in fear of being imperfect and handling disciplinary problems, and
respecting the rights, abilities, and feelings of campers.

Shuster (1968) in studying the relationship between counselor
attitudes and camper's group satisfaction reported significant dif-
%erences in satisfaction and achievement scores. Utilizing the Minne-
sota Teacher Attitude Inventory (MTAI) high counselor scores correlated
highly with positive camper reactions. Counselors with high MTAI tended
to have and perceive their Teadership role in a democratic style while
those with Tow MTAI score tended to have authoritarian styles.

Myers (1978) investigated the relationship between 100 camp staff
members and 122 campers, ages 10-14, in seven camps accredited by the
American Camping Association during the summer of 1976. Relationships
between components of staff leadership and attitudes, campers’ self-
concepts, interpersonal affect and environmental attitudes were
examined. Utilizing the Dimock L Inventory and instruments developed
to measure staff Teadership, evidence was obtained that suggest 12-24
percent of the variance between some leadership components and camper
development. However, the primary components, participative-sharing,
friendliness-ccoperation, flexibility did not significantly account for
changes in campers' self-concept, interpersonal affect, and environ-
mental attitudes. Results of staff leadership attitudes revealed no
significant overall change over the course of the summer; however, there

was a significant decrease in flexibility and a tendency for staff to
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become less friendly and slightly more autocratic as the summer pro-
gressed. In those camps, where the director became less democratic, so
did the staff. In the two camps that the camp director became more

democratic, the staff did also.

Organized Camping and People with Physical Disabilities

The opportunities for people with physical disabjlities to par-
ticipate in activities that non-disabled do are Timited by factors of
attitudinal accessibility, barrier (physical) accessibility, unadaptive
equipment, transportation and economics. Organized camping is one such
environment that can enable the 1imiting factors to be overcome as com-
munity 1ife is experienced in the natural environs. Research into the
effects of such an experience are needed (Freeberg, 1969; BEH, 1969;
Hansen, 1972; Buchanan, 1975; Fradkin, 1976). Hansen (1972) Tisted the'
leading benefits of organized camping as purported by their frequency of
appearance in the literature: recreational activities, learning oppor-
tunities, expanded environment, socialization/informal group participa-
tion, and independence/self-confidence. The effects of these benefits,
however, have been subject to 1ittle inquiry.

Research investigations have revealed contradictory evidence in
terms of camper changes. Studies by Holden (196Q), Sessoms et al.
(1978), and Glick (1978) have revealed significant positive personality
changes. Investigations by Herzog (1956), Lefebrve (1972), Dibner and
Dibner (1973), Rappaport (1974), McGuire (1976} have revealed no or
s1ightly negative changes in personality and physical fitness variables.

A recent research development in the benefits of camping and the
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disabled has explored staff changes. "Each adult involved in a camping
program for the handicapped grows in awareness of himself as a human
being and of his effect on the behaviors of others" (Shea, 1977, p. 12).

Randolph (1956) investigated the pre-camp training programs of
nineteen Easter Seal camp staffs. Although she did not measure the
impact of the training programs, recommendations were made that training
programs should be 3 to 5 days in length and utilize role-playing tech-
niques to better prepare staff for the summer's experiences.

Ross (1971) developed a pre-camp training program for an Easter
Seal camp staff in Pennsylvania. A questionnaire was administered at the
compietion of a three-day training period and at the end of the camp
season to determine the effectiveness of the training. Staff members
considered the methods and information presented as useful for their
effectiveness. Areas in which staff asked for additicnal focus were:
camp philosophy, cooperation among staff and methods of adapting
activities to needs of the campers.

Sessoms, et al. (1978) studied the effects of an Easter Seal camping
experience during the summers of 1975 through 1877. As part of this
study, data were collected on the characteristics of effective coun-
selors and the effects of a model pre-camp training program. Analysis
of staff demographic information indicated that counselors who ranked
superior were 19 years old and had at least two years of college.
Results of a 11-item semantic differential scale administered to super-
visory personnel revealed that superior staff possessed the following
characteristics: <cares about others, handles responsibility, has

enthusiasm, sets a good example, is sager to learn and is energetic.
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The research team also developed a model pre-camp. Staff were pre-
and post-tested during the pre-camp on two measures: a Cognitive Scale,
relating to knowledge of the physically disabled, camp responsibilities
and structure of the camp; and a Delbecq assessment of staff concerns
concerning their camping experience. Results showed a significant in-
crease in the cognitive scale score change and a significant decrease 1in
the concerns of staff regarding performance expectations. Changes in
campers' self-concept and independent Tiving functions led the re-
searchers to conclude that staff training is a significant factor in the
maximization of camper development.

These studies support the notion of Ball and Ball (1979) and
American Camping Association (1978) that pre-camp training should facili-
tate a staff member's growth, maturity and skill development which then
can be applied to relationships with campers. However, this application
has not been an area of research emphasis.

The problem arises in analyzing the effects on the camper

and the camper experience. We don't really know, and can

only guess, that trained personnel enriches the camping

experience for the camper (Bates, 1972, p. 127).

A promising line of investigation has been recently initiated that
examines specific effects and how staff members function within camp.
Lewko, Bullock, and Austin (1978) studied the nature of communication
patterns between counselors and handicapped children at a camp for the
disabled. Twenty-five counselors were observed in 236 performance based
interactions utilizing a Performance Based Sequential Dyadic Interaction

System. Results showed that in 20.4 percent of successful outcomes,

counselors did not provide any feedback. In fifty percent of the
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unsuccessful outcomes, no or negative feedback was provided. Researchers
concluded that counselors need additional training in communication
interactions that will generate a more supportive climate of camper be-
haviors, that will then enhance the camping experience. )

Austin and Lewko {1979) examined the effects of an organized camping
experience on the attitudes of staff members toward the disabled. The
researchers hypothesized that a camp experience would lead staff to have
a more positive attitude toward the handicapped. Utilizing a modified
Attitudes toward Handicapped Individual Scale (range 0-120), 42 staff
members were assessed on a pre- to post-camp testing schedule. Results
showed a significant improvement in the staff members' attitudes toward
the handicapped. These research results of organized camping experi-
ences have provided information about the changes and behaviors of statf
members. Although the data are not conclusive, it appears that within
camps for the disabled, staff members' skills and attitudes can be
enhanced.

An obstacle to the provision of services that responds to

the needs of the physically disabled is the recreation

professional who lacks sufficient knowledge or under-

standing of the psychological, physiological and social

conditions of the disabled (Glick, 1978, p. 3).
Not only does the organized camp address traditional concerns, it can

aid in the professional preparation and skill development of its staff

members.

Management and Organizational Ciimate

An organization is a complex set of relationships between the

needs and abilities of its members, the goals of the organization and
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the nature of the task responsibilities involved in its functioning
(Shull et atl., 1970; McGregor, 1960; Argyris, 1957). Earlier theories
of organizational management and administration often excluded the
needs of individuals that center on respect, appreciation, influence
and achievement (Bowers, 1976; McGregor, 1960). "A major challenge of
the 1980s for most organizations, both private and public, will lie in
our relationships with and responsiveness to employees at all levels

. managers must now concern themselves with empioyee satisfaction”
(Bannon, 1980, p. 33).

As management and administrative theory has evolved, it is becoming
more apparent that the assuﬁptions based on the negative potentials of
people's behaviors are giving way to an outlook that concentrates on
the socio-purposeful behaviors of people {Williams, 1980). In this
sense, management practices that encourage participative behaviors by
employees are heralding a new era within the working environs. Par-
ticipative leadership styles are more frequently associated with a
cohesive working group marked by member satisfaction.

Organizational climate is a result of actions taken by management
that affects the behaviors of individuals within the organization
(Likert & Likert, 1976). However, it is important to recognize how
these actions are perceived by individuals within a working environment
(Steers, 1977). The reality of actions and the reality of perceptions
have led to conflicting research on the determinants of organizational
climate. Downey et al. (1975) and Pritchard and Karasick (1973) show
that an individual's background can account for differences in the per-

ception of an organizational climate. Research by Likert and Likert
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(1976), Likert {1967), Friedlander (1966) and Likert (1961) indicate
that organizational climate is set by the administrative behaviors
within an organization. Thus, supervisory personnel in terms of atti-
tudes, behaviors and actions are not only influencing the work
environs, but providing the opportunities that will be perceived by
others within that environment.

A theory of administration that examines the administrative pro-
cesses of leadership, motivation, communication, interactions, influence,
decision-making, goal setting and control is Likert's system four.
Likert (1961, 1967, 1976) has developed a management approach that
emphasizes the beneficial outcomes of cooperative efforts between
management and non-management forces. This approach reguires an inter-
actional framework that goes against traditional management practices.
People are seen as having the abilities to share information fin an open
atmosphere that involves all levels of an corganization. Each member
has specified functions; however, the communication channels that exist
1n.a participative atmosphere of management require the cross func-
tioning of managers and non-managers in problem-solving and decision
making roles. The more people are invested in the activities of
decision-making, problem-solving, conflict resclution and goal-setting,
the greater the productivity, the more efficient the work will be, and
a higher degree of quality will exist.

The administrative processes that profile organizational climate
can be categorized by the following systems (Bowers, 1976):

System one--is an exploitative authorative system in which an

atmosphere of distrust and fear prevails. Communication is downward
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with management making the decisions assuming the roles of responsi-
bility. Rewards and punishment are the motivational techniques utilized
by management.

System two--is a benevolent-authorative system which focuses on
rewards more than punishment as its motivational base. Management pro-
motes some teamwork cooperation; however, communication flows downward
with policy decision-making powers based at the top.

System three--is a consultative system in which management utilizes
the ego motivational components of responsibility and initiative as well
as rewards of the employees. Decision making is being delegated to
different levels of an organization as communication is marked by up-
ward and downward channels. Orders from management are issued after
subordinates have been consulted.

System four--is a democratic-participative system in which the
major ego motives plus group processes result in a general feeling of
responsibility and satisfaction throughout the organization. Coopera-
tion and teamwork emphasize communication flow between all levels of
the organization. OQOrganizational goals are established by group par-
ticipation. The participative (system four) organization provides a
framework in which cooperation becomes a catalyst of human motivation
rather than the motivational aspects of human behavior based on fear and
distrust assumptions.

Research investigations into system four theory have focused on
the identification of characteristics of successful organizations versus

non-successful organizations. Likert (1973) shows that organizations
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who have 20 to 40 percent higher productivity and generally more satis-
fied employees are closer to System four than organizations who are
jower on these variables. Marrows, Bowers and Seashore {1967) investi-
gated the results of an intervention program within an organization.
Administrative processes, training programs, and technology were attuned
as management shifted toward being more employee-centered and partici-
pative. Results showed that the company had a 26 percent increase in
productivity with a significant decrease in turnover, absenteeism and
manufacturing costs.

Studies by Soucie (1975), Coates (1974) and Langlois (1973) have
indicated that people idealize System four characteristics although
their perceptions of reality place the organizational climate closer to
a consultative system.

Nogradi (1977) examined 34 supervisors and 132 staff members of
different Canadian recreation departments; using the Profile of Organi-
zational Characteristics and two instruments measuring job commitment
and involvement. Significant relationships were found between organi-
zational climate and job commitment and involvement. Those people who
perceived the organizational climate as being participative had higher
job commitment and greater degree of job involvement than people who
perceived the organizational climate as being consultative. It was con-
cluded that administrative processes have potential as a change agent
in the development of employee commitment.

In examining democratic administrative practices within organized
camping, Boorman (1941) stated the following are difficulties that must

be overcome:
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1. Encouraging individuals to take responsibility for
initiating, planning, evaluating and decision-making that
in camp activities;
2. Encouraging individuals to be concerned about affairs
that are broader than their own self interests.
Further, if the operétion of a camp is to be characterized as democratic,
staff must have a willingness to share in responsibilities to be
cooperative, to avoid non-constructive criticism of fellow staff and
to avoid cliques (Benson & Goldberg, 1951). Then, in the evaluation of
a camp operation if the following elements are found, we may consider
that a democratic climate has evolved (Boorman, 1941):
1. Mutual trust among campers and staff;
2. Avenues for self-expression and guaranteed civil liberties;
3. Opportunities for groups of campers and staff to experience
planning and carrying out camp projects;
4. Acceptance of people as being worthy;

5. Healthy active participation of campers and staff without

coercion.

Acceptance of Self and Others

The goals and objectives of organized camping have emphasized the
enhancement of jndividual worth and understanding. Spellman (1966)
views the camp staff member as a change agent. This necessitates that
one has a knowledge of cne's capacity to be of use to others and the
recognition of one's own values. The art of the change agent, thus

becomes the acceptance of differing values without rejecting another



27

person's values because they are not one's own. Self-acceptance,
itself, is built upon the knowledge that others are accepting of you
{Johnson, 1972). Thus, the camp environment affords staff and campers
the opportunity to support each other in the acceptance of self and
each other.

In its broadest sense, the concept of self is concerned with the
body of attitudes a person holds about oneself (Trotter, 1971). Self
exists at the moment of birth. Throughout one's 1ifespan, self under-
goes a process of development and changes. These changes refiect not
only the way a person views self, but also the interactions the person
has with one's environment.

According to Jersild {1954) "self" consists of three components:
perceptual, conceptual, and attitudinal. A person's perceptual com-
ponent includes: "the way a person perceives himself--the image he has
of the appearance of his body--the picture he has of the impression he
makes on others" (Jersild, 1954, p. 179). A person's conceptual com-
ponent includes:

the person's conception of his distinctive characteristics,

his abilities, resources, assets, lacks, limitations and

his conception of his background and origins, of his future,

and of what he might become {Jersiid, 1954, p. 179).

The attitudinal component of self concerns:

the feelings a person has about himself and his origins

the background, his attitudes toward his present status

and future prospects, his tendency to view himseif with

pride or shame, his convictions concerning his worthiness

or unworthiness, and his attitudes (which may be mixed

of self-acceptance or self-rejection (Jersild, 1954,

p. 179}.

The self as a summation of its component parts interacts with the
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natural and social environs it encounters. The experiences one has
influences the manner in which one views self. Rogers considers the
awareness one has of these experiences as being crucial in forming a
self-concept.

The self-concept of self structure may be thought of as an
organized configuration of perceptions of the self which
are admissible to awareness. It is composed of such ele-
ments as perceptions of one's characteristics and abilities,
the percepts and concepts of the self in relation to others
and to the environment, the value qualities which are per-
ceived as associated with experiences and objects, and
goals which are perceived as having positive or negative
valence (Rogers, in Wylie, 1961, p. 7).

The center of an individual's existence is self. It is the founda-
tion of future relationships with others in the environment.

The self is the individual's basic frame of reference, the

central core around which the remainder of the perceptual

field is organized. In this sense, the phenomenal self

is both the product of the individual's experience and -

producer of whatever new experience he is capabie of

(Combs & Snygg, 1959, pp. 16-17).

The individual, 1in experiencing his/her unique existence, may or
may not be in agreement with others as they experience his being
(Jersitd, 1954). One's ability to perceive how others view self pre-
sents information that can aid in the development of an adequate self-
concept.

. . A person's ability to become aware of himself will

be 1nf1uenced by the way he feels about h1mse]f, and the

way he feels about himself will depend, in part, on the

way others feel about him and encourage him in the process

of self-discovery (Jersild, 1954, p. 595).

The relationship between self and others is built upon the attitudes

that people have of themselves. As one respects self, one can respect

others. As one loves self, one can love others. As one judges self,
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one can judge others. In general, the greater the adequacy one holds
of self, the greater the acceptance of both self and others (Combs &
Snygg, 1969).

Scme people feel that giving and receiving feedback cannot

be solely learned by practice but require a basic philosophy

or set of values which must first be Tearned. This basic

philosophy 1is that the individual be accepting of himself

and others. As this acceptance of self and others in-

creases, the need to give feedback which can be construed

as evaluative or judgmental decreases (Hansen, 1973, p. 119).

The acceptance of self, however, is a life-long endeavor.

The influence of other people indirectly and directly differenti-
ates self into ideal and real states. As each person strives to be the
self that is desired and hoped for, the ideal self is contrasted to
what he/she is or has been. This process of internal evaluation sug-
gests the need for approval by others as well as personal approval to
confirm the way an individual views himself/nherself.

This implies a dissatisfaction with our own self, a failure

to respect it, and non-acceptance of ourselves as we really

are. It further implies that love and recognition are

forthcoming only on the condition that this ideal image is

attained or realized (Martin, 1975, p. 12a).

This discrepancy between an ideal and real self-concept can be the
source of many human difficulties. The feeling of an inability to cope
with the world and the feeling of being unloveable, can result from an
individual viewing himself as inadequate, incompetent, ugiy, stupid, or
inferior (Lipsett, 1968; Ellsworth, 1967). A poor self-concept can
reflect a lack of self-confidence, a fear of the unfamiliar, hyper-
sensitivity to criticism, a resistance to independent functioning
and/or limited interest in activities (Shea, 1977). The camp employee

whose acceptance of self becomes a drawback to effective functioning

will not facilitate the development of a democratic camp climate.
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Staff Cohesiveness

Staff cohesiveness is the degree to which there is solidarity and
identijty within the group as it maintains harmonious and consistent
intragroup relations {(Feldman, 1976). As members of a community with
specified goals, the camp staff functions as an important subgroup in
the environmental interactions. Within the working environment, the
accomplishment of an organization's goals and objectives is determined
by the amount of cooperation that exists between people in all levels
of the organization {Likert & Likert, 1976; Likert, 1967; Likert, 1961).
The attitudes that people have toward each other and the amount of
loyalty and solidarity they share with each other have a crucial impact
on the productivity of the organization. Studies by organizational
development groups at the University of Michigan and Chio University
have consistently shown that when conflict becomes too extreme within
employee ranks, and dissatisfaction occurs between people resulting in
intra-organization competition, productivity is decreased (Hershey &
Blanchard, 1977; Likert & Likert, 1976). Evidence is now accumulating
that the most mismanaged resource within industry and governmentatl
agencies is human resources. When employees are supported by manage-
ment in a manner that promotes cooperation and respect, people grow
closer together with a more efficient and productive ocutput as a result.
Not only does a highly cohesive group meet the needs of the group, it
meets the needs of individual members (Behling & Schrissheim, 1976)}. A
camp staff is a potential group of interdependent individuals who
attempt to satisfy physiogenic and psychogenic needs of its members

(Behiing & Schriesheim, 1976).
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The cohesiveness of a group is further a function of its ability to
clarify its goals, mobilize its resources to achieve goals, and resolve
conflict that arises between its members (Feldman, 1976; Cartwright &
Zander, 1968). Johnson and Johnson (1976} stipulate a minimal level of
acceptance, support and trust among group members is essential to the
development of a cohesive group with the estabiishment of this founda-
tion, a group is further developing its capacity to cooperate with in
turn influences its solidarity and enhances its member's positive self-
attitudes. There is less of a threat of individual insecurity within a
cooperative atmosphere which further solidifies a group's overall func-
tioning {Cartwright & Zander, 1968).

As organized camping is a laboratory for democracy (Bennett, 1966),
the participatory atmosphere in turn influences the cohesiveness of the
individuals.

Acceptance of the inevitability of conflict characterizes

the new democracy of the conflict between perscns and

society, of the conflict between individuals and organi-

zations and indeed a willingness to seek rational grounds

for  its resolution (Bennett, 1966, p. 180).

Conflict and how a camp staff handles differences among its members if
an indicater of its cohesiveness. Controversy and conflict are positive
situations compared to those situations that are consistently ignored,
avoided or suppressed (Johnson & Johnson, 1576). "“One of the clearest
kinds of growth is the ability to trénsform conflict into creative
problem solving which makes group activity exciting and fun" (Gibb &
Gibb, 1978).

in summary, the camp environment as a laboratory of democracy pre-

sents opportunities for the following to happen: integration of
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interests not at the expense of winner take all; creative and coopera-
tive efforts fostered on behalf of many; conflict resolution (recon-
ciliation, concession, compromise); personal conviction and under-
standing elicited by participating in the process; checks and balances
of individuals and group, and shared responsibility that fosters growth,
thinking and inijtiative (Sorenson, 1941). This inquiry will present
further information on the operations of a summer residential camp vis

a vis a case study hethodo]ogy as explained in Chapter I1I.



33

CHAPTER 111
METHOD

This. investigation of selected effects of a summer residential
camping experience upon staff members addressed the following purposes:
a description of the residential environment of Camp Daddy Allen; a
chronicle of the actual camping operafions at Daddy Allen; and an
examination of the relationships between selected effects of the camping
experience upon Daddy Allen staff members. The relationships that were
investigated include the following variables: organizational climate,
acceptance of self, acceptance of others and cohesiveness of the Daddy
Allen staff. Included in this case study are the examinations of the
magnitude and direction of change in the above-mentioned variables. The
procedures that were followed in this study are presented in the
following sections of this chapter: Subjects of Study, Data Coliection,

Instrumentation and Data Treatment.

Subjects of Study

Camp Daddy Alien is located in White Haven, Pennsylvania. The camp
is a 160 acre site leased from the Commonwealth of Pennsylvania within
the boundaries of Hickory Run State Park. Since 1941, Camp Daddy Allen
has been serving neuro-orthopedically disabled individuals in Pennsyi-
vania. The 1980 camp season consisted of one week of pre-camp training

and four two-week sessions serving individuals ranging in age from
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six through eighty-five. Categorical groupings of disabling conditions
included the following service recipients: cerebral palsied, muscular
dystrophied, spina bifida, blind, deaf, multiply disabled and mentally
retarded. The emphasis of the camp program was socio/recreational, with
its focus on the provision of opportunities that center on what people
can do within the reality of their disabilities (see Appendices A

pp. 162-163 and G pp. 254-257).

A maximum number of forty-one individuals was contracted to provide
support services for the camping population who attended Daddy Allen.
For purposes of this study, camp staff below eighteen years of age
(four) and kitchen management (two) were excluded from the pre- and
post-testing aspects of this investigation. Data were obtained from
thirty-five staff members of which three people were not present for
either pre- or post-testing periods. Of the remaining thirty-two
individuals, on]y those individuals who were first-year staff members
were tested statistically for relationships among the study variables:
organizational climate, acceptance of self, acceptance of others and

conflict characteristics (n = 27).

Data Collection

Demographic data were obtained from the camp records and the camp
director's seasonal report concerning staff and camper characteristics.
Program informatjon, operational procedures, types of activities and
schedules were obtained from the camp director's seasonal report.
Critical incidents during the 1980 camping season were obtained from

the following sources: camp director's daily report, the assistant
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director's evaluation, the counseling coordinator's evaluation, water
safety instructor's log and the infirmary session summary.

Data concerning the selected effects of summer residential camping
were collected at two testing periods. The first data collection time
was held during the Wednesday morning session of pre-camp (second day).
At this time, the research was explained to staff members. An intro-
ductory letter was given to each staff member explaining anonymity and
confidentiality (see Appendix C). After all staff members had read the
Jetter, an open session was held for questions and concerns in regard to
the research project. After answering the questions, a coding identifi-
cation sheet and the Berger Questionnaire were administered with direc-
tions given as to how to complete both instruments. Each staff member
created a code number based on the initials of their mother's name and
their birth date in numerical form. Each questionnaire conﬁainéd a
demographic information section that addressed the respondent's age, sex,
educational level, camp staff experience, camper experience and experi-
ence with disabled individuals. The completed questionnaires were col-
lected and held by the researcher until the completion of camp.

On the last day of pre-camp training, Saturday, an afternoon staff
meeting was convened to administer the Profile of Organizational Charac-
teristics-Form SLM (POOC) and the Profile of Conf]ipt Characteristics
(POOC). The researcher repeated the same instructions as given at the
first data collection period. Code numbers were retained by staff
members and placed on each testing instrument. The compieted ques-
tionnaires were collected and held by the researcher until the com-

pietion of camp.



36

The post camp testing period was conducted on the second Saturday
of the final session. Seven weeks had elapsed since the pre-camp
testing period. An afternoon staff meeting during an extended rest hour
was held for the administration of all three questionnaires. The ques-
tionnaires were coded by the staff members with their codes uti]ized.in
the pre-testing administration. A1l three questionnaires, Profile of

Organizational Characteristics, Berger Questionnaire, and Profile of Con-
flict Characteristics were completed at this session. The researcher

collected the completed responses and held them for future analysis. The
data were analyzed using various programs from the Statistical Package

for Social Services (SPSS).

Instrumentation

The instruments utilized in this study of organized summer residen-
tial camping are the following: Profile of Organizqtional Characteris-
tics--Form SLM (Appendix D), Berger Questionnaire (Appendix E} and the
Profile of Conflict Characteristics (Appendix F).

The Profile of Organizational Characteristics--Form SLM and the
Profile of Conflict Characteristics were purchased from Rensis Likert
Associates, Inc., Ann Arbor, Michigan. Permission to use the Berger

Questionnaire was obtained from the author of the questionnaire.

Praofile of Organizational Characteristics

The Profile of Organizational Characteristics (POOC)--~Form SLM 1is a
Sixteen item guestionnaire measuring six administrative processes:
leadership (3 items), communication (3 items), motivation (3 items),

decision {2 items), goals (2 items) and control (2 items). The POOC--
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Form SLM is a shortened version of Likert's original 51 item question-
naire (Likert & Likert, 1976). Reliability coefficients ranging from .90
to .96 using the Spearman-Brown formulas have been reported (Nogradi,

1977; Likert, 1967). Predictive validity coefficients ranging from .61

to .93, using the POOC to predict performance or outcome scores, have
also been determined (Nogradi, 1977; Likert, 1967).

An eight point Likert rating scale is used to indicate the typol-
ogy of organizational climate. Lower scores signify system 1 or authori-
tarian climates while scores at the upper end, seven-eight, indicate a
democratic-participative climate. The POOC Form SLM also describes how
a person perceives the organizational climate presently (real = now) as

well as how one would Tike the climate to be (ideal = ]Tke).

Berger Questionnaire

The Berger Questionnaire is a 54 item inventory measuring the ac-
ceptance of self and others. A five-point Likert rating scale ranging
from "not true of myse]f" (1) to "true of myself" (5) is used (Shaw and
Wright, 1967).

Split-half re]iabi1ity coefficients ranging from .75 to .89 have
been reported (Berger, 1952). Concurrent validity coefficients of .73
to .90 have also been found (Berger, 1952).

Thirty-six items reflect the acceptance of self (A0S) component of
the Berger Questionnaire. These items are summated and a composite
'se1f' is obtained. The higher the total, the greater acceptance of
.one's self. ﬁormative data collected by Berger (1952) show college stu-
dents with a mean 'self' acceptance of 135.50 and standard deviation of
22.36.

The remaining twenty-eight items reflect the acceptance of others
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(AOO) component of the Berger Questionnaire. The composite 'others'
acceptance score is completed in the same manner as acceptance of self.
Normative data collected by Berger (1952) on coliege students revealed
a mean ‘other' acceptance score of 105.15 and standard deviation of
14.38. A correlation of .356 was obtained between acceptance of self

and others of the normative college student sample.

Profile of Conflict Characteristics (POCC)

The POCC developed by Rensis Likert is a fifteen item questionnaire
designed to describe the nature and extent of conflict existing within
an organization (Likert & Likert, 1976). To each item'of the question-
naire, a response is made utilizing an eight item Likert rating scale.
Lower scores indicate that an organization is using methods of conflict
resolution typical of system 1 or authoritarian organizations. Higher
scores (closer to eight) indicate that an organization is resolving
jts conflict in a manner of system 4, democratic-participative organiza-
tions. The POCC has been developed from the data bank in which the
Profile of Qrganizational Characteristics was developed. The POCC
is an elaboration of the conflict characteristics of the original
instrument of which reliability and validity coefficients have been

reported above.

Data Treatment

Data obtained from the camp director's seasonal report, camp
director's daily log, assistant director's evaluation, counseling

coordinator's evaluation, water safety instructor's log and infirmary
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session summary were placed in narrative form to describe and depict
Camp Daddy Allen. The following statistical procedures were used to
address the research questions: frequency analyses, correlated t tests,
Pearson-product moment correlations, z-tests and multiple regression
analysis.

Fréquency distributions were made of the following characteristics
of Daddy Allen staff members in the study sample: age, sex, education,
Daddy Allen work experience, Easter Seal camp experience, non-Easter
Seal camp experience, organized residential camper experience, and work
experience with individuals with physical disabilities and/or mental
retardation. Within the study sample of Daddy Allen staff members,
measures of central tendency were calculated for the following variables
at pre- and post-testing periods:

1) Profile of Organizational Characteristics (real) and

{ideal)

a) leadership

b) communication
c) motivation

d) decision

e) goal

f) control

2) Acceptance of Self

3) Acceptance of Others

4) Profile of Conflict Characteristics

In addressing the research questions of Chapter I, the following
analyses were made of staff members without previous Daddy Allen work
- experience:
Research Question 1: Does the staff’'s perceptions of organiza-

tional climate change from the pre- to post-testing perijod?
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The mean score and standard deviation were calculated for the staff
members' Profile of Organizational Characteristics (now) and POCC (1ike)
at pre- and post-testing periods. The correlated t-test for difference
between the means was then applied to the following hypotheses:

a) There are no differences between the mean POOC (now)
scores at pre- and post-testing periods; and

b) There are no differences between the mean POOC (1ike)
scores at pre- and post-testing periods, at the .05
level of significance.

Research Question 2: Does the staff members' acceptance of self
change from the pre- to post-testing period?

The mean and standard deviation scores were calculated for the
staff members' acceptance of self (AQS) at pre- and post-testing periods.
The correlated t-test for difference between the means was then applied
to the following null hypothesis: There are no differences between the
AQS scores at pre- and post-testing periods at the .05 level of sig-
nificance.

Research Question 3: Does the staff members' acceptance of others
change from pre- to post-testing periods?

The mean and standard deviation scores were calculated for the
staff members' acceptance of others (AQQ) at pre- and post-testing
pericds. The correlated t-test for difference between the means was
then applied to the following null hypothesis: There are no differences
between the mean A0Q scores at pre- and post-testing periods at the .0b
level of sign&ficance.

Research Questicn 4: Does the staff members' perception of con-

flict characteristics change from pre- to posi-testing periods?
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The mean and standard deviation scores were calculated for the
staff members' profile of conflict characteristics (POCC) pre- and
post-testing periods. The correlated t-tests for difference between the
means was then applied to the following null hypothesis: There are no
differences in the mean POCC scores at pre- and post-testing periods
at the .05 level of significance.

Research Question 5: Are there relationships at the pre-testing
period between staff members' perception of: organizational climate,
acceptance of self, acceptance of others and conflict characteristics?

The means and standard deviation scores were calculated for each
of the varjables under study at the pre-testing period. A zero-order
correlation matrix based on all possible pairs of variables was then
generated. A stepwise regression analysis was then appiied to account
for the percentage of variance that organizational climate, acceptance
of self and acceptance of others has upon the dependent variable, con-
flict characteristics in testing the following nuil hypothesis: There
are no relationships between the dependent variable (POCC) and the
independent variables (POOC, ADS and ACO) at the .05 Tevel of signifi-
cance.

Research Question 6: Are there relationships at the post-testing
period between staff members' perceptions of organizational climate,
acceptance of self, acceptance of others, and conflict characteristics?

The means and standard deviation scores were calculated for each
of the variables under study at the post-testing period. A zero-order
correlation matrix based on all possible pairs of variables was then

generated. A stepwise regression analysis was then applied to account
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for the percentage of variance that organizational climate (P0OC),
acceptance of self (AOS) and acceptance of others (A00) has upen the
dependent variable, conflict characteristics (POCC) in testing the fol-
lowing null hypothesis: There are no relationships between the
dependent variable (POCC)} and the independent variables (POOC, AOS and
AQO) at the .05 level of significance.

Research Question 7: Do the relationships obtained between sta%f
members' perceptions of organizational climate, acceptance of self,
acceptance of others and conflict characteristics change from pre- to
post-testing period?

Zero-order correlation matrices were generated at pre- and post-
testing periods between &l1 possible pairs of variables. The z-test
of significance was then applied to differences between the Pearson
product moment correlation coefficients to test the following null
hypothesis: There are no differences between the correlation coeffi-
cients of the same variable pair at pre- and post-testing periods at
the .05 Tevel of significance.

Research Question 8: Are there differences in staff members' real
and ideal perceptions of organizational climate at pre- and post-testing
periods?

The mean and standard deviation scores for the staff members'
Profile of Organizational Climate, now or real and 1ike or ideal, were
calculated at pre- and post-testing periods. The correlated t-test for
differences between the real and ideal means at pre- and post-testing

periods then applied to the following null hypotheses:
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a) There are no differences in mean POOC (now) and POOC
(1ike) scores at the pre-testing period; and
b) There are no differences in near POCGC (now) and POOC
(1ike) scores at the post-testing period at the .05
level of significance.
The findings relevant to each of the research questions, the depic-
tion of Daddy Allen, and description of Daddy Allen programs, activities,
operations and critical incidents are presented in Chapter IV. Conclu-

sions resulting from the research data are presented along with recom-

mendations for future camping research in Chapter V.
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CHAPTER IV
DATA ANALYSIS

The purpose of this study was threefold: to depict the environment
of a summer residential camp serving individuals with disabilities; de-
scribe the operations of the camp, i.e., program activities, procedures,
and critical incidents; and investigate the relationship between staff
members' perceptions of organizational c¢limate, acceptance of self,
acceptance of others and cohesiveness.

The analysis of the 1980 camping season is presented in the fol-
lowing sections of this chapter: depiction of Daddy Allen, Daddy Allen
oberational description, and an analysis of the research gquestions. A

discussion will foliow each of the above-mentioned sections.

Depiction of Camp Daddy Allen

The 1980 camping season, June 15 through August 16, at Daddy Allen
represents the 39th year of continual operation of a residentiai camping
program by the Easter Seal Society of Pennsylvania. Currently, the
camp program and its operations are accredited by the American Camping
Association. Tﬁe program has evolved from serving a polio-affiicted
population base to a heterogeneous mixture of children and adults
with a variety of primary and secondary disabling conditions. The
philosophical orientation of the camp program has evolved from an

eight-week "clinical emphasis" (i.e., physical therapy, occupational
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therapy, and speech therapy) to an emphasis placed on socio-recreational
experiences within the context of community life during four two-week
(twelve day) sessions (Appendix A, p. 162 and Appendix B).

The operation of Daddy Allen is two-phased: actua1_summer opera-
tion and pre- post- actual operations. During the pre- and post-
operations the Director of Recreation and Camping for the Easter Seal
Society of Pennsylvania assumes direct leadership functions for all four
Easter Seal camps. The direct leadership functions of the actual
summer operation are assumed by the seasonal Camp Director of Daddy
Allen. This is summarized in the organizational flow chart found in
the staff manual (Appendix A, p. 171).

Within the pre-actual operation phase, the Director of Recreation
and Camping made the following arrangements: procurement of Daddy Allen
lease from the Department of Environmental Resources, Commonweaith of
Pennsylvania,; procurement of medical supervision; procurement of ade-
guate insurance coverage; securement of fire department coverage; water
sampling, through Department of Sanitation, Department of Environmental
Resources, Commonwealth of Pennsylvania; preparation of Daddy Allen
operating budget; placement of potential campers in appropriate
sessions; securement of telephone service; procurement of government
donated foods through Department of General Services, Commonwealth of
Pennsylvania; procurement of food management service; and season per-
sonnel selection. Other functions supportive of the Daddy Allen summer
operation in accordance with American Camping Association Standards and
the Easter Seal Society of Pennsylvania standards were also performed

by the Director of Recreation and Camping.
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The pre-actual operation phase concluded with a spring Dirsctor's
meeting three weeks prior to the opening of Daddy Allen, on June 17,
1980. At this meeting of camp directors and key staff members, the
Director of Recreation and Camping updated the progress on arrangements
prior to the opening of camp. Follow-through efforts on the initial
contacts were delegated to each of the seasonal camp directors. Each of
the camp staffs met to share and come to understandings in terms of
personal philosophies, interests, needs, and skills. The Daddy Allen
pre-camp agenda was formulated with the input of the staff members pre-
sent at the meeting: Director, Assistant Director, Counseling Coordina-
tor, Assistant Nurse, and Chauffeur. Recruitment of staff for positions
yet to be filled were alsc delegated to the seasonal camp directors.

The staff members were personally interviewed by and hired by
either the Director of Recreation and Camping or the seasonal Director
of Daddy Allen. Each prospective staff member was given a ciear picture
of the camping operations including descriptions of the "custodial-
personal hygiene responsibilities fnvolved with severely disabied
individuals. Materials given to staff members prior to the beginning
of camp are found in Appendix G.

Within the period of Spring Director's Meeting to pre-camp
orientation, five counselors, one Taundress, one kitchen helper were
nired to complete the Daddy Allen staff. The Daddy Allen staff was com-
posed of the following positions: Director, Assistant Director, Coun-
seling Coordinator, Waterfront Director, Craft Director, Chauffeur-
Maintenance, Nurse, Assistant Nurse, Camp Aide, Launderer, Counselors

(24), Chef-Manager of kitchen, Assistant Cook and kitchen helpers (4).



47

The responsibilities and criteria for each position and the organiza-
tional responsibility network are found in Appendix A, pp. 172-181
and page 228.

The geographic residences of the staff members were distributed in
the following manner: Fastern Pennsylvania-coal region (seventeen);
Oregon (nine), Eastern Pennsylvania (two), Western Pennsylvania {four},
New York {(two), Central Pennsylvania (six), and New Jersey {(two). Of
the initial staff, twenty-seven were hired by the Director of Recreation
and Camping and fourteen by the seasonal Camp Director. Further staff
demographic information can be fTound in the section concerning the
analysis of the research questions. The salary structure for a first
year counselor began at fifty dollars per week pius room and board.
Other positions based on experience and education were adjusted
accordingly.

Camper recruitment was the primary responsibility of the forty-
four local Easter Seal Societies. The Easter Seal Society of Pennsyl-
vania is a decentralized non-profit voluntary health organization.
Organized camping is offered as the only direct service of the state
society. Each local society determines the focus and philosophy of its
program services and contracts for camping services. Each local society
recruits and makes financial arrangements for the purchase of the
camping opportunity. The Director of Recreation and Camping coordinated
the placement of campers within the appropriate session cf each of the
four camps. Financial billings, parental permissions, and camper health
reports (see Appendix H) were coordinated and organized as an integra-

tive effort by the Director of Recreation and Camping. Potential
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campers were found within the following community situations: family
residences, community 1iving arrangements, state institutions, group
homes, and independent 1iving residences. The cost of a twelve day
session at Daddy Allen was 200 dollars.

Camp Daddy Allen is operated as a residential facility within the
confines of Hickory Run State Park. The history of Hickory Run State
Park is to be found in Appendix J. The 100 acre group campsite used
by the Easter Seal Society contains fifty-two buijldings. The following
buildings form the central part of camp and contain electricity: Camp
office and canteen, Director's retreat, Infirmary, Showerhouse/laundry,
Kitchen staff living quarters, Dining Hall/Kitchen, Recreation Hall,
Arts and Crafts Center, Nature Center, and Storage Barn. Camper and
staff quarters are Tocated on the periphery of the central camp as
shown in Appendix A, p. 167. There are four separate living units
each containing the following structures: a unit lodge, a unit wash-
house (cold water only), and eight residential cabins. The unit struc-
tures are considered rustic wooden structures as they are without
electricity (see Appendix G).

As part of the lease arrangements with the Commonwealth of Pennsyl-
vania, Hickory Run State Park personnel provide maintenance and repair
of the physical structures. In addition to the structures named above,
two grassy general purpose areas (A and B Field), a blacktop activity
area (Weaver Field), vespers spot, campfire ring, and waterfails/stream
(JaysNest) are Tocated on the Daddy Allen site. A swimming pool is
located on the neighboring group campsite and was shared with the 4-H-

camp. A series of macadam and park dirt pathways connect the various
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structures and areas within the Daddy Allen site and boarding areas. The
vegetation of the campsite contains a variety of second growth hardwoods
and softwoods, mountain laurel, rhododendron, and various ferns, lichens
and grasses. From the Daddy Allen location, people had access to the
trails and specialty areas of Hickory Run State Park including Sand
Springs-—a day use swimming and picnic area; Boulder Field, ¥jord,

and Hickory Run Dam. Among the natural creatures that visited Daddy
Allen, one could find deer, bear, wild turkey, pheasant and snipes. In
summary, the environment at Daddy Allen contains a variety of natural
phenomena and beauty.

Built in the 1930s, without disabled individuals in mind, many of
the architectural barriers have been remcved through the addition of
ramps and removal of inside walls (i.e., shower stall) to facilitate the
movement of individuals with physical disabilities. However, the camp-
site provides a variefy of terrains and architectural barriers that are
being addressed currently as evidenced by correspondence bétween the
Easter Seal Society of Pennsylvania and the Commonwealth of Pennsylvania

(Appendix I).
Discussion

Camp Daddy Allen is an operation that is the third oldest of its
kind within the United States. Opportunities are provided for people
of various interests and backgrounds to experience community life in a
setting of natural beauty.

Through this camping experience, peopie can share their strengths

and limitations in developing relationships with each other.
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Daddy Allen Operational Description

The description of the actual operation of Daddy Allen during the
1980 camping season is presented in the following subsections: pre-
camp, session one, session two, session three and session four. In-
cluded in the subsections are descriptions of the following: policies,
procedures, clientele, program activities, critical incidents and

staff evaluations.

Pre-camp

The opening of Camp Daddy Allen involved the preparation of the
physical site, establishing contacts with local suppliers, unpacking and
storage of program supplies and setting up of the Tiving quarters for
the advance staff. Nine staff members and two people from the food
service management prepared the camp, Sunday, June 15th, and Monday,
June 16th, for its opening on Tuesday, June 17th. The following Tist
represents those jtems that were done during this period.

June 15

- van arrived from Middletown

- opened "Honeymoon Suite"

- opened office

- opened retreat

- opened infirmary

- moved supplies into office, infirmary and kitchen

- utilities turned on in camp

- mail picked up

- Tood supplies purchased for ten people

- staff transported from bus/airplane terminal to camp

- Daddy Allen entrance identification signs put up

- telephone calls made to pharmacist, hardware, gas station,
commercial laundry, firewood supplier, cleaning supplies,
purveyor, canteen purveyors and pre-camp in-service
educators

- established times for Hickory Run tour and truck for mattresses
with state park personnel as part of pre-camp
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- dining hall and kitchen equipment cleaned

- blankets received from cleaners

- donated food supplies received from storage

- inspection of camp made listing broken equipment and
miscellaneous repairs

- reflectors placed on buildings

- showerhouse cleaned, disinfected and stocked with supplies

- kitchen 1iving quarters established )

The work responsibilities were delegated by the Camp Director and
the Assistant Director to various staff members.

On Tuesday morning, staff members began arriving. Each member was
greeted by the Camp Director who then introduced each member to the
Assistant Director. From the camp office, each staff member was walked
to Unit IV and shown a cabin to sleep in and to temporarily place their
personal belongings. After time was spent changing, getting settled,
saying good-byes to family and/or friends, the staff members joined a
working party under the direction of the counseling coordinator. Staff
members, participated in disinfecting and preparing the units for
habitation. At four-thirty the working parties stopped, with an hour
of personal time given before the meal. At this time, the following
tasks had been compieted: staff orientation packet collated; bath-
rocms stocked; mattresses moved to Unit IV; Units II, III, IV, V cleaned;
bed frames moved; public address system set up; sheet room open;
reflectors put on buildings; and showerhouse stocked with necessary
supplies.

The majority of staff members were hcused in Unit IV cabins/or
lodge. The evening session was an introductory session aimed at
acquainting staff members with each other and establishing an atmosphere
of trust and comfort. At the evening session the following activities

occurred:
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a) Welcome address by the camp director--stressing the
importance of individual differences and those commonali-
ties the people have and the importance of health and
safety within the camp operation.

b) Name Game--staff members sat in a Targe circle. One
individual stated their first name and favorite dessert,
then the next person had to state that person's name and
dessert plus their own name and dessert until the thirty-
eighth person repeated all the names and desserts.

c¢) Delbequi--a technigue in which each staff person wrote
anonymously their concerns and expectations. After all
people were done, the concerns and expectations were
tabulated on poster paper for the whole staff to examine
and question.

d) The Daddy Allen Staff Manuals and pre-camp scheduie were
then handed out {Appendices A and J). Concerns raised in the
Delbequi Session were shown where they would be addressed
in pre-camp.

e) An evaluation form was filled in by each member of the
staff concerning the days activities (Appendix 0).

f) The first days session ended with the teaching and singing
of Tell Me Why, which was the traditional way of ending an
evening program at Daddy Allen.
The Director, Assistant Director and Counseling Coordinator met
for an hour examining the evaluation forms, formulating work parties and
reviewing the next day's agenda.
Wednesday, June 19th, the staff awoke to reveille via the P.A. system
at 7:00 a.m. Breakfast was held at 7:30 a.m. with the teaching of
dining room procedures integrated with the actual meal. After breakfast,
the staff met and had their first introduction to the research project.
Upon completion of this session, the assistant director took the staff
on a familiarization walk around camp. Emphasis was placed on the
physical location of different program areas as well as what types of
activities occurred in each area. Location of suppiies and operation

of equipment (i.e., washing machine and dryer) were achieved on this walk.
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During this session, various staff members were blindfclded, car-
ried on cots, pushed in wheelchairs, walked with crutches. On-the-job
training in terms of proper body mechanics was dcne by the medical
staff during the walk. Prior to the walk around the immediate high
use areas of Daddy Allen, each staff member was asked to find an
inanimate 'strange' object. The tour ended at 1:30 a.m. Staff members
were then assigned to various work projects including the following:
mattress, blanket, sheet, detail; disinfect, clean and report damages
if any, to Nature Center, Recreation Hall, and Arts and Crafts. Lunch
was held from 12:30 to 1:30 p.m. with a break at the conclusion of the
meal.

The afterncon session convened at 2 p.m. under the direction of
state park environmental educators. The agenda of the cutdoor education
workshop can be found in Appendix J. The evening meal was held at
5:30 p.m. The evening session began at 7:30 p.m. This session included
the following activities: a discussion of the philoscphy of Easter Seal
camping, a discussion of rules and regulations, general information,
values awareness, evaluation and singing. The session was conducted by
the camp director with the purpose of actively invoiving peopie with a
discussion of the content in the first 21 pages of the staff manual.
Whenever possible, different staff members read aloud parts of the staff
manual. Whenever ruies and regulations, policies, and procedures were
discussed, staff members brainstormed the rationale(s) for such policies.
At this session, staff members were given the ocpportunity to decide on
what type of procedure should be utilized in determining the hour of

curfew. The staff decision was an honor system using the card file
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system Tor signing in and out. The specific policy was in accordance
with the standards established by the American Camping Association.
Following a fifteen minute break, a values awareness sessicn was held.
Each‘staff member created a personal shield-coat of arms that addressed
the following areas:

Draw your greatest achievement,

Draw three of your hobbies,

List one thing you would never change in your Tife under
any circumstances,

List one thing that you would change in your life,
Describe briefly what you would do if given a magic wand,

List three words that you want to be known for by others
of the staff.

As exemplified by these last two activities, the administrative philo-
sophy facilitated staff participation and community responsibilities,
After the completion of the exercise, the camp staff shared their shields
in triads. A staff snack was held as the total staff looked at the
shields and the strange objects collected during the day. At the com-
pletion of the snack, an evaluation session was held using the same
format as day one pre-camp. Singing in a circle, and ending with Tell
Me Why concluded the second day of staff training. The director, assis-
tant director, and counseling coordinator met for an hour session; re-
viewing the staff evaluations and preparing for the next day's events
(i.e., work parties, first unit assignments and unit leaders).

The third day of pre-camp, Thursday, began with reveille at 7:00
a.m. with breakfast served at 7:30 a.m. The morning's activities began

at 8:30 with each of the activity centers being set up. All of the
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program supplies in winter storage at the barn were moved to their
respective activity centers {i.e., nature, arts and crafts, swimming
pool, recreation hall, or office). Supplies were shelved and inven-
toried in this process. At 10:30 a.m., a park ranger from Hickory Run
State Park arrived and spoke of the history of Hickory Run State Park,
state park rules and regulations, and then provided a motor tour of the
state park. Lunch was held at 1:00 p.m. The afterncon session began at
2:00 p.m., covering medical topics including first aid, infirmary proce-
dures and problem solving, and medical terminology. The materials used
in the nurses' agenda are to be found in Appendix K. Dinner was held at
6:30 p.m. after an hour rest from the afternoon session. The evening

session began at 8:00 p.m. This session focused on a discussion of unit
functioning and operations. Units would be co-ed with staff and campers

assigned separate 1iving quarters. Cabins within units were designated
as either male or female cabins. Each unit staff would determine who
would be responsible for a specified cabin; however, the responsibilities
were shared between co-counseling pairs in actuality. Campers would be
assigned to each unit by the director, assistant director and counseling
coordinator. Camper 1iving assignments were formulated based on the
following factors obtained from the admission forms: mobility, age, sex,
weight and designated camper preference (Appendix H)}. If on registra-
tion day, information was obtained that required changes in unit living
assignments, those changes were coordinated by the counseling co-
ordinator. .

Unit IV was designated as the wheelchair unit as it was the most
centrally located, most accessible, and had the flatest terrain of the

four units. Each staff member (counseling and older support staff)
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would have an assignment in Unit IV during one session. The Tast session,
however, staff would have an opportunity to select two people that they
would like to live and work with in a unit. The assignment during the
first three sessions would be made by the director, assistant director
and counseling coordinator. Units I[I1 and V handled those people in
wheelchairs that could not be housed in Unit IV. Unit II would be

used for ambulatory individuals. Unit assignments were then made for

the first session. The people chosen to be unit leaders had been ta]kedl
with during the day by the director and had agreed to function as unit
leaders. The director, based on input from the counsé]ing coordinator
and assistant director, had made those decisions at the post evening
review session on the prior night.

Each unit group was then given a problem to solve as a group. Lutts
and Mipps was the exercise chosen to facilitate exploration of group
functioning and the sharing of individual resources. A discussion
was held afterwards focusing on the processes involved in solving the
oroblem.

A sessjon then followed on knife, ax, and fire-building precautions.
Two staff members conducted this session which featured minimizing the
dangers through proper handling procedures, knowledge of the equipment's
capabilities, and a correct way to construct a fire. At the conclusion
of this segment, a short break was held.

The assistant director conducted the next segment of the evening
sessjon, addressing camp committees. The assistant director then
explained the function of each committee: nature, arts and crafts,

special events, rainy days, athletics. Each committee would generate
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program ideas and would be responsible for conducting programs during

the camp season. The assistant director would coordinate the efforts

of these committees and provide assistance with the actual development
of a particular program. Staff members were then given the choice of
which camp committee they would 1like to participate in. Each staff
member wrote preferences for their first and second choice of committees.
The third day of pre-camp ended with evaluations and singing.

The post-evening meeting of the director, assistant director and
counseling coordinator focused on the following topics: unit leaders,
staff evaluations, cabinizing the first session 1iving units for staff
and campers. A meeting was held with the unit Teaders concerning their
roles and job functions. Materials to be found in Appendix L were
explained and discussed. The remaining topics were then addressed by
the director, assistant director and counseling coordinator.

Reveille and breakfast began the fourth day of pre-camp, Friday, in
a similar fashion as the previous three. The morning sessicn focused on
the emergency procedures used at Daddy Allen. Areas covered included:
natural disasters, missing persons, accidents, fife and fire drill.
Specific procedures may be found in Appendices A and J. Each unit was
given a specific signal to call for assistance via marine air horn
sirens. Following this session, a discussion was held about the first
session campers and mental retardation. A handout used in this session
is to be found in Appendix J. The director led this discussion
emphasizing the low-functioning abilities of children and adults whe
were to arrive on Sunday. The main emphasis of the twelve day session

would be health and safety. The people that would arrive Sunday would
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demand a tremendous amount of energy in terms of eating, sieeping bath-
roaming and transportation. Camp program would start at 7:30 a.m. and
end with the evening meal, and going to bed. The point was made that
this session would be atypical of the camping season and would try atl
the staff members' patience. Emphasis was placed on counting; as people
got up, as people toileted, as people moved from one location te
another, etc. Lunch followed, with experienced staff assuming the roles
of severely retarded and disabled individuals needing to be fed. Staff
were given on-the-job training on how to spoon food, pour 1iguids, posi-
tion themselves at the table and what to become aware of in terms of
feedipg patterns and table manners.

Following the meal, the Activity Director of White Haven Center, an
institution serving individuals with mental retardation, followed the
morning sessions by talking of institutionalized life andrwhat to expect
from the individuals coming to camp. After this discussion, a break was
held. The assistant director continued the afternqon session focusing
on operational procedures (i.e., laundry, showering, office, excursions,
cookouts). These procedures may be found in Appendices A and J.

Within the discussion, a typical day as found in Appendix A, p. 191.
was focused on. A typical session was covered as shown in Figure 1.
Discussion of the Typical Session
The first Sunday would be explained during the latter

morning session on Saturday. Monday's activities would be

highlighted by camp council whose function would be to

coordinate and plan evening programs and special events.

Each unit during this Sunday night gathering, would select

two campers and one staff to represent the interests and

needs of their respective units on the camp council.

During the week, morning and afternoon programs would be
decided upon by individuals, cabins, and/or units. Staff



FIGURE 1. Regularly Scheduled Activities During a Session at Daddy Allen

SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY SATURDAY
FIRST staff meeting camp council cabin & unit sleep-in cabin & unit
WEEK staff brunch cabin unit activities activities
registration function cabin & unit
welcome meal activities
unit meeting staff activities unit cook-in unit meeting
meeting camper
camper functional functional
profile profile
SECOND sleep-in, awards for packing campers home
WEEK continental Council Fire clean camp
breakfast staff meal
brunch evaluation
slow day final council session
fire new assign-
Vespers ments
final banquet camper medical
unit meetings forms
staff meeting camper functional moving
profile
break
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meetings would be held on Monday night of each session. The
first Monday would be used to review individual camper's con-
cerns and cautions, establish unit staff goals, begin camper
functional profiles and review camp council decisions for the
session. The first Wednesday and the second Sunday would be
sleep-in mornings in which units would bring & cold cereal
breakfast, juice, milk and pastry to the unit for breakfast,
one half to one hour Tater than normal reveille. Friday
evening would be a unit cook-out dinner which would provide
the kitchen staff an opportunity to disinfect the dining

hall and have an evening meal off. The unit staffs would
meet Saturday night after campers were in bed to review their
unit functioning and do the second observation of the camper
functional profiles. The second Sunday would be characterized

as a slower day with a large brunch held at 11:30 a.m. Vespers

would be held after the evening meal and would represent a
non-denominational spiritual gathering. Campers and staff
would have the opportunity to share readings, thoughts, songs
or skits with each other. The second Monday night would
serve as an inservice education meeting, reviewing the pians
for the rest of the session, and a chance for the staff to
come together. The second Tuesday would focus on preparation
for the Final Council Fire in which awards would be given to
staff and campers by each other. The evening program would
consist of the following: the story of previous years' totem
pole, new members of the Daddy Allen tribe welcomed; recogni-
tion given to the camp council members, a symbol offered to
the camp council fire (which would 1ight magically) by each
unit; the presence of Wakonda (spiritual being} would be
noted; the campers would select a symbol to represent that
session on the 1981 totem pole; and singing of traditional
camp songs (i.e., Today, Sarasponda, and If I Had a Hammer).

The second Wednesday would be a packing day and prepara-
tion for the Final Banquet and dance that evening. Unit
staffs would meet later that night to complete the camper
functional profiles. The second Thursday would begin one
half hour earlier. Campers' luggage would be brought to the
dining hall. Linens would be stripped and taken to the
laundry, and mattresses would be taken out of the cabins to
be aired, prior to the morning meal. Campers would remain
in the dining hall after the meal with the unit leaders.
Staff working parties, under the lead of the next session's
unit Teaders, would begin disinfecting and preparing camp
for the next session. An afternoon staff meal would be
served. Following the meal, staff members would evaluate the
session (Appendix 0), and receive their new-unit assignments,
examine campers' medical forms and move to their new unit.
Staffs' days off would begin at four o'clock on Thursday and
last until Sunday morning, ten o'clock.

60
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Dinner followed a half hour break. The evening session began with
camper unit assignments and medical forms. Each unit met for one hour
examining the medical forms and sharing information with each other.
Staff with previocus Daddy Allen experience served as consultants to
those who had questions about camper information. The Director of
Recreation and Camping joined the evening session and conducted her
annual fireside welcome to Easter Seal camping. Following this segment,
the staff listened to the tape Macaroni at Midnight--an inspirational
talk of what camp has meant to one individual. The fourth day of camp
concluded with traditional camp songs.

The fifth day of pre-camp began with reveille and breakfast served
at 7:30 a.m. Following the meal, staff membgrs by unit, made beds and
stocked the unit with its necessary supplies. Staff moved into their
1iving quarters during this time. The staff reconvened at 11:00 a.m.
to discuss the following registration procedure for Sunday:

1. a designated staff person would direct vehicle parking

2. the camp director would welcome each camper and explain
the registration procedures

3. designated staff members would check in luggage

4. the assistant director would greet campers and give name
tag to camper

5. campers would check in with secretary to open a canteen account
6. campers would be screened by nursing staff

7. a counselor would walk with camper to their unit and introduce
the camper to the unit Teader '

8. the unit staff and campers would begin unpacking

9. the evening meal wouid be served at 5:30 p.m.
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10. After the meal, units would return to finish unpacking

and discuss regulations, policies, activities and camp
council.

Each staff member was given typical questions to ask when talking
with campers and parents or guardians (Appendix J ). Role playing was
done in terms of greetingrindividuals, ta]kfng confidently, and respect-
fully.

Lunch was held at noon after a general cleaning of camp (white
winging) and the completion of a variety of miscellaneous tasks (i.e;,
setting up the tennis court, surveying the staffs' swimming abilities,
fire extinguishers placed in Arts and Crafts, disinfecting the Dining
Hall, completion of nature trail signs and distribution of air horns
(emergency communication system)).

The first part of the afternoon session was devoted to the second
phase of the research pre-testing {Profile of Organizational Climate
and Profile of Conflict Characteristics). Upon completion of the
questionnaires, time was spent reviewing activities that can be done in
camp (see Appendix A, pp. 203-205). Unit staffs brainstormed various
program ideas. Unit staffs were given time to create Tate duty, rest
duty and supply rosters and review camper medical forms. Evaluations
were done of Saturday's pre-camp sessions. The jast event was the
stringing of the flag pole. Staff was given from four o'cliock p.m. to
ten o'clock for their rest and recreation period. Taps Wiés played at
eleven o'clock. Sunday began with a serve-yourself continental break-
fast from 8 to 9:00 a.m. From 9 to 11:30 a.m. unit staff made name
tags for their campers, color coding each tag with appropriate symbols

for allergies, seizures, etc. Name tags above beds were also made during
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this time. Unit staffs selected who would be in the units with the unit
leader and who would serve as welcomers/runners during registration.
Brunch was served at 11:30 a.m. Staff, after completion of the meal,
were given approximately cone half hour to prepare themselves for regis-
tration. Those staff who were to serve as welcomers met in front of the
dining hall at 12:55 p.m. for a supportive circle and song. Registra-

tion began at one o'clock for the institutional session.
Discussion

Pre-camp provided the initial opportunities of stafi relationships
and understandings to grow. Emphasis was placed in the sessions on
staff accepting the responsibility for the health and safety of people
in camp. Opportunities were provided for staff to develop skills in out-
door living, community Tiving, observation and evaluation, health and
safety, interpersonal functioning, personal hygiene facilitation, activi-
ties of daily 1iving and body mechanics which is similar to Ross (1971)
and Sessoms et al. (1978) work on pre-camp training.

The educational and actual skill development sessions represent an,
avenue in which pre-service professionals and professionals within human
services can continue to grow and expliore. This type of experience is
advocated by the Myers (1980) and Wald, et al. (1970) as viable contribu-
tions to the professional and personal development of future human

service providers.

Sessions

The actual program for each of the sessions at Camp Daddy Allen

will be described in the following section. Within each session the
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following areas were used to describe the session's events and activi-
ties. Clientele description, Tiving arrangements, program schedule,

critical incidents, and staff evaluation.

Session [

As seen in Table 1, a total of 120 campers attended either one week
or the full two weeks of Session I, June 22 to July 3. Twenty-eight
campers attended the first week only. Thirty-four campers attended the
second week only. A total of fifty-eight campers attended the full

two-week session.

TABLE 1. Crosstabulation of Campers' Age by Sex

Age Male Female Total
6-15 1 0 1
16-20 3 3 6
21-44 38 46 84
45-65 15 12 27
66-85 2 0 2
86-up 0 0 0
Unknown 0 0 0
Total 59 61 120

Of the campers in attendance, fifty-one percent were female and
forty-nine percent were males. Ninety-three percent of the individuals
were over twenty-one with 29 of these people forty-five years or older.

As seen in Table 2, the primary disability of these people was |
mental retardation, although many people had multiple disabilities.
0f these campers, 94 (seventy eight percent) were returning campers.

Forty-eight percent (57) of the individuais were wheelchair bound with



TABLE 2. Crosstabulation of Campers' Primary Disabilities by Sex

Male Femaie Total

cp
MD
.+ Spina Bifida
Accident
Other
MR 5

OO OOE
W= OO0

Total 59 61 120

approximately ten percent independent wheelers. Twelve individuals
scheduled to attend Daddy Allen did not show for reasons of sickness,
personal choice, or unacceptable behaviors.
0f those people who did attend Daddy Allen, 118 were from state
institutions (White Haven, Hamburg, Pennhurst, Se]ingsgrqve). Two
campers lived at home with their families. The following totals of
campers had medical conditions that demanded alertness of the staff:
Thirty seven campers with seizure precautions
Nine campers with sun precautions
Three campers with skin sensitivity
Nineteen campers with food/diet control
Eleven campers with drug allergies
During the first week of the session the living arrangements were:
Unit II 17 campers and 5 staff (counselors)
Unit III 20 campers and 6 staff
Unit IV 29 campers and 8 staff
Unit V 20 campers and 7 staff
During the second week of the session the 1iving arrangements were:
Unit TII 21 campers and 5 staff
Unit III 21 campers and 6 staff

Unit IV 28 campers and 8 staff
Unit V 20 campers and 7 staff
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Staff (water safety instructor, camp aide, arts and crafts director,
secretary and chauffeur) assisted with Units III, IV, V that housed

individuals requiring additiconal care.

Program Schedule

The first session camping with individuals with various degrees of
mental and institutional retardation resulted in a variety of activities.
EacH unit was responsible for creating its session program. With this
population, staff was more assertive in terms of decision-making.
Although health and safetywere of primary concern, as much as campers
could initiate and complete activities of daily living (i.e., washing,
eating and bathrooming) as well as camp events they were encouraged to
do so by staff. The counseling coordinator was responsible for inte-
grating and charting the different activities. As seen in Figures 2
and 3, a variety of large group, small group and individual activities
took place.

The first two days of the session were devoted to providing and
learning what it takes to provide a healthy and safe camping experience.
Staff Tearned how long it takes to transport twenty-nine individuals in
wheelchairs from beds to wheelchairs, cabins to washhouse, washhouse to
dining hall, etc. Staff were learning how to work effectively, so that
campers and staff could enjoy other types of camp activities. With the
large number of wheelchair people, staff learned to schedule rest
hours in locations that would facilitate afternoon experiences in other
areas of the camp. Showers were major activities with each unit

showering every other day either during the morning or afternoon activity
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Activities Done During the First Week of Session I
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Week of Session I

FIGURE 3. Activities Done During Second
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periods. On Tuesday, people began doing different activities such

as walking the nature trail, playing beach ball volleyball on a ten-
nis court, and environmental awareness using micro plots to examine
the wonders of nature. Swimming was done in the afternoon activity
period with primary emphasis placed on enjoyment of the water. The
rules and regulations of the swimming program as well as types of

structured activities can be found in Appendix N. During the
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time period before the morning-meal, flag raising and musical exercise
programs took place. Different people were given a chance to be
responsible for raising the flag. During meals, capable campers helped
serve food, clean tables and assisted in feeding other campers who
needed help.

On Friday of the first week, a changeover occurred as first week
campers and second week campers ended and began their camping experi-
ences, respectively. Campers went home with transportation provided by
their institutions. Other campers arrived in camp. Friday evening program
consisted of the individual unit cookouts. The second week of camp saw
a greater variety of activities as more of the campers functioned at a
higher level in terms of personal hygiene and social awareness. The
session ended with campers and staff dressing up for a final banquet
followed by 1ive music provided by local community volunteers.

During this session, total staff meetings and unit staff meetings
occurred. During the first Monday night staff meeting, the following
items were discussed: sharing of camper precautions by units, how to
take care of soiled linen, who will leave on Friday and times of
changes, how to do camper functional profiles, and establishment of unit
goals. Each camper had a functional profile done by their counselors.
The camper functional profile is shown in Appendix M along with
instructions for completing it. The following goals resulted as each
unit established simpie, realistic goals:

Unit II 1; Have the unit cleaned by breakfast

2. Journey through the nature trail safely.
3. Have a good time and enjoy the day.
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Unit III 1. Will survive showering (1-% hrs.)

Will gather laundry together

Have a good time at the falls

Will be back in time for dinner (early even)

oMo

Unit IV 1. Help each other wake up and get ready for
the morning

2. Thank everyone that helps out
3. MWrap-up clothing inventory

Unit V 1. To have planned activities ready each day
2. Organize more--give duties to each person
3. Hold unit meetings at regular and specific

times.

Thursday evening an emergency staff meeting was held. This meeting
will be discussed under critical incidents. The second Monday evening
staff meeting focused on: positive feedback of staff performance, the
rest of the session, advance planning for excursions, brainstorming of
food available for cookouts, inservice education for the upcoming session
and staff committee meetings. The excursion procedure was discussed
with attention placed on accomplishing the necessary requisitions forty-
eight hours in advance (Appendix N). The inservice education focused
on what to expect of children and young adults. The handouts found in
Appendix Q generated a discussion of how to earn respect with the
following concepts covered:

show people consequences of their actions
children want attention, yet need encouragement
to find useful ways of behaving
remember children play and as staff can we
remember to play
techniques for quieting children at bedtime
Each staff met and began brainstorming different types of activity ideas
using a handout of nature and ecology ideas (Appendix Q) and 200 ideas

in the staff manual (Appendix A).

During the session, at various meals the director, assistant
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director, nurse and assistant nurse would discuss the day's occurrences.
Following selected meals, the counseling coordinator, assistant

director, director and unit leaders would exchange ideas, information
and concerns. Based on the unit leaders' input, a feedback session was
held on the second Thursday afternoon staff meeting where each unit

staff member wrote three things they 1iked about each of the fellow unit
staff members and one area in which that person could improve. Staff
would be given time to read and question the comments that were addressed

to them.

Critical Incidents

The weather during this session was consistently warm and clear.
Temperatures were consistently in the high 70s and Tow 80s, as climate
facilitated camp activities and programs. During this session a number
of events occurred which warranted special attention.

The first incident concerned a camper who on the first night of
being in camp, Sunday, was taken to the hospital for respiratory prob-
lems. The late duty person noticed a camper having irregular breathing
patterns. The camp nurses determined that hospitalization was required.
The chauffeur,a counselor and a nurse accompanied the camper to the
hospital. The camper returned to the institution after being
stabilized at the hospital.

The second critical incident occurred three days later. A camper
was lost for thirty-three hours, to be found in excellent physical con-
dition, one haif mile from Daddy Allen. In those hours of dealing with a

missing person, approximately 15,000 acres of Tand were searched in a
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massive rescue mission involving many volunteers. A detailed chronicle
of the events is to be found in Appendix P.

The third critical incident also occurred on the first Wednesday of
the session. The chef-manager had not been providing adequate services
in terms of the contract between Easter Seals and the food service
company. The food service management replaced this individual with a
more experienced person. On Thursday after the camper was found, and the
evening meal prepared, the new chef-manager was taken to the local
hospital for a condition that was under treatment. The medical personnel
at Daddy Allen had screened the chef on Wednesday and were aware of the
jndividual's condition. The emergency trip was taken as a precautionary
measure and resulted in the chef returning to camp, but necessitating
further medical treatment. On Monday the person was re-hospitalized and
the food service management provided temporary replacements until a
permanent chef could be hired. The permanent chef arrived during the
break weekend, resolving the temporary status of the previous chefs.

From the infirmary perspectives, the following incidents occurred as
they are summarized in Figure 4. As typical of the change from institu-
tional food and routines to camp food and 1ife, the major attention of
the nurses was focused on gastro-intestinal blockages and flows. Al-
though the weather was dry and warm, the major focus of staff treatment
was centered on respiratory conditions.

Additional perspectives of Session I are presented by the following
excerpts from the assistant director's and counseling coordinator's

seasonal evaluations.



FIGURE 4 . Infirmary Session I Summary
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During the institutional session, the staff found it
difficult to plan programs. The main reason for the problem
was the enormous amount of time it took to attend to the
physical care of the campers. Another reason was the varied
abilities of the campers. Working in cabin groups was
extremely difficult due to the number of staff required to
attend to needs. Therefore, most activities were done in
Unit groups. The basic program for the evening was prepara-
tion for bed and steep.

With the exception of the handful of returning staff, I
think we were all pretty scared when that opening Sunday
came around--no one knew quite what to expect. Then, when
the campers did arrive and we had begun to realize their needs,
the tears started to fall. Eventually however, as the units
began to get the bugs out of their organization, the daily
schedule began to run smoother.

I believe that the turning point of the session came
when we had the changeover in population. With a week's
experience under our belts and with a partiai change-of-
faces, the whole staff seemed somewhat refreshed and in better
spirits.

This session was more or less an extension of pre-camp
in that we talked of what camp is all about but we needed
to see it happen with campers to really understand it. By
making mistakes in a slower-paced session we ail learned
and are more prepared for the sessions to come.

[ feel that the teamwork and cooperation we had talked
about was present as evidenced by all the help unit four
received and by how well the people within the units worked
together. The staff did grow and the campers did have fun
in a safe and healthy atmosphere. There was some fun in it
for all of us.

After cleaning and preparing camp for Session Il on the second
Thursday, an afternoon staff meeting was held following a staff meal.
Each staff member anonymously evaluated the session using a form found
in Appendix (. The evaluations were tabulated by the assistant director
and presented during the following Sunday's morning staff meeting.
Results of the staff members' responses are presented in Figure 5 as
a frequency distribution.

As seen in Figure 5, a majority of staff members perceived the

overall functioning of camp (Section I) as average or better.



FIGURE 5. Staff Evaluation of Session I

CAMP _panp¥ BITEN
EVRLUATION OF TilE SESSION 1980

SESSION 1

Section 1

ver bove |Ostg.
Poor kﬁé%‘a‘ge Avezage ﬁve:aqe g

1. The objectives of the camp were

appropriate for the campers 1 2 18 3 )
2. The objectives of the camp were mat 3 16 2 2
3. The objectives were designed to

meet the camp’s goals 2 objectives 1 17 11 1
4. The activities were appropriaie

for the campers 2 22 5 2

5. Adequate staff was available to
' provide camper /w assistance to

complete activities 7 14 3 5
6. Adequate time & materials were

available to complete activities 3 12 13 4
7. The group size was appropriate

for activities, 5 13 r S 4
8., Overall, the camp experience was

_effective. 1 3 19 7 1

Section 2

1. Can establish routine of da}.ly

life for the group. i3 15 1
2, Capn set & enforce behavoir limits 1 [ 11 10
3. Can gonktrol porentially emotionally 1
charged situation 1 3 15 b I
4. Consistent in behaveoir & sessiaons k] 10 [ ;
5. Can commupicate verbally & noa- i
verbally /w. campers 3 13 14 71
6. Can adapt camp program to be !
therapautic. 1 5 10 1z 1
7. Can work independently or as a I
team member. <. - 1o & oz
8. Can communicate /wpeers & Super- i
visors, 4 13 o .3
9. Have good observazion skills ] 12 12 | =
10. Can motivate the group 4 16 oI 1
11. Have good listening skills 3 11 b I
12, Have ability to interact /w campers I
on their level. 1 11 12 4
11, Undezstand child develooment 2 16 16 o+ 1
14. Abilicy to explain ideas clearly S 16 9 ¢

Specifically, items 1, 2, 3 and 8 relating to camp objectives, goal
attainment, appropriate activitiés and effectiveness of camp respec-
tively were seen as average or better by at Teast eighty-nine percent
of the responding staff. For items 5 {adequate staff), 6 (adequate
time), and 7 (group size), a majority of responding staff perceived

these areas as average or below.
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In Section 2, individual perceptions of how each one functioned

during the session were rated. For each of the fourteen skiil areas, at

least seventy-five percent of the respondees considered their personal

performance as average or better.

In Figure 6 below, the open-ended evaluation responses of the

staff are shown.

Thirteen staff felt that eating was the most 1iked

activity by the campers, followed by dancing with eleven staff responses.

FIGURE 6. Staff Evaluation of Session I

Section 3

1.

What activity did you feel was most iiked by the campers?

Dancing-11 ABC-4
Eating-13 Singing=3
Swirning=-6 Showars=2

Games & Activitiaes-7
What activiey was liked least by the campers?

Exercise{walking)-11
Rest hour/bed time-6
Showersa-4

ARC-4

Lf you c¢ould change cne thing at camp, what would it be?

Larger staff-9

Shorzer institutional session-9

More time for activities-4

Staff attitudas-2

Better disoersicn pf w/c-3

What one i'u.nq ol yc{u want neot to be changed?
Layout of camp-5

staff closeness-9

Unit closeness-5

Having an iastitutional sesslon-3

Name one activity yeu taink should occur more often.

Intire cacp 2ctivicies-8 Carpfires-2
Danges-6 Ball gares-2
Swirming-6

Sleap—in meals-2
Name oee activity you think should oceur less oftexn.

Sleep—ina-2
Canteen wvisits-2
Walking~-2

Specifly any problem you encountered during the camp session.

rroblems dealing with people/communicaticn-16
Too much to do & too littla time-5

lot encugh perscnal time-5

Late Duty difficulties-3
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Open-ended responses showed differing perceptions of the same activity
(e.g., two staff felt more sleep-ins should occur while two staff felt
the opposite). Of importance is the feeling of staff closeness, with

nine people indicating they would not change this. Fifteen people had

problems of communication with either staff or campers.

Session II

The second session was designed as a children and young adults
session, ages eight through sixteen. As seen in Table 3, a total of
fifty-one campers attended this session, July 6th to July 17th. All

were at Daddy Allen for the full session.

TABLE 3. Crosstabulation of Campers Age by Sex

Age Male Female Total
6-15 27 13 40
16-20 5 3 8
21-44 2 1 3
45-65 1) 0 0
66-85 0 0 0
85-up 0 0 0
Total 34 17 51

Of the campers in attendance, sixty-seven percent were male and thirty-
three percent were female. Seventy-eight percent were between the ages
of six and fifteen.

As seen in Table 4, the primary disability was other (nineteen)
followed by cerebral palsied campers {twelve}..

Of these campers, forty-four (eighty-six percent) were
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TABLE 4. Crosstabulation of Disabling Condition by Sex

Disability Male Female Total
CP 7 5 12
MD 0 0 0
Spina Bifida 0 0 0
Accident 2 2 4
Other 15 4 19
MR 7 3 10
Unknown 3 1 4
Total 34 17 51

returning campers. Eighty-two percent of the campers were ambulatory
with the remaining individuals wheelchair bound. Ten individuals
scheduled to attend Daddy Allen did not show for various reasons.
Ninety~four percent of the campers resided with their families in com-
munities throughout Eastern Pennsylvania. Three campers resided in a
group home. The following totals of campers had medical conditions
that demanded alertness of the staff:
Six campers with drug allergies
Three campers with seizure
Three campers with allergies
Three campers with food/diet control
Campers and staff during the session 1ived in the following unit
arrangement:
Unit IT 13 campers and 6 staff
Unit III 13 campers and 6 staff
Unit IV 15 campers and 8 staff
Unit V 10 campers and 6 staff
The water safety director, arts and crafts director, chauffeur,

secretary and camp aide aiso were assigned to a unit to serve as support

staff when their other responsibilities were accomplished.
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Program Schedule

Emphasis of this session, reflected a different approach than that
of the first session. Campers were given much more responsibility in
the planning and creation of the camp program. In addition, the inde-
pendent mobility of the campers was greater as well as having an
interest in doing many more activities. The radius of activities
expanded from the immediate Daddy Allen site to the different areas
within the state park. The time spent on personal hygiene needs and
medications was significantly Tess than the previous session.

Beginning with registration day, campers were involved with
unpacking and inventorying their clothes. After the welcome meal, each
unit réturned to their unit where the following took place:

a) Tearning each others names

b) 1learning camp rules

c) electing camp council representatives

d) gharing interests and creating evening program

e) ;ggziing a unit name, song and chant
The schedule of activities done during this session are presented in
Figures 7 and 8. As evidenced by the activity schedule, many of the
units and cabins took a variety of hikes and excursions to Sandy
Springs, fiord, and various streams. Along these hikes, people would
collect trash, take time for environmental awareness and sing. Looking
for snipes and wampus captured the imaginations of many campers and
staff. Major programs included Olympics, Haunted House, and talent shows.
The nature programs expanded from hikes to projects such as cleaning and

clearing culverts and clearing the council fire ring. Different cabins

and units began using the outpost areas (A and B fields) for sieeping out.
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FIGURE 7. Activities Done During First Week of Session II

SUNDAY. o MANPAL TUESDAY. WEDMESOAY. | ITHURSDAY. FRIDAY. SATURDAT.
KORNING 1l ~Showars/ 11 ~Cloan-yp unlt] SLEEP-IK & EAT= | €0 & V-Hike to [!| -Shawers/clean{ll =Breakfast cookout
famay @ Rec, Safthall 8 N Sand Springa culverts 111=1¥ -Organlze Crazy
111=ASC Unlt sang 8" Flatd 111, 1Y =Oepart | 111= Rec. Hall/ [I11-Fiord Sympics
. & bannors 1il=$howars for Sand Springs vollaybal | [I¥ -Hature Trall |V =8recanfast Cookout
IV =in unit for (I¥ -Camas/Rec.Mal showars ¥ -Unlc cleansup
songs & ¥ =Gamasw/Unlt 17 11 <Lettor weitel 1V -Council Rind Mako hachy=
baaners V¥ =Hature Trall Talent Show sacs
¥V «Chapei for prep,
unit thene -
REST KA. LOCATIO 1 11 =Jay's Hest 1{= Foal 11 & ¥ =Sand Il -Unre
[} T Fleld 1t & 1V «Sand Springs 111=Flord
IV -Showarbousc | AT at Units springs 111=Un}e IV «Pool Pool slde = ALL UNITS
¥ -Poal by the vV =Falls IV =ALt ¥ -Unlt
br(dge -
AFTERNOCN I} =Hike Relmer'q 11 ~Falls/Fish £| 11 =Swimmlng .| 1-Sand Springs |l & V-Sar-up far |CRAZY GLYNFICSIN]
Polat Teall Ltexeer weite] 110 £ IV =Sand L1 Swimlng Campout/valle
Registracion & 111-Combays & HI=-Suin § Letle Sarings *IV-ALC / Talent ball Vatar £ Flald Cames
Un-pack I nd lanasSoft vrite ¥ =Creci & Bugs Show Prep.  |l11-Flard
ball @ Hau 1¥ =Plan activiz ¥ =Sand Springs {I¥ -Swimming &
THE BLOB WALKSEI| IV «Showers/. Las /¢ unit showers
Council Rlng | ¥ =Showers/
V¥ =Swimming Canp Taur .
EVENING RECREATION BEFORE ALL HEPLS UNIT cooxQuy Flnal Crary Olyomple
. i evants { Awards Ceremony
Units get acqualgs Nature Talent Show Il & ¥ -Aaln-aut
ted £ planning DAy FIAST Kaw Gamag Scavenger Hunt $laepout NI & 1Y ~Sicepout &
snngs. PJOR L R REVIVAR 1Y «Searlas BT Fleld
Rulas & Regulatidn OANCE 1| 1=Cames
Marshmal low
Roast
SESSION_ 2
" WEER ]
Roman numerals = Units

A & C = Arts and Crafts
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FIGURE 8. Activities Done During Second Week of Session Il

SUNOAY MINDAY, JUESOAY L WEDKESBAY. THURS DAY, FRIDAY. | SATURDAY— .
MOANING 11 -Haunted Fousd |1 & V-Depart / | Unit Cook=ln & BYE - BYEIL
—_— prep/ Shower| Sanrd Springs Slaep-in
Unit sleep=in & | 111 & IV - Hike | 1i1-HIko/Relimer!

cock=jn to Falls Paing 11 & 11i-Showars

¥ itelloween IV~ AsC=5parts V- Hlka aroynd
Il =Plan Vespers Costumes/Uni PD-tewalry Camp COA REST HOUR
i11=1¢ Plan E-Palnting -
Cospers FaShawary PREPARE FOR
V sShowars £ SESSION 3
Plan Vespers Filaning ML PAEKLL .

REST Ha. LocaTig

F 11 & ¥ = Falls It ¢ ¥=Sand v = At unje
11 & I¥ - Unle $prings
At tha Units 11 ¢ iv/unlts
AFTERWOOR Il -Haunted bousd 11 & V-8gech Fun| 1V & V-Showers .
prepl Swim @ $and Springs
Lookle Bake Hi=Iv-Plentc / | 1if-Hature Trall
Haunted Houso Swimalng Showery ALL PREPARE FOA
Sulrm lag v =Flalsh Hacky| i¥= A,C =Swim FIHAL BAEQUET
Sacs haar D=-Bady Palng
Aalax stream E-Fally &
Swimming
FeBady Palnt|
EVEMING Costume Dinnar Council Flra & FINAL SAHQUET
Amards , Songs , &
Halloween Kight | Marshac]lows LAST CHANCE
VESPERS QANCE

Haunted House

11 & V-Staep—out Farawslls

SESSION
WEEX 2

Code: Roman numerals = Units
Alphabet = Cabins in unit
Additional opportunities were provided for campers to assume
responsibility of camp 1ife. Campers assisted with the canteen opera-
tion, ordering supplies, taking orders, and talieying daily receipts.
Campers assumed the editorial positions of the camp newspaper as two
staff members worked with them to create the paper which was then given

to each camper when they went home.
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Staff members were forced to change pace to keep up with the young
campers. The first Monday night staff meeting focused on sharing camper
information, staff as a model, brainstorming use of USDA food, camp
committee involvement, report of camp council decisions and mid-season
evaluation:

The staff on special events took on the responsibility of planning
Olympics; on evening program--Talent Show; on Nature- Scavenger Hunt,
and Rainy Day - Haunted House. Wherever campers could be involved, they
were. The Haunted House was created by the older campers, in Unit II.
The Rec Hall was converted into a house of horrors, including a tape
of mysterious sounds that highlighted a cauldron of steaming vapors, as
the older campers became the inhabitants of the haunted house.

Each staff member was given a self-evaluation form to complete
(Appendix Q). During the next two weeks, either the camp director or
assistant director would talk with each staff member about their evalu-
ations.

The following Monday night agenda was created by the whole staff as
the counseling coordinator solicited items from staff members. Topics
covered included: ways to relax at the end of the day, clumping of
units and kitchen concerns.

Certain staff members needed assistance in unwinding at the end of
the day. The staff brainstormed ideas that might help. An area of con-
cern was the "lumping” of people by units in activities. A carryover
from Session I was occurring as people would go to activities as units.
The staff reached agreement that activities would be done in smailer

groups or at an individual level. Different cabins from different units
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would plan to do activities together. The last item concerning the

kitchen will be addressed in critical incidents.

Critical Incidents

The weather during the session was hot and sunny, with temperatures
in the Tow 80s. Toward the end of the session, the dryness became
humidity with temperatures in the 90s.

The shift from the first session to active children and young
adults in the second session took adjustment by the staff. Although
staff and campers reflected a happiness with each other, Tearning how
to keep up with children, playing in smaller groups, dealing with active/
changing attention spans, and traveling to other areas within the state
park kept the staff on-guard.

Another critical incident was the performance of the kitchen staff.
The original second cook left for a vacation. The chef/manager was left
without a second cook for five days. The quality of service deteriorated
as the food service management and camp director did not see eye-to-eye.
As a result, the camp director, Director of Recreation and Camping, and
upper level food service management personnel met with the camp staff
on the last Thursday of the session. The result was replacement of the
chef/manager. One of the kitchen staff members hired by Easter Seals
Teft as a result.

The last critical incident was the expected loss of two
staff members who had notifiéd the camp director that they would not be
able to honor their contractual agreement due to family matters. One

person was the water safety instructor and the other was a kitchen
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staff member.

Because of advance notice, the camp was able to find a replacement
WSI for the rest of the summer. The loss of the kitchen staff person
plus the other kitchen person leaving, left the kitchen short staffed
for the third session. The situation was alleviated by having the camp
aide assume launderer duties, the launderer assume kitchen duties and
rotation of counseling staff members to the kitchen.

From the infirmary perspective, the foilowing incidents occurred
as summarized in Figure 9. A marked decrease in the fregquency of camper
and staff cases can be noted from Session I. The most frequent camper
visits was due to insect bites as that part of the Pennsylvania summer
is noted for, and blisters that can be attributed tc the amount of
walking/hiking. Among staff visits, the most frequently cited reason
was upper respiratory disorders.

Additional perspectives on Session II are presented by the following
excerpts from the assistant director's and counseling coordinator's
seasonal evaluation.

The second session came as a surprise to many. The

children and young adults were much more active and capable.

After a period of adjustments programming began to happen.

There was input from campers in the unit groups and within

camp council. The staff had to adjust from programming for

campers to programming with them.

The following are observdtions:
More outings took place
The nature program started to spark some interest
The staff could relate better to children than
they could to campers in the first session
This session proved to be a learning session
The second session turned out to be the 1st real
session of camping. Many things were talked about during
pre-camp never started happening until the second session.

Because of this, I don't feel we were running full swing
and offering the most we could until the 3rd session.



FIGURE 9. Infirmary Session II Summary

Medical Renort

Camp___ Daddy Allen Period opd sessing Date gsgs8n - 9237/20
Minor Cases Treatment Casas
Campers Scaff
Athlete'!s Foot 0 o]
Backache 0 [1]
Burns 0 9
Gastrg-Intestinal
Nausea 4 4
Vomizing £ 1
Diarrhea g T
Constipation 9 3
Headache 2 27
Infection
Wound 0 o
Eye 1 1
Impetigo 0 Q
Bladder o] e
Insect Bites . .
Bee Sting 4] 1
Mosquico Bites 10 . 2
Menserual Cramps o 4
Poison Ivy 0 i3]
0
Sunburn 3 3
Toothache o 1
Upper Respiracory
Cold 3 21
3cre Throat 4 1€
Earache 1 1
Skin Irritations 1 o
Wounds .
Bruises 0 Q
Laceraztions 5 5
Brushburns 13 3
Blisters 3 1
Sprain 2 12
Bplinters [ 3
Maior Cases
—= Taurig A - Recurrent_ _ =~ Battey £ {Bnrns)

sore throat

TTTocal Noumhar nf Gases For Session

InEirmary Repoxc

Admissions Discparges Tokal
Campers L] —L L
Scaff Z 2 Z
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The second session brought new problems to the staff.

A1l of a sudden it was time to shift gears for the incoming

children. The change was a welcome one for the staff be-

cause they were tired from activities rather than "hospital

care."”

The programming was a little hectic because there was

not a priority the previous session. However, the adjustment

was made rapidly and I think that plenty of opportunity was

made for the campers to have fun.

The staff was probabiy at its best in this session be-

cause it still had energy and also because they had campers

who could do things and enjoy more.

The staff evaluation period was held during the second Thursday
afterncon session with the results shown in Figure 10.

The staff members' perceptions of overall camp functioning (Sec-
tion 1) reflect a majority of staff viewing the session as average or
better. For each of the items, at least eighty-four percent of the
respondents perceived Sessijon Il as average or better. When compared
with Session I, more people perceived camp as above average and out-
standiﬁg during Session II.

A similar response pattern was obtained in personal functioning
{section 2). More respondents perceived their skill performance as
above average and outstanding.-as compared with their performance during
Session 1.

In Figure 11, the open-ended evaluation responses of the staff are
shown. Staff perceived the haunted house (eleven) and swimming {eleven)
as the most Tliked activity by campers.

A greater range of responses was obtained for each of the questions.
This reflects the diversity and variety of activities that were done
during this session. As in Session I, the responses of staff members

during this session began experiencing more difficulties with each other

as indicated by the responses to question seven.



FIGURE 10.

CAMP _ papny aLTEM

EVALUATION OF THE SESSION 19 80

Staff Evaluation of Session II

SESSTON I
Section 1
Foor Es‘éggge hverage geoeggqe 0Ostg-
1. TtThe objt.ac::.ves of the camp were o 2 11 18 3
approoriate for the campers
2. The objectives of the camp were met 0 4 15 11 1
3. The objectives were designed to
meet the camp's goals 3 objectives 0 3 17 9 2
4., The acuivities were appropriate
for the campers 0 3 11 15 2
5. Adequate staff was available to
provide camper /w assistance to
complete activities 9 3 3 19 4
6. Adequate time § materials were !
available to complete activities 3 4 186 6 1 ©
7. The group size was appropriate i
for activities, 1 4 10 13 | 3
8. Ovearall, the camp experience was !
effective. c 0 15 13 {13
Section 2
1., Can establish routine of daily
life for the group. 0 0 16 15 9
2. Can set & enforce behavoir limits ] 3 17 11 Qa
3. Can control potentially emotionally ]
charged situation 0 s 12 i1 ;2
4. Consistent in behavoir & sessicns o 2 16. 13 'l
5. Can communicate verbally & non- i
varbally /w campers 9 9 1 1w o3
6. Can adapt camp program to be ]
therapeutic, . g 2 15 14 P o
7. Can work independently or as a '
team member . 9 3 3 14 ' 0
8. <Can communicate /wpeers & super- o 2 14 15 I' o
visors.
3. Have good ghservation gkills s} 2 16 12 1
10. Can motivaze the group [} 4 5 20 N
1l. Have good listening skills Q 1 8 20 k|
12. Have ability to interact /w campers |
on _their level. Q 1 k] 22 R 1
13, Understand child develooment ) 1 10 20 1 Q
14, Ability co exnlain jdeas clearly 0 1 16 1a [ o

* NOT ALL PEOPLE RESPONDED TO ZACH STATEMENT
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FIGURE 11. Staff Evaluation of Session II

Section 13
1. What activity did you feel was most liked by the campers?
haunted house (1l) evenlng activities (2)
games night (2) Olympic Day (2)
Sand Springs (9) dance
swimming {(11) AsC prep for program
2. What activity was liked least by the campers?
Tell Ma Why Sleep out Late mealsa
Rest hour (12) Results of Scavenger Hunt baseball game
Singing {3} Evening~-Qlympic Day
Showers (2) R&C(3)
PSSl IR ee Rl o cane. vhat would Le ber
paint backboard apnouncements moxe=unit time overnight/out of camp
light lunch foed srve.{2) small group (2)more personal time
Tell Me Why inter unit act. play w/campers unit committeea
up metivation flexibility of rest hr. uninvolved campers
4. What one thing would you want not to be changed? cont’d
unit outings, adaptability, unit set-up, nice staff (2), awards nlght,
all camp activities(2), programs, ratio of staff/campers(l), late duty,
order, 3 meals/day, admitting severly handicapped, Job Johrnny lecation,
normalization, love of campersa 7 camp, unit closeness, length of rest hr.,
traditions-totem pole, council fire,final banquet{5) togethaerness.
3. Name one activity you think sheuld sccur more often.
all camp act.-pool, small group, sleepouts, hikes, polar hear swimg,sports,
dances (1), fishing, tire out campers, rotate staff @ meals, unit meetings,
weekend excurslons, working on totem pole, cookouts, campouts,
environmental ectivities.
6. Name ome activity you think should occur less often.
announcements, sltting around, total unit activities, late meals, bathroom,
swimming, bolsterous meals, evening all camp act,, eating in the dining hall,
frisbee & 4 walt to eat, canteen.
7 Specify any problem you encountared during the camo session.
adaptation to heat & humidity, deallng w/frustraticn, behavior problems,
M.R.'3 mengling, late meals-irritable, unlt outings-boring, staff looking
out for own needs, slow transportation of w/e. losing patience, stubborn
campers, dlscipline, dictatorship, unit leader, inconsistency, speclal treat-
#3 cﬁﬁg‘d?éréﬁétﬁéndigﬂﬁifi&1§§?e323%%72en:ra1 staff relationa[2), bugle,let
campers do enjoyable things, working units.
#7 cont'd; public eriticism, liatening & getting others to li=mten, not

The third session was designated as a children and young adult
session, ages six through sixteen,

fifty-four campers attended this sessjon, July 20th to July 31st.

experiencing all units, not enough personal tims.

Sessjon Il

As seen in Table 5, a total of

88

ATl

campers in this session were scheduled to attend Daddy Allen for the

full session.
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TABLE 5. Crosstabulation of Campers' Age by Sex

Age Male Female Total
6-15 19 11 30
16-20 11 10 21
21-44 2 1 3
45-65 0 0 0
66-85 0 0 0
86-up 0 0 0
Total 32 . 22 54

Of the campers in attendance, fifty-nine percent were male and forty-one
percent were female. Fifty-six percent of the campers were between the
ages of six through fifteen.

As seen in Table 6, the primary disability group was “"other”

(n = 22), followed.by campers with cerebral palsy (n= 16).

TABLE 6. Crosstabulation of Campers' Primary Disability by Sex

Disability Male Female Total

cp 1
MD

Spina Bifida

Accident

Other 1
MR

Unknown

NN N — OO
HMNO OO
WOOMNMNWOM

Total 32 22 54

0f these campers, a total of thirty-seven were returning for
“another season of Daddy Allen camping. Sixty-nine percent were
ambulatory individuals. Five individuals scheduled to attend Daddy

Allen did not show for various reasons. Eighty-seven percent of the
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campers resided with their families; five resided in group homes and two
campers were institutionalized at a center for the mentally retarded.
The following totals of campers had medical conditions that demanded
alertness of the staff:

Six campers with seijzures

Six campers with drug allergies

Four campers with other allergies

Three campers with food/diet control
Campers and staff during the session lived in the following unit arrange-
ments:

Unit II 11 campers and 5 staff

Unit III 12 campers and & staff

Unit IV 18 campers and 6 staff

Unit V 12 campers and 7 staff
The water safety instructor, arts and crafts director, chauffeur,

secretary and camp aide were also assigned to a unit to serve as support

staff when their other responsibilities were accomplished.

Program Schedule

The program emphasis'of this session, reflected a similar approach
to that of the second session. Staff had acquired the necessary infor-
mation and skills to fully utilize the resources of Daddy Allen and
Hickory Run State Park to a greater extent than either of the first two
sessions. Although there were more individuals in wheelchairs than the
second session, those campers were able to wheel independently which
facilitated their opportunity to participate in a variety of activities.

The basic goal of involving campers in responsibility and decision-
making opportunities was initiated in the same manner as Session II.

The schedule of activities done during this session is presented in

Figures 12 and 13.
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Activities Done During First Week of Session III

Code:

SUNDAY. —__FQNCAL TUESDAY | WEDNESDAY | TRURSOAYe— | —— SATREAY e
Il =Flzh 2 Lake PULAR BEAR SWLM | UMIT SLEEP-IN & | POLAR BEAR SMIM {11 -Shower/Berry- FOLAR REAR fwin
HGANIHG Wature Trakl | 11 -AcC/Barey BREARFAST 111=)¥=Sand Spr- Pleking Cab A 1] -Dreakfast SFalls ¢
1i1ALL/Gomey Pleking 11 =Staff laundd lags £=Hature/ Stroam
tv -Berry Picking] {11=Showers/Nat= ry/Shomers | 11 -X-fas/Talant Weaving & [ 111-5lcepout clean-up/
¥ ALl for wark ure Trall I11=Unlt Banncr @ AGC Falls darry Plcking
1¥ =Body Palating Hike to V-A,8,0+FIshing TeE=Hlke=Ral =) {¥ =Chapael/X-Kas Gifts
Fiord/Games urder bridge mer'y Pt. |V -B,0-X-pas GIfts,
X-ras glfts C-X-Mas/Talent) 1l 1«X=M3s @ ACCS MSand Springs
¥ =A,8,0=Clcan P ARC Showers C+Flard/ Chapel
C-Gamas " 1¥ =FT1shfallencosp Exgursion
1¥~ Banner/X-Mag “Trip/X-Mas porE
GIFts/Taleng ¥V =X=PasA,C/B,0
Show prep, 2 Sand Spring
\ ¥ APLUS RUNT
ALST HR. LOEATION)) -Pgal ALL @ UNITS 1,000,019 8 Uaid 111 & 1v=sand 11 =Paal 11 -Faol
t11=Poal Springs f1l=Unit Ii-Unie
IV =Paal V =Hatura Center] [1 =Jay's Nest |1V <Infirmary ¥ =Pogl
¥ <Jay’'s Nest Vv ~inflrmary ¥ =AC-Jay's ¥ -B,0-Jay's;d,Sand Spr
A D=%and Spr L. %onl S
AFTERRGOK 1) & 111=Swimalng} It = Swimning Il =Unit lunchi | 111 € 1¥-Beach 11,111 ¥eh=Swim [If =§wilmming
|¥ =5wlm & Shawer| 1L1= Falls (o Talent prep fun @ Sand Spr(lV =Showers pil-Plrza Lunchs/Swin
Reglstration ¥ -B,D Swioming Flsh ¢ Swim / GIfts| 11 ~Swirmlag v -8,0-%and Sor.| IV =Pool/Swim
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Activities Done During Second Week of Session III
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Code: Roman numerals = Units

As reflected in the schedule, many activities were done in much
smaller groups. Needs and desires of the campers were better handled
during this session than during the previous session. The highlight of
this session was the traditional Christmas in July program, in which
campers and staff shared in merriment and exchanging of gifts con-
structed through the crafts program. During this session, volunteers

from the community, entertained the Daddy Allen community with a variety



93

show featuring blue grass music, songs from Disney, and top 40 music.
The session's programs concluded with a New Year's Eve dance featuring
a local group who played at the Final Banquet for all sessions.

The staff meetings were focused on keeping the staff spirit up-
lifted. At the first Monday night meeting, the following items were
discussed: camper information, bypassing, snake bifes procedures,
kitchen routine, bears and Secret Santa. Emphasis was placed on communi-
cating with others, so as to avoid misunderstandings and fostering bad
feelings. Handouts used to facilitate this discussion are found in
Appendix R. Due to an alert from the park rangers, a snake bite pro-
cedure was presented by the nursing staff. A warning was also given
concerning food and trash, as the bear population was becoming more
active in populated areas of the state park. With the staffing pattern
changes in the kitchen, counselors who had worked in the kitchen reported
on the ""other" side experience. Each unit was given notice as to when
they would be responsible for providing a person for a day in the
kitchen. The final item focused on reviewing the camp council program
decisions.

The second Monday night staff meeting focused on the following:
amount of food on excursions, darkrocm, wish Tist, the fourth session,
and reviewing the rest of the week. Staff questioned the amounts of
food that were being packed. The director took their recommendations
to the chef/manager. A darkroom was created in the Nature Center to
begin an introductory program. A staff member volunteered the use of
personal equipment, and explained how the program would function. The

staff members next brainstormed a 1ist of program supplies that would
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improve the camp operations (Appendix R). The next item of business,
concerned the fourth session population. The director spoke of three
broad classifications of individuals who were scheduled to come:
emancipated adults, unemancipated adults, and institutionalized aduits
who were moderately retarded. The main points of the discussion
focused on the role changes that staff would make in dealing with a
session in which the people are peer age or older than staff. Many of
the campers have been coming to Daddy Allen since childhood and Took
upon the two weeks as a vacation. The thrust of programming would be-
come one of enabling, although health and safety precautions would be
maintained. Items brought up by various staff included: how to handle
smoking, what to do about sexual relations, bed times and what to do
with a person who just wanted to sit. The discussion was continued

during the Thursday afternoon staff meeting.

Critical Incidents

The weather during this session was marked by temperatures in the
90s and high humidity. Low rainfall resulted in the forest becoming
extremely dry. With water low in the streams, the rattlesnake popula-
tion had crossed the road and were beginning to move into high country.
Staff was warned of areas in which snakes could be found and what to do
if someone was bitten. During this weather period, the bear population
was scrounging for food. More visitors were entering the state park,
leaving plenty of trash which attracted hungry bears.

The temperature and humidity slowed everyone down. Although a

variety of activities were done, rest hour was lengthened during the
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heat of the day to provide relief for staff and campers. Increased
emphasis was placed upon drinking fluids, as the medical staff became
concerned with the effects of the weather on people in camp.

The operation of the kitchen returned to “normal" functioning. The
food service management replaced the chef/manager with an experienced
camp chef. Some of the staff, however, did not enjoy the idea of
working for a day in the kitchen. The camp director's decision to .assign
staff to the kitchen was not consultative in nature. However, the right
of the director to make such a decision was reserved as a matter of
health and safety.

The Tlast critical incident involved the breakdown of the water pump
at the pool. The pump broke with four days left in the session. The
state park was responsible for fixing the pump. The poo] was able to be
used for two more days, until the pH and bacteria count were unacceptable
for usage. People were accommodated by trips to Sand Springs and the
waterfalls as the heat and humidity took its toll.

From the infirmary perspective, the following incidents occurred as
summarized in Figure 14,

The greatest frequency of camper visits were due to gastro-
intestinal {19) and upper respiratory conditions (18). Staff visita-
tions were in response to upper respiratory-colds (70) and headaches
(25). It would appear that staff was beginning to show the physical
effects of the summer experiences as body resistance was wearing down.

Additional perspectives on Session I1II are presented by the fol-
Towing excerpts from the assistant director's and counseling coordina-

tor's seasonal evaluation.
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FIGURE 14. Infirmary Session III Summary

Mediecal Report

Camp Daddy Allen Period  Session 1IT Daze_ =.47.zp
Minor Cases Treatment Lases
Campers Staff
Athlecels Foot o 3
Backache 0 g
Gastrg-Intestinal
Nausea 4 9
Vomicing 1 2
Diarrhea . 1
Constipation 19 2
Headache 8 @
Infeecrion
Wound 3 0
Eye 0 4
Impetigo g 2
Bladder 0 0
Insect Bites
Bee Sting Q 0
Mosquire Bites 1 2
Bedy Lice O 1
Menszrual Cramps 2] o]
Poison Ivy a ' o]
Sunburn 0 g
Toothache 2 2
Upper Respiratory ﬁ
Cold 18 70
Sore Throat 0 1z
Earache 7 2
Skin Irritations/Sores 13 0
{ounds )
Bruises 2 a
Laceracions 4 3
Brushburns ) i1 3
Blisters B o
Sprain - 2 1
ta ;01_513‘};9&&:5 L 4
NONE
Tocal Thamhar of Cases For Session
Infirmary Reporc
Adnissions Oischarges Tocal
Campurs T [ 1
Sgaff 3 3 3




, the 3rd session was better than the previous two.
The staff had more to work with, having just experienced a
similar session. Programming began to take on a more
"individual™ face. .Cabin groups or just small groups of
campers got together and did activities. This kind of
activity was seen more in the third session.

The staff committees by this time had been utilized
and had produced a 1ist of ideas to do at any time of day
or night. This year another new idea was tried. Cabin
groups or units were given evenings free to do the activi-
ties that they wanted to do. Evening program (entire camp)
then could also be tajlored to meet individual needs.

Third session was probably the least successful session
this summer. After second session the staff was looking for
more of the same quality campers. With the exception of the
Unit II, the overall functioning of campers was significantly
Tower than in second session.

Staff exhaustion, aggrevated by intense heat, resulted
in a state of ""sloppiness" in which enthusiasm was Tow and
people failed to see what was to be done in order to keep
camp going. In essence, the session was the prime example
of "burnout."

The staff evaluation period was held during the second Thursday
afternoon staff session. As shown in Figure 15, the staff members’

ceptions of overall camp functioning in Section 1, reflected a

majority of individuals viewing the session as average or better. These

frequencies reflect a slight shift of people to the above average ratings

in this section from Session II, as more people saw the camp as above

average or outstanding for Session III. In section 2, a similar trend is

noted in terms of personal skills. A majority of staff tended to per-

ceive their own functioning as average or better. More sta¥f members

perceived their performance in these skill areas as above average than

in either of the two previous sessions.
The open-ended evaluations (section 3) reflect a variety of

responses as shown in Figure 16.



FIGURE 15. Staff Evaluation of Session III

CAMP panDY ATLEN

EVALUATION OF THE SESSION 19 80

SESSION 3
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Section 1
EBoor Rﬁé?a’ge Averaga mggge Ostg.
1. The objectives of the camp were
approporiate for the campers o] 1 11 17 2
2, The objectives of the camp were met o 1 ] 22
1. The objectives were designed to
meet the camo's goals ¥ objectives 4] 1 9 18 2
4. The activities were appropriate ’
for the campers Q 0 7 17 iy .
5. MAdequate staff was available to ’
provide camper /w assistance to
complete activities 0 2 ki 17 4 ___ .
6. Adequate time & materials were
available to complete activities o| o 3 11 1l 4
7. The group size was appropriate
for activities, 0 G (3 17 L2}
8. Qverall, the camp experience was |
effactive, : 0 2] 8 17 6
Section 2
1. Can establish routine of daily - !
life for the group. 0 1 10 15 1
2, Can set & enforce behaveir limits o] 2 9 19 . Q-
3. Can control potentially emotionally |
charged situation Q 2 12 14 . 2
4. Consistent in behavoir & sessions 4 1l lz ! 2
S. Can communicate verbally & non- i
varbally /fw campars 4] 2 214 13+ 1
§. Can adapt camp program to be . |
therapeutic. 0 k] 16 11 i o
7. Can work independently or as a \
tean membar. 0 1 11 18 ¢ 1
8. Can communicate /wpeers & super- l
visors. i Q 4 12 12 1
9. Have gooed observation skills 0 2 13 14 1
10. Can mocivate the group L 2 10 13 a
1l. Have good Listening skills el n_ 131 16 2
12. Have ability to interact /w campers
on their level. i) o 2 19 -
13. Undesstand child davelocment 0 o 15 11 ! ol
1d. Ability to explain ideas clearly n 1 1 17 | o
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FIGURE 16. Staff Evaluation Session III

Section 3

1. #hat activity did you feel was most liked by the campers?

variety show &, water 11, berry pleking 2, cookouts, water slide 3, physical av
activity, X-Mas 2, wish boats 2, New Year"s Eve, unit talent show, fire
engine ride 2, sports night 2, photography, terrariums, excursions.

2. What activity was liked least by the camgers?

rest hr.,8, clean up 2, going to bed, srream study, Wature Day, evening activity,
Vesgpers, getting up, dsC, singlng, Jeff's monolegues, hiking.

3. If you could change one thing at camp, what would it be?

combina ADLKCC, better equipped AsSC, sleep~ins waste time, generare enthusiasmm,
openness, electricity @ washhouse, Jeff, chance to work w/others, activity
specialist, Mark & Yvonne policemen, Tell Me Why, snack for campers, more
salary, starchy meals, paper work for excursions, early bird, central staf?,
more personal time, campers not deing uhavil :hee!é_yanted to do.

4. What one thing would you want not to be changed?
council fire & wish boata, camp setting, small staff/canper ratio,2, X-Mas
(blg events)2, rest hr., Nature 2, traditions, ccokouts, vespers, sleap-ins 2,
trust in staff, unit unity, polar bear, cabin activitiew, break before eve.
program, sleep outs, love to give, fianal banquet, moonlight, unit set-up,
spirit, blueberries.

%, Name cne activity you think should cccur more often.
dances 3, fire engine rides., fishing w/Rice, water sli:le, wish boats, hig
activities, variety show, Sand Spring, sending notes to staff, Nature activities
cabins (between) unit activity, swimming, Wampus Hunts, Watuxre day, Sleep-
outs, listening, terrarium building, excursions, polar bear every a.m.,

spontaneous activity, athletics, combined unit agtivity, shorter day, cont'd,
6. Name one activity you think should occur less often.

less all camp eve. activity 2, having ¢o he @ certain places @ certain times,
sleep-in brfk., Tell Me Why 3, eating @ units, exciting the campers, games

night, too many campers, real long walks, ill planned excursions, meals in dining
hall, large activities in Weaver Field late nite.

7. Specify any problem you encountered during the camp session.

No problems (best yet), ability to communlcate w/'central staff,3,

communication 2, frustration w/orgarizing 2, staff conflicts, personal conflicts,
putting nature programs together, obroxiocus kids who won't llsten, ratience,
"Mzria", CFP's, pinpointing cause of problems, small group activities-the

hwo too, personality differences, work not evenly dispersed, being w/we I session
staying awake & rested, unit probéems in beginning, trouble communicationg
within unit & knowing what's going on.

#5 cone'd. sirging @ mealtime, singing @ campfire.

From the responses, people perceived a greater number of areas
within camp they would change than in the previous two sessions. The
pattern of differing perceptions of the same activity is evidenced in
the responses. Of interest are the responses to quesfion seven which
indicate various levels of conflict between staff members. The dif-

ficulties expressed by staff as people who have had seven weeks to live,
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work and play with each other might also be a function of fatigue and
tiredness. The status of staff's physical, mental and spiritual well-

being suggests time is needed for rest and rejuvenation.

Session IV

The last session at Daddy Allen was the adult session.

As seen in Table 7, a total of seventy-six campers attended the
last session: August 3rd to August 14. Of these seventy-six, seventeen
attended only one week of the session. Two campers were returned home

early for medical and social reasons.

TABLE 7. Crosstabulation of Camper's Age by Sex

Age Male Female Total
6-15 0 0 0
16-20 3 1 4
21-44 41 24 65
45-65 4 3 7
66-85 0 0 0
85-up 0 0 0
Unknown 0 0 0
Total 48 28 76

0f the campers in attendance, sixty-three percent were males and thirty-
seven percent were female. Ninety-five percent of the campers were
twenty-one years of age or older. As seen in Table 8, the primary
disability of these people was cerebral palsy {35) with twenty indi-

viduals diagnosed primarily as mentally retarded.



TABLE 8. Crosstabulation of Disabling Condition by Sex
Disability Male Female Total
CP 21 24 35
MD 0 0 0
Spina Bifida 0 1 1
Accident 4 0 4
Other g 5 14
MR 12 8 20
Unknown 2 0 2
Total 48 28 76
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Of these campers, sixty-five were returning to Daddy Allen for another

camping experijence.

Sixty-four percent of the campers were ambulatory

with approximately fifty percent of those in wheelchairs, independent

rollers.

Six individuals scheduled to attend Daddy Allen did not show

for various reasons.

Of those people who did attend Daddy Allen, fifty-two percent were

from family residences, twenty-two percent from institutions and

twenty-two percent from group homes, and four percent lived inde-

pendently.

The following totals of campers had medical conditions that de-

manded alertness of the staff:

During the first week of camp the following living arrangements were

made:

Ten campers with seijzures

Five campers with drug allergies
Four campers with food/diet control
Three campers with other allergies
Two campers with skin sensitivity
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Unit I1 22 campers and 4 staff
Unit III 18 campers and 5 staff
Unit IV 19 campers and 8 staff
Unit V 16 campers and 6 staff
When the first week campers went home on Friday, the remaining
campers {3) in Unit III, were placed in Unit V and staff from Unit III
were assigned to work in the other units. Staff (water safety instruc-

tor, camp ajde, arts and crafts director, secretary and chauffeur) were

assigned units to work in when their job duties were done.

Program Schedule

The adult session at Daddy Allen was composed of three different
groups of individuals: emancipated aduits, unemancipated adults, and
institutionalized mentally retarded adults. For purposes of program
development, different approaches were developed to facilitate the
Daddy Allen camping experience. For the first two groups of indi-
viduals, the philosophy of camper responsibility and decision-making
were continued. Opportunities were provided in which individual needs
could be met. The requirements for staff to be with campers at all
times were waived, providing the aduits could manage their way about
camp. Adults when going by themselves or a small group within camp
vould tell a unit member where they were going. Hours of sleep for
these individuals was determined in part by their ability to handle
activities of daily living. If a person could not take care of
dressing, they would have to negotiate with staff in terms of staying
up later and sleeping in later. During this session the evening would
get dark between 8:30 and nine. Many of these adults chose

to return to their 1iving units and chat with the late duty person or
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on the cabin porches. For those capable of taking care of themselves, a
coffee house set-up was established, where after taps (9:30 p.m.)
individuals could have coffee, cheese, play cards, listen to music pro-
vided that they clean up after themselves and could get to bed inde-
pendently or with negotiated assistance.

For the adults with mental retardation, staff assumed a greater role
of supervision and decision-making. ATthough opportunities were provided
for these people to do as much as they could, the program day was not as
long. Some of the people attended evening programs; however, a majority
retired to bed after the evening meal.

As shown in Figures 17 and 18 a variety of programs and activities
took place. For those individuals who had medical clearance, trips to
a local pub were made as an evening out of camp. Staff accompanied
campers yet were prohibited from alcoholic indulgence. A highlight of
this session was an annual excursion to the horse track for those that
could afford the excursion. The totem pole dedication took place during
the second Wednesday morning activity program. Many of the adult
campers and staff had hand-carved the symbols of each session on the
1980 totem pole. Each session had selected a symbol that represented
their stay at Daddy Allen.

Camper changeover was done on Friday of the first week, as the
jnstitutional people returned home. There were 56 campers left for
the remaining six days.

During the second week of the session, starting Tuesday, various
parts of the camp were closed down. Rest hour was extended during this

week by one hour as various tasks were done in areas not being utilized.
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Activities Done During First
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Week of Session IV
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FIGURE

18. Activities Done During Second Week of Session IV

SUMBAY. PONDAY TUESDAY MENNESOAY THURSDAY—,. FRIDAYL ATUR DAY e
RORK NG 11 ~Stowert/ [l =Games near SLEEP-IN
Pick Berrias) Unit £ clean BREAKFAST BYE - OYE AYE ~ BYE
SLEEP=IN hahing US up
BREARFAST Tatem Pola CAMPERS LT[ STAFFLEL

¥ -Tasear lums IV - ts & Craft bedicatlan
11 <Unle Mesting Sand Springg .
v ~Clean=up/ Vv =To Sand

Vaspars prep Springs ¥ ~Totem Pale/

¥V  =Vaspers prep Wish Boats
REST WA, LOCATION |y «Showars Il =Unlt
11 =Unie ¥ = Sand Springs| 1V -Sand Springy In Unlts
IV =Unle
¥ _=Poal 11~ Mature Centel ¥ =3 1V's lodad -
AFTERNOON

11 =Ball game 11 ~"Lunch=FN* Prepare for Clase Up Camp
11 =41sh Boats Unlt Parcy Flral Basguat
1V -Arts & Craft| 1V =Showers
¥ ~Swimnlng I¥ =Sand Spring {4 1Y <tunch [n

¥ -BEACH FUM! Swlmmlng Unit

P Sand Sprim
¥ ~Showmrs
EVIHING
Vespars Caunclt Fles Pocama Oowns Banquat I Staff '
Farewell Banquat
I¥ -51eap-out Cookla Maklng
Il =Slesp-out
Caffen House In Uale lodgd
SESSION__ o
WEER 3

Code: Roman numerals

The first Monday night staff meeting dealt with the following:

= Units
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camper information, demonstration of equipment, rotation at mealtimes,

final season evaluation, camper functional profiles, visitors, and camp

council decisions. A gift of camping equipment had been made. A staff

member who did the presentation on campfire safety presented how to use

the equipment safely:

propane stove, compass, cookout gear and
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backpacks. Each staff person was given a final season evaluation form to
be completed by the next staff meeting (Appendix 0). Units were given
time to begin their camper functional profiles. The decisions of camp
council were announced with staffing plans for accompanying campers to
the racetrack. Based on volunteers plus at least one unit staff member
from each unit, a staff traveling roster was generated. Staff also
discussed how to break the routine of sitting at the same tables during
meal times. A consensual decision was reached stating that as Tong as
one staff member was familiar with the campers, the other staff
meber could exchange tables with another staff. The last item discussed
concerned a visit of some of Department of Environmental Resources'
Officials to camp Tuesday. Two other groups of people would also be in
camp: a local Rotary group on Thursday evening and a group of special
education students from East Stroudsburg State College for the weekend.

A staff meeting was held on Sunday afternoon during an extended
rest hour for completion of the post-test questionnaires. Those indi-
viduals on rest hour duty completed their questionnaires after dif-
ferent members of their units returned to the units.

The second Monday night staff meeting focused on reviewing the trip
plans for the raceway, handing in evaluations, brainstorming capital
repairs to the Daddy Allen site and how the camp was going to be closed.
The brainstorming ideas can be found in Appendix S. Beginning on
Tuesday, the nature center would be closed, the infirmary would start
packing; Unit III would be closed. The activity areas such as Arts and

Crafts, swimming and Rec. Hall would close on Wednesday. A half-hour
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would be allotted for inventorying and packaging supplies. Staff then

would have an hour for their rest.

Critical Incidents

The weather during this session was humid and hot during the early
part of the session. Towa}d the second week, rain began during the
evening hours, cooling the atmosphere. The days, however, remained
optimal for being in the outdoors.

The pool did not get back in operation until Wednesday. People
utilized the day use area for swimming and the water falls for cooling
off.

Visitors to camp added another dimension to be dealt with. State
officials visited camp to assess the importance of the Easter Seal
operation and the condition of the camp. The result of the visit was an
increased commitment by the Commonwealth of Pennsylvania to improve the
facilities used by individuals with disabilities. Part of the second
Monday night staff meeting addressed what capital improvements needed
to be made (Appendix S).

A second group of visitors was a local Rotary group who had con-
tributed money and supplies to Daddy Allen for the past thirty-five
years. The people joined the Thursaay evening meal and participated in
Monte Carlo Night.

A third group of visitors/volunieers came from a summer session
special education ciass. The students were oriented by the camp

director, and then assigned a staff member to work with. The reactions



108

of staff were favorable as people saw where they had been eight weeks
previously.

The last critical jncident to be discussed is the general state of
staff members' physical, mental, spiritual and social well-being. During _
this last session, one was forced to make further adjustment and respond
to adults who can be extremely physically and mentally demanding. The
previous seven weeks of camping had taken their toll as the anticipa-
tion of the camp's end approached. The responsibility of héa]th and
safety, Tacilitating joy and good times weighed heavily as the final day
approached.

From the infirmary perspective, the following incidents occurred
as summarized in Figure 19. The highest frequency of camper visits
were attributed to skin irritations (44) withinthé adult population, as
many of the wheelchair individuals required attention toskin areas that
were breaking down. Gastro-intestinal disorders were the second high-
est reason for medical treatment. Among staff, upper respiratory dis-
orders and headaches were the greatest reason for treatment. The
fatigue factor was evidenced by the frequency of these two categories.

Additional perspectives on Session IV are presented by the fol-
lowing excerpts from the assistant director's and counseling
coordinator's seasonal evaluation:

Different is the word that describes the adult session.

After dealing with children for 4 weeks, a large adjustment

had to be made. Adults require different kinds of program.

The emancipated adults were free to do what they wanted as

long as they conformed to the camp rules and the state park

rules. Compromising and negotiating were necessary. A

coffeehouse was set up to give the adults a chance to get

together at night to talk. Some of the folks even went out

to a local bar. For others just sitting around and enjoying
each other's company during the day.
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FIGURE 19. Infirmary Session IV Summary

Medical Report

Camp Daddy Allen Period Session IV . Dace-.BLl.LﬁD._-:_B.ﬂ.d.LEﬂ_.
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Campers Seaff
Athlete!s Foor n &
Backache/Muscle Ache 3 1
Gastro-Intestinal
Nausea S 2__
Vomicing 7 2
Diarrthea 8 2
Constipacion 31 2
Headache 13 29
Choking 1. o
Infectioy Inflamation
Wound Q 0
Eye 3 o]
Impetigo (v] 0
Bladder /Vaginal 5 0
Insectc Bites ,
Bee Sting ' 0 0
Mosquito Bites 11 2
Menszrual Cramps ASD Cramps S S
Poison lvy 1] 7
Sunburn : 0 0
Toothache : 9 0
Uppet Respiratory
Cold - 2 33
Scre Throat 1 . 14
Earache 9 2
Skin Irritations
Wounds 44 1
Bruises 9 +]
Laceracions 3 0
Brushburns sabrasions 2 -
Blisters/corns 5 1
Sprain 0 2
. Q 2
Ma [orseg.'gui;ers
- . R Barb G - Francture Ir
,=——Rich 8 —=.Pn=s spastic colan- Rob-C ——bad-
o ° SRS e EYTOR foon. o ER for
ardered ... __. provontion IMI  (f)ler _ S-fay Imobilized. Pain
Total Mimhar af Cases For Session .
Infirmary Repore
T Admissions Discharges Total
Campers — —

Secaft 1 3 1
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The fourth and final session as a time for adjustment
once again. With the incoming adults, the staff had to
realize that they were no longer deaiing with chiidren. How-
ever, many of the campers were at a child's level so all the
difficulty was in deciding how to deal with each camper. As
can be expected, errors in judgement were made regarding this,
but after the first few days the staff had a good idea of who
could do what and did an excellent job of adjusting their
expectations accordingly.

The folk in Unit IV were probably the most pleasant to
work with and the staff had a good time with them. Overall,
I think the staff was in higher spirits because the end was
in sight. , )

I feel the staff did a really good job all summer long
doing what only a handful of people can do well. They gave
a lot of themselves and learned a lot from it, but they'll
probably never really be able to relate their experience
to others. They made 1980 at CDA what it was--a success.

The final Thursday was different than other sessions. Camp was
totally cleaned and all supplies and equipment returned to their winter
storage places. A large truck was borrowed from the state park to
facilitate this process. The kitchen had been partially closed and
items not being used stored away during the week. A brief afternoon
session was held on Wednesday to evaiuate the final session. Results
of this evaluation are shown in Figures20 and 21.

As shown above, of the staff that completed the last session evalu-
ation, a majority felt that the overall camp functioning of section 1
was average or better. The only item where the majority of staff felt
there was below average functioning concerned adequate time. Within
section 2; a majority of staff felt their own personal functioning was
average or better. There was a decrease in the frequency of staff who
perceived their personal functioning as outstanding compared to

sessions II and III.



FIGURE 20. Staff Evaluation of Session IV

CAMP

BREDY - ALLER

EVALUATION QF THE SESSION 19

sesaron 4
Section 1 '
Poor Esle?:‘é‘ge hverage ﬁgfgge Ostg.

1. The objectives of the camp were

aporopriate for the campers o - a 1n 1
2. The objectives of che camo were met 1 5 -y 1n a
3. The objectives were designed to

meet the camp's goals & cbjectives a 1 11 12 a
4. The activities were appropriate

for the campers a Pl & 11 2
5. Adeguate staff was available to

provide camper /w assistance to

complete activities 0 [+ 5. 13 2
6. Adequate time & materials were

available to comolete activities M 13 11 L)
7. The group sice was appropriate

for activities, 0 2 14 7 1
8. Overall, the camp experience was .

effective, s 2 a 11 2
Section 2
1. Can establish routine of daily

life for the group. [+] Q 2 14 1
2. Can set & enforce behavoir Limits g 0 12 12 ]
3. Can control potentially emotionally

.charged situation 2 14
4. Consistent in bshavoir & sessions 4 11 8 o
S. Can communicate verbally & non- 1

verbally /w _campers Q Q 10 11 l 3
6. Can adapt camp program to be |

therapeutic, 1 2 11 1! o
7. Can work independently or as a |

team member. Q 2 1o 2 2
8. Can conmunicate /wpeers & super-

visors, 0 2 13 8 1
8. Have good ghservatieon skills 0 1 11 10 2
10. Can motivate the grgup Q 1 13 S 1
11. Have good listening skills 2 2 7 13 1
12. Have ability to interact /w campers

on their level. [+] 1 [:] 15 1
13. Understand child development 0 1 9 14 1 0
l4. 3bility to expiain ideas clearly 0 2 12 0 i 0

111
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FIGURE 21. Staff Evaluation of Session IV

Section 3

1.

close camp.

What activity did you feel was most liked by the campers?

carnival 2, radlo 2, totem pola 2, ASC 2, Banquet 2, beach 2, swirmingl,

pocono 6, counail fire 2, dangas 2, the trip to the bar, falls,

firesides singing

chateig w/frlands 4

tableboard games 1

What activity was liked least by the campers?

showara 3, walking long distances 3, beach, AsC 3, athletics 1, getting up in A.
singingg, pleinics in Units, going to bed, rest 2,

Ef you could c¢hange one thing az camp, what would it be?

salary, more mud fights, electriclty in washhouse, more dinfing hall activity,
loudness at meals, stersotyped judgements, lighter meals, prople with lots of
cara needed - no camp, rwore unit evening planning, breakfast, buglel, more
parsonal time, sagregation of central staff & counseleors, one evening of
unplanned activities, no MR's ;ast sessicn, individual freedoc.

What onre thing would you want not to he changed?

natural environment, lacik of electricity in cabins, evening program,

Pocono Downs, staff unity & closenass, f£inal banquet, water activities,

14 hr. rest, rustle atmosphere, the adult sesslon, food, interunit visits

by campers, totem pole 2,

Mame one activity you think should occur more often.
men., ples, off ecamp activitlas 3, sleep-ins, longer resis 1, dances,

swirming 2, mud fights, epontaneous activities, more alcep outr/cookouts,
showers, cutdoor activitles, dances, camper Imitstions, campflres in units.

Hame oae activity you think should occur less often.
sleap-in breakfasts 2, unit activity nichet, traveling on path, dances hills &

wheelchatrs, lataz night activities, table gamesi, whdlo camo activitles,
MEC, ermphasgis on totem pole, scavenger lhunts, moals fn dining hail

Specify any problem you encountered during the camp session.
Too many staff working in 1 unie, short temger {counse:ler), camper moodiness,

central ataff-preconcelved ideas about units, grouciy campers, trying to
coordinate diversilded activiteas,for the differnt uwnitks, putting up with
certaln counselors, finding camper level, ratlence, hired unmctivated staf?f,
unwillingness of staff to let campers do activities apart from units.

The open-ended evaluations (section 3) shown above, again reflect

the pattern of diversity and contradictory perceptions of various staff

Staff members after the evaluation session and lunch continued to

A majority of the tasks that were required to open camp

were repeated in reverse sequence to close camp. By six o‘clock camp

was physically closed, ready to be reopened for the 1981 season. Staff
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members prepared themselves for the final staff banguet held at a Tocal
restaurant.

On Friday morning, the Daddy Allen site was inspected by the park
superintendent. Camp was left in better shape than it was found. Each
staff member was given a short exit interview which included a personal
evaluation, certification of completing an Easter Seal training insti-
tute, and the final paycheck. By one o'clock, the Daddy Allen van was
returning to Middietown with camp records and reports, supplies and

miscellaneous items that are put in winter storage.
Discussion

Camp Daddy Allen provided opportunities for a heterogeneous mixture
of service recipients to attend an organized residential camping experi-
ence. In each of the sessions, staff members eijther made adjustments to
the camper population or the environment which was used for program
activities.

With a majority of staff being first year employees emphasis by
the camp administrators was placed on health and safety measures first.
As staff became familijar with activities of daily living, camp procedures,
and amount of time associated with walking distances, the radius of pro-
gram activities expanded from the immedjate campsite to Hickory Run
State Park areas.

The effectiveness of staff reached an apex during the third session,
as they had;secured the necessary knowledge and skills to facilitate
socio-recreational experiences within the objectives of the Daddy Allen

program {Appendix B ). The demands of residential living required
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adjdstment by staff members. The majority of staff had not experienced
the demand that are associated with twenty-four hour-a-day responsi-
bilities for the well-being of the camper population. For many of the
staff, this camping experience provided them with insights of what
parents and the families of individuals with disabilities are faced
with 365 days a year.

The responsibility for creating the summer's program was shared
among the staff members and campers. Staff were encouraged to partici-
pate in camp committees, unit meetings and staff meetings. Sixteen
individuals were given the opportunity to assume unit leaderships and
develop their skills in leading and coordinating other staff members.
The environment at Daddy Allen, however, is not typical of the environ-
ments that staff members spend nine months of the year in. Academic
environments at the university undergraduate Tevel are not known for
fostering the cooperative and group membership abilities of individuals
that are necessary for democratic practices to succeed in a camp program.
American family 1ife has not provided opportunities for today's youth to

develop skills necessary for democratic living. The situations that

arose during the summer provided an opportunity for people to practice

democratic 1living.

Camp was not an ideal community. By the third session, the humidity
was affecting peoples' attitudes and performance. The difficulties with
the kitchen did not facilitate an ideal situation either. Staff members
at Daddy Allen learned not only of themselves, but who the other staff
people were. Fach of the staff had strengths and weaknesses, and as the

summer progressed people had to face their perceptions of self and



115

others. The session evaluation responses indicated the areas fin which
staff experienced difficulties with this process.

Within the summer's experiences, a majority of the staff members
were generally pleased with the effectiveness of the camp program.
Further descriptions of staff perceptions are presented in the Analysis

of Research Questions section.

Analysis of Research Question

The data used to address the research questions are presented in
this section. Along with these data, a demographic profile of Daddy
Allen staff is presented to complement the perceptions of staff as mea-
sured by the research instruments. Resuits of the data analyses are
presented in the Staff Demographics Profile and Research Question sub-

sections.

Staff Demographic Profiles

A demographic profile based on age, sex, education, work and camp
experience factors was compiled for the Daddy Allen staff (n = 35).
Staff below 18 years of age and food service management were excluded
from this profile. As shown in Table 9, ninety-seven percent of the
staff were between the ages of eighteen and twenty-seven.

Almost one-third of the staff (10) was twenty years of age.
Seventy-one peréent of the staff were female. Thirty percent of the
staff had completed their third year of college. Seventeen percent of
the program and counseling staff had received a bachelor's degree or

continued with formal academic education.
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TABLE 9. Frequency Profile of Daddy Allen Staff by Age,
Sex and Education (n = 35)

Absolute Relative Cumulative
Frequency Frequency % Freguency %
Age (years)
18 6 17.1 17.1
19 3 8.6 25.7
20 10 28.6 54.3
21 6 17.1 71.4
22 3 8.6 80.0
23 3 8.6 86.6
27 3 8.6 97.1
30 1 2.9 100.0
Sex
Female 25 71.4
Male 10 28.6
Education
High school grad. 1 5.7 5.7
1st year college 9 25.7 31.4
2nd year college 5 14.3 45.7
3rd vear college 11 31.4 77.1
4th year college 2 5.7 82.8
B.A./B.S. 3 8.6 . 91.4
Post B.A. 2 5.7 97.1
Post Masters 1 2.9 100.0

As shown in Table 10, eighty-five percent of the staff were working
at Daddy Allen for the first time. Thirty-seven percent of the staff
had worked in non-Easter Seal organized camps. Sixty-two percent of the
staff (22) had heen in an organized camp as a camper. Of the staff,
thirty-one individuals had some type of work experience with individuals

with disabilities.
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TABLE 10. Frequency Profile of Daddy Allen Staff by Organized Camp
Experfences and Job Experiences (n = 35)

AbsoTute Relative
Frequency Frequency %
Daddy Allen
work experience
No 30 85.7
Yes 5 14.3
Easter Seal camp
work experience
No 32 91.4
Yes 3 8.6
Non Easter Seal camp
work experience
No 22 62.9
Yes 13 37.1
Crganized camper
experience
No 13 37.1
Yes 22 62.9
Work experience with
disabled individuals
No 4 11.4
Yes 31 88.6

Discussion of Demographic Profile

The composition of the staff at Daddy Allen based on demo-
graphic characteristics reveals a variety of backgrounds and experi-
ences. A residential camp staff such as Daddy Allen must be interested
in, or be prepared to develop interests in working with individuals with
disabilities, 1iv1ng-gn—the-outdoors and participating in community
1ife. The degree to which these three criteria are met in part may be

explained by the degree to which the staff is homogeneous.
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There were a number of staff whose pre-service educational back-

grounds are in preparation for working with the disabled (i.e., special
education, therapeutic recreation, physical therapy) yet not within an
outdoor-residential setting. There were a number of staff who had had
experiences with residential camps, yet not directed toward serving
individuals with disabiiities. The dynamics involved with these indi-
viduals becoming a cohesive staff may be hypothesized to be a function
of the administrative structure, willingness of.individua]s to 1ive and
work in an outdoor/community 1ife, and characteristics and behaviors

of the people who are the service recipients. This is consistent with
the thoughts of Blumenthal (1948), Dimock (1948), and Rodney and Ford
(1971). This also supports the notions of Benson and Goldberg (1951)
and Boorman (1941) who contend that individuals must be in a

readiness state for camp Tiving and responsibilities.

Daddy Allen functioned as a provider of continuing education for
individuals aspiring to the human service fields. This function
supports the writings of Wald et al. (1970) and Meyer (1980) who advocate
alternative educational.and training options for the development of pro-

fessional helping skills, attitudes, and competencies.

Research Questions

The perceptions of twenty-seven first year staff members were used
to address this study's research questions. The instruments utilized in
obtaining staff perceptions were the Profile of Organizational Charac-

teristics, Berger Questionnaire and Profile of Conflict Characteristics.
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Findings for Research Question 1: Does the staff's perceptions of

organizational climate change from pre- to post-testing period? As shown
in Table 11, the staff's Profile of Organizational Characteristic (Real)
mean and standard deviation scores were calculated at pre- and post-
testing periods.

Each of the administrative processes was scored on a Likert-scale,
ranging from one toc eight, by the staff members. For interpretive pur-
poses a one or twolindicates an authoritarian climate; three or four
indicates a benevolent-authoritarian climate; five or six indicates a
consultative climate; and seven or eight indicates a participative-
democrative climate.

Results of the data analysis, show a total mean Profile of Organi-
zational Characteristics (99.667) as indicative of consultative climate
at pre-testing. At post-testing, the mean total POOC-real score
(81.481) indicates a consultative climate.

Examination of the administrative processes, mean scores: leader-
ship (6.35), motivation (6.778), communication (6.102), decision-making
(5.648), goals (6.167) and control (6.111), indicate that the camp
organizational climate was perceived as consultative at the pre-testing
period by staff members.

A closer examination of the specific leadership item means reflect
the consultative perceptions of staff (e.g., item l--quite a bit of
trust and confidence was shown in subordinates (6.630); item l--people
felt quite free to talk with superiors about their work (5.815}; and
item 3-~subordinates jdeas were often sought and used constructively

(6.630). Within decision processes, stafi members perceived that
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TABLE 11. T-test of Differences in Mean POOC Real Scores from
Pre- to Post-Test Perjods (n = 27)
Pre Post Total
Std.  Std. Std.  Std. t  Signif
Mean Err, Dev. Mean Err. Devy., VYalue Level
Total POOC
(16 items) 99.667 2.098 10.902 81.481 1.942 15.288 6.23 .001
L
Leadership 6.358 .138 .716 5.259 .232 .203 4.38 .001
(3 items)
Ttem 1 6.630 214 1.115  5.590 .240 1.238
Item 2 £.815 245 1.272  4.704 .357
Item 3 6.630 .194 1.006  5.481 .279 1.45]1
Motivation 6.778 .163 .847  5.580 .231 1.200 5.64 .001
(3 items)
Item 1 6.963 .196 1.018 5.926 .292 1.517
Item 2 6.519 .279 1.451 5.185 .346 1.798
Item 3 6.852 .198 1.027 5.630 .303 1.573
Communication 6.102 .193 1.005 4,741 .197 1.023 6.41 .001
Item 1 6.333 .261 1.359 4.444 274 1.423
Item 2 6.148 .175 .907 4.963 .264 1,372
Item 3 5.630 .312 1.6721 5.185 200 1.029
Item 4 6.296 .255 1.325 4.370 .347 1.801
Decision 5.648 .196 1.017 4.759 247 1.281 2.91 .007
Item 1 5.185 .278 1.442 4,556 .284 1.476
Item 2 6.111 .222 1.155 4.963 .259 1.344
Goal 6.167 217 1.127  5.204 .222 1.154 3.68 .001
Item 1 5.926 .315 1.639 5.444 179 1.450
Item 2 6.407 .209 1.083 4.983 .236 1.224
Control 6.111 .263 1.368 5.037 L2487 1.285 3.49 .002
item 1 5.667 .325 1.687 4.370 .307 1.597
Item 2 6.550 .258 1.340 5.740 .291 1.514
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jtem 1--general policy decisions were made at the top with more delega-
tion to subordinates (5.185) and ftem 2--~subordinates were generally
consulted in decisions related to their work (6.111). Both items re-
flect consultative climates or a system 3 organization.

At the post-testing periods, staff perceived the leadership (5.590),
motivation {(5.580), goal (5.204) and control (5.037) processes as indi-
cating a consultative climate. The mean score of the communication
(4.741.) and decision (4.759) processes; however, indicate a benevoieﬁt—
authoritarian climate. Within the decision processes, staff members
perceived that item 1--policy decisions were made at the top with some
delegation to subordinates (4.556) and item 2--subordinates were
occasionally consulted in decisions related to their work (4.963).

A correlated t-test was applied to test the null hypothesis that
there are no differences between the mean POOC (real} scores at pre-
and post-testing periods. As shown in Table 11, significant decreases
were obtained in the mean scores of each of the administrative pro-
cesses: leadership {p < .001), motivation (p < .001), communication
{(p < .001), decision (p < .007), goal (p < .001) and control (p <
.002) and the total POOC score {(p < .001). The meaningfulness of the
statistical differences can only be applied to the decision and goal
administrative processes, as the differences of the other administrative
processes are within the consultative range. These two meaningful
differences reflect a change in staff perceptions from a consultative
climate at pre-testing to a benevolent-authoritarian climate at post-
testing.

Based on the findings, the null hypcethesis that there will be no
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differences in the staff perceptions of organizational climate was
rejected at the .05 level of significance.

The ideal organizational climate was addressed by the staff by.
responding to the same items on the POOC, an ideal prof{le was generated
for the staff perceptions at pre- and post-test periods. The ideal mean
and standard deviation scores are presented in Table 12. '

The mean total score (115.963) of staff members' perceptions of the
ideal organizational climate at pre-testing is indicative of a participa-
tive ¢limate. Of the administrative processes, only the decision process
mean (6.926) indicates a preference for a consultative climate. Thus,
for the specific items of the leadership process, staff members per-
ceived they would 1ike item l--quite a bit of trust and confidence shown
in them (7.259); ditem 2--to be very free to talk with superiors about
work (7.259); and item 3--to have subordinates' ideas sought and used
very frequently (7.296).

At post-testing, the mean total score (112.630) of staff members'
perceptions of the ideal organizational climate is indicative of a
participative c¢limate. The mean score of the administrative processes
decision (6.741), goal (6.944) and control (6.870) indicate a preference
for a consultative climate. The administrative processes of Teadership,
communication and motivation indicates a preference for a participative
system.

Correlated t-tests were then applied to test the null hypothsis
that there are no differences hetween mean POOC (1ike) scores at pre-
and post-testing periods. As shown in Table 12, no significant dif-

ferences were obtained between the mean scores at pre- and post-test
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TABLE 12, T-test of Differences in Mean POOC-Ideal Scores from
Pre- to Post-test Periods {(n = 27)

Pre Post Total
Std. Std. Std. Std. t Signif
Mean Err. Dey. Mean  Err. Dev. Value Level

Total POOB 115.963 1.228 6.382 112.630 2.538 13.183 1.64 N.S.

Leadership 7.272 11 578  7.036 .137 712 1.42 N.S.
Item 1 7.2589 147 .764  6.963 .164 .854
Item 2 7.259 .137 712 7.074 .176 .917
Item 3 7.296 .129 .669  7.074 .168 .874

Motivation 7.531 .096 L5000  7.296 .184 .958 1.89 N.S.
Ttem 1 7.370 .201 1.043  7.196 L198 1.031
Item 2 7.481 .098 .509 7.185 L278 1.442
Item 3 7.741 .086 47 7.407 .179 .931

Communication 7.296 .083 .433 7.130 .178 .923 1.00 N.S.
Item 1 7.519 .124 .643  7.370 .170 .884
Item 2 7.222 .123 .641 7.037 .203 1.005
Item 3 7.111 .123 .641 7.111 .202 1.050
Item 4 7.333 L141 .734  7.000 .214  1.109

Decision 6.926 .140 L7300 6.741 .229 1.188 .87 N.S.
ITtem 1 6.667 .207 1.074 6.741 .275 1.430
Item 2 7.185 .131 .81 6.741 .211 1.095

Goal 7.185 .136 .709 6.544 .195 1.013 1.15 N.S.
Item 1 6.963 217 1.126 7.185 L2000 1.029
Item 2 7.407 110 572 6.704 .238 1.235

Control 7.074 .166 .863 £.870 211 1,099 .89 N.S.
Item 1 6.889 247 1.281 6.741 .230 1.196
Item 2 7.259 .137 .712  7.000 .282 1.368
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periods. Although no significant differences were chtained, there are
indications that ideal staff perceptions did change from participative
to consultative climates in the areas of decision and control processes.
Based on these findings, the null hypothesis that there will be dif-
ferences in ideal staff perceptions of organizational climate was not

rejected, at the .05 level of significance.

Formative Discussion of Question 1. The data collected from staff

indicated that the real administrative climate was perceived as a system
3 {consultative) organization. The statistical differences do not show
a meaningful change in the type of organizational climate for four of
the six administrative processes. Within the communication and decision
processes, however, the staff perceived a change from pre-camp to the
end of camp, consultative to benevolent-authoritarian. Part of this
change may be accounted for by the influence of staff fatigue and
tiredness at the end of camp testing period. Evidence obtained from
staff evaluations suggest that staff perceptions may have been affected
by a "burn-out" syndrome. An alternative explanation proposed by the
author is that staff members did not have sufficient skill development
within decision and communication processes to function effectively in

a manner indicative of system 3 and sysfem 4 organizations. This would
support the theories of Boorman (1941) that people must be prepared to
accept the responsibilities of democratic 1iving. The data lends sup-
port to the Rodney and Ford (1971) statement that camp administrators
can influence the abilities of staff through the efficiency of organi-
zational processes. There is also the possibility that as the camp

season progressed, the staff members were subsumed with the
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responsibilities of daily programming; thus, time was not set aside to
focus on the development of decision and communication skills, as other
matters received priority attention. This expianation partly 1is sup-
ported by the discussion items covered at staff meetings and the content
of pre-camp orientation which Tacked a specific focus on decision and
communication skills. By the summer end, it is 1ikely that situations
had arisen in which staff made decisions and communicated in ways that
reflect a hybrid, benevolent-authoritarian-consuitative organizational
climate.

The ideal staff perceptions of a participative organization are
similar to the findings of Soucie (1975), Coates (1974) and Langlois
(1973). The ideal staff perceptions of organizational climate did not
change significantly; however, a pattern evolved from pre- to post-
test periods. The ideal participative perceptions of the pre-test
period shifted toward a consultative organization at post-testing for
three of the administrative processes. This shift coupled with the
changes in real perceptions of organizational climate further support
the theory of Boorman (1941) that people must be prepared and ready to
function in a democratic camp environment. The author proposes that
both the real and ideal staff perceptions at the post-test period were
based on actual experiences versus the assumptions made at pre-test of
what might occur. To account for the ideal perceptions found, it is
proposed that staff became more realistic of what the organizational

climate should be Tlike.

Findings for Research Question 2. Dces the staff members' accep-

tance of self (A0S) change from the pre- to post-testing period?
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A total acceptance of self score was generated for each staff person
based on thirty-six items (self) in the Berger Questionnaire. Designated
items were reversed in scoring for purposes of generating an acceptance
of self total score.

As shown in Table 13, the mean and standard deviation scores of
staff members' perceptions of acceptance of seif were calculated at pre-

and post-test periods.

TABLE 13. Staff Members' Perception of Acceptance of Self at Pre-
and Post-test Periods (n = 27)

Level of
Mean Std Dev Std Err t-Value Significance

Pre Acceptance of Self 145.926 16.934 3.258 .64 N.S.
Post Acceptance of Self 146.963 18.670  3.593

Both the pre (145.926) and post (146.963) mean acceptance of self scores
reflect self-concepts within the normative ranges for college students
as reported by Berger (1952).

A correlated t-test for difference between means was then applied
to test the null hypothesis; that there are no differences between AOS
scores at pre- and post-testing periods. Statistical analysis staff
perceptions revealed no significant differences between the mean AQS
score. The null hypothesis that there will be no differences in staff
perceptions of their acceptance of self from pre- to post-test periods

was not rejected at the .05 level of significance.

Findings for Research Question 3. Does the staff members' accept-

ance of others (A00) change from pre- to post-testing periods?
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A total acceptance of others score was generated for each staff¥
person based on twenty-eight items of the Berger Questionnaire, |
Designated jtems were revised in scoring for purposes of generating an
acceptance of others total score. |

As shown in Table 14, the mean and standard deviation scores of
staff members' perceptions of acceptance of others, were calculated at
pre- and post-test periods.

TABLE 14. Staff Members' Perceptions of Acceptance of Self at
Pre- and Post-test Periods {(n = 27)

Standard Standard

Mean Deviation Error t-Yalue Significance
Pre AOO 110.741 6.346 1.221 1.01 N.S.
Post AQOQ 109.000 8.297 1.597

Both the pre (110.741) and post (109.00) mean acceptance of others
scores reflect an acceptance of others within normative ranges for col-
lege students as reported by Berger (1952). _ :

A correlated t-test for difference between means was then applied
to test the null hypothesis that there are no differences between the
means, AQCO sco}es at pre- and post-testing periods. -Statistica1 analysis
of the staff perceptions revealed no significant differences between the
mean AOO scores at pre- and post-test periods. The null hypothesis
that there will be no differences in the mean AOO scores from pre- to

post-test was not rejected at the .05 level of significance.

Formative Discussion of Research Questions 2 and 3. The staff's

perceptions of acceptance of self and acceptance of others were
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maintained from the pre- to post-test periods. The mean scores of

staff for both variables are within the normative range for college stu-
dents as reported by Berger (1952). The camp experience did not de-
tract from one having an adequate self-acceptance or pne's acceptance of
others which is a goal of organized camping (Dimick, 1948; Rodney &
Ford, 1971).

The normative "self" and "others” scores supports the notion of
Johnson (1972) that as others accept you, a nurturing environment is
created in which one can accept self. The Daddy Allen camping milijeu
in part explains the creation of an accepting environment. The tasks
involved in faciiitating camper mobility, activities of daily 1iving
and play would probably discourage a non-accepting person from seekﬁng

employment at Daddy Allen.

rindings for Research Question 4. Does the staff members' percep-

tion of conflict characteristics change from pre- to post-testing
periods?

Each of the conflict characteristics items were scored by staff on
a Likert scale ranging from 6ne to eight. For interpretive purposes,
a one or two indicates an authoritarian organization, three or four
indicates a benevolent-authoritarian organization, five or six indi-
cates a consultative organization, and seven or eight indicates a par-
ticipétive organization.

As shown in Table 15, the staffs' Profiite of Conflict Characteris-
tics mean and standard deviation scores were calculated for both testing

periods.
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TABLE 15, T-test of Mean Differences in Profile of Conflict
Characteristics, (POOC) from Pre- to Post-Test Period

(n=27)
Pre Post Total
Std. Std. Std. 5td. t Vaiue
Mean Err. Dev. Mean Err. Dev. Value Signif
Total POCC 93.593 2.030 10.548 75.593 2.652 13.779 -5.84 .001
(15 items)

Item 1 5.296 732 1.207  4.370 .283  1.471
Item 2 5.630 .251 1.305 4,667 .329 1.710
Item 3 6.222 .216 1.121  5.333 745, 1.271
Item 4 7.148 .138 718 6.185 .200 1.039
Item 5 6.444 .187 .974  5.037 .309 1.605
Item 6 6.370 .152 792 4.963 .247  1.285
Item 7 6.593 .194 1,101 5,370 .280 1.079
Item 8 6.593 .153 .797  4.926 .238 1.138
Item 9 5.667 .261 1.259 4.815 .288 1.495
Item 10 h.667 .282 1.468 4.370 .273  1.418
Item 11 6.852 .088 456  5.519 216 1.122
Item 12 6.370 .152 792  5.290 174 .903
Item 13 5.074 . 366 1.900 4.000 .297  1.544
Item 14 6.444 .180 .934  5.444 .216 1.121
Item 15 6.593 .134 .694 5,333 L7140 1,109

The mean total POCC scores, Pre (93.593) and post (75.548), indi-
cate conflict charécteristics of a consultative organization. A1l the
pre-test mean conflict characteristics item scores except item 4 (7.148)
indicate a consultative organization (e.g. item l--each opposing party |
‘tries quite a bit to understand the other's point of view [5.296],
item 10--each opposing party can state quite well the other points of
view [5.667]; and item 12--negotiation, bargaining and compromise are
used to resolve conflicts [6.370]). Item 4 reveals that conflicting
parties consistently try to inform each other correctly (7.148).

At the post-test perjod, staff perceived that items 1, 2, 6, 8, 9,
10, 13 indicate a benevolent authoritarian organization (e.g., item 1--

each opposing party tries scme to understand the other's point of view
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(4.370); item 10--opposing parties state the others point of view
moderately well (4.370) and item 13--people to a little extent use a
third party to reach acceptable solutions (4.000). The other items
indicate a consultative organization. In each mean item post score,
the calculated mean was lower than its counterpart pre-mean score.

A correlated t-test was then applied to test the null hypothesis
that there would be no differences in the POCC scores at pre- and post-
test perjods. As shown in Table 15, a significant difference {(p < .001)
was obtained between the mean total POCC pre- and post-scores. The con-
flict characteristics as perceived by staff had changed from a consul-
tative organization at pre-testing to that of a hybrid-consultative
benevolent-authoritarian organization at post-testing. The null
hypothesis that there will be no difference in the staff perceptions
of conflict characteristics was rejected at the .05 level of signifi-

cance.

Formative Discussion of Research Question 4. The change in staffs’

perceptions of conflict characteristics suggests that there were
unresolved situations among staff. Evidence of personality differences,
communication difficulties, and difficulties in cooperative ventures
were reported in open-ended staff evaluation comments. These comments
corroborate the manner in which conflict was handled from that of a
consultative organization (pre-camp) to that of a hybrid-benevolent-
authoritarian/consuitative organization (end of camp).

The data concerning confiict perceptions suggests that staff did
not function in a manner that is the most beneficial or productive. "The

ways in which the Daddy Allen staff perceived their handling of
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interpersonal and s{ituational conflict, are indicative of organizations
that are not utilizing their resources to the utmost (Hershey &
Blanchard, 1977; Likert & Likert, 1976). It would appear that in dealing
with conflict, staff members did not find the rational ground that
Bennett (1966) states will resolve inevitable conflict.

The dynamics involved in the perceptual changes of conflict are a
possible explanation for this shift to have occurred. During pre-camp,
emphasis was placed on the cooperative efforts of staff to learn the
necessary job skills, know and trust one another, and prepare camp for
usage. If any conflict did exist during this period, it was minimized
probably as a result of the Daddy Allen staff directing their enthusiasm
and energies toward maintaining staff cohesiveness. Individual dif-
ferences had not had an opportunity to surface. By the summer's end,
the inevitable confiicts between staff had occurred; yet they were not
resolved in a manner that would facilitate greater'productivity and
staff effectiveness. It is the opinion of the author, that during
camp, with opportunities presented for staff to learn to deal with
conflict, constructively and creatively, consultative or participa-

tive camp organizations will result.

Findings for Research Question 5. Are there relationships at the

pre-testing period between staff members' perceptions of: organiza-
tional climate, acceptance of self, acceptance of others and conflict
characteristics?

The mean and standard deviation scores of the above-mentioned vari-

ables were calculated. As shown in Tables 16 and 17 below, zero-order
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TABLE 16. Pre-test Pearson Product Correlation Coefficients of
POOC (Total) Real, POOC (Tofa]) %9?a1, A0S, A0O and.POCC (Total)
n:

1 2 3 4 5

1 1.0000 .4830%* .0594 .2216 .3754
2 1.0000 -.0079 .4404* .0476
3 1.0000 .2192 -.1434
4 1.0000 -. 1407
5 1.0000
Code: 1 = Profile of Organizational Characteristics = Real

2 = Profile of Organizational Characteristics = Ideal

3 = Acceptance of Self

4 = Acceptance of Others

5 = Profile of Conflict Characteristics
*p < .05

correlation matrices based on Pearson product moment coefficients were
generated. As shown in Table 16, there were two significant correla-
tions: Profile of Organizational characteristics (real) / Profile of
Organizational Characteristics (ideal) (.4830) and Profile of Organiza-
tional Characteristics (ideal) / Acceptance of Others (.4404) at the
.05 Tevel of significance.

Table 17 shows the correlation coefficients between the administra-
tive processes, acceptance of self, acceptance of others and conflict
characteristics. Of the real administrative processes, motivation was
significantly related the most frequently to the other variables; real-
decision process (.5082) real control process (.4977), real goal process
(.5238) ideal motivation (.6825), of the ideal process, communication

is significantly related the most frequently. There are no significant



TABLE 17. Pre-test Pearson Product Correlation Coefficients of Administrative Processes--
Real and Ideal, ADS, ADO, and POCC

1 2 3 4 5 6 7 8 9 10 11 12 13 14 15
1 1.0000 -.0047 .2250 .5055*% .1695 .2197 .4587 .0097 .0069 .1754 -.1862 .2253 -.3511 .0890 .3631
2 1.0000 .2985 .5082* ,5238* ,4977*%-.0815 .6829* .3696 .2937 .3698 .2153 .3044 .2154 .1358
3 1.0000 .2714 .4046* .3794 -.1267 .0796 .6455%-.3038 .0669 .1074 .1558 .3147 .2507
4 1.0000 .3300 .4368* .1253 .2427 .1802 .3779 .0938 .2061 -.0907 .1909 .1510
5 1.0000 .8172%-.0525 .2351 .4958*-.0312 .6700* ,3726 .0753 -.0205 .3021
6 1.0000 .0982 .3134 .5750* .1048 .6817* .6282*%-.0237 .0256 .355]
7 1.0000 .2510 .0887 .2928 .1072 .4083*-.4540*% ,3242 -.0093
8 1.0000 .4444* _4455% ,3809% .4402* ,1582 .4571*-.1762
9 1.0000 -.0344 .5031* .4150* .2272 .4837%-.0271
10 .0000 .1947 .4671* .0246 .1493 -.0740
11 1.0000 .6054* 1805 .0923 .2213
12 1.0000 -.1062 .2178 .2423
3 1.0000 .2192 -.1434
14 1.0000 ~-.1407
15 1.0000
Code: 1 = Real Leadership &6 = Real Control 11 = Ideal Goal
2 = Real Motivation /7 = ldeal Leadership 12 = Ideal Control
3 = Real Communication 8 = Ideal Motivation 13 = Acceptance of Self
4 = Real Decision 9 = Ideal Communication 14 = Acceptance of Others
5 = Real Goal 10 = Ideal Decision 15 = Conflict Characteristics
*n < .05

eel
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significant variable correlations with conflict characteristics. The
null hypothesis that there will be no relationships at pre-testing be-
tween organizational characteristics, acceptance of self, acceptance of
others, and conflict characteristics was rejected at the .05 level of
significance.

Stepwise regression analyses were then applied to test the null
hypothesis that there are no significant relationships between the
jndependent variables POOC-real, A0S, and AOQ and the dependent vari-
able, POCC. As shown in Table 18, the separate and collective contribu-
tions of POOC, A0S, and AOQ to the various POCC were calculated in the
regression analysis.

TABLE 18. Summary of the Stepwise Regression Analysis of Staff

Members Perceived Conflict Characteristics (POCC) on

Organizational Characteristics (POGC), Acceptance of
Others (A0Q) (n = 27)

R
Simpie Multiple R Square F Signif.
Variable R R Square  Change Value Value
Total POOC .37541 .37541 L14093  .14093 4.10130 .054
Accept Others -.14069 .44005 .19365  .05291 2.88181 .076
Accept Self ~.14337 .45615 .20807 .01443 2.01436 . 140

The real Profile of Organizational Characteristics had the highest cor-
relation with conflict characteristics (.3754) and was entered first
into the regression equation. This step resulted in a multiple R of
.3751 which explains 14.09 percent of the variance in conflict charac-
teristics. This generated an F value of 4.101 which is significant at

.054 Tevel, . Aceeptance of others was next entered into the equation.
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This step resulted in an improvement of 5.27 percent in the explained
variance of conflict characteristics. Acceptance of self was entered
last and resulted in an improved variance explanation of 1.44 percent.
A total of 20.80 percent of the variance in pre-test conflict charac-
teristics can be explained by the independent variables. An overail F
value was calculated to test the statistical significance of the
multiple r square coefficient at each step. There were no significant
relationships obtained at .05 level of significance. The null
hypothesis that there will be no relations among the independent vari-
ables and conflict characteristics was not rejected at the .05 level of
significance.

As shown in Table 19, the separate and collective contributions of
the real administrative processes, acceptance of self and acceptance of
others to the variation of conflict characteristics were calculated in
the regression analysis.

The real leadership process had the highest correlation with con-
flict characteristics (.3631) and was entered first. When the real goal
process was entered last, a total of 29.24 percent of the variance of
conflict characteristics could be explained by the combined varijances
of administrative processes acceptance of self and acceptance of others.

An overall F value was calculated to test the statistical signifi-
cance of the multiple r square coefficients at sach step. There were no
significant step coefficient increases obtained at the .05 level of
significance. The null hypothesis that there will be no relationships
between the independent variables and confiict characteristics was not

rejected at the .05 Tevel of significance.
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TABLE 19. Summary of the Stepwise Regression Analysis of Staff Members
Perceived Conflict Characteristics (POCC) on Administrative Processes
(Real), Acceptance of Self (A0S) and Acceptance of Others (A00)

(n = 27)
R
Simple Multiptle R Square F Signif.
Variable R R Square Change Value Level

Leader .36314 .36314 13187 .13187 3.79762 .063
Control .35508 .45990 .21151 .07963  3.21889 .058
Accept Others -.14068 .49223 .24229 .03078  2.45150 .089
Communicate . 25069 .51273 .26289 02060 1.96155 .136
Decision . 15101 .52892 .27975  .01686 1.63133 .195
Motivation .13580 .53788 .28932 .00956 1.35698 .279
Goal . 30209 .54073 .29939 .00308 1.12157 .390
Accept Self -1.4337 .54115 .29284  .00450 L9175 .515

Findings of Research Question 6. Are there relationships at the

post-testing period between staff members' perceptions of real organiza-
tional climate (POCC), acceptance of self (A0S), acceptance of others
(AOL) and conflict characteristics {POCC)?

The mean and standard deviation scores of the variables were cal-
culated. As shown in Tables 20 and 21 below, zero order correlation
matrices based on Pearson product moment coefficients were generated. As
shown in Table 20, the real Profileof Organizational Characteristics had sta-
tistically significant correlations with the ideal Profile of Organiza-
tional Characteristics (.4170), Acceptance of Others (.4624) and Profile
of Conflict Characteristics (.7335). There were no other correlation
coefficients that were statistically significant at the .05 level of
significance. This pattern was not in evidence at the pre-testing period.

Table 21 shows the correlation coefficients between the administra-
tive processes, Acceptance of Self (A0S), Acceptance of (thers (A00)

and Profile of Conflict Characteristics (POCC).
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TABLE 20. Pearson Product Moment Correlations between POOC-Real, POOC-
ideal, A0S, A0O, POCC (n = 27) at Post-testing

1 2 3 4 5

1 1.0000 A170* .0829 .4624* .7335%
2 . 1.0000 .2636 .3525 L0612
3 1.0000 .1338 -.1917
4 ) 1.0000 . 2695
5 1.0000
Code: 1 = Profile of Organizational Characteristics = Real

2 = Profile of Organizational Characteristics = Ideal

3 = Acceptance of Self

4 = Acceptance of Others

5 = Profile of Conflict Characteristics
*p < .05

The post-test matrix contains more statistically significant cor-
re]atiop coefficients than the pre-test matrix. The real motivation
processes were most frequently (twelve) related significantly to the
other variables. The ideal communication and motivation procésses were
significantly related to eight other variables at the .05 level of sig-
nificance or better. The Profile of Conflict Characteristics was sig-
nificantly related to real leadership (.6369), motivation (.5326),
decision (.8362), communication (.7422), and control processes {.3923).

Based on these findings, the nuil hypothesis that there will be no
relationships between organizational characteristics, acceptance of
self, acceptance of others, and conflict characteristics was rejected
at the .05 level of significance.

Stepwise regression analyses were then applied to test the nulil



TABLE 21. Pearson Product Moment Correlations between the Real Administrative
Process, A0S, ACO, and POOC at Post-testing

1 2 3 4 5 6 7 8 9 10 11 12 13 14 15

L~y o

1.0000 ,5872* ,7185% .6326% .2514 .5449* _4672%-.0136 -.0805 -.0992 .0123 -.0561 -.1502 .2761 .6369*
1.0000 .6600% .6895*% ,5685% .6751*% ,4938* _4469* .4153* ,3343 .4652 .4049% .2184 .4775* .5325*
1.0000 .8092* ,4172* ,5197* .4186* 1404 .2273 .1068 .0413 .1783 .1365 .3831* .7422%
1.0000 .5286* .6244* .3052 .2902 .2387 .1659 .2561 .1890 -.0109 .2587 .8362*

1.0000 .5067* .2869 .5754* .5291* .5170* .6517* .4849%-.0077 .5402 .3501
1.0000 .6077* ,4125*% .4535% .4221* .6073* .6649* .1963 .3403 .3923*

1.0000 .5973* .6260* .6332* .3674 .5479* ,1197 .2690 .1683.

1.0000 .8101* .7462% .7049* .6419* ,1891 .2095 .1173

1.0000 .8208* .6712* .7575% ,3226 .3539 .0368

1.0000 .7389* .7258* .1947 .3317 -.0490

1.0000 .6596* .2338 ,3913* .0582

1.0000 .2767 .2704 -.0113

1.0000 .1338 -.1917

1.0000 .2695
1.0000
1 = Real Leadership 6 = Real Control 11 = Ideal Goal
2 = Real Motivation 7 = Ideal Leadership 12 = Ideal Control
3 = Real Communication 8 = Ideal Motivation 13 = Acceptance of Self
4 = Real Decision 9 = Ideal Communica-~ 14 = Acceptance of Others
5 = Real Goal tion 15 = Conflict Characteristics
10 = Ideal Decision

8e1
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hypothesis that there are no significant relationships between the

independent variables, P0OC-real, AQ0S, and AGQ, and the dependent vari-

able, POCC. As shown in Table 22, the separate and collective con-

tributions of POOC, AOS, and AOQ to the variation of POCC were calcu-

lated in the regression analysis.

TABLE 22. Summary of the Stepwise Regression Analysis of Staff Members'
Perceived Conflict Characteristics (POCC) on Organizational

Characteristics (PGOC), Acceptance of Self (AQS},

Acceptance of Qthers {A0Q) (n = 27)
at Posi-testing

R
Simpie Multiple R Square F Signif.
Variahle R R Sguare  Change Vaiue Level
Total POOC . 73348 .73348 .53799  .53799 29.11163 .QC1
Accepnt Self ~-.19173 .77603 .60222  .06423  18.16741 .Q01
Accept Others -.26546 77774 .60487  .00265 11.73643 .Q01

The POOC-real had the highest correlation with conflict characteristics
(.7334) and was enterad first into the regression eguation. Tnis step
resulted in a statistically significant F value (.001) of 29.717.
Fifty-three percent of the variance in conflict characteristics was
explained by total organizational characteristics-real. Both Acceptance
of Self and Acceptance of Others when added to the regression analysis
resulted in significant increases in the amount of explained conflict
characteristics variance. With all three independent variables in the
regression eqguation, 60.48 percent of the variance in conflict charac-
teristics was explained. This represents an r square change of 5.28
percent from the first regression step. The nuil hypothesis that there
will be no relationships batween the independent variables and con-

flict characteristics was rejected at the .05 Tevel of significance.
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As shown in Table 23, the separate and collective contributions of
the real administrative processes, acceptance of self, and acceptance
of others to the variation of conflict characteristics were calculated
in the regression analysis.

TABLE 23. Summary of the Stepwise Regression Analysis of Staff Members'
Perceived Conflict Characteristics on Administrative Processes (Real),

Acceptance of Self (A0S), and Acceptance of Others (AQQ)
at Post-testing (n = 27)

R

Simple Multiple R Square F Signif.

-Variable R R Square Change Value Value
Decision .83621 .83621 .69924  .69924  58.1241 .001
Accept Self -.19173 .85593 . 73261 .03337  32.8791 .001
Communication .74221 .87108 .75878 - 02617 24.1168 .001
Control .39282 .87878 .77225  .01346  18.6491 .001
Leader .63694 .88222 . 77831 .00606 14.7456 .001
Accept Others .26946 .88501 .78325  .00493 12.045] .001
Goals .35007 .89133 .79448  .007123 10.4924 .001

Motivation .53261 .89175 .79522  .00075 8.7376 .001

The real decisjon process had the highest correlation with conflict
characteristics (.8362) and was entered first; 69.92 percent of the
variance in the perceptions of conflict characteristics can be ex-
plained by the decision processes. Each additional variable added to
the regression equation significantly increased the explained variance.
A total of 79.52 percent of the variance in conflict characteristics
was explained by the variance in the combined efforts of administrative
processes, acceptance of self and acceptance of others. The null
hypothesis that there will be no relationship between the independent
variable and.conflict characteristics was rejected at the .05 level of

significance.
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Findings for Research Question 7. Do the relationships obtained

between staff members' perceptions of organizational climate, acceptance
of self, acceptance of others, and confiict characteristics change from
pre- to post-testing periods? The Pearson product moment correlation
matrices from pre- and post-testing periods were compared. The z-test
of significance was then applied to test the null hypotheses that

there are no differences between the correlation coefficients of the
same variable pair at pre- and post-testing periods. Table 24 shows

the results of the data analysis.

The most significant differences were found between the variable
pairs of decision process (real) / conflict characteristics {.01) and
communication process (real) / real decision process (.01). 1In each of
the compared variable pairs the magnitude of the relationship increased
except with real goal processes / real control process. The amount of
explained variance between the variable pair ranges from 1.2 percent to
69.89 percent. The null hypothesis that there will be no differences
between the correlation coefficients of the same variable pairs at pre-

and post-test times was rejected at the .05 level of significance.

Formative Discussion of Research Questions 5, 6 and 7. The rela-

tionships of the study variables at the pre-test period reflect an
inconsistency in the perceptions of staff. This may be accounted for by
the first year staff members not having experienced eight weeks of Daddy
Allen residential camping. The knowledge, activities, and experiences
of pre-camp training formulated the basis for the staff perceptions

of organizational climate, acceptance of self, acceptance of others, and



TABLE 24. Z-Value Differences between Correlated Pairs of
Staff Perceptions at Pre- and Post-test Periods
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(n = 27)
Pre-test Post-test z-
Pearson r Pearson r Value

Leadership/R

Motivation (R) -.004 .587 2.359%*

Communication (R) .228 .7185 2.329*
Motivation (R)

Leadership ideal -.081 .494 2.157*
Communication (R}

1) decision (R) .27 .809 2.930%*

2) leadership (I) -.126 .419 1.980%

3) conflict .251 .742 2.420%
Decision (R)

1) conflict .151 .836 3.650**
Goal (R)

1) control (R) .817 . 506 2.040*

2) decision (1) -.031 .517 2.090*

3) accept of others -.021 .542 2.165%
Control (R)

1) leadership (I) .098 .608 2.101%*
Leadership (I)

1) communication (I) .089 .626 2.23*

2) accept of self -.454 .119 2.11*
Motivation (I)

1) communication (I) 444 .810 2.25%
Communication (I)

1) decision (I) -.034 .821 4,13*
Decision (I)

1) goal (I} .194 .739 2.60*
*p < .05

*%p < .01
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conflict characteristics, which resulted in the low correlation coeffi-
cients between the variables.

The pre-camp training period not only provided opportunities to gain
skills and knowledge and physically prepare camp, but served as the
foundation for building cooperative attitudes and trust among staff
members. The challenge of an interdependent staff facilitating the
attainment of Daddy Allen camping goals synchronized with the enthusiasm
and energies that staff initially brought to camp. The lack of ré]ation—
ships between perceptions of staff, however, may reflect a diversity
among staff that may be accounted for by a mixture of apprehension,
unrealistic expectations, lack of knowledge, and Tack of realistic
encounters with fellow staff members. Further evidence of staff dif-
ferences was presented by the staff demographic profile where differ-
ences in the backgrounds of staff members were found for age, camp
experience, and geographic residence.

By the post-test period, the relationships between staffs' percep-
tions of the research variables had become more consistent as evidenced
by the higher correlation coefficients and the differences in pre- and
post-test correlation coefficients. The strength of the relationships
between orgahizationa] climate processes and (1) acceptance of others
and (2) conflict characteristics provides evidence to support the impor-
tance of administrative processes held by Rodney and Ford (1971),
Blumenthal (1948), and Boorman (1941).

In particular, the decision process as perceived by Daddy Allen
staff, was found to have the strongest relationship to conflict

characteristics. Johnson and Johnson (1976}, Bennett (1966) and Gibb
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and Gibb (1978) suggest that conflict can be used in a constructive
manner, however, when not used constructively, less cohesiveness results
with a decrease in the ability of a group to meet its goals. The staff
of Daddy Allen encountered the syndrome of not using conflict produc-
tively. With the emphasis placed during pre-camp on unit responsi-
bility and decentralized camping, staff was provided the opportunity to
make decisions, communicate, and establish goals. It is the opinion of
the author, that these opportunities produced conflict in which staff
decision making skilis were not adequate for the decentralized responsi-
bilities.

At both testing periods the obtained relationship between staff
members' expressed acceptance of self and others was Tower than the
normative coefficient reported by Berger (1952). The low amount of
explained variance between these two variables, 4.84 percent (pre) and
1.96 percent (post) supports the notion that although some staff
members were self-accepting there were obstacles in accepting others
or vice versa. The expressed Acceptance of Self and Acceptance of
Others scores Qere not statistically significant in expiaining the vari-
ance of conflict characteristics. This non-significance supports the
theoretical importance of the camp administration postulated by Rodney

and Ford (1971).

Findings for Research Question 8. Are there differences in staff

members' real and ideal perceptions of organizational climate at pre-
and post-testing periods?

As shown in Table 25, the staff members' mean administrative process



TABLE 25. T-tests of Differences in Real and Ideal Administrative Processes at
Pre- and Post-test Perijods (n = 27)

Post ’ Pre
Administrative Std. Std. t Std. Std. t
Process Mean Dev. Err. Value Sign. Mean Dev. Err. Value Sign.
Leadership -
Ideal 7.037 L7112 .137 8.60 L0007 7.27 .518 L111 6.95 .0001
Real 5.259 1.203 .232 6.358 .716 .138
Motivation
Ideal 7.296 .958 .184 7.73 .0001 7.531 .500 .096 6.27 .0001
Real 5.580 1.200 .231 6.778 .847 .163
Communication
Ideal 7.125 1.023 .197  10.25 L0001 7.296 .433 .083 7.78 .0001
Real 4,740 .923 .178 6.102 1.005 .193
Decision
[deal 6.741 1.281 .247 6.45 .0001 6.926 .730 2140 6.62 .0001
Real 4,759 1.118 .229 5.648 1.017 .196
Goal
Ideal 6.944 1.013 .195 9.90  .0001 7.185 .709 .136 6,32 .0001
Real 5.203 1.154 .222 6.167 1.127 217
Control
Ideal 6.870 1.285 - 9.62 .0001 7.074 .863 166 -4.70 .0001
Real 5.037 1.285 247 6.111 1.368 .263

Gl
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and standard deviation scores (ideal and real) were calculated for
pre- and post-test periods.

A correlated t-test was then applied to test the null hypothesis
that there will be no difference in staff ideal and real perceptions of
organizational climate at pre- and post-test periods. The differences
between mean scores of each of the administrative process pairs (real
and ideal) was significant at pre- and post-test periods. ATl the t-
values were statistically signifiéant at the .001 level of significance.
Five of the administrative processes at pre-testing were ideally per-
ceived as being participative. Only the decision process was perceived
as being consultative. Each of the real administrative processes was
perceived as being consultative. At the post-test period, each of the
ideal and real mean scores was lower than the corresponding pre-test
mean score. The ideal decision, goal, and control process scores indi-
cate a consultative organizational climate while ideal leadership,
motivation and communication scores indicate a staff preference for a
participative organizaticnal climate. The real post mean scores indi-
cate a hybrid consultative-benevolent authoritarian organizational
climate in operation. Based on these findings, the null hypothesis that
there will be no differences in ideal and real staff perceptions of
organizational climate for both test periods was rejected at the .05

level of significance.

Formative Discussion of Question 8. The data of first year Daddy

Allen staff members reveal significant findings and response patterns.

The staff perceived differences between an ideal and real camp



147

organizational climate at both test periods. The post-test period
differences indicate a change in ideal characteristics that perhaps can
be accounted for by a more realistic appraisal of skills and abilities

of staff. When staff first enters camp, then ideal perceptions are not
grounded with a knowledge of how a camp operation responds to the needs
and ability levels of staff and campers. As the summer progressed, staff
acquired knowledge of each other, and were able to perceive the ideal and
real organizational climate from the vantage point of experienced

Faster Seal staff.

Summary of Findings

Within the delimitations and limitations of this study, the
findings are as follows:

1. The Daddy Allen program served a variety of individuals with
disabling conditions which was a program goal.

2. The program at Daddy Allen was diversified with emphasis
placed on unit functions and decision-making.

3. A majority of staff members viewed the overall functioning
of camp as average or better for the four sessions.

4, A majority of staff members perceived their personal
skills as average or hetter for the four sessions.

5. A series of critical incidents occurred during the summer
which had unknown effects (e.g. a lost camper who was found,
kitchen staffing problems, heat and humidity).

6. Significant differences were nbtained between the staff's

pre- and post-perceptions of organizational climate-real.
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7. No significant differences were obtained between staff's
pre- and post-test perceptions of ideal organizational
climate.

8. No significant differences were obtained between staff's
pre- and post-test perceptions of acceptance of self.

9. No significant differences were obtained between staff's
pre- and post-perceptions of acceptance of others.

10. Significant differences were obtained between staff's
pre- and post-staff perceptions of conflict characteristics.

11. Moderate pre-test relationships were obtained between staff's
perceptions of organizational climate, acceptance of self,
acceptance of others, and conflict characteristics.

12. Strong post-test relationships were obtained between staff's
perceptions of organizational climate, acceptance of self,
acceptance of others, and conflict characteristics. A sig-
nificant amount of variance in staff's perceptions of con-
flict characteristics can be explained by the combined
effects of the administrative processes, acceptance of self
and others.

13. Significant differences were obtained between staff's ideal
and real perceptions of organizational climate at both test
periods.

A summary of the research procedures as well as conclusions and

recommendations are presented in Chapter V.
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CHAPTER V
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

The purpose of this study was threefold: to depict the environment
of a summer residential camp serving individuals with disabilities; to
chronicie the operations of the camp (i.e., program activities, pro-
cedures, clientele characteristics and critical incidents); and to
describe the relationships between staff members' perceptions of:
organizational climate, acceptance of self, acceptance of others and
conhesiveness. The summary and conclusions are presented in the fol-

. lowing sections of this chapter as they pertain to the Timitations of
this study: a summary of procedures, summative discussion and tmpli-

cations, conclusions and recommendations. ,

Summary of Procedures

Camp Daddy Allen, an organized summer residential camp serving
individuals with disabilities, was the subject of this case study.
Permission was obtained from the Easter Seal Society of Pennsylivania
to conduct an investigation of the camp program at Daddy Allen.

A general depiction and description of Daddy Allen during the 1980
camp season was obtained from the following primary sources: Camp
Director's Seasonal Report, Camp Director's Daijly Log, Water Safety
Instructor's Log, and the Infirmary Session Summaries. A narrative of

the camp program describing the various programs and activities as well
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as the procedures used in facilitating daily and weekly events was
developed from these sources.

A third purpose, that of describing the relationships between staf?¥
members' perceptions of organizational climate, acceptance of self,
acceptance of others and cohesiveness were addressed. Data were col-
lected to describe the relationships of first year staff perceptions
{n = 27) at pre- and post-test perjods. The following instruments
were used to analyze the staffs' perceptions: Profile of Organizational
Characteristics, Berger Questionnaire and Profile of Conflict Charac-
teristics.

Various statistical procedures were utilized in the analysis of the
obtained data. Frequency analyses were made of demographic data to
create a staff profile based on age, education, work and camp experience.
Measures of central tendency were calculated for the organizational
climate, acceptance of self, acceptance of others and conflict charac-
teristics scores. Correlated t-tests of significance were applied to
the mean pre- and post-test scores of these variables. Zero order
correlation matrices were generated to obtain Pearson product moment
relationships between organizatienal climate, acceptance of self,
acceptance of others, and conflict characteristics at both test periods.
A stepwise regression analysis was applied to account for the variance
in conflict characteristics by the independent variables, organizational
climate, acceptance of self, and acceptance of others at pre- and

post periods.
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Summative Discussion and Implications

A summative discussion of the 1980 camping season at Daddy Allen is
presented. The focus of this discussion is centered on the implication
of the data obtained in this case study.

Based on the narrative report of the summer program at Daddy AI]en,|
opportunities were presented for staff and campers to become responsible
for the creation of daily activities and programs, unit 1ife and hygiene,
maintenance of personal health and safety. Processes were developed in
which community responsibilities were decentralized with staff assuming
leadership and followship role {(e.g., staff committees, rotating unit
Teaders, camp council, unit meetings, in-service education and general
staff meetings).

The perceptions of first year staff confirm these decentraliza-
tion processés as the data indicates a consultative organizational
¢limate was created. Opportunities were provided for staff to par-
ticipate in the six administrative processes by the end of pre-camp
orientation. Staff were accepting of self and others within normative
range expectations. Staff perceived that conflict was being dealt with
in a manner indicative of a consultative organization. The pre-camp
orjentation activities emphasized a synergistic approach to involving
staff with the responsibilities of camp community life.

As the camp season progressed, people maintained their perceptions
of acceptance of self and others. The nature of the camp program,
provision of socio-recreational opportunities for individuals with
disabilities, mandated that staff be self-accepting and accepting of

others. The statistical measures of acceptance of self and others did
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not change in either direction. Each of the staff experienced a variety
of individuals with differing needs, interests, and abilities. 1In the
opinion of the author, people without a normative self-acceptance and
acceptance of others would not endure the physical, mental, and spiritual
demands of Easter Seal camping.

The 1980 staff were able to 1ive within the camp philosophy. Staff
evaluations indicate the camp's goals and objectives were attained. In
the process of goal attainment, staff members experienced conflict.
Although an optimal level of conflict is viewed as constructive, the
staff perceptions of a system 2 organizational climate (benevolent-
authoritarian) at post-testing, suggests that closure was not reached in
some situations. Staff evaluative comments corroborate the conflict
perceptions as difficulties in communicating with others, personality
differences and unit-staff dysfunctioning were reported in the evalua-
tions. The camp ideals and the ideal perceptions of staff at both test
periods, however, suggest that a parficipative climate should be in
operation. Conflict situations would then have been resolved in a con-
structive manner, and not in the mode of a benevolent-authoritarian
organization. This discrepancy between what should and what did occur
can be explained in a variety of ways.

The Daddy Allen administrative philosophy provided the climate for
staff opportunities to assume community responsibilities. Staff were
encouraged and did participate in camp committees, unit meetings and
staff meetings assuming a variety of task and maintenance functions. In
the course of the summer's events, a series of critical incidents

occurred in which the camp dirsctor made unilateral decisions as health
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and safety of people were of primary importance, e.g., lost camper and
kitchen staffing. The degree to which these decisions by the camp
director affected staff's perceptions of organizational climate and
conflict characteristics is unknown. The unilateral decision situations,
however, at the post-testing period may have been focused upon by the
first year staff members overshadowing the situations in which the staff
members were creating a consultative organizational climate. The author
proposes that the abilities, skills, and readiness of first year staff
to function in a participative organization were not sufficiently
developed to realize the ideal situation. Many of these staff typify
individuals who have not had opportunities to develop democratic 1living
skills. In general, families do not provide opportunities for one to
experiment with democratic practices and educational institutions at the
primary, secondary, and higher educational levels often stifle the
development of personal attitudes that would facilitate democratic and
cooperative skills. When faced with decentralized camp living, the
consequences of community responsibility often clash with staff members’
individual T1ifestyles and preferences that have not taken into account
risk management, accountability, and group decision-making.

The data suggest that for a camp staff to create a participative
climate, the decision process is an area in which skills must be
developed. Although emphasis should be placed on developing communica-
tion channels in camp, further effort should be concentrated on decision-
making skills. The pre-camp orientation period focused on developing
working skills (i.e., activities of daily living, hygiene, and program

Teadership skills). People were communicating, giving and receiving
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information that would facilitate the performance of staff roies. This
process was maintained throughout the summer. The staff evaluation
comments and the focus of staff meetings provided evidence that there
were difficulties in the information exchange processes. The percep-
tions of staff showed the decision processes as the producer of the
difficulties. The author proposes that with effective decision making
skills, individuals will resolve conflict in a manner that will lead

to a more cohesive staff and a lessening of interpersonal conflict.
Conclusions

Within the Timitations of this study, the following conciusions

are reached:

1. The organized summer residential camp for individuals with
disabilities facilitates the development of skills necessary
for human service professionals as evidenced by: the usage
of observation and evaluation instruments, leadership of pro-
gram activities; teaching and aiding in activity of daily
tiving; 1iving, playing, working with service recipients;
participaticn in unit and staff meetings.

2. The organized summer residential camp for individuals with
disabilities facilitates the growth and development of
campers and staff as evidenced by session evaluations re-
sponses of staff members and the staff perceptions of
acceptance of self and acceptance of others.

3. The camp administrative processes, specifically decision

processes, influence the cohesiveness of staff as a function
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of resolving conflict. The relationships of the administra-
tive processes to conflict characteristics indicate that a
staff that develops and utilizes participative skills in
making decisions will be able to use conflict constructively.
Staff members must develop skills of democratic living to
function effectively as evidenced by the various evaluative
responses and the ideal perceptions of how a camp organization
should function.

The camping season at Daddy Allen verifies the requirement

of a flexible diversified staff that can pool resources and

'kn0w1edge to deal with a variety of individuals and debilitating

conditions on a 24-hour-a-day basis as evidenced by the various
ages, and disabling conditions of the Daddy Allen camper

popuiation.

Recommendations

The following recommendations are made to further the impact of

residential camping upon staff members at Daddy Allen.

L.

There should be implementation of specific strategies within
the pre-camp orientation period and inservice education
sessions to develop decision-making skills of staff members.
There should be implementation of specific strategies within
the pre-camp orientation period and inservice education
session to develop staff members' communication skills (e.g.,

paraphrasing, perception-checking, and description of feelings.



156

The pre-camp orientation period should be lengthened from
five days to seven days to allow more time for training

and absorption of concepts.

Further examination of staff infirmary visits should be
made to study the impact of fatigue and stress factors as
the summer progresses. Alternative strategies ccuid then
be developed to prevent or minimize the impact of stress

or fatique factors upon Daddy Allen staff members.

A continued emphasis be placed on the practical appli-
cation of the ideals of democratic processes as espoused by

Boorman (1941), Dimock (1948), and Irwin (1950).

The following recommendations are made for the consideration of

the organized camping movement:

1.

Similar studies should be conducted at a variety of camps
with a follow-up testing period conducted after camp is
over. Replication of this study would provide information
as to the various patterns of camp administration practices
and actual camp environments. The inclusion of a follow-up
test period would provide staff responses without the influ-
ences of the fatigue and end of camp feelings. Secondly, a
follow-up test period would allow staff members a time period
in which the experiences of the camp world can be placed in
perspective to "other" worids.

There should be development of a taxonomy of camp adminis-
trative processes that may be used in comparison studies

of organized residential camps.



157

Criterion for staff effectiveness should be developed. Goal
free evaluation techniques (Howe, 1980), parent and camper
evaluative perceptions and camper growth and development
measures should then be used to verify staff effectiveness.
With these criterion measures, relationships between organi-
zational climate, conflict characteristics and staff
effectiveness shoﬁ1d be studied.

Comparative assessments of the effectiveness of various
camps' inservice educational strategies and informational
feedback systems should be made. Knowledge obtained from
the studies should then be available for actual usage by
organized camps.

A national symposium be held to exchange information con-
cerning the development of Taboratories of democratic living

within the organized camping movement.
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APPENDIX A

DADDY ALLEN STAFF MANUAL AND MEDICAL GLOSSARY



159

THE EASTER SEAL SOCIETY FOR CRIPPLED CHILDREN AND ADULTS OF PENNSYLVANIA
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Camp Daddy Allen has been awaiting our arrival to begin the 40th
season of Easter Seal camping at Hickory Run. We are coming from many
locations and diverse experiences to share in the creation of a community
for the suwmmer months. The rewards and benefits of Easter Seal camping
reflect the joys and hardships of people coming together to face the
challenges of community 1ife.

A; we share our insights, doubts, strengths and limitations, may each
of us come to appreciate the uniqueness of each other and ocarselves,
not only the common values but our differences as well. I hope that as
our camping experiences unfold, we can provide each other with the support
and encouragement to seeX the beauty and mysteries of 1ife in an atmosphere
of mutual respect. In so doing, may we come to find the fun and excitement
of camping, a dynamic force that touches the intricate balances between
community and individuality.

This manual serves as a guide through your stay here. Use it well.
There is much to explore, to appreciate and cherish, and above all, an
opportunity for harmony among us to flourish.

Tegether in camping,

Jeff Glick
Director

1=
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PHILOSOPHY, AIMS, and OBJECTIVES

Although camping is only one part of the comprehensive program of
the Easter Seal Society for Crippled Children and Adults of Pennsylvania,
and its affiliate local societies, its contribution becomass increasingly
valuable to the ultimate physical and social rehabilitation and develap-
ment for the handicapped persons entrusted to our care.

Camp Daddy Allen believes that it is the right of the handicapped to
receive the same opportunities that are offered ti tge non-handicapped.
They possess the same fundamental needs for love, protection, security,
acceptance and approval as the non-handicapped, and, therefore, should
be given a chance to fulfill these needs. Handicapped individuals must
be offered the opportunity to have fun, to make new friends, to achieve,
to set goals, and to be accepted for who they are.

It is the staff's responsibility to work with what the camper
can do and not dwell on what one cannot do, Campers must be helped to
recognize their abilities, adjust to their iimitations, and accept their
responsibilities.

In our camping program we hope to provide each camper with these
opportunities:

To have social and physical experiences in camp living.

To develop an understanding of himself and an acceptance of ones
handicap.

To instill confidence in each camper so that he may live harmoniously
with a group and enjoy the rights and privileges of his péers.

To stimulate each camper to develop physically, so that one may live
the most abundant and satisfying 11fe possible. £

Ta develor new skills and interests and broaden horizons other-
wise not attainable.

To let each camper know one is a participating member of society.

To make maximum use of abilities and minimize disabilities.

To provide therapy treatments if necessary to maintain current
status.

The Easter Seal Society for Crippled Children and Aduits of
Pennsylvania believes that in its camping program the campers come first;
that personngl desires come second; and that the safety of every camper
is every staff member's responsibility at all times.

’

Aims for the camper, in summary:

To have fun.

To learn new skills.

To make new friends.

To do the things that all campers do.

-2-
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Staff Goals- In our camping program we hope to provide each staff
with these opportunities:

To have social and physical experiences in camp living.
To develop an understanding of self and an acceptance of others.
. To instill confidence so that one may live harmoniously with a group
and enjoy the rights and privileges of peers. '
To deveiop new skills and interests and broaden horizons otherwise
not attainable. °
To let each staff member know one is a participating member of
society.
To make maximum use of abilities and minimize disabilities.
To provide therapy treatments if necessary to maintain current status.

Camp Community- Camp Daddy Alien attempts to provide opportunities
in which the total community members (campers & staff). realize the
following:

To conserve natural resgurces by learning camping skills.

To minimize energy consumption in such a way that Camp Daddy Allen
is in a better condition after our camping season. We are stewards of
the land.
. To become interdependent in group 1iving skills thru expereinces,
in nature and any other camp life activities. By doing so, exhibit mutuai
respect for one another. .

To seek answers as well as gquestions pertinent in our lives by
experiencing and where an exchange of ideas is encouraged through
inquiry and discavery.

To continue to express one's creativity through activities in
which cooperation facilitates group & individual development.

To increase one's concern for the welfare of self and others by
experiencing the give and take of group living.

To be responsible for the consequences of our actions while striving
T epjoy 1ive.

.3-
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GENERAL INFORMATION FOR CAMP STAFF

1. Mail- Qutgoing mail may be deposited in the basket just inside
the front doors of the dining hall or in the mail slot at the camp office.
Incoming mail arrives in camp late each morning. The secretary will sort the
mail by units and distribute it to unit leaders at lunchtime.

2. Telephone- The phones in the office and the infirmary are far camp
business only. Staff members may use the phone at the rear of the kitchen for
personal calls. Except in an emergency, any phone calls to staff members
received at the office will not be held while the staff member is Tocated.

If you arrange for anyone to call you, have them use the kitchen number
and call when you are off duty. (717) 943-9059

3. Valuables- Small items may be stared in a locked office closet
if desired. Money may be deposited in the camp office by opening a
“canteen account”. Small withdrawals may be made during canteen hours.
Larger amounts may require advance notice as only a Timited amount of cash
is kept in camp - the rest is placed in a White Haven bank. The canteen
will not extend credit to any staff member.

4, Camp Vehicle - The camp vehicle is for official camp use only.
Only the chauffeur, the camp director, and designated assistants are
permitted to drive it. The driver will pick up small items needed by staff
members while on other camp business. Check with the secretary about the
schedule. )

5. Laundry- Staff members may use the laundry facilities to do personal
laundry when they are off duty apd after all camp laundry is finished for
the day. Do not ask the laundry person to do your own items. Follow
directions for the use of machines and try to conserve detergent and bleach.
When you do put laundry into the machines, please remember to come back
for it when the cycle ends. Use ciotheslines instead of dryers whenever
possible.

6. Injury or illness- Staff members must report any illness or
accidental injury to the camp nurse. The nurse will consult the doctor if
necessary. The nurse will report all seripus staff injuries or illnesses
to the camp director so that substitute counselor can be arranged.

7. Lights out- Because of the Jong, hard working day, 1ights should
be out in the central camp area by midnight. After, staff members will not
be in the opposite sex quarters.

8. Campers- Campers personal laundry will be put into plastic
bags to be sent hame, unless it is solied or if the camper does not have
enough clothing to last his/her stay. Solied or needed items will be
done by the laundress at the scheduled times designated for the purpose.
Commercial laundry- sheets, pillow cases, blankets, thase items will be
done by a commercial laundry service at the end of each session. If
these articles become soiled during the camp session, they will be laundered
by the camp laundress.

—4-
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9. Valunteers- All visitors to camp are required to netify the
director of their presence in camp. (f they wish to participate within
the camping program, an orientaticn to Daddy Allen will be required and
provided by the director - or assistant director, and a physical
screening done by the nurse.

-5



HIKES AND EXCURSIONS

Camp Daddy Allen and surrounding areas in Hickory Run State Park

provide many locations for gutdoor activities.

An attempt is made here

to list some of the areas and types of activities for campers to enjoy.

Area
$leepout
Field
"A" Field

Jay's Nest

The Falls

The Fiord

Hickory Run
Lake-east
shore

Boulder Field

Sand Springs
Fire Tower
{(if open)
Trout Nursery
Hawk Falls

Above Unit 2

NOTES :

Location

Beyond GD cabin
Beyond Unit 3
MNear Chapel

Down hill from
camp enterance

PDown from falls

Via Park Service
Road

Several miles
from camp

Upper end of
lake

East end of
Park

East end of
Fark

Arrange with chauffeur- Van out, hike back

Travel

Hike or van

Hike or van

Hike

Hike

Hike or van
down, van return

Hike or van

Van

Hike or Van
Van

Yan

Yan, hike

rough trail

Hike

Activily

Qvernight. sleepout,
campfire, cook meals

Overnight sleepout,
campfire, cook meals

Meal hike, pack or

cook over fire

Meal hike, pack,
Mo Fires

Meal hike, pack,
No Fires

Meal hike or overnight
sleepout, campfire,
cook or pack meals

See unusual geologic
formations. Pack lunch,
He Fires

Copk or pack meal,
sunbathing, swimming

Scenic view,pack Tunch,
No Fires .

See large tanks of fish
pack lunch, No Fires

Scenic area, pack lunch

Berry-picking in season

"Survival Hike"

Arrange with Camp Office for chauffer and also Guided Tour of Park
with Park Ranger.
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Daddy Allen Requlations and Policies

* A1l personnel will be governed by the same regulations and policies.

* Possassions or consumption of alcoholic beverages while on camp
property is prohibited and warrants dismissal.

* participation in or use of narcotic drugs and or marijuana while employed
at COA is prohibited and warrants dismissal.

* Staff members are required to participate in all activities as job
description requires.

* A general staff meeting will be held each Monday night. All staff
members are required to attend unless you are assigned another duty. There
is mandatory attendance for other meetings when announced. .

* The camp director will make a daily inspection of the camp grounds. It
is the responsibility of all staff members to maintain their respective
living area and that of their campers.

* The fallowing sign out system for leaving camp will be used:

One third counselars off each night.

One third central staff off each night.

One third auxillary staff off each night.
The same person will not be out each night, even though the quota may not
have been filled by another persom. Staff members must sign out whenever
leaving camp and sign in upon return.

* A1l camper medical and health forms are aveilable for staff use during
the camp sessions. Information is confidential and is to be reguarded as
such. The nurse will be responsible for keeping and maintaining these
records. Any medication taken by staff are to be kept with the camp nurse.

* S$taff members are permitted to smoke if they do so out of the presence
of campers. There is no smoking in wooden structure buildings.

* o guest should be invited to visit camp staff unless willing to
participate in the camp program. If a guest wished to stay for a meal or
avernight a fee will be charged.

* A1l visitors must sign in at the camp office.

*  Campers may visit staff living quarters, if they are inVited to do so.
No campers fin the kitchen.

* pisinfectant, soap, toilet paper, cleanser, paper towels, atc., are
kept in the designated supplies areas. Unit leaders will check on the
need for these supplies in each unit and replenish them daily or as needed.

168
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* Absence from work is granted by the camp director on an individual basis

.and in the case of illness on the advice of the camp doctor or nurse.

* No pets at camp.

* Fach staff member will be evaluated at mid-season and at the end of the
camp season by the camp director or assistant director.

* e discourage the acceptance of gratuitieg. This is in accordance with
ACA Standards. :

* A1l campers take showers every other day. Counselors are to check
campers bodies for pressure sores, infections and rashes.

* The kitchen s off 1imits to all staff except those assigned to snack duty,
the camp nurses, and the camp director.

* No swimming at nights.

* e adhere to all reqgulations of the Hickory Run State Park.

* A1l staff members 18 years and older with the exception of the medical
staff, assistant director, counselor coordinator, and director, will be
assigned late duty. A1l staff will have snack duty.

* persgna) vehicles must be kept in the specified parking area by the
garage. The Department of Environmental Resources of the Commonwealth
and the Easter Seal Society cannot be held liable for bedily injury
resulting from the use of personal automobiles, loss due to fire, theft,
flood, hurricanes, storms, etc.

-9-



REGULATIONS

The following are excerpts from the general State Park Reguiations which are posioa

at the Park Office and in the group camp assigned to you:

1.

Motor vehicles are permitted ONLY on park roads and parking areas and musi no:
be driven in a reckless or negligent manner.

Garbage and all refuse must be placed in the raceptacies provided, Picase help os
keep the camps clean, sanitary and ready for immediate accupancy.

Fires are sermitted only in designated places, Ail fires must be compietely
extinguished before leaving the camp.

Camaaing, defacing or removing any plant, sign structure, equipmant o7 ather maieria:
s pro,..Dited.

Pets are not permitted in State Park overnight areas.
Disorderly or boisterous conduct is not permitted.
Swimming is permitted only a. designated places and uncer proper supervision.

Alcohotlic beverages are prohibited in Pennsyivania State Parks.

SUGGESTIONS

Please.check in at the Park Office before gaing to the designated camp. When vour

camping period is over, remain in camp until a Park employee can check out vour group.
You are expecied to leave the camp in the same condition in which you found it when
you arrived. Please insure that all doars and shutters are closed, all water taps are shut
and all fires are extinguished.

These requirements are easy tQ observe and come as a natural routine in any good

camping program. They are based on respect for the other person.

Thank vou for your cooperation.
.

-10-
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J0B DESCRIPTICNS

Camp Director: Responsible to the Director of Camping and
Recreation of the Easter Seal Scciety of
Pennsylvannia

Respansibilities:

1. To provide staff training, give guidance, and supervision
of all personnel, '

2. To delegate responsibilities of all administrative personnel.

3. To conduct all staff meetings, evaluations, and continuing
educatton programs throughout the camping season.

4, To be responsible for public relations both within the camp
and the community at large. )

§. To approve and do all purchasing and ordering of supplies.

6. To work within the financial budget as set up by the
Pennsylvannia Easter Seal Society.

7. Ta be directly responsible for hiring and firing of any per;annel.

8. To be responsible for recruitment of volunteer staff, orientation,
and their general supervision,

9. To be responsible for all administrative details of camp
jncluding relations with local societies, campers, parents, etc.

10, To have a knowledge of all camp activities.

11. To be directly responsible for the health, safety, and the
geperal welfare of all persecns 1n attendance 2t camp,

12. To conduct a staff meeting with central Qtaff on. 2 daily basis,

13, Conduct emergency procedures in preparing staff for spacific
responsibilities,
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Assistant Camp Director: Responsible to the Director

Responsibilities:
1. Share with the director the general welfare of the camp.

2, Coordinate activities with the nurse, arts & crafts resource person,
waterfront director, and counseling coecrdinator.

3. Conduct staff meetings when necesssary with
staff.

4. Assist with the coardination of activities and pelicies
regarding velunteers,

5. Assume duties and responsibilities of camp director in absence
of directar.

6., Assume responsibilities of develeping and coordinating camping
programs.

7. Develop schedules in the following areas:
a) Cabinization
b) BDining hall seating
c) Dafly activities
d) Laundry schedule
e) Evening program
f} Awareness of needed supplies
g) Scheduling- Staff duties
h) Offsite activities and trips
i) Sleepouts and cookouts

8, Provide food management with necessary requisitfons for camp-
outs.,

. Maintain inventories and needed suppiies for camp programs.
10. Assume any additional responsibilities as requested by director,

11. Provide staff and campers with program jdeas, activities,
and resources.

12, Provide leadership that enables campers and staff to realize
their potentials and capabilities during a camping session.

13. Maintain program budget within established appropriations.

-13-
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Counseling Coordinator (s): Rosponsible to assistant director
and camp director

Responsibilities:

1. In coordination with assistant director supervise activities
of caunseling staff,

2, Assist in planning of dafly programs in conjunction with staff
and campers from rising unti] bedtime.

3. Delegate responsibilities to the counseling staff.

4. Responsible for use and care of equipment used by counseling
staff,

5, Responsible for submitting required written reperts and
supervising counselor’s logs.

6. Assist the assistant director in majntaining records of
program activities.

7. Mork closely with the assistant director im the following areas:
a) Cabinizat{on
b): Dining hall seating
c) Daily activities
d) Laundry schedule
e) Evening programs
} Awareness of needed supplies
) Scheduling- days off, late dutfes, snack duties, rest dutfes
) OFf site activities and trips
) Sleepouts and cookouts

8. Any other work required by director,
9. Provide counseling staff with program ideas and activities.
10. Attend daily staff meeting with camp director.

11, Responsible for happiness, welfare and safety, of campers and
staff who make up the unit,

12, Assist in conducting a fire drill at least cnce per sesston.

-1
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Counselors: Responsible to unit lTeader, counseling coardinator,
assistant director, director, and campers
Responsibilities:

1. Perform duties requested hy counseling coordinator (s).

2, Develop ability to work with all age groups.

3. Be thoroughly famil{ar with all types of programs and the
planning of activities and program.

4. Xnow camp safety procedures,

5. Assist in feeding campers, and guide all campers in cleanliness
and personal health standards,

6. Assist in moving campers from one area to another,

7. Care for equipment and facilities in your charge, (Fishing,
camping, recreational, etc. equipment.)

8. Strive to insure that the campers in your charge experience
a spirit of happiness and companionship ir line with the goals
of socialization and recreation as set forth by the society,

9. Complete all oral and written evaluations required of you,
10, Direct any camp activity requested of you,

11, Supply or contribute your ideas for program activities.

12. Encourage the independence stressing capabilities of each
camper,

13.] Assist the camper fn realfzing individual needs and personal
goals,

T4. Report any evidence of camper or staff injury or illness to
the camp nurse no matter how seemingly insignificant.
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Unit Leader: Responsible ta counseling coordinator, assistant

director, and director

Responsibilities:

1. Be respensible for organization and functioning of unit,

2. Distribute mail tg unit members.

3. Distribute necessary suoplies (paner, cleanina, etc.) for the unit.
4. Be responsible for daily scheduling of activities for unit.

5. Develop dutv rosters for unit.

6. Assume counseiing responsibilities,

7. Resnonsible far unit cleaning.

Secratarv; Respnnsible to Director

Responsibilities:

1.

2,
and

3.

Sunervise canteen and canteen procedures,

Jo clerical wark for summer aperations as recuested bv director
assistant director. '

Act as receptionist and switchboard aperator,

Be resnonsible for the post office gperations,

%eap a1l racords as directed bv directar and keep office clean,
92 riimeanranhing and tvping as recuested,

FParticinate in all camn activities whenever passible,

feen chauffeur drivina scheduln,

"aintain sunely records.
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Yaterfront Nirector: Pesponsible 2o assistant director and director

Responsibilities:

Insure the safetv of all users of the waterfront areas,

Enforce waterfront requlatinns and educate staff ad campers
neLeasary ~atety,

Keep waterfroﬁt area clean.

Jirect all waterfront activities,

Test and classifv all swimming abilities of all nersonnel,
Coordinate all camn activities nertéininn to the waterfront,
Care for all waterfront ecuioment and test water for lab.
Particinate and assist in all c%nn activities whenever nossible,
211 othber tasks assianed by the camn director.

Prenar~ water samnles for state health examiner,

Vorki with assistant director in develnpment of overall camn nracram,

titchen Addes: Resnonsible to cooks and director

fesnoncikilities:

1.
2.

wd

[y

Set tables three tires a dav,

"ash dishes three times a dav,

Seeen dining hall after each meal,

Do anv work recuested by cooks.

ieen stackroom in arder, load and unload sunnlies.
fcruls kitcken floor dailv at the tire set b cooks,
tnty eartage cans and wash them twice weakly,

eep flininn kall in clean nresentahle manner,

Scrubs dinina hall once per week.

Ciecan returned utensils from camnouts,

-17-



178

11, Particinate in camp activities whenever nnssible.

12, Hotify director of needed supplies.

Camp fides: - Responsible to Hurse and Director

Pesponsibilities:
1. Assist wherever needed in camn prodram.
2. Hotifv director of needed sunplies.

3. Feen dinina hall and hathroom clean & suppijed,
Laundress: Responsible to fHurse and Camp Director

Pesponsibilities:
1. W“ash, dry, and fold personal laundrv of camners,

2. lntifv dirzctor of necded supnlies, soap, bleach, and anv other
equipzsnt, .

3. Wash towels.and ather items needed for safetv and care gf camners,
4, Keep shower house and laundrv clean.

5. ‘“hen tasks are comnlete, assist whenever needed in camn program.

Ygiunteors: Responsible to Director
Pesoonsibilities:

1. Assist in camn proaram wherever .needed,
2. *ssume resnporsibilities deleqated kv directar or assistant director.

3. PMssist campers with necessarv bathina, bruashing teeth, feedina,
pushing wheelchairs, etc.

4. Particinate in all activities and comnlv with all rules and
regulations that other staff members must comnlv with,
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Food Manager and Assistant Cook: Responsible to Director

Responsibilities:
1. Assist in menu planning,

2. Make all supplemental food, meat, produce, and miscellanenus
food orders,

3. Be in direct charge of kitchen help.

4, Enforce all Camp and Health Nept, requlations nertaininag o the
aperation of the dining hall. '

5, Prepare and serve all food.
6. Maintain and clean all kitchen equinment.
7. Prepare food and suonlies for cockouts and or assion that dutv to

one of the kitchen perscnnel.

Hurse Supervisor: Respansible to Nirector

Nesnonsibilities:
1. Care of all sick and injured.

2, ™“ake decision in consultation with director in having nersonnel
see doctor or visit hosnital.

3. Assist in maintaining health standards throughout camn.

4. Set up infirmarv maintaining it as a clean sanitarv health center.

5., Meet with doctor to secure written order for manaaement of specific

nroblems peculiar to campers in residence,

€. fdminister and keep locked 311 druqs and medication for campers
and staff.

7. See that all medications are prescribed by familv or camn ohwvsician,

8. Keep daily records in bound heok in accordance to ACA re<ulations,

9. Conduct screening interviews with parents nf camners on apeninn
day of each session to inquire about special health problems,

10. Instruct staff neriodicallv about first aid proceduras and nrovide
continuing education.

11. Bc available to administer m.dical aid whenever needed.

-1§- ) -
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12. Liaison with physician, hospital, and director.
13. Examine campers neriodicalﬁy for abrasions, hlisters, etc.

14, Check on food service personnel hyqiene and repart anv problens
to the directar. ’

15, Cansult with the director on dietary reauirements of camners and sta®f,

16, Provide supervision for laundress and camn aides.

17. Frepare first aid kits for emergency use on camnouts and out of
camp trips, etc.

13. Screen all staff members and volunteers upon arrival in camn,
Assistant tiurse: Pesnonsible .tn Hurse Sunervisor and Carn Director

Resnons{ibilities:

1. Carrv out those duties and responsihilities assinned hv the '
ilursa Supervisor,

2. Takes and records temperatures, resniration, and nulse,

3. fbserve camners’ reactions and conditions and renrorts channas
to the Mlurse Supervisor, .

4. MAssists counselina staff in maintaining nroner "OL for cammers,
5. Assists in maintaining medical lons and charts as autharized by

the Hurse Supervisor,

frts and Crafts 2esgurce Person: | Résunnsib1E'to canp director and
assistant director

Qpesnonsibilities:

" 1. Plan, supervise and present arts and crafts activities beneficial
to campers.

2, Renuisition and care for all necessarv ecuinpment used in the
arts and crafts praogram.

3. Resnonsible for the nhysical condition of the craft shon,
4, Enforce safety ruies {n craft shon,
5. Serve as resource person “or nronram activities.

-10-
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6. Work with assistant director in coordinatina nraaram and nranram
materials.

7. Participates and assists in all camp activities whenever aassihle,

8. ANl other tasks assiqgned bv director,
Chauffaur: Resnonsihle to Director

Responsibilities:
1. Mperate vehicle with extreme caution.

2. Perform renuired daily maintenance on vehicle, aas, a1, batterv, atc.
and keep record.

3. Keep truck clean both inside and out, Mash as needed,

4. Conduct business as liasion with Tocal sumnliers.

5. Provide transportation for overniqhts, off site trins, etc.
. Parform Tight maintenance, minar nlumhina, carncntarv, etc.
Clean and maintain garage and other stnrage areas.

. Transnort lunaage, hedding, supplies, etc,

9. Assist director where needed,

10. Assist total camn pronaram,

11. Maintain adequate wood supnly,

12. Assist directors in setting up eouioment.

13. Maintain fnventorv sunply,
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LAUKDRY AND HOUSEKEEPING PROCEDURES

Campers' Personal Laundrv - Each cabin will bring campers' persanal laundrv

to the Taundry room on the scheduled day. If an individual camper needs
clean clothes before the scheduled day, arrange with the laundrv nerson

. to try to have it daone.

Bring only the items that campers will need durina their stav in camn.
Ye do not expect campers to return home with evervthina clean, In fact,
some parents will send enough for the entire session with the reavest
that we do not wash any clothing for the camper, Counselors should use
discretion about what needs to be washed.

Laundrv Schedule

Sun iton Tue Hed . Thu Fri Sat
Tath towels, Kitchen towels, .
washcloths, and, wet or Unit 2 Unit 3 Unit & Unit-5

soiled sheets each dav
throughout the session,

Sun Hon Tue Hed Thu i mat
— — T Sort and count —
Unit 2 Unit 3 Ynit 4 Unit § Taundrv to be Dav- Dav-
. sent out; Wash nff nff
towels and
washcloths,

Linens - Dirty towels, washcloths, and sheets may be exchanqed for clean
ones at the laundry room, Trv to make these last-as long-as possible.
Yet or soiled sheets should be rinsed in the sinks in the units before
heing brought to the laundry area, Please be sure to bring dirty items
before taking clean. This is important so that an inventbrw of clean
linens can he maintained. ' )

Clean sheets, nillow cases, towels and washcloths are-stared in the
linen room at the rear of the showerhouse. HMattresses, sleepinn baags,
and hlankets are stored in the rodent-proof section of the garage. '
Sleeping baas or blankets that need to he drvcleaned should ke hrought
to the Taundrv.

housakeenina Supclies - Bisinfectant, snan, toilet naner, cleanser,
paper toweis, etc., are keot in the linen ronm at the rear of the
showerhnuse. Unit leaders should check on the need for these sumplies
in each unit and replenish them daiiy or as needed,

Camn Staff Personal Lawndry - Staff members mav use washers and drvers
during their free time and after all camper laundrv has heen done, fo
nnt ask the Taundrv nerson to do staff laundrv.

-21-
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CLEANLIMNESS IN CANMP

It is the shared resnonsibilitv of evervone who uses a camnina area
to preserve and maintain the facilities at all times. Cnunselors and
camners alike should do as much as thev can to take care of the varinus
areas which are used in Camn, Certain minimum nrocedures 1isted here
should he followed:

Dailv Cahin Clean-un
1. TBefore Lreakfast: Pull covers down to air beds; Check for wet sheets
and remove and rinse out and bring te laundrv.
2, After Breakfast: Make bheds, arrange individual belonginas in neat
order, nut dirtv laundryv in bags, pick un trash, sween floor and narch,
apen windows,

Dailv Unit Clean-un
This should he oraanized and scheduled hv each Unit Leader, Casic
tasks should include these:

1. Keen unit wash-house in rood condition, Use disinfectant to clean
toilets and floor if necessarv, nse cleanser to c¢lean sinks, keep all
windows open, nlace trash in can, keen adeauate amounts of tailet naner,
etc., available,

2. [f tha unit igdgr is not heino used for livine cuarters - sepen
floor and norch, pick un trash, stack Firewond.

3. Pick un litter on naths in unit area,

Ather Areas in {amn

ATthouqh certain memhers nf the staff will he niven the resnonsibilitv
of maintainina certain areas ih camn, evervone should heln out at all times
by keeping the followir~ in mind:
1. ©Tlace trash in oroper racentacles; Pick un candv wrarners, etc., that
others have dronpad,
2. Leave major areas of common use readv for others -

Mt the showerhouse take tawels and nersonal items alona, mick un
trash, open all windows when through showerina,

At the dinino hall do not leave nersonal items on windowsills and
around tables, help keep the bathroom clean, nick up trash arnund the
ramns outside.

1f avervone elps, we will have a healthv, safe, and hapov campn.

CAMPER SAFETY RRAULATIONS

1. Camners are not permitted to enter the kitchen, the rooms at the rear
of the showerhouse, or, the garage.
2. Counselors and campers should be verv careful in the areas of certain
natural hazards in Camn includina: the area around the Jav's llest, the
intersection at the Camp entrance, the bridae near the poel, and the
rocky area and the dam at the Falls.
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3. Campers are not permitted 1n Staff members cuarters unless ijnvited,
4, Camoers are reguired to wear hraces, crutches, etc,, accordina to
medical specification.

5. Shirts are tn be worn in the dining hall.

Hurricane

Although it mav be the last thought in our minds, it is verv oossible
for 2 hurricane to pass through camp during the camping season. Because
of this possibility, the camp has a responsibility of presenting a set
procedure to insure the safety and health of each of its campers and
staff members.

Procedure

a. If word is received of an aporoachina hurricane, 211 desianated
personnel will be notified by the Director's announcement to meet inside
the dining hall., .
b, Cabin counselors will remain with their campers until noti<ied
to leave,
c. The duties of the designated staff will then include the followine
areas as designated bv their superyisor:
{1) "8rino all blankets, flashlights, urinals, and bednans, etc.
to the recreation hall.
(2) Campers and staff will then mave into the recreation hall
after closing all windows in cabins and other buildinas,
(3)" Blankets will he placed over all windows in the recreation hall,
{4) A1l powsr will be cut off by turning off switches in the
powerhouse hy the maintenance nerson,
(5)" A1l available contziners such as sinks, hathtubs, wash hasins,
ete., will be filled with water,

Kitchen staff will be responsible for making food provisions and the
locking of freezers, ’

Hurse will provide first aid supplies alonq with medicatinns for the
campers and staff as well as medical records,

Abave all, the staff must be ahble to establish feelinas of confart
and security in each camper. le must feel that we are prenared and not
worried.

Tarnado
a. Ternada Yarning Procedure:

Upon hearing that tornado warnings have gone into effect, desianated
persons will be notified to repart to the camn office. These neanle undar
the directinn of the Camp Directar will be resnonsible for clesina windows
and doors to all camo buildings and storina lgose shiects. At this time
it is not necessarv for the entire camm to be on the alert. Ie do not
vant to create panic which would disrunot the camoers' activities. The

-24-
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concern of the administrative staff should be that of heina prenared and
alert,

b. Tornado Alert Procedure:

Upon the sightipng of a tornado, all people in camp will be asked to
move to own cabins. Desianated staff will then be told to olace hlankets
over windows to insure campers from beina hit by flving glass in case of
a broken window. Aqain, counselors must be c¢alm and insurc securitv in L
the campers,

Lightnina Storms

These storms are orevalent durine the summer, UVhen some occur,
counselors rust remain calm and direct the camner®s attention.

a, Precautions: 1f a severe storm occurs, turn off all fans and
electrical ecuioment, Shut all windows in cabins. Move campers avav
from windows if need be,

b, Procedure: The Camp Director and Desiqnated Staff will be on
dutv in the dining hall. Use flashliahts, horns ta sianal or vocal alert if
any accidents ecccur, The camp nurse will remain on alert until advised
of the situation.
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The Staff

The staff 1s the ksy to the success or failure of any camp program.
A good staff member 1s mature, sincerely 10ves‘peup1e. and has a philesaoohy
based upon the feeling that each person is an individual of worth and deserves

to develop to his fullest capacity.

Essential Gualifications of a Staff Member

A genuine 11king for people
A love of the out-of-doors
An ability to mingle with people on their own level
An ability to teach some skiil
An ability to work with others
Faith in people
Some understanding of psycheloay or group work methods
Emotional maturity
A health and safety consciousness
A personal, social, and spiritual philosephy

Qualities of a Good Staff Member

Health:

Stamina enough to last through a strenuous day.

Reqular, well-balanced meals.

Regular sleep in sufficient quantity.

Smoking not at all or moderately and in an appropriate place.
Abstinence from intoxicating liguors and drugs.

Sufficient vigorous exercise sach day.

Acceptability to Qthers:

Pleasing and neat appearance.
Cleanliness of person and clothing.
Graciousness and mannerliness.
Tact,
Cooperativeness,
Cheerfulness.
Sense of humaor,
Good English.
Warmth,
Poise.
-26-
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You have a contract. You have accepted a Job at camp and with that vou

Rave assumed certain definite obligations, You have agreed to live un to
the rules and regulations of camp. You have agreed to accept and pervetuate
the aims and objectives of the camp, You have agreed to fulfill to the

utmost every aspect of your contract,

Leadershie

The staff is the key to the success or failure of anv camn grogram. A
staff member is mature, sincerely loves pennle, and has a nhilasonhy based
upon the conviction that each person is an individual of worth and deserves
an opportunity to develop ts his fullest campacityv.

The leadershin process involves soms fundamental elements that must be
considered before one can effect good leadership. The folowing will act
as an outline for this process to develop:

Purpose: setting up goals and objectives.

Plan: setting forth ways to accomplish goals and aims, and actual rrocedures
for doing so.

Execute: the carrying out of nlans.

Evaluatz: dstermining whether or not the project was successful and
deciding how to improve the project for the next nrogram,

Fach of you can be a rejor influence in the lives of those who pass vour

wav, Therefore, you must aoproach vour dealings with cammers with maturity

and a sense of dedication., You may ask, "How does one really accompiish this?"
Here are some {ideas:

-be objective

-try to anticipate trouble spots
-be a goad listener

-be enthusiastic

-have a good sense of humer - -
-set gools for vourself and campers
-be tolerant

-work

-be cheerful

-set a good exampie

-be flexible and resourceful

-he punctual

-be Tloyal

-be an educator

-be a learner

while at camp vou must i1l many roles - some might inciude that of a narent,
friend, teacher, helper, counselor, leader, brother, sister, and listener,

Pemember that you are on the job every waking hour of the day and on call
at any haur of the night, You are the pecple closest to the individual
during his entire camp period. 0ur campers are individuals first, and
rr~dicafped individuals second. .
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Adaptabiiity to Camp Life:

Love of people
Enjayment of hard work,

Skills and knowledae of outdoor 1iving.

AdaptabiTqity.

Can take as weil as gfve grders.

Love of fun.

Interest in a wide variety of fields.

Specialization,
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Praomptness at all appointments and in all tasks.

Deperidability,
Industry.
Persistence,
Curfosity,

EFFECTIVE Staff

Having the ability to remain
selfcontrol in midst of con-
flicting demands,

Poise and efficiency in di-
recting several simultaneous
activities.

Habitually quiet, poised and
courteaus in relations with
campars. .

Constructive and encouraging
in comments and manner,

Conversational and friendly
in relations with campers.

Original and intriguing in
voice and manner,

Possessing a sense of humor,

Eliciting wiliing respaonse
from campers.

Enthusiastic (although often
ouietly about campers and
counseling).

Participating with iﬁterest
in campers' activities.

Interested in helping campers
to direct their own conduct

rather than secring conformity

through personal demination.

HON EFFECTIVE Staff

Displaying an inadeauacv to qroup
demands, easily disturhed,

Confused and bathered by interruptions
and unforseen demands.

Demand{ng, imposing, {mpatient in
relations with camoers,

Rasorting to threats and punishment,
sarcastic, cross.

Tense, sterp and unfriendly with campers,
Vofce and manner prosaic and colorless

No time for anything but work,

Serious, too eccunied for fun or humor,

Eliciting apathetic even antagonistic

responses from campers.

Harassed, disturbed, unsure with no
interest or enthusiasm.

Always the dlrector of campers'
activities, never a particinant.

Asking campers to conform to the
counsalors way.
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Possessing sufficient self- Imposing directions and reauirements
restraint to allow campers ucon campers, chlivious of campers'
to work through their gwn {ni{t{ative and resourcefulness.

problems., Helping anly when
need is apparent.

Intelligently independent of Impressad with the necess{ty of
inhibiting restraints of pleasing someone else,

traditicnal practices.

Ingenious 1n utilizing op- Unaware of oonortunities for vitalizina
portunities for leading. caunseling.

Evidencing a planned, but Absorbed 1n controlling the irmediate
flexible procadure with situation--no plan in evidence.

materfals and individual
needs anticipated,

The Counselor - A Leader

The caunseler is parent, friend, teacher, helper, counselor, and leader
all rolled into one, He {s never boss. The boss drives his men: the
leader coaches them, The boss depends upon authorfty; the ieader on acod-
will. The boss inspires fear; the leader, enthusiasm, The boss assumes the
task; the leéader sets the pace. The boss says "I"; the Jeader savs “We."
The boss savs "fet there on time"; the leader gets there ahead of time,

The boss fixes the blame for the breakdown; the leader Fixes the break-
down. The boss knows how it is done; the leader shows how it is done. The
boss savs "Go"; the leader savs "Let's go." The boss makes work a drudgerv;
the leader makes 1t a game, .

The counszlor can be a major influence in the lives of those who pass
his way. Therefore, he must aoproach his dealings with campers with maturity’
and a sense of dedfcation.

1. Be objective--do not"aver-identifv" with campers, Campers sense
favorites and counselor pets very quicklv,

2. Be a "good listener." Campers love to tell adults about themselves.
When you listen, you shew them you are fnterested,

3. Don't burden campers with your own personal problems., Thev're at camp
for a good time, .

4, Reach out to your campers, Don't wait for campers to come to vou.

5. Be enthusiastic. Chiidren readily reflect such enthusiasm and qood
humar,

6. Try to anticipate trouble spats. ™Preventive counseling" can manv times
eliminate behavior problems before they arise.

7. Have a good sense of humor. A smile 1s always contagious.

8. Set gozls for your campers, Loock for areas of accomplishment,

9. Be tolerant. Remember back to vour own childhood, Develop a “child's
viewpoint.," _

10. Be unselfish, Place the child’'s interests-before your own.
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11, Work. Stay on the job., Yaurs is a twenty-four-hour dav.

12, Be"cheerful. It rubs off. Y '

13, Be sympathetic with the camper's enthysiasm.

14, Set a good example at all times, You are under his constant ap=-

prafsing observation,

15, Do not threaten or premise anything which you cannot reasonably and fairiy
bring to conclusioen.

16, Be punctual and thorough in every detall or your camp 1ife.

17. Be loyal to the camp's 1deals and the organization for which you work,

18. Be an educator fn terms of moral standards, {deals and charactar.

Code of a Staff

am a friend.

have time for any camper,

have a broad appreciation.

am dependable, prompt, and courtecus,

set an example warth following.

do at least cne thing reallv well,

am loval to the camp, its objactives and management,
expect to grow as well as the campers,

‘am ready for adventure.

have a philoscohy of 1ife warth sharing.

ey g g ey i by g rmy P

The  Staff Joh

We need to approach the job of staff mrmber with 2 good mental
attitude. There are certain specific mental aualities or patterns that

mark a staff member , It is impossible ta describe them all, but here are
same:

You're in camp. You must adjust yourself aufckly to an environment ouite
different from the one 1n which you have spent the winter. You must forget’
fraternity parties, exams, and movies and become a vital part in the st of
activities designed to interest the handicapped camper.

You are an example, What wvou are and what you do will speak so Toudiv

That camners seldom will pay attentien to what vou sav. Campers freauentlv
are hero-worshinpers; they will imitate you; they will use vour actians as
criteria in judging what is right and what is wrong. Make yourself the best
model pessible. 0d nothing wourself that vou would not want your camners

to do.

You have a responsibilitvy, Remember that vou are on the job everv minute,
Tn taking campars out of their homes, we must be prepared to give them
the best possible care. We must not defeat our purpose by allowing
accidents and over-fatigue to occur. Finally, our primary responsibility
is tao give each camper the best possible time,
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DAILY SCHEDULE

7:00 Counselora rise and shina!
7:i30 Reveille
8:15 Flag-raising ceremony

8:30 Breakrast (Anrouncemonts before the meal; dismisssl by
tablea when finished.)

Cabin apd uwnit clean=-up

10:00 - 12:00 Activitiea pariaed

12:00 Prepare for lunch

12:30 Lanch (Dismissal as a grou% after singing and announcementa.)
Reat hour

3:00 - 5:00 Activities period

2:45 =~4.15 Canteen apen

5:00 Frapare for supper

5:15 Flag-lowering cersmony

5:30 Supper (Amnouncements pefore the meal; dismissal by
tablea when finished.)

Evening program - time to be announced at aupper.
Bedtime -~ time will vary with age group and program.
Taps - 30 minutes after bedtina,

Staff snack - 30 minutes after Tape.

Seme regular schedule changea -

1. On Wednesdays and Sundaye the bresakfast schedule is
flexible. Campeérs may sleep in and come to the dining hall
anytime betwaen 8:30 and 10:00 for breakfamt., The menn will
consist of juice, cold cereal, denuts, otc., and the utensils
will be plastic or paper. The counselor «md every camper in
the cabin must arrive together,

2. Supper on Fridays is a cock-out im the unita. This
is tc enable the kitchen ataff a time to mcrub the dining hall
once sach woek,

3. Special progranm deys will alsc make schedule changea
necessary. Theas will be announced at mealtinmes,
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Daily Procedures

Camp praograming falls into two main categories--cabin group 1i{ving

and specific activity areas. Cabin counseiors are responsible for the
general welfare of their cabin group. Camper age level, group handicap
and numergus other factors determine the amount of actual physical
assistance staff must assume in varjous situations (The term supervise
used in this manual in reference to the counselor’'s job means to be an
active participant on the immedfate scene of action.} Cabin duties
and responsibilities shared by these counselors should supplement
rather than duplicate one another. MNo one system of division of jobs
1s sure fire; you will have to work out ycur own plan of expediency

in accordance with individual and group personality.

Sincerity of purpose, individual {initiative and {nsight are qualities
which help ta determine superior or mediocre counseling, It is
impossible to draft an absolute analysis of the counselor's job--

it is what he/she makes it. -

Supervision Before Breakfast:

Get yourself and your group up with reveille.

Check for wet beds,

Place soiled bedding outside lodge area.

Dress campers needing help; check faor skin irritation,
Latrine--going to toilet, washing face and hands, brushing teeth,
het your campers to flag-raising an time,

Generate enthusfasm for the d-y.

Mealtime:

Get your campers to meals on time.

Hake sure they have all washed and visited the toilet before the meal.
Encourage table manners, and keep noises at a minimum.

Encourage campers to eat a well-balanced meal with a small porticn of

all foads on the table.

Enforce diets where applicable and watch for campers stuffing themselves,
Seconds are served only after everything on the plate is finished.
Encourage camper independence.

Cabin Clean-lp:
A1l beds and personal possessions to be strafghtened up.

Encourage camper involvement,
Counselors' quarters to be kept in good order.

Activity Periods:

Make sure campers are at activity perfods on time,
Assist activity Teaders in planning and carrying out activities with
_your cabin group.
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Rest Haur

Make sure that all campers make a latrine stop before rest hour.
Campers with swim scheduled for the afternoon should be suited up
bafore rest hour begins,

Quiet cabin quickly. .

Assist campers in reading and writing Jetters.

Notify rest duty of any special care that may have to be given to
your cabin,

Get the cabin group to the activity on time.

Mail
Incoming mail will be cldassified by cabin in the office for distribution

after rest hour daily. Out going mail {s to be deposited in the basket
on the secretary's desk,

Evening Programs

Get campers to program on time. Make sure they have made a latrine stop.
Sit with and among the campers,

Encourage camper involvement and become involved yourself.

Make sure that campers are dressed appropriately for the weather,

Bedtime
Visit the latrine with your campers, See that they brush their teeth
and wash thouroughly.

Check camper health needs. Report to the nurse on her rounds.
Quiet campers quickly. Give back rubs and read or tell a story.

Camper Health Needs

Every counselor is expected to cooperate with thea camp nurse in
providing for camper health needs. Watch for signs eof illness of injury
and report immediately to the nurse. Many times ajlments may be
prevented when good health habits are followed,

Prevention of colds Keep z weather eve open for causes of colds, Wet
shaes will cause prcbiems, After swimming, campers should be taught to
dry thoroughly before putting their clothing back on,

Showers Every camper should have a good shower or bOth every other day,
Teeth cleaning Insist that campers brush their teeth at least twice a dayv.

Elimination Check each member of your cabin daily for bawel movements

and record BM's on chart,

Posture Good posture is especially important for the handicapped.
Set a good example.
-33-
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Extra Best Some camners will need mare rest and sleen than athers,
WaTch vour camners far tell-tale sians nf overtiredness and dark circles

under their aves. Encouraae these camners tn sleen later in the morninn
or at rest hour, .

Care of Pronertv and Eruirment

Leaders and camners must cnonerate in seeina that arnunds and
aayirment are mafntained in the *inest conditinn nossibl~, Treat camn
nranertv as if it were vour own, Tt 15 nanad tn rememher that tha Tawer
the exnense “ar renairs and reniacements, the'mnre that can ke <rent
on new enuinfent and imnrovements, Peturn items.tn the site thev were
ariainallv haorrawed from,

Camn Peports and Pecords

Staff members Are tn review their camner fnlders n® their cabin hefare
each sessfnn, Camner fallnw-un records are to be cnmnleted and turned
into the camn director hefore the last Thuredav of the ses<ion, These
renorts are used bv referral acencies, narents, and nther interacted
individuals and nrovide valuabls Tiaison hetween the camn and thnsa
workina with the camner at home, Camner records are imnortant and

nroner considaratian should he niven tn their comnletinn,

Staff Pules and Pequlatinne

In a ciose-knit sogietv as a summer carmp, certain rules of arder
must he followed far the aand and safetv nf all, Sfirnint the camn
contract imnlies a nrofessional abliaatinn and lovaltv to ahide hv these
ralfcies, Tt is aond to remember that wou are =orkinn fnr tha Fastar
fea] Sacietv and that vour actinns and annearanges will relect unon
the entire praganization,
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IEE PRNGRAM

1. Vhat is a program?

Proaram is evervthina that an individual exneriences at camn,
The camn's nronram is a well-rounded and flexible nne, nfferina new
exrerfences to individuals whpse nhyvsical Timitatinne and lack of
onnortunitv have tno lona kent them indanrs, The fnocuc af the nro-
aram is not to repeat activities that can he done at home, but tn
canitalize on the natural environment, the heautwv and wnnder n¥ the
out-of-doors annlvina the follawina nrincinles,

2. Prnarammina

The nhjectives af a camnino nroaram fop <srecialized arounc arve
the same as thase for anv camninn rroaram-- ta have fun and ta learn
new skills throunh new exneriences, Children and adults conditianed
to living with a disahilitv have the same needs as athers, and a nnnd
proaram will offer annortunities in meet <ome of these hasic neede,

While even poor nroararmino will afford new exmeriences and teach
new skills, a maximum realization of the educatinnal nntential <heuld
he aimed for all times and throunh all activities, Onrartunities tn
associate, to be an intendd] nart of a arnur, to ennane in Friendiv
campetitinn, And to extend social and recreatinnal harizans are nre-
sented in and tkrouah naod camm nranrarmina exneriences, The term
"nrgnran” refers to the total situation and exrmeriences< within the
aiven camn and session, Some nf the basic standards pece<sarv “nr
apad nroararming are:

1. MYarietv and diversgification with arnortunities tn activelw
nr nassivelv narticinate,

2. Comnetitive and non-comnetitive activities

3, Activities of high oraanization (manv €armal rules nf nlav)
and names of low oroanizatinn (few rules nf niav),

4, ofecassion far camners to narticipate in the nlanninn and
leading of central activities,

5, Onnartunitv for snontanenus selectinn af and narticinatinm
in activities, :

6. ONnnortunities far leisure and relaxation, and receanition of
snecial fatinue factors inherent in individual Timitatinns,

7, Maximum utilization nf the nhv<ical environment and natural
settina of the camn area,

The averall framewnrk af the camn nraaram mav he found to consist
of units ar activities, Activities refer tn individual events
afferad within the total nrporam, Some examnlace af activities mav
he arts and crafts, swirmina, naturs studv, ete, These activities
should affer:
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1. Opportunity for:

a. Participation in large aroups (& or more neanle)
b, Participation in small groups (3 to 7 peonle)

¢. Dual participation (2 peonie)

d, Individual particination

2. Individual adaptation to comnensate for the phvsical, mental,
social, and psychological limitations of the narticipants,

3. Onportunities for selection and choice, the dearee aof riniditv
of time and group scheduling depending on participants' ahiiities and
Timitations.

4, OGraduated dearees of difficulty and experience allowina camner
to develop and extend his phvsical, mental, and social skills,

5. Opportunities to develop interests and learn skills having a
carry-over (or carrv-hack) value to non-camn sattinos. "

6. Npportunitv to help the camper deveion realistic concepts of
his relationships, abilities, and notentials in all aspects nf life,

~35-
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The Test of a food Proaram Activitv

Is the activity in accord with the idea of simnle cutdoor livinn?
Boes it further an understanding and love of the out of doors?

Does 1t answer youth's langing for fun, adventure, and dramatic
suspense? 0o camners want to do it or are thev merelv nainn
through it to satisfv the whims of adults? Is it interestinn
in itself without thought of award or outside inducenent”

Does it foster camner initiative, resourcefulness and creative
expression or is it a cut-and-dried process where camners faollaw
instructions ot cut along dotted Tine, then join A and B?

Does it broaden interests and aporeciations and heln voungsters
to see that the world is so full of a number of thinas to do?

Is it free from actual phusical danaer? DNaes it contrihbute tn
the greater health and vitality of the camrers?

Could it be done just as well or better in the camper's hnme
comrunity?

does it have carrv-over valug for use in nther situations ar after
camnine davs are over?

Joes it heln to develon groun consciousness and adaptahility to
aroun livina?

Joes it fulfill fundamental desires and helo the camner-achieve
a high state of mental health?

Can it be made a true froun project to which everv menber can

feel he has contributed, or are all the places of importance
usurped by & few of the more agaressive or talented?

-34-
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AECREATIMI LEADEPSHIP

Experienced recreation Teaders bnow that certain leadershin tech-

niaues used at the right time and in the nrorer places i1l mabe act-
fvities go smoothly and successfullv, Thev also know that thesa tech-
niques are of secondary imnortance ta the basic objectives of the
praogram,

Leaders should:

1..

Keep in mind that the fact that peanle should be one's nreatest
concern and that their moods, Tikes, dislikes and varvina annreci-
ations of thinas alout them must be undarstood if peanle are to be
effectivély served,

five the impression that vou have nlentv of time to heln neania..
This will give you a calm, auiet manner that 11 insnire confi-
dence,

2a thoraughlv famiTiar with the activities hefore vou use them
and be well prepared for each meetina.

Use types of recroatinn which vou eninv wanrself and. which vou
believe ¥411 bring the areatest satisfactinn tn the members of the
aroun, .

Strive to make each “qet-tpacther" nr meetinn a sacial, hanny
exnericnce,

Insist on fair nlav, and i€ wou make a premise, keen it,

Tacoqnize real effare to perform well, and give credit and nraise
wthenever nossibile,

Trv to selve disciplinarv nroblems in a tactful, thounhitful manner,
You want the offender to remain a member of vour groun; othervise
vou have lost vour influence o.er him.

Use everv jnnortunity to helin negnle realize the 'value nf anaod
conduct and .accent cndes of hehavior.

Jttennt to develop the leadershin cualities and camacities of the
indiviluals with whom wou are workinm,
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The storv-teller can tell a storv best when he knows the Titerature and
background of the race or countrv fram which it came, when he knaws and
understands the characteristics of that groun and its customs and ideas,
Knowing these characteristics, customs and ideas heins the jtorv-teller
make the story his own, The re-teiling of a story must he a faithful
one and close to the pepole or the author from which it came.

A, Master the structure of the storv

Beginning and ending important
Learn pattern of storv

. 0Obkserve sentence structure

. Know characters and situations

la b —
« .

B. Master the style of the auther

1. Hake author's expressions waur own

2. Make authnr's style vyour own

3. DNetain mood of storv; renroduce dramatic events
C. Learn the storv

1. Prepare as whole, not in parts
2. Mvoid memorization

0, Make the story vour oun
1. W¥isualize hanneninas
2. Imagine sounds, tastes, scents, cnlor
3. Peoroduce those hanceninns as though vou were seeinn and
experiaencing them

TELLING TIE STAPY

The art of storv-tellina must net he confused with the art of actina,
The storv-teiler should intermret and exoress the ideas, moods, and
emotions af the author, but should never identifv himself with anv
character. Suggestion, not imitation, is the acal, Correct use of
voice, avplication of the fundamental princinles of oral communication
and above all, the use aof imaainatien and real thought will produce

a well told storv. ‘

A, Voice
1. VYolume-to he heard easily; sufficient breath, contralled
2. Claritv-to be understood; articulation-especialliy "t" and 'd’
3. VYariety-to interest; channe of nitch and sceed
4. Nualitv-to nlease; resonance and depth
fi. Exnression
1. Knou what vou want to sav

2. Think what vou mean
3. Exgress what vou feel; mood, stvie, word pictures, characters

-39-
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TELLINA THE STORY
(Continued;)

C. Methods of effective cofmunication

1.

e,

Pause

fefore any chanage of fdea: to give audience and storv-teller
a chance to finish thinking about one idea before startina
in an the next one,

Before any very significant word: to create susneépse and tp
emphasize the important word or idea.

Before and after any difficult or unusual word: to allow .
audience a chance to grasn the unfamiliar term. .
Bafare any character soeaks and after character has finished
speaking; to make perfectly clear who is sreakina,

Before introducing any imnortant new character; tn allow
audience the pleasure of makina a new acauaintance.

2,. Change of speed

(53]
.

an oo

Imnortant phrases should he taken nore slawlv,

Poetic and imaginative passaces should be tiaken nore siowlv,
Parts narratina action shauld be taken more ranidlw,
Conversation should ke taken at a sneed that suits the
character speaking.

Sad parts should be Zaken more slowly, hapov parts rore
rapidly,

Change of Pitch

a. Basic tone for narrative,

L, Slightly different oitch for each character: not too much
dramatization,

c. Falling inflection for sad parts, risina inflection for hapov.

Emphasis

Brine out words that-carrv meaning (usuallv nouns, verbs,
adverhs); adjectives and nronouns onlv when needed for
contrast, and usually the second tine a word is mentioned
it is not as imnortant as it vas the first tire,

fuildine un to «)imax

i,

b.

fne-two-three method; increase volume, raise nitch and

. decrease speed on each nart, so that third incident is

done with the loudest and hichest voice and ternn,
Climax within one sentence: start on low pitchs araduallv
raising it.
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Jyer Dldir. The MNew Yacation Church Schaol, Harmer Rrothers: Maw Vark.
1934, pp. 126-1277

PROCEQURE IN LEANLIN GAMES

Procedure with fames:

1.

@ o~ W RWwN

9

10.

In introducing a game

a, lame it.

b. Put group in farmation tn nplav it,
c. Exnlain it brieflv.

4, Jemnnstrate it.

e. Ask for nuestions.

f. Start it without delav,

Correct riinor faults while ame s in oneration,

If an event goes badlv, stoo it, correct difficulty, restart jt.
Turn n1sta?es, if possible, 1nto launhtor,

If a name does not go right, trv another {the noed tire n< tha
nlaver comes first),

Know the aame thorouahly hefore attermntina it,

‘Make all preparation in advance-havinm all needed ecduinment on

hand~-and in charge of an assistant,

Plan for particiration bv all, e.a., the nhvsically handicanned
or fncanacitated can keen scora. -
Huddle olavers as much as the nlavina conditions will hermit use
mass nsvchology,

Be ready to adant games-larcer or smaIier circles nr lines-and tn
introduce variety nne "IT" or several "ITS",

Pracedure for “roup tames:

+ Ny —
-

o un
-

7.

Have leaders or cantains.

Hake sure of enual teams- count vour men, ask each leader. How manv?
Yhere there is minglinn of nlavers, mark members of ogne team as to
easily identify them.

In elimination aarmes, or relav races, have deffnitanositions for
thnse to take as thev fall out of the fame,

Have qoals and boundaries nlainlv marked,

Teans mav bhe selected for novelty

a. Talls, shorts, mediums, ctc,

b, Fats, thins, med1uns, etc

C. F1rst half of alphabet, second ra]f
d. Blonds, brunettes,

Encourage the Tosing team.

Hints for P1av Leaders:

1.

o n
. .

Snirit of enthusiasm and air of confidence on part of Teader.
Oevelop the play snirit, rakinm events interesting and funful,
Haintain nenera’ condition of order; which allows such relaxation
as shoutina, but halts "harsenlav”,

Insist on fair nlay - enforce rules,

fibtain quiet and attention bafore attemntina to exnlain anvthing,
train nlayers to "stop, laok and Tisten” when whistle is hlown,
The leader himseif should get into the oame nccasionally,

4%
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ROLE PLAYING
NEFINITION AND DESCRIPTTION

Role playing is the spontaneous actina out of structurad experiences
in which the collective aspects of a qroup prablem s nut in the forearound
and the individual's private relition remains in the background.

Role playing used effecti.ely helps a merson step into another's shaes,
It can effectively present both sides of a controversv, The particinant
may be permitted to make a wrong chaice and by doing so find out that it is
not satisfactory. ODealing with Tnnumerable problems or tension-centered
situations, the Christfan leader has manv uses for role nlavinn: rarent-
teen problems, church.school staff misunderstands, helpina a teacher aain
‘confidence with his students and helping members of the class face ouestions
thoroughly and objectively, etc,

USES
Role playing has been found useful in the following three wavs:

1. Understanding the feelinas of neople. It is found that perscns
Taking roles are actuallv ahle to exnerience the emotional
feeling of the role. They ngain a new understandina and insight
into people. Similar insights into feelinas nmav he aained hv
the ohsarvers of role plaving, although nrobably not so deeely.

2. Understandinc the forces in a situation that block or facilitate
good hunan relationsnins. lole olaving 1s efrective in brincing
RiaRTy charded nersonal emotions intn the light. 4 role niaver
represents a hynothetical character and, therefore, mav discuss
his actions and attitudes without threatening anvone's self-
respect or status within the qroun.

3. Securina exnerimental evidence as to which of several onssible
solutions w111 work best, +n excelient ladoratory Tor testine
Tdeas and nlans af action is provided in role plavina,

TECHIUTMIE-STLRS IE_EE_FOLLQPED:
1. 2efine the probles {warm-up, avareness, identification)
2, Seilect the participants.

3. llave members participate as observers (Tooking *far snecific
reacticns ar feelinas)

&. Tole plav the problem

6. MHave the actars report their feslings
6. Have the ahservers sharc their oninions
7. fenlav revised roles (i€ desired)

. Follow up with qeneral discussion

Cy
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200 THINAS TO DO AT CANP

Fifty {53) Ideas for llature Pragrams

daturc hikes

2. Hature trails

3. Bird watching

4, Bird feedina stations
g, Bird identification
&. Live animal tranning
7. Animal trackina

9. Leaf collections

N

. Tree identification

19, Insect collecting
- 11. ‘"oth and butterflv mountinas
12, Live bait for fishina
13. Fishina, cleaning of fish
14, Shell collacting
15, Froo catching
16. Ernsian studies
17. Snil studies
18, Planting
1%, rfardenina
20, Stone collecting
21, Stone nolishipa
22, " Whittling
23. Yood carvina-weed weavinn
24, Barrv nickina
25. Trins ta fish hatcheries

“

Fiftv (G0} I:dnas for Evening Proarams

1. Flatilla
2. Evening Dip
3. Free hoatina-canseina, sailina

nriar to darkness

4. Fishing

9. Pawer boat ride

§. Talent progran

7. fames niaht

d. Oramatics

Y, Ceremonials

10. Song fest

11. Storv telling - camper-counselor
12. International night
13, Treasure hunt

14, Mavizs

15. Cfesaurce peonle

6. Nuiz program

17. Falk dancing

13. Carnivals - circuses

1%, Star gazing

21, Fcavepger hunt

21. Record plavina
2. DPeadings

-43(.

26,
27.
28,
29,

30,

n.,

2.
A3,
34,
35,
3G.
37.

.
19,
an,
a1,
42,
a3,

a4

45, -

a8,
47.

0
LY

42,
50.

23,
24,
25,
2€,
27.
2%,
29.
30,
i1,
32,
33.

34,
35.
36,
37.
38,

39.
44,

41,
a2.

[lature novies
Maseito and flv control
I"ind studies

Star aazinn

Harvestina {farm visits)
Cattle feedina (farm visits)
“iTkina {farm visits)
Cird shelters

Animal shelters

Fish shelters

*ianow seininn

“naka catchinn

Stud» of mpisan nlants
Tree cutting (dead ones)
Paisine chickens and rabbits
Aruariums

Hature nuspuns

Scad collectians
Plaster casts

Studv of fish diets
Studv of anirmal diets
Rird miarations
Conservation-

Neveloninn worm heds
Clearinn underhrush

Junior olvmnics

Seruare dancing - sncial dancing
'olidav celebrations

Indian dances

Cnina hunt

fmateur niaht

Counselor hunt

Cabin niaht

Camnar show

Counselor show

Monnliaht ridina-horseback,
chuck vagons

Free evening

Camnfire

Yegner service

Cook-out

llealth talks (camn nurse or
doctor)

Camperaft demanstrations

Team snorts - vollevball, soft-
ball, baseball, herseshoes
Fashion show

Camper wrestling or hoxina show



50 Ideas for Evening Program (continued)

Fifty (50) Ideas for Waterfront Programs

43, Counselor wrestling or boxing
44 . Indoor track meet
45, {ature show
46, Graft show
47. Guest night for other camps
Fiftv (50) Ideas for Craft Programs
Short term projects .
1. “linor repairs on sports, cam
craft equipment
2. Paper airplanes
3. Paper boats
4. Paper hats
5, Paner masks
6, Paper sculpture
7. Felt craft
8, Bracelets, rings, etc.
9, fimp craft
10. Fish traps
11. Insect nets
12. Live animal traos
13. %hittlina
14. Glay modeling.
15. Finger painting
16, Sketchina
17. Sinn making
18, 'Yood boats
10, ‘Yood airolanes
20. \Vood candie holders
21.. shell craft
22, Matercolor nainting
23. Soap carving
24, Potato carving
25. Fraons for dramatics

YUY S LDy —

Teaching
Teaching
Teaching
Teaceing
Teaching canceing

Teachina sailing

Swinming meets (camn and inter-
camn)

Enat races

Canoc races

Surf-board instruction and
races

Safling races

Puildina hoats, canoes, floats,
surfboards (lonn term project)
“takinn oars, canoe paddles
{short term craft nrojects)

swimming
divina

life savinn
bonating

-1&
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Concert
Moonlioht hike
Hasauerade

Longer projects

26..
27,
28.
29.
30,
3.
32.
33,
34,

35,
36,
37.
3e,
39,
an,
a1,
42.
43,
a4,
a5,
4€,
47,
a8,
49,
50,

14,

15,
16,

17,
18,
19.

20.
21.
22.
23.
24,

Kick boards

Paddle boards

finats

Canoe racks

Paddle and oar racks
Piers

Pafts

Hature trails
Swrimming lane rarkers, vood
and rone

Buov markers

Tarpedn hugvs

rnimal houses

Bird houses

Cedar chests

Connar craft

Tin craft

Totemn noles

Heaving

Trail shelters

Hodel boats, nlanes
N1 naintinas
Mutdoor firenlaces
Council ripns

Tree plantina, arrdens
Concrete hnat anchors

“aking kick hoards (each
camner naipts his own desian
on is hoard)

Cepajiring eouirment
fuddv swstem (last bather
drills)

Panaents

Carnivals

Long distance swims (with
medical annroval and Poat
and lifequard escorts)
I'ntor boat rides

Boat trins

Canpe trins

Sailhoat trinms

Evenina dins



Fifty (50) Tdeas far Materfront Procrams (continued)

ing at ilo, 10 cans, llo, 2
cans, etc., when no one is
swimming or on the lake

25, Pecreation or free swim 40. Tuag of war in shallow
6. Hater polo (deep or shallow water, :

vater) 41, 'Yater skiinn

2%, Yater vollewvball (shallow 42. “nua nlanning
water) 43. Flv castine nractices

28, ‘'fater basketbali (deen or (hockless bait)
shallow wvater) 44. Mlug castina practice

29, Skin diving (with expert (hookless pluas)
instruction and supervisiaon) 45, *pnow catchinn ar tranning

30. Svnchronized swirming 46. Pait aatherino (crabs,

31. Clown diving froas, etc.)

2. Clown swimming 47, Vorm diqaing (nriar to

33. OQeronstrations (life savina, fishina trips)
boating, swimming, canoeina, 43, Demonstrations and nractice
etc,) . in cleanina fish

34, DOrv land drills or strokes and 49, Fly tvine and bait makine
life saving 50. Fossil collectina (marine

35, Fishing trios lifa)

36, Explering trips

37. Saod craft (good on cold days)

- 38. Stone scaling (when no one

is in swirminag or on th: lake)

Jo, Target practice {stone throu-

This round up of nprogram ideas has been
contributed to Edward J. Slezak, camp directar and
member of the faculty, University of Michigan.
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" CHILDREN LEARN WHAT THEY LIVE

a child lives with criticism,
learns to condemn,

a child lives with hostility,
learns to fight.

a child lives with shame,
learns to feel guilty,

a child lives with ridicule,
learns to he shy.

a child lives with tolerance,
}earns to be patient.

a child lives with encouragement,

learns cénfidence.

a child lives with praise,
learns to appreciate.

,a child lives with fairness,

learns justice.

a child lives with security,
learns to have faith.

a child lives with approval,
learns to like himself.

a child lives with acceptance and friendship,

learns to find love in the world.

-89
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The center of camp ls the camper. He ls the only reason
for operating the summer camp. As the center about which
all 1life revolives, we need .to give our immediate attentdon
to khowing him, Te helping nim learn to do things fer
himself, and to help him learn to do things with others.
The counseler is in camp for that purpose. '

1. The child and his needs,

What a child needs is a matter he and we may often

differ about, We must always ask ourselves, "Whose problem
is it, ours or the campers?", but in general, we can
recognize certain wants which we, as leaders, must meet.

All of us can understand a camper's need for acceptance.
Even we feel the same way when we enter a new situation.
Acceptance is a two way thing: both the camper and counselor
are involuved. The c¢ounselor may have trouble accepting
certain children because of differences in education, habits,
previsus experience, and thelr handicap. ‘
: In every normal group we seem to find children who stand
out as being different. They need to be spotted and given
speclal attenticon., They are apt to be the ones who most

ea;ily slip away from the group.

Some children are easlly discouraged. There is the camper

who drops out of the group when he isn't on the best team.
Although it is <lear that his attitudes need to be charnged,
it is possible that he would get more satisfaction Lf the
structure of the group was different. Also it would often
be nicer if children could ge to camp for fun instead of for
the corpetition and points. However, many campers. want
competition and goin2s. At the same time it is generally

better to have teams s0 set ur that there will be fun and

tr

recognition for all instead of awards for only a few indi-
viduals.

When there is a free choice a child who clings to a safe
activity should be encouraged by the counselor to move inte

-48-
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other experiences. A good way to get him to do this is to use
his relationship to a friend in the camp group. Perhaps it is
just as well to let campers sample all of the activities there
are in camp.

Children have different reasons for not wanting to try new
activities. They may be embarasaed or for some reason not like
the particualr group involved. It is important to have camp
groups set up according to age.

Children may shew their reluctance te try new activities
" by complete avoldance, denying that they have any interest or
by saying they want to finish something else first, The
counselor always needs to remember that you can say you dis-
like one thing when all vou mean is that you like another thing
better.

If a camper wants to be approved by the group badly enocugh,
he will be apt more often to go along with what they want to do.

Security
This is thought by most people to be the most impartant

need., "Security"™ is now a fashicnable and somewhat overwecrked
term, but its inmportance is wery c¢lear. It includes both
physical and emotional security, and is especially important
when any child comes to camp for the first time, most import-
antly during the first few hours at camp and the minutes before
bedtime. )

Counselors should introduce themselves to all campers and
for the first two or three days wear their name tag so that
all campers get to know them. Children will have their tag
to wear as soon as they come to camp, and we, too, should try
our utmost tc learn their names. Anycone recognizes a real
welcome when they come to a new place for the first time,
Cabin counselors should be enabled to give more than the
usual attention to their cabin groups during the first few

days of camp.
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A tense chlld Ls apt to bring his troubles to camp and
have them repeat themselves in a different setting.

In trying to meet emotional needs, it is important to
remember that proper rest and zleep have their place too,

When a camper ls not really secure, he may show it in
various ways. He may get homesick and want to get back to
the familiarity of home life, He may drift from his own cabin
group and counselor to others. He may try to attach himself
to a group that 1s predomlnantly older or younger., On the
other hand, he may make continual attempts to create discon-
tent and trouble. Other youngsters, in contrast to this,
may become guiet, passive and withdrawing. Sometimes they will
carry on with their usual activities and duties but show the
need for security by continually seeking. apprival for what
they do. The counselor needs to kxnow all these variocus ways
in which children may show thelr insecurity, be able to rec-
ognize them, and to know when to call for help in dealing with
the situation.

Frotection

Security and protection may be thought of as the same
things, but there is a difference in that security is gen-
erally an internal affalr and protectien consists 1in the
measures taken by others tco make things safe and tolerable.

It remains to make sure that the campers know how to avail
themselves of the safeguards which have been set up. These
cannot be put inte proper action unless there 1s discipline.
Both the child and the camp must have discipline. It is

difficult ko say when a given regime is too strict or too
indulgent., The Camp Director must consider both his obli-
gation to make things physically safe for the camper and at
the same time afford himself legal protection. There are
many things which can be done by the family which cannot be

-50-
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legally condoned in an organized group situation such as camp
representd,

When rules are drawn up they must be fully understood by
both the campers and their leaders, Furthermore, leaders must
believe in the rules and regulations which are falr and reason-
able, Immature counselors will tend to undercut the camp
leadership in order to win the friendship of thelr groups.

The camp rules should be explained in a positive manner,
that is, the camper needs to know the kind of behavior that
is expected of him that 1s in the confermlty of the camp
tradition., This 1s far different from telling him all the
things he should neot or cannet do.

There will always be campers who will try to run counter
to camp rules. Running wild and being reckless is sometimes
characteristic af the boy who has been to camp before and
feels at home z2nd therefore superior. ©On the other hand,
recklessness may be a sign that someone wants attention. It
may also be an attempt to test the outer limits of the camp's
discipline or the extent of one's own capaclties. Furthermore,
faint-hearted attempts to deal with it will not impress the
offender and will not get results, Threats are not to be used
unless one means to carry them out, Very occasionally there
will be children who do these things in order to punish them-
selves or to be self-destructive, This type of behavior must
be understood before it can be well handled,

We must learn the difference between one reckless,
impulsive act, and a general repeated course of behavior. It
is also important %o know, whenever possible, how things have
been handled previously.

Other kinds of behavior call for understanding on the
part of the counselor, There are four different types of
problems which are apt to require referral to someone higher
up on the counseling ladder., These are hostile, destructive,
or agressive behavior; lack of cleanliness; feac of cesertiong
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and med{ical svmntoms reauirinag snecinl nrnfessinnal attentinn, These
kinds of behavior cannot be well internreted unless thase dainn the
counseling have a fairly ogood ides of the child's backaround and the
way his family 1ives,

Satisfaction

Camners nesd tn aet fun cut of 1{fe, “hat thev consider eati<®vina
will denend on how nld thev are, Ynunoer neanle recuire nrannrtinnatele
mare securitv while the older children, on the nther hand, want adven-
ture and challenagas,

Satisfactinn ‘enends, of course, on the aeneral autlnok an 1i*e,

This outlook ar ohilasonhv s cne of the thinas camm {s in a nnsitfon

to influence, A narsonal philesanhv of 1ife is verv helnful, The earlier
it 1s acnu1red the easier {t 15 tn make Adscisinne which are nercanalle
nurnosaful and :at1sfv1nn. Basicallv, rne need< tn know how tn <hare

and haw to oet alana with others, ﬂccentance maans nnt nnlv heinn
accented hv vnur groun bhut dettinag on with wurself, The directnr and

his staff can contribute to the Buildinn un ef thi< rhilnsanhv hv them-
selves 1ivng harmoninuslv and hv clarifvine for the camner the rinht

kind of attitudes to be taken, Nther satisfactinns include brnadeninn
vour nersnnal harizons hv just doina new thinas ar hv farmipn new
assoctfatinns, You will feel reallv warthwhile {¥ wnu had a nood chance

at achievement and vou will espectailv warm tn anv assnciatinn with adults
-who are canable of real lave,

Crowth

Everv camn should foster the personal arpwth af each camner, Tt is,

of course, often hard tn know just what narticular directinn tn take in
anv qiven situation, Alsn, one nesds tn distinnuish hetwmen the Adiffarent
kinds of children in the nroun, T the outaoina child more imnortant, or
"the cuiet one"? .

Children comnetent at athletics mav need tn have the ather side nf
their selves develoned, Thev can be afven a chance to shine hv makina
them leaders of those whoa cannot do thinns nuite sn weil, e should
all strive for balance,

Camners can take responsihilitv for cleaninn un their cabins, *or
working in the dinina hall and for tidvina un their comman meetinn nlaces
around camn, These are familiar wavs of aettinm thina< dnne, but thei-
character buildinan element neads to he recmanized, Camners mav he chosen
to renresent their arouns at camnfire nr nther meetinas or sven oneg mav
have been elected nr anpointed camner sittinm 1n on counselnr nlannine
sessions, A1l these are waws of learnina tn take resnansihilite,

Campers need to meet neonle with varvine temneraments so that thev
will learn to be flexible in their relationshins tn ather<, The same
holds true for the counseling staff, who shnuld he exrected to be
willing to takcle activities tn which thev are not entirelv accustrmed,
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Campers as Individuals

Remember, are camners ars nennle fir<t, and crinnled rennle cacend,
To describe averv bav or airl with whom vou wi11l come 1in caontact with
vauld he impessibie, Campers are not stereotvned nersonalities, vet aae
arouns do tend to act similarlv, Althounh camners mav seem as unnredicta
ahle as the weather, there are, however, certain svmntems and sians to
auide us in our ohservatinns of their actions and reactinns,

Camners have certain fundamental desires, which when satis®ied nften
take on the form of undesirahle behavior natterns, Tt 1= nnt that the
camners heccme nroblem children, hut rather children with nrahlems, ‘e,
therefare, internret behavior rather than judoe it and the counselor whn
anticinates conflict within the child car aftan avert serinus situatiens,

The hest solutfon to anv orohlem is to know vour cammer,

BE WITH YnUr CHILDREN TN LEARN Tn XN THEM,

Ane lavel Characteristics EIE!fnterests gi Children

Efight and Nine Yoapr-Nlds

Na sustained nrnjects for the month,

Don't exnect nermanant friéndshins, Thev exnlore friends-- anvone wha will

work or nlav with them faor an hour 1s a friend for that time,
Mne hour activitv is too lona-- a half hnur 15 better,

Mot too much adventure-- {t makes them fearful, Their adventurs is
largelv fantasv, sa allow far actina nut,

Love dramatfcs, costumes, and storvtellina, esneciallv airls,
Hot self-consciaus-- will narticinate easilv,
Mot ton much excitement, Tt makes them nervous,

Evervthing must be fun, Mot{vate with the fun annle, Dnn't attemnt the
educational annroach,

They 11ke repetition,

Thev are hardlv ever bared,
Thev love animals, althounh thev are a 1ittle scarad,

Shart Tessons in the narden can he aaod, Eerecfallv if harvestine ar
berrv nickina, :

You can hreak down food dislikes easlv,
Thev have natural curinsitv,

Thev will do anvthing 1f 1t is with an adult, Thev will seldom take
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direction from nears,

Coordination and skill develomment are primitive, Thev are clumsv,
Chores are accepted as necessarv avils-= mucha-dewdlina-- sn tran<late
the chores te fun, Through chores 1{ke bed makina, talk abrout home,
dramatic chores; sinaina helns al) chores,

Pestless about hedtime; mav take a few davs ta aet intn the hahit of
nat talkina, . .

Thumh-suckina shauld have stonped at five vears, 1€ it per<icts, it
denntes Insecuritv,

Exnect hed-wettina from manv,

Honest reasoninn hut not formal evaluations, *ainlv thev Tike it ar
don't 1ike 1t; -

Thev have no concention of time, This 15 the counselnr's resnansihil{ty,

Ten, Fleven, and Tuwmlve Yepar-Nlds

This:is the time of areat nsvcholoaical develanment,
This 1s the most aroun minded-- the nana,

Eno assertion: heqinning to challenae adults: ruarrelina, laud voices,
fiahtine,

Thev want love af the adult; heatnning susnician nf the adult's falrness
in qivina love and attention, Thev'll arow verv i{ealou<: heninning
stages of crushes on counselors,

They want to be older than thev are,

Thev will do a finished Job and their interests can he sustained faor a
menth on a project, :

brefor qroun activities to Tndividual activities, Canitalize an 1t.
Thav like adventure-- fewer aualms,

1411 take long hikes, tothinn daunts them,

Tremendous amaunt of fntellectual act{vitv-- nature-- science-- sanae--

wakinn to fnterracial asnects nf 11%e, wakina to vacatinnal nlans,
tleed much nrograsminag,

~M{11 accent housekeenina and cookina resmansihilitie< and usuallv dao
them better than anv other ace aroun,
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Need much sunervision in hvgi{ene and npersonal anpesrance: careles<s,

Rirls beainnina interest in males, and consciousness nf dres< and
aroominn when bavs zre near; this can be motivation in clesnliness and
arnominag.

W11 work nn construction nroiects,

feadv ta studv local nennle and histarv and net infnmmatinn, and lave 4%,

Excited about berrv nickina, fishina, and cnokinn afterwards,

Curiositv abaut art and willina to work nn murals, musfc, and 1ike
literature,

Love tn talk ahout home and familv and their relatianshins,
Thev 1ike to nlan their own mow-unws and are canahie,

Thev have a real sense n¥ humar,

Thev are able to evaluate,

They have a sense nf fafrpess,

Thirteen tn Sixteen Year-Nlds

Thev 1ike to work camn: a real nroject, Mnt nrenared far wnrk, nnt tn
resnonsible, not skilled, poor wark mahits, but want ta learn tn earn and
be indspendent,

Thev are readv to break from narents-- "Parents daon't know anvthina® .-
and this mav include counselors, Caunselors can heln tn heal it aver
bv actine as-older sister nr hrnther,

Thev are dependenrt nn each other, are ¢liouish, and finhts are Arnun
fiahts,

Anproach tn onnpsite sex donme in Arouns.. cecurity in numbers, Sncial
events with bovs and airls should be arraneed in arouns and shauld he
discussed with them before and after,

Pace is slowed down nhvsicaliv,

Thav are hard tn motivate,

Tndividuallv, thev are bnthered hv a lat af thinns, Thav need tn talk
thinos nut with vou and with each ather, Thev won't seek wvou nut, but will
want vou,

Thev are extremelv mnndv,
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"1 WYanna Go Home"
{8y S. Thecdore Wood, from June 'Camping Magazine")

The council fire danced against the trees, as the Taclon tiibe
assembled to welcome the new braves. The strains of "Hail Brave Harrior
could be heard above the crackling fire logs. The bullfrogs and crickets
joined the chanters in their greeting, and the fireflies fiashed approval.
Gverhead strong Hercules and beautiful Cassiopeia nodded salutations.
Suddenly, out of nowhere--four words--strange words at a camp--ominous
words, "1 Wanna Go Home." .

This “"wanna go home" feeling is called homesickness. Have you svor
asked yourself why campers get homesick? Why, in the midst of Zhe narural
beauty of camp, an atmosphere filled with swimming, boating, tennis, base-
bali, theatricals, should campers "wanna go home"?

Some of the conditions that result in a "wanna go home" reacticn in
the camper are"

1. The absence of the person or persons the camper normaily Teans
on; the parent, guardian, city chum, absence of pets, and the strangzness
of new surroundings.

The child being sent to camp against his own desires.

Physical disturbances, such as colds, indigestion, poison ivy, &tc,
A "nobody cares about me" feeling.

V¥isits from home.

Timidity-- just can't make friends at camp.

. Inadequate camping materials {clothing, camera, etc.)

. Apparent inability to develop camp skills and get inte the swing
of camp 1ife.

9. Reaction to sharing responsibilities and duties in camp.

o~ B
s 4 4w
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10, Bull-dozing by others-- campers and counselors.

Underlving these situations causal to homesickness is fear-- a fear
which is the gutqrowth of the loss of securitv enjoved bv the camper in his
home enviranment. Thus, it becomes one of the counselor’s basic tasks to
bridge the gap between home and camn environnant, to instill in the
camper a feeling of "helonging” fram the first moment at camn., Here are
some of the mzthods and technioues proven successful.

Meet the new camper immediatelv upon his arrival at camn. Tell him
you are nlad to see him and have him in vour cabin, Introduce him to
the other boys, casuallv mentioning their nicknames. et the nld camners
to help him with his luogaae, to heln hinm unpack and cet settled.

Have heart-to-heart talk with him. Re informal, unobtrusive, and
friendly. Respect his thouahts and feelinas. Ask him about himsel#, his
interests, his hobbies, what he enjovs doina, and what he wants to do at
camp, Do evervthing to make him feel he {5 rne of the oana. He is
probablv just the fellow the bunk needs for short-ston on the hasehall
team, He may have a good camera the other bovs might 1ike to see.

Tell him about the camn activities, shew him the craft nrojects,
the swirmina pool, and other nlaces of interest. Stirulate and
motivate him bv ogsitive sugqestions, faith, cooperation, and commendaticn,

Rive him resonnsibilitv commensurate with his abilitv, Mave him
undertake chores within the ranae of his canabilities, tasks that result
in successful achisvement and build confidence and hacniness. Keen a
constant check on him,

This procedure will usuallv nrevent homesickness. !nwever, should
the "wanna 90 home" feelinn develon, the first task is to determine the
cause, Kpowing the cause, a cure can he effected. Talk with the camper.

fiet him to tell you why he is homesick. Just %t2lkina about it maw
change his mind, and it certainlv will give vou the information vou need
3 helo him overcome the desire to go home, Loak for nhysical svmntoms,
Hegver ridicuie the camper For heinn homesick since it is a serious dis-
turbance to him. If wou feel you are making insufficient headwav, net
the directors to. heln vou. -

Prevention of homesickness is a challenae tc everv counselor, 411
you te in a nosition to sav at the end of the camnine season, "I had
no 'wanna go homers' in mv cabin"?

Tins on Dealing with the Handicanned

A colieqe student made the remark: "I've alwavs heen scared to
death nf the handicanned. [ never knew anv nersonallv and wondered what
I would do if I had to talk with one of them,"

1. Offer help when it mav be needed, but do not insist on it i€-the
individual refusaes aid.

2. Don't "hover". Handicaoped adults do not wish to be treated
as babies, Children react the same wav: thev want to he like vou and me,

3. Vhen a handicapned nerson falls, take it easv. VYait for hiw to
give you a cue. If he can get un bv hinsaelf, he mav nrefer doinn that:
if he needs a 1ift, he will tell vou the easiest wav to aet him haclk on
his feet.

4. Crutches and wheelchairs are necessarv accessories. Dnn't
take them away from the handicaprped nersan unless he indicated he would
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Tike to have them aut of the wav, MNathing 1s more irritatina thin to

have your crutches grabbed away as soon as vou hit the chair, leavinq vou

stranded. .

5. Vehicles are d1ff1cu1t even for the vounn and agile. The
handicapped often need help .here. Anqain, let them tall vou how to heln.
Those who do not need to be carried un the stems usuallv have methads
of their owm for makinn then, Do not pull an arm or nush fram hehind
unlass such assistance has been reauested, Precariou5‘ba1ance can be
lost entirelv with such tactics,

6. Feep your persnective. As Certrude Stefn might sav, "fn arn

is an arm is an arm," and "A leo is a leq is a lea." t is iust that,
fin arm 1s an arm and a2 lea is a Teq. This is not the uho1e nerson,
7. Pelax, "o matter vhat vou do, if vou are friendlv and kind,

the handicanped person is anina to like wvau.

. 8. llave fun, Talk ahout the same thinas vou would with anv
ather nersan. A rhvsical handicap does not necessarilv damnen vour
sense of humor or 1imit vour interests. )

9, Be vourself, DNon't he sticky sweet. Omit the oious note.

10. Llet common sense and consideration be vour quide, and wou will
never err seriously, The disabled are just like vou are nanlyv with a
phvsical difference that does not have to make them think or feel
d]ffprent1v

11. When in doubt ask: "Plav I heln vau" "Haw can T heln?"

12. DNemember that it is the whole person that tre are dealina vith,
It is not a cerebral palsv, a polio, a muscualar dvstronhv, It is the
person afflicted with cerebral palsy, etc,
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The Easter Seal Society for Crippled
Children and Adults of Pennsylvania
P. 0. Box 497, Fulling Mill Road

¢, Middletown, Pa. 17057

This paper has been prepared by The Easter Seal Society for .Crippled Children
and Adults of Penasylvania as a guide to briefly describe only the major
disabling conditions and is not intended to be used in diagnosing any
partiecular disease or handicapping condition,

"The Easter Seal Society for Crippled Children and Adults of Pennsyl-
vania recognizes that individuals with handicaps, like all persons, desire
and have a right to live in dignity within the limits of their capabiliries
and to be responsibla for their own welfare and destiny. The basic purpese
of The Easter Seal Society is to make this possible, working in c¢ooperatiom
with other agencies."

"It shall do such things and perform such acts as it may deem necessary
to accomplish its purpose and shall receive, hold, and apply funds, gifes,
bequests, and endowments, or the proceeds thereof, to give effect to and
carry forward its purposes."

"The Easter Seal Society for Crippled Children and Adults of Pennsylvania
believes, therefore, that all persons with handicaps regardless of age, creed,
color, type of handicap, financial status or place of residence are entitled
to the services needed for maximum development of their potential as accepted
and contributing members of soclety. Because problems of handicapped persgons
are shared by and contribute to those of their family members, programs and
services for crippled children and adults musc be family oriented, rather
than just patient oriented." .

Pennsylvania Easter Seal Society
Philosophy as contained in Article 11,
Section 1 of By-laws

MAJOR DISABLING CONDITIONS
Speech, Hearing ;nd Related Discrders
&. Speech or language disorder:
Usually speech problems are considered: N
1. Problems of articulation
2, Problems of voice
3. Stuctering
4., Delayed speech development
5. Speech disturbances assoclated with cleaft palate and cerebral palsy
6. Speech disturbances associated with impaired hearing

Problems of articulation may be found to take three main forms: omission
sounds, distortion of sounds and sound substicution. Most articulation
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defects found in childrem are not due to organic causes. They way be thought
of as having resulted from faulty training or faulty learming,

Problems of voice are mainly classified in terms of the primary attri-
bukes of voice. They are pitech, loudness and quality. Pitch can be too high,
too low, or monotonous with respect to loudness. The chief quality deviations
are nasality, hoarseness, harshness and breathiness.

Stuttering is a disturbance in the rhythm of fluency of speech, comsisting
of pauses or hesitancies, repeated prolonged sounds and extraneous sounds.
This problem usually has psycholegical overtones.

Delayed speech development is the child's inability to develop a speech
pattern. The most common factors which tend to make for delayed speech
development are (1) meacal subnormality; (2) lack of sufficient speech
stimulation; (3) minimal brain dysfunckion; (4) illness and physical
impairment, such as paralyzing conditions; (5) impaired hearing of a
degree sufficient to interfere with the child's ability to recognize clearly
the sounds and words and speech patterns to be imitated and leatned; (6)
Inadequate or distrubingly inconsistent rewards for the child's early attempts
at speech.

Speech problems associated with cleft palate and cerebral palsy are Lo be
described as imperfections in voice, articulation, and fluency or rate. 1In
cases of cleft palate, the structures which normally form the roof of the
mouth have failed to join properly. As a result, air passes freely between
the oral and nasal chambers. Cerebral palsy childrea have speech defects
in approximately 70% of the cases, 1In general, the spesch defects of cerebral
palsied is labored, slow and jerky, the voice tends to be monotonous and
relatively lung controlled, and the articulation suffers because of the im-
paired muscular eoordination.

Speech problems asscciated with impaired hearing are revealed chiefly in
certain distortions of articulation and voice. The degree to which speech is
affected depends generally upon the manner and degree to which hearing is
impaired and whiether the impairment has been present before, or occurred
after, the age when speech would normally have been acquired.

B. Hearins disorder or deafnmess:
The deaf cannot hear sufficiently for ordinary purposes of life. The
hard-of-hearing, with difficulty, can hear. Seeming inattentiveness or lack

of interest may be a result of a person's inability to hear.

Deafness may be caused by illness or disease, injury, heredity, birch
dafects, etc.

C. Cleft Palate apd Cleft Lip:

Certain physiecal conditiong - clieft palate and cerebral palsy underlie
a large proportion of the so-callad organic speech disorders found in children.
If there is a disturbance of development in the face region during the pre-
natal period when fusion of the lip, jaw and palate is normally occurring,
the result will be some sort of incomplete fusion, or cleft. Cleft lip and
cleft palate may occur apart from cne another.
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Factors wlilch are belizved to cause guch.a disorder are heredity, excess
or deficiency of hormones in the pregnant mother, radiation and infectious
diseases, reduced atomspheric pressuce as well as mechanical factors such au
pressure on the growing cmbryo. A cleft palate is found to have many impoxe-
ant effects on the child from the moment of birth. Such a child is more
susceptible to such illnesses as colds and sore throats, Repeated infections
of the middle ear are tha most common causes of acquired hearing losses in
children and cleft palate children as a group are much more likely to have
hearing losses. The voice of the cleft palate child has little penetrating
quality and does not carry well with a good deal of nasality in almost every
word. The combination of nasal voice quality and distorted speech pattern
can usually be recognized whether it be relatively intelligible or alwmost
impossible to understand.

One element in the broad plan of manapement of clefc palate is suxgical
rapalr of the cleft lip at the earliest age, usually two or four weeks of age.
Closure of the palate is usually at four or five years of age.

Another method of closing the defect in the palate involves the use of an

avtificial palate. Such a device Is known as an obturacor znd is constructed
by & prosthodontist,

ORTHOPED IC DISARILITIES

A. Arthritis or other connective tissue disease:

A joint affliction characterized by inflanmation, pain and progressive in-
terference with joint function and other changes varying with type. Two generai
types. (1) one probably of infectious origin (rheumatoid), (2) of non-infeck-
icus origin (hypertrophic) due to metabolic disease due to new growths.

-One form of rheumatoid arthriris affects children. Hyperctrophic arthritis
affects mainly the older age group.

B.., Accidental injury:

Can result in paralysis vhen it damages the brain, spinal cord or nerves.
A temporary suspension or permanent loss of function in a living part, espe-
cially loss of gsensation or voluntary motiom.

C. Poliomyelitis:

Poliomyelitis is an acute infectious disease which may attack persons of all
ages, but is more common in children. It is characterized by permanent damage
to anterior horn cells of the spinal cord with consequent paralysis, atrophy
and deformity in severe cases and negligible or absent motor defects in milder
cases. The use of vaccine protecrion has almost elininaced new cases of polio
in the United States.

D. -Amputatiom:

The removal of any part of the body, but commonly the term is restricted
to mean surgical removal of a part or an entire limb, either upper or lower
extremity. The reasons for surgical amputation in general are injury, infectic.
tumor, diabetes or insufficient blood supply. Occasionally surgical amputation
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is performed on nonfunccioning or deformed limbs. Persoms bornm without a
limb are said teo have congenital amputation. Prosthetic devices, individually
fitted, are used in upper and lower extremities.

E. Birth defects, Orthopedic:

1. Osteogensis Imperfecta.

A congenital abnormality resulting in the failure of bone to produce
a normal cortex and resulting in markedly increased fragility of
bone and frequent fractures with minor trauma.

2. Seoliosis
A curvature of the spine. There are two cypes.

(1) the idicpathic, or unknown cause - the most common type
¢ccuring more frequently in girls than boys and usually appearing
at eleven or twelve years of age, preogressing in varying degrees
of curvature uncil bone growth lessens at thirteen to fourteen

in girls, fourteen to sixrteen in boys, (2) the second type is
acquired due to muscle weakness and imbalance.

3. Legg-Perches:

4 condition thought to be due to loss of blood supply to a
growth center, the etiology is unknown. Thig generic form
affects the hip requiring immobilizacion and con-weight bearing
for periods of two or three years or until replacemeat of the
affected bone takes place by normal replacement. There axe
approximately 75 different doctors' names associated with chis
condition depending on the site of the body involved, the
common one being the knee.

4. Osteomyelitis;:
Infection of bone marrow, or of the bone and marrow. Pain
over affected parts, fever, sweats, leukoeytosis, over-lying
nuscles usvally rigid, skin inflamed, pain or pressure over

affected part. Suppuration may occur. N

NEUROCLOGICAL, NEUROMUSCULAR AND LEARNING DISORDERS

A. Cerebral Palsy:

Cerebral means related to the brain and the workd "palsy" implies a
lack of mugcle control, Cerebral palsy then, is a complex disabilicy
resulting from damage to the human brain before, during, or after birth.
There are many sub-classificatlons of cerebral palsy and various
etiological factors.

¥any persons with cerebral palsy are of normal and above normal
intelligence and are capable of leading useful and relatively independeac
lives. .

The nature and extent of cthe disability depends on the location and
extent of damage within the brain. There are five majar types of cerebral
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palsy: spastic, athetoid, ataxic tremor and rigidity. Seldom does a
cerebral palsy child have a "pure" type; the pattern inm a ¢hild is more
generally a ccmbination of the various types. The muscles of a perscn
having athetoid cerebral palsy are normal but these muscles have impaired
control and move involuntarily. 1In the spastic type of cerebral palsy
the muscles tend to contract when they are put under cension and there
i3 a hyperirritability of the muscles £o excessive stimull. Movements

are often stiff, jerky and uncertain, relaxation Is difficult. Primary
ineocordination characterizes ataxic cerebral palsy which is marked by
disturbance of balance, coordinarion and equilibrium.

A further classificacion indicates the location of the muscle involvement:
Monoplegia - one extremity
Hemipleglia ~ one side of body
Tetraplegia - three extramitiés
Quadraplegia - all four extremities
Paraplegia - both lowver extremities

Muscles of the neck and swallowing may be alsc involved as may the vocal
chords.

Because we have not learned how to restore damaged nerve cells, we do not
yet have acure for cerebral palsy. Treatment of a cerebral palsied child is
essentially a matter of training the child (1) to develop voluntary control
of muscles, (2) to make the most of the c¢hild's abilities and potentialities
physically, mentally, emctionally and socially.

B. Minimal Brain Dysfunction:

The term minimal brain dysfunction refers to children of near average,
average, or above average general intelligence with certain learning and/for
behavioral disabilities ranging from mild to severe, which are asgociated
with deviations of Ffunctions of the central nervous system. These deviations
may manifest themselves by varicus combinations of impairment in perception,
conceptualization, language, memory and control of attention, impulse or
motor function,

These aberrations may arise from genetic variatiom, bilochemical
irregularities, perinatal brain insults, or acher illmesses or injuries
sustained during the years which are critical for the development and
maturation of the ceatral nervous system, or from other unknown organic
causes,

Children with deviations of learning and behavior due to minimal brain
dysfunction require medical and health-related services which are conveniencly
accessible, comprehensive, and concinuing. The diversity of problems among
these children emphasizes the need for highly individualized considerations.
Different kinds of services are paramount at different ages and for different
children. During the school years, a variety of learning disabilities, is
the most prominent manifestation of this condition.
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C. Mental Retardationm:

Mental rerardation rafers to sub-average intellectual functioning which
origipates during the developmental period and is associated with jmpairgent
of adaptive behavior.

Mental retardation may be caused by defeccs in the developing embryo,
by deprivation in early childhood, by disease of the nervous system, by
toxins and poison, or by brain injury early in life. It is also thought
co be associated with prematurity.

Adaptive behavior classifications for the retarded are rated on the
following basis:

Mild: Development slow. Children capable of being educated "educable”
within limits. Adults, with training, can work in competitive employment.

Moderate: $§low in their davelopment, but able to learn to care for
themselves,

Severe: Motor development, speech and language are retarded. Kot
completely dependent.

Profound: Need constant care or supervision for survival.

D. Cerebral Vascular Accident (Stroke):

The term used to describe the combination. of signs and symptoms produced
by damage to .a protion of the brain as a result of or in conjunction with at
least one of the following four events:

1. A blood clot forms within a blood vessel of the brain. This is the
. most commen cause of serokes.

2. A blood clot lodges in an artery supplying brain tissue after
originating+in another portion of the body (usually a damaged heart) and
traveling to the brain. This is known as an embolism. Both types of
clotting reduce or stop the flow of blood to brain cells. During the early
stages of apoplexy from ‘these two causes the illness may be further
complicated by the ocozing of blood and £luid into the surrounding areas.

3. Intermitten insufficiency of specific arteries results temporarily
due to spasm of the arteries or sludging of the blood as it passes through
seguents of the vessals narrowed by arceriosclerosis. (Thickening of the
vessel walls).

4. Eemorrhage occurs after an artery ruptures usually as a result of
a weakening of the arterial wall due teo arteriosclerosis often in the
presence of high bleod pressure or due to a thinning of che wall with
bulging, vhich may be congenital or develop later in life. The initial
onset of a stroke may be massive in its effects producing widespread
paralysis, inability to speak, coma or death within a short time.

E. Epilepsy

The word epilepsy is derived from the Greek word meéning seizure. The
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selzures themselves are not a disease, bucr are sydiptoms of other disorders.
They may result from any of a variety of disorders affecting the body or the
brain. The most common types of epilepsy are: Petit Mal, Grand Mal,
Psychomotor Attack and Jacksonian Seizures. -

Petit mal seizures, temporary blackouts or loss of consclousness, are
fram five to thirty seconds in duration, are over quickly and require no
aid,

In grand mal seizuras, the person loses consciousness and often jerk-
ing occurs {n the limbs. \

Jacksonian seizures resemble the grand mal. They begin with a twitching
of an arm, a leg or side of the face and gradually spread %o include the
larger portion of the body. The person may or may not lose consciousness
during the attack.

Effective treatment is available for most forms of epilepsy.

F. Muscular Dystrophy:

tluscular Dystrophy is a chronic, non-contagious, progressive, heredicary
disease manifested by wealness and wasting of the voluntary muscles with
eventual involvement of the entire muscle system. Ikts cause is unknown and
there is no knowm cure. Muscle deterioration progresses until the patient
is completely helpless, Muscular Dystropiy is mainly a disease of childhood
and early adult life.

The symptoms are; constant falling, difficulty iIn ascending stalrs, a
peculiar side-to-side waddling gait, great difficulty in rising from a lying
position, or to a standing position. Increase in the size of the affected
muscles, particularly in the calf. There is no pain.

G. Multiple Sclerosis:

Multiple sclerosis is one of the major disorders affecting the central
nervous system. 1ts cause is unknown, and there is no known cure nor fully
effective treatment, It affects adults almost exclusively.

Multiple sclerosis is not contagious nor is it a mental disease. It is
"multiple" in the sense that it produces multiple changes or lesions on the
brain and spinal eord, which results in multiple effects in the body. Or,
more often, multiple sclerosis attacks one area of the nervous system, and
later, afrer a pexiod of improvement, the same area again or a different
place. It Ls "sclerotic” because it leaves scars at the points where
demyelination, the loss of the protective covering of the nerves, takes
palce,

The characteristics of multiple sclerosis may include shaking or tremor,
extreme weakness and progressive paralysis. Other symptoms are poor coordina-
tion in wallking, shimmering movements of the eyeball and double vision.

H. Birth Defect, Neurological:

Hydrocephalus:

The enlargement of the head of a child due to blockage of the flow of
spinal fluid normally through the third ventricle in the brain resulting in



225

-B-

varying degrees of enlargement of the head and frequently relileved by a
shunting operation to relieve this pressure. When this condition occurs
in the adult after the sucture lines of the skull have closed, atrophy
(wasting away) of the brain irself oeccurs due to pressure with no enlarge-
ment of the head.

Friedreich's Ataxia

Rare familial disease occurring in children, especially girls. Ataxia
is motor incoordination manifest during a purposive movement by frregularity
and lack of precision.

Spina Bifida:

& caongenital defect in the development of the spine. Thers may occur
a g8p in the posterior vertebral wall through which there is a protusion
ef the spinal membranes or cord, or both. The defect may occur in any
part of the spine but more frequently, the site of involvement is the
lumbo-sacral region, the lower portion of the spine.

As a resulet, all motor and semsory merve cells (neuroms) below the level
of the defect are involved and there may be complete or partial paralysis
of the lower extremities and loss of sensation. Loss of bowel and bladder
control may alse be associated with this condition, Complication contractures
may also occur.

SOCTAL AND PSYCHOLOGICAL DISORDERS

A. Emotional or Psychological Disorder:

Emotional disturbance consists of complex learned behavioral patterns,
the origins of which are to be found in unfortunacte emotional conditioning
during the first few years of life in social interaction with sipgnificant
adults, usually the parents, This disturbance can also be attributed to
acquired defects in social interactions and social participation, Social-
cultural conditions which influence the stability and strength of the
social world of the infant and child have profound effects on the rate
and kind of subsequent emotional disorder.

B, Personal, Family or Social Problem:

'

In accordance with the newer concepts-of mental hygiene, persons con-
cerned with the handicapped have been placing increasing emphasis during
the past few years on the emptional and social problems faced by physically
handicapped children and adults.

The physically handicapped person, being.a member of a minority group
and subject to the .same ecopomic and Sccial pressures as other minority
groups, is likely to develop the same emotional outlook as those who are
discriminated sgainst because of age, sex, religion and race.

Most physically handicapped persoms are not so much concernmed with the
social and psychological forces that produce the attitudes, values and
concepts z2s with how they as individuals can cope with them.

It is important, however, to recognize that attitudes toward the handi-
capped persan range £rom eomplete :ejec:xon of the individual, both by
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soclety and himself, to zealous over-procection by his family and frieads.
Physical defect has & unique, personal and often deep unconscious significance
for the disabled person., It also has social significance, since physique is
one of the grounds upon which class and caste distinctions are made.

HEART QR _GIRCULATORY DISORDER

A. Cardiac Conditions:

Most heart diseases are the result of defects and malfunctions of
other organs or systems which indirectly affect the structure and funcrion
of the heart &issue. There may be as many as twenty varying causes of
heart disease and those which ave most prevalent in youth, include:
congenital heart defects and rheumatic heart disease resulting from
Rheumatic Fever. Rheumatic Fever attacks the connective tissue and joints
of the body. It may cause inflammation of the muscles, valves, inner and
cuter lining of the heart., The exact cause of Rheumatic Fever 1s not
understood but it is usually preceded by a breakdown of red corpuscles
(hemolytic streptococcus infection). As a result of the inflammation, scars
often form on one or more of the valves of the heart and enlargement of the
heart as well as changes in the heart muscles may cccur. Some of the most
disabling effects of rheumatic heart disease occur in adult life.

Heart and blood vessel diseases cause almost half the deaths in the
45-64 age group. Coromary artery disease occurs more often and at am
earlier age in men than in women.

The Easter Seal Society for Crippled Children and Adults of Pennsylvania
interprets "HANDICAPPED™ as follows: "MA person may be congsidered handicapped
vho has some physical, social, psychological or other condition which
interferes with his ability to function adequately in educational, social
and vocational sectings appropriate to the person’'s age. In this sense,
any failure to thrive or to achieve expected developmencal milestones should
be regarded as indicative of a handicapping condition."

Through the. Pennsylvania Easter Seal Society and its local affiliaced
Easter Seal Societies, the following services are provided to the handicapped
in Pennsylvania. (See your local Easter Seal Society for programs offered
in your area.) .

. MEDICAL RECREATIONAL SERVICES

SOCTAL SERVICES

Medical Case Work
Home Servicd and Nursing
Family Service

Day Camp
Rasjdent Camperships
Swimming Program

Orthopedic Consultation
Pediatric Consultation
Physical Medicine

Consultation Teenage Sccial Club
Ophthalmology : Arts and Crafts Group
Neurology PSYCHOLOGICAL Adult Social Group
Audiology SERVIGES Adult Camperships
Speech Pathology Recreational Services
Dental Services Testing for Homebound Patients
Physical Therapy Counseling Girl, Boy Scout Troops

Occupational Therapy Iategration of Handi-

Special

Clefr Palate Clirie
Anei-Convulsive Clinic
Speech Screening Clinic

capped iate Normal
Recreation Activities
Quecings - Entertaipment



EDUCATIONAL SERVICES

Pre~School
Elementary
Developmental Classes

Revised 1976
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VOCATTONAL SERVICES
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SPECIAL PROJECTS

Pre-Vocational
Training

Guidance and Testing

Training

Placement

Sheltered Employment

Homebound Instruction
and Employment

Equipment Loan Pocl
Home Programs

Transportation
Brace - Appliance
Fund

Mobile Units - Rural
Areag

Referral Service
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STAFF POSITIONS AVAILABLE

POSITION AGE RANGE | EDUCATION EXPERIENCE GENERAL DUTIES
Camyp ar
Program Coerdinator 2104 years Recreacion Cofnglemi;hazgu ?EC;;“E.' Frogeam.
Mala or Female 23 and up College Leadership aarisring Lirector in Adunisaanen
2ta 4 yean Previous "
Inserucring an Camplete charge of swim paol ¢p-
Aquacie Directer W.5.1. Guardi 3 im classcs
Mala or Fernale 21 and up Certify Rxpe. i eracion and swim
Leadership in Compleee charge of boys' dormi-
Boys' Direcrer 1 to 2 years Camping or tory, male caunselores, aad carpers.
Male 21 andup College Related Field Assists program coordinacor.
Leadership in Compleza charge of girls' doemitory,
Girls” Director 1 to 2 years Camping ec fernale counseiors, and camptrs As
Female 21 aad up College Related Field sists program coardinacor
T‘m(‘:‘:fu Complete charge of Craft Building,
Craft Spocialist 1o 2 years Reia}:‘ and incerrelading craits with other
Male or Female 21 and up College Exp progr
Camp
Physical Experisnce Complece charge of P.T. Depe.
Therapisc 21 and up R.ET. Desirabie
' Familiar with
Basic Nursing Camping Complete charye of Inflmary opera:
Camp Nurscs Flexibls Educadon Desirable Bonm, and camp aac salecy
Teaching i
in cmpg s::::; Complete charge of namre study
Nacoure Specialise lwlyan ot Relace building. Assises program coordina-
19and up Coilege Experisncs e
Previona Camper Fedponsible for assigned group of
General Counselor ito 2yeans ar R jon pery, plus assigned recreation ac-
Mals and Feenale 19 and up College Experiznze tivices
Flexibls o 2 Years . :
Generally I ta 2 years Office Wark Typing, shorchand, Eling and recep-
Secretary geer 21 Cailege Desigable HORAE 4 camp attce.
Familiar with ,
Minimum Lauadey Lauader clothes for campers -
Laundress 16 and up 11th Geade Procedure fawels, exc
Familias with care
& Maine. ot Equip, Minor Maine Pick up Supplies -
Chayffer & High Scheal Safe Driver Chauifer Campers, ¢tc.
Majncenance 21 and up Dip. Degirable
Familiar with ] - ]
Flaxibla Proper Procedure Cleaning, dusting, mopping, es. of
Aldey Generally Schaal of Buiiding camp buildings. Duries divided be-
Femnale 2 hired Grad, Destrable Cleaning tween rwo
Summary of
Iocerview
Ref, Rec'd 1.
Rei, Rec’d 2.
Ref, Rec'd 3.
Interviow
Seheduled

Preference in working with campets:
Wheelchair O
Ambulscory O
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APPENDIX B

DADDY ALLEN CAMP OBJECTIVES



The Easter Seal Socliety for Crippled Children and Adults of Pennsylvania

P.0. Box 497 Fulling Mill Read, R D. 1, Middletown, Penna.

17057

Phone (717) 939-7801

DADOY ALLEN QUTLINE

SPECIFIC OBJECTIVES FOR CAMPER DEVELOPMENT AND THEIR IMPLEMENTATION

Objective £1:

Camper practices good health and safety habits.,

Experlence Methods
A, Instruction and assistance A, Individual instruction is given by
with activitles of daily living counselor to camper on good drooming,
on an individual level tooth care, halr cuts, najl care,
-sleeping units bathing, etc.
=-dining hall Campers are éncouraged to accompllsh
the basic skills with counselor
assistance }f necessary.
Campers practice good health and safety
measures as outlined by counselors;
wear good shoes, check or be checked
daily for skin abrasions, ete,
B, Individual participation in B. Campers are encouraged to fully

the camp meal programs

-consumption of three nut-
ritious meals

-gvernight camping
-speclal events

C. Small group instructional c.
methods in -- .
-marning activities
=-special events
evening activities
D. Individual caontact with the D,
nurse
=infirmary
meals
=bedt Ime

Objective #2:

A, Planned ecological activitles A,
-mature study
~special events
~farest ranger

participate in the meals,

Counselors provide encouragement and
sat an example by eating a "little bit
of everything',

Group discussions around the table

are held to teach campers the value of
food and table manners.

Camper units prepare a meny for over=-
night camping or special events with
counselor supervision,

Activity Teaders instruct campers in
all safety measures and health reguia-
tions. Campers review these pro=
cedures on a daily basis.

Campers suggest new safety regulaticns.
Campers and counselors taught how to
check the skin for breakdowns daily,
Campers report bowel movements to

the counselar,

Campers are given all prescribed
medications and flrst alde treatment,

Campers gain an appreciation of the out-of-doors,

Nature study leader provides
Instruction about the zcological and
botanical environment in the group
tevel. Group discusslon and projects
are developed by campers concerning
the environment; gradens, animal
shelters, and weather station,
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Camp Objectives (cent'd)

B. Field trips 8.

C. Llessons about nature using the C.
5 senses,

Objective #3:

A. Basic Instruction in various A,
camp activities,
-adapted sports
~handicapped swimming skills
-basic camp cooking skills
-arts and crafts projects

B. Ipstruction in advanced skills B,
Arts and Crafts
Swimming
Camp Cooking
Recreational Sports

Objective #h:
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Campers help to plan and implement
fleld trips to park reserves. Small
group discussions following the trips
emphasis placed on the krowledge galned
and its relationship to the environment;
food we eat, paper we use,

Gathering samples of nature and
identIfying with one or more of the
senses, Discussing the smell, feel,
taste, sound, and the sight of

obJects and relate to other [tems

Camper Tearns basic camping skills

Campers are taught baslc skills during
the camp activity program,

Campers select prajects and activities.
Campers progress at their own rate,
Campers are observed and given an
opportunity to learn skills which are
challenging,

Campers select 2 activity areas.
Skills are reviewed by the counselors.
Skills are practiced {n small groups
or individually,

Camper develops leadership, self-relijance, independence, initiative,

responsibility, and interdependence,

A, Camper planning and partici- A.
pation openlng and closing
ceremony

sleep unit song and name
camp council

newspaper
operation of canteen

B, Activities of Dally Living B.

C. Blessings C.

Sang Leading

D. All camp programs . Db
morning activities
recreatfonal swimming
evening programs
program units
open nights
clean up

Campers participate in a unlt flag
ralsing, Camp committees, select rep-
resentatives, make up a name and song
for their unit, and song preparation
and presentation at meals,

Counselors encourage campers to do as
much as possible for themselves.
Campers are taught the blessing and
sangs and are encouraged to lead them.
Campers are encouraged to teach new
blessings and songs,

Campers are presented with decision
making situations.

Campers use their creativity, imagina-
tion, and knowledge to plan uait
programs,

Counselars present the reasons for a
project or activity and create thought
provoking situations., Campers do their
own cabin cleaning and bed making when
possible.



Camp Objectives (cont'd)

Experience

A.

Objective 45:

A.

Objective -

A,

Morning Preparation-Dorm
Bedtime Preparation-Dorm
~dressing

~bathing

-mouth care

=special needs

Structured Programs
-morning activities
~special events

~evenling activitlies

Supervised free time

Individual selection of
activities

All camp activities
-morning activities
-evening activities
-dinfng hall activities

Cabln Life

Camper has fun,

All Camp Activitles

Campers make new friends.

A,
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Observatian and Instruction from the
counselors and nurse,

counselor ~ camper discussion

camper =~ camper discussion

nurse - camper discussion

Counselors encourage campers to work and
play cooperatively, Counselors teach
campers respect for each other.

Campers learn to sociallze with each
other, Campers Informally discuss the days
events, etc,

Opportunities are provided for campers
to interact with other campers from
varied backgrounds at Individual, small
group and large group levels,

Campers are given an opportunity to join

in many activities, meeting many
Rew campers.

Campers are housed with campers from

differing soclio-economic backgrounds

and with differing disabilities.
Campers plan and participate In many activ=
ities warking as a unit.

Camper Individual needs and levels are
observed and evaluated by the staff,
Activities are presented on the camper
level and adapted to their needs,

Every camper partlicipates in some act=
ivity where achlevemznt Is based an
enjoyment.

A verlety of activities are available to
suit all camper needs.

Campers needs and safety are considered
paramount by the staff.
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APPENDIX C

INTRODUCTORY RESEARCH LETTER AND DEMOGRAPHIC PROFILE
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Dear Daddy Allen Staffer, »

The Easter Seal Society of Pennsyivania is concerned with
the effects of its summer residential camping program. A vital
component of our camping program is the staff. Through the efforts
of staff, the goals of:our season are reached.

The research project at Daddy Allen is collecting data based
on the perceptions of staff members as to the effects of the camping
experience. There will be three assessment periods during the
course of the 1980 camping season. Three instruments will be used
to obtain the staff's perceptions of organizational climate, accep-
tance of self, acceptance of others and staff cohesiveness.

At each assessment period, confidentiality of your responses
will be protected by the usage of a coding system. Statistical
treatment of your responses will maintain anonymity.

The results of this investigation will be used in an effort
to strengthen and improve the camping program at Daddy Allen.
Further the instruments utilized in this study provide each staff
member with an opportunity to reflect and interpret the dynamics of
the camping pragram at Daddy Allen.

If at any time you have questions concerning this investigation,
please feel free to inquire. If at any time you desire to withdraw
from the study, your right to do so will be honored. Your willingness
to participate in this study will be indicated by your completion of the
initial assessment instruments.

Thank you for your consideration and assistance in this study.

Sincerely,

efirey Glic
Rasearch Director
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DEMOGRAPHIC DATA

Please fill the blanks with your mother's initials and your date of birth:

mother's initials month day year {numericaliy)
Circle the appropriate: male female

" Check the highest level of education that you have obtained:

___ high school ‘ ___ fourth year college
___ high school graduate ____ BA/BS
__ first year college post-bacculareate
____second year college . MA/Ms
____ third year college ____past-M.S.

Have you worked at Daddy Allen previeusly? ({circle one) yes no

- If yes, how many seasons?

Have you worked at any other Easter Seal Camp previously? {circle one} yes no

- If yes, haw many seasons?

Have you worked at any Non-Easter Seal camps previously? (circle one} yes ne

- If yes, how many seasons?

Have you been a camper at an organized residential camp? {circle one) yes no
- If yes, how many seasons?
Have you ever worked with individuals who have physical disabilities and/or

mental retardation?
{circle one) yes no



236

APPENDIX D

PROFILE OF ORGANIZATIONAL CHARACTERISTICS--FORM SLM



ﬁ%& Rensis Likert Associates, IncC.

Consultants in Organization Diagrosis and Human Resource Development

December 1, 1980

My, Jaffrey Glick
2170 - 2 Patterson
Evgene, Oregon 97443

Dear Mr. Gl1ck:

Permission {s granted to use the Profile of Organizatiomal Characteristics (SLN)
and Profile of Conflict Characteristics as appendiz material in your doctoral
dissertatian, also to reproduce sufficient copies of these guastionnaires fo
meet your academic needs and to fill orders through Umiversity Microfilms.

We trust that the copyright notice is claarly displayed on bath forms (bottam
of first page). If possible the words "Used by permission” should be added %o
the copyright notice.

Sincereiy,

RL/h ensis Likert

630 City Center Buiiding. Ann Acbor. Michigan 48104 (3713) 769-1980
= Ann Arbor + Honoilulu « New Yark = 3an Antanio = 3an Diego -
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Rensis Likert Associates, Inc.

Consuftants in Organization Diagnesis and Human Resource Development

Rensis Likert Associates was founded by Dr. Rensis Likert and his colieagues
upon his retirement as Director of the Institute for Social Research of the University
of Michigan. Dr, Likert, regarded as one of the world’s leading behavioral scientists,
nas received international acclaim for his contributions to human rescurce
development technology and its applications.

Under Dr. Likert's direction, the Institute invested 25 years and over 15
million dollars provided by Industry in research on organizational effectiveness.
The practical application of that research 1o improve organiiational performance
forms the basis of RLA’s professional services. RLA specializes in development and
application of human resource technology —— making the most effective use of
people,

PROFILE OF ORGANIZATIONAL CHARACTERISTICS

The Profile of Organizational Characteristics {(POC) helps organizations
assess their management system by previding a simple means for employees to
briefly describe the system in use in their organization. The POC asks questions
that highlight organizational characteristics in such areas as leadership, motivation,
communication, decision making, goals and control.

For each question you are asked to fill out two responses, one which
describes your organization at the presant time and another which describes how
you would like your organization to operate.

Your answers will be combined with those of the other people in your
arganization. It is important that you answer each question as thoughtfully and
frankly as possible. There are no right or wrong answers,

Survey respondents are guaranteed anonymity. Please do not place your
name anywhere on the profile. :

Copynght: 1378, Ranaiy Likert, Qiswibured by Aensu Likert A i Ine. Mar d in any form
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INSTRUCTIONS

1. Please use a soft lead pencil [No. 2 or softer} and make heavy
black marks that fill the circle completely, Piease do not use ball
point or felt tip pens.

2. This form is designed for automatic processing by a computer,
so erase complately any answer you want to change and make no
stray marks on the gquestionnaire.

3. Before starting, please enter your organization code in these
boxes e e e e e e e e e,
MNext to each box bfacken the circle containing the same number,

YOUR ORGANIZATION CODE
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EORGARRREE

clolelololololelolo]

jololelelolololelofo)

ololelelolololelolo]

lolojelajolololelolo]

S

4. For each question, first blacken the circle on the "N’ line which you feel describas your organization
at the PRESENT TIME (N=NOW). i{, for example. on question 1 you feel that now there is “‘quite a
bit"* of confidence, fill in 5 or 6. Fill in 5 if you think the situation is closer to “‘some’, § if you think

the situation is closer to "'a very great deal.”

5. Then, fill in the circle on the "L line which describes how you would LIKE your organization

tc operate.
-
CARGANIZATIONAL
VARIABLES
LEADERSHIP
Very little Some Quite a bit A very great deal
How much confidence and iIN O @ ® ®
trust is shown in
subordinates? 2t @ & O] ® ® @ ®
Not very frea Somawhat free Quite free Very free
How free do they feal 3N @ @ @ @ ® @ ®
to talk to supariors
about their work? alL O @ @ ® O] @ @ @
Rarely Sometimes Qitan Very fraquently
How often are subordinates’ sN (D @ @ & ® ® @ @®
ideas sought and used
constriictiveiy? 6L M @ & @ O] ® & 0]
-2 - GO TO PAGE 3
i i 1 ¥ | 1151118181481

st e



MOTIVATION

Is predominant use made of
1) fear, 2) threats,

3} punishment. 4} rewards,
5) involvement?

Where is responsibility
felt for achieving
high performance?

How much coaperative
teamwork exists?

COMMUNICATION

What is the usual
direction of infor-
matian flow?

How is downward
communication accepted?

How accurate is upward
communication?

How well do supariors
know problems faced by
subordinates?

BPECISIONS

At what level are
decisions made?

How often are subordinates
involved in decisians
related to their work?

4 and 5, primarily ;—i
1, 2, 3, 4, with Mainly 4, with based en greup-
ogeasionally 4 some 3 some 3 and 5 sat goals
N O ® © @ ® ® @ O]
sl © ® ® ® ® ® o ® 5
Moarly at to0p Tep and middis Fairly widaespread At all lavels
N © @ ® ® ® ® 1G] ®
wL © ® ® ® ®. ® @ ®
Vary little Seme Quite a bit A wvery graat deal
"N O @
1zL O O] ® ® ® @ ®
Down, up,
Downward Mostly downward Down and up and sideways
1BN O @
1L © @ @ @ ® ® ® ®
Qften Usually with A great deal
With distrust with suspigion trust of truse
15N @ ® O] @ @ ®
1L O @ O] O] ©] ® @ ®
Usually Qecasionally Almost always
inaccurate inaccurate Qften accurate accurate
17N © ®
1L © ® ® @ 6] @ ® @
Not waell Somewhat Quite well Very wall
ELEN O]
2ol @ @ @ @ ® ® ® ®
General policy
Palicy at top. a1 top, mora Widaspread
Mostly at wop soma delegation delegation decision making
271N © @ @ ® ® @ ®
21 © @ @ @ G ® @ ®
QOccasionaily Generally
Almost never consulted censulted Fuily invalved
22N @ ® @ @ ®
8L @ ® ® @ @ @ 0 ®
-3 - GO TO PAGE 4
i i 1 § 2 &8 & 1 1 ] i 1 | I

e
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A —

MR

Orders. soma Aftar
GOALS ¢ommants discussion. Generally by
Ordars issued invited by crders group discussion
How is goal setting 25N @ @ & O] ® ® @ ®

[T

usually done?

2s1L Q@ ® ® @ ® ® ® ®

Very littie Same Quita a bit A very great deal
How much do subordinates 27N
strive to achieve the
organization’s goals? 2L @ ® ® @ O] ©® @ @®
Vary Quite Moderately
CONTROCL concentrared cancentrated deiegated at
hEE—— at top at top lower lavels Widely shared
How concentrated are 200 @ @ (©)) @ ®
review and cantrol
functions? 3oL @O @ ® O] ® ® 6] ®
Paolicing, Raward and Reward, soma Group guidance and
punishment punishmaent self-guidance prablem solving
What are cost, produc- 31N @ @ ® @ ® @® €] O]
tivity, and other
control data used for? 2zZL ® @ & @© & @® @ ®

THANK YOU FOR ASSISTING WITH THIS SURVEY.

b el 3
%?a@ Rensis Likert Associates, Inc.

630 City Centar Building Exgcutive Plaza (Suite 502] 444 Camino Dal Rio S. 2. 0, Box 4034
Ann Arbor, M) 48704 1301 West 22nd Streat San Diego, CA 927108 235 Queen Street
Qak Braok, IL 60521 Honolulu, H1I 96813
2 -4-
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APPENDIX E

BERGER QUESTIONNAIRE



UNIVERSITY OF MINNESOTA | Student Counseling Bureau 243

TWIN GITIES 101 Eddy Hall
192 Pillsbury Drive S.E.
Minneapolis, Minnesota 55455

May 21, 1980

Mr., Jeffrey Glick

Department of Recreation
and Park Management

180 Esslinger Hall; HPERDG

University of Oregon

Eugene, Oregon 97403

Dear Mr. Glick:

You have my permission to use the scales I constructed to measure
Expressed Acceptance of Self and Expressed Acceptance of Others in your
dissertation.

Offhand I'm not aware of studies that are similar to yours which use my
scales but just in case there might.be some, I am enclosing a list of

references to studies which have used my scales.

I have enclosed some material which expresses my thinking on the inter-
pretation of the scales.

I would be very happy to learn about the results of your study eventually.

Emanue]l M. Berge
Professor

EMB:1s

Enclosures
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BERGER QUESTIQNNAIRE

This is a study of some of your attitudes, of course there is no right answer for any statement
The best answer is what you feel is true of yourself. You are to respond to each question by
circling the number that best represents you in the following scheme.

1 - Not at all true of myself / 2 - Slightly true of myself / 3 - About halfway true

walt.

of myself
A . Mastly true of mysel f ! h - True of myself
1 I'd like it i | ¢could find someone whe would lell me hew ta solve 1 ? 3 4 5 (1
my persenal problems.,
2 [ don’l question my worth o3 o perion, &ven if 1 think sthars da. 1 2 3 4 5 (2
3 | con be comfartable with ail varieties of peopie—fram the highest
to the lowest, 1 2 3 4 5 {3
4 | can become so absorbed in the work I'm daing that it doesn’t 1 2 3 4 5 (4
bother me not lo have any intimate friends.
- 5 1 don't approve of spending Nme and energy In doing things for 1 2 K} 4 5 (5
othar peaple, | believe in looking to my family and mysslf mare
and letting athers thift far thamsaives.
& Yfhen people say aics things cheut me, 1 find it difficult to believe 1 2 3 4 5 (5
they really mean it | think maybe they're kidding me or just aren't
being sincere.
7 If there is any eriticism or anyons says onylhing cbaut me, 1 just 1 2 3 4 5 (7
can't-take il
8 | don't say much at soclal affairs becouse I'm afraid hal people 1 2 3 5 (8
will criticize me or laugh if | say the wrong thing.
9 | reglize that I'm ast fiving very eﬁudwely but ! fust don't heliave 1 2 3 4 (9
that I'va gat it in me o use my energies in beiter ways.
10 | dan't approve of doing favors for people. If you're oo agreeable 1 2 3 . (10
they'll fake adveatage of you.
11 1 lesk an most of the feslings and impulses | have teward peaple 1 2 3 4 (11
at being quile natural and agzeptable.
12 Something inside me just won't et me be :uluﬁed with any job I've 1 2 3 4 5 (12
dons—if it turns out well, | get a very smug fesling that this is be-
neath me, 1 shoulda't be satisfied wiih this, this isn't a fair lesh
"33 | feel different from other people. I’d like 1o have the feeling of 1 2 3 4 5 (13
security thal comes from knowing I'm rot teo different from others.
14 I'm ofcaid for people that | like fo find out whet I'm really like, for. 1 2 3 4 5 (14
fear they'd be disappeinted in me.
15 | am frequenily bothered by feelings of infariorily. 1 2 3 4 .5 (15
16 Because of ather people, | haven't been able to achieve as much as
| sheuid have. 1 2 3 4 5 (18
17 | am guite shy and self-conscious in social siluotions. 1 2 3 4 5 (17
18 In erder to get along and be liked, | tend !o be whal people expect
ma to e rather than anything else. hen | . 1 2 3 4 5 (18
19 | usually ignare the feelings of athers when I'm a:cnmp isiing 1ome
' imparient end, 1 2 3 4 5 (19
20 | seem to have o rezl inner strength in handling rhmgs I'm on a 1 2 3 4 5 (20
" preity solid foundetion and it maokes me pratty sure of myself.
21 Thera's no sente in compromising. When people have values | dent 1 2 3 4 5 (21
. like, | just don't care lo have much to do with tham.
27 The persan you marry may nst he pe:’led[ but | believs in trying lo 1 2 3 4 5 (22
&! him [or her] to change clong desirabie lines.
23 Igsee ncnt uhleclg.an ta :?eppmg on ather people’s toes a hitle if ir'lf 1 2 3 4 5 (23
! halp get me whot | want in life.
24 °1 {sel self-conscious when I'm with peopla who have a suparier 1 2 3 4 5 (24
pesition fo mina in butiness or ot school.
25 1 iry ko get paople to do what | want them ta do, in ane woy of 1 2 3 4 5 (25
- another. b 5
26 | often tell people what they shauld de when they're having 1 2 3 4 5 (26
traukle in moking o decision. r v B (27
27 | =njoy mysul! most when !'m alone, cwoy from other peeplo 1 2 3 4 5 !
25 | think I'm neurctic or samething, 1 2 3 - 4 5 (28
49 | feal neither abavye nor below the people | meet
30 Somelimes people misunderstand me when | hry lo keep them from 1 2 3 4 [ (29
making mistakes that could have an important effect on thair lives. 3 4 5 (30
31 Very often | don't lry ta be frieadly with people because | think 1 2
thay wan't like me.
32 Theyra are very fevs limes when | compliment paaple for their tolants 1 2 3 4 5 (31
or joks they've done. 1 2 3 4 5 (32
33 | erjoy doing [mle favort for people even il 1 don't know them 1 2 3 4 5 (33
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1 - Not at all true of myself / 2 - Siightly true of myself / 3 - About halfway true of myseltd

34
35

36
37
28

39
40

41

42
43

44

.45
46
a7
48
49

50
51
« 52

54

55
56

53

57
&0
41

62
63 .

4 - Mostly true of myself / 5 - True of myself

| teel that I'm a persen of warth, on an equol plane with athers,
I can't avoid fesling guilly aboui the way | !eel laward certoin
people in my life. .

| prefer 1o be alone rather than have clote fner\dllups with any
of the peaple around me.

I'm nat aireid of meeting new people. | feel rhur I'm a warthwhile
parson and there's no reasen why they should duhic me.

I sort of only haif-believe in myself.

| seldom worry about ‘cther peogple. I'm renlly pretty se]l—cenfa:ed
I'm very sensitive. People soy things and | hove o tendency to think
they're criticizing me or¢ insulling me in some ‘way and later when |
think of it, they may nat have meaat anything like that ot il

"1 think | have certain akilifes and other people say so toe, But-l

wander if I'm net giving them an impostance way beyond what they
deterve,

| {fecl confident 1hat | ¢en da !umelhmg ubuul the prublems lhal may
arite in the fulure.

1 believe that people should get credit for 1he|f accompluhmonu,
but | very seldom come acrass work that de:emu praise. o
When someane asks for advice about some’ persanal prablem, lm
mast fikely to say, “it's up to you lo decide,’ rather Ihcn tell him
what he should da.

| guess | put on < shaw lo m\prnu peogle. | Eno\v I'm net the person
1 pretend to ba,

| feal thot far Ihe most part one has lo thr his way through life.
That means that peaple who stend in the way will be hurt.

1 con't help feeling superior [ur inferior) to most of lhe peaple 1
know,

| do nal werry ar ccndemn mysalf if other pesple poss judgment
cgainit me.

| don't hesiiale to urga penple o hvu b'f Ihu same high et " of
values which | have for myseif.

I can be fiendly with pecple who do things whu:h | consider wrong.”

[ don't feal very normal, but | wanl to feel normal.

When I'm in a group | ysuolly don'l say much far fear of saying the
wrang thing, =

| hove a tendency o sidestep my prablems,

If pegple are weak and ineficient |I'm inclined to lake advanlage of
them, | believe you must he sizang to achieve your gaals.

I'm eatily irritated by people who argue with me, ¢ -

When |I'm dealing with younger persans, I expecr them to do what |
tell them.

l don'l see much point te daing things for cthers unless they coa da

"'yau some good Icter an.

Even when pzople do thiek weil of-me, 1 feel - “sart of guilty because -

I %ngw 1 must be faoling them~—that if | were really to be myself,
Hiey wouidn't think well of me.

| feel that I'm oA the came level as ather pecple and that- helps to
esteblish good reletions with them,

If someans | knaw is having difficulty im warking things out for him-
salf, | like to tell him what to do.

| feel that people are apt to recct diffcrently to me than they would

. normally teact o other people.

I live loa mich by other pecpie't standards.

When | have 'o address a group, | get selfeconsciaus and have
, difficulty saying things well, \

"1t 1 didn"l always have such.hard luck, I'd aecamplish much more
then | hare.

e b e
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APPENDIX F

PROFILE OF CONFLICT CHARACTERISTICS
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. PROFILE OF CONFLICT CHARACTERISTICS

This questicanaire is designed to describe the nature and extent of confllct within and between
organizations or groups. These may be industries, firms, schools, hespitals, voluntary
associatiens, or any other kind of organizatica.

In completing the questioecnaire, it is important that you answer each question as thoughtfully
and frankly as possibla. This is oot a test; there are no right or wrong answers. The important
thiog is that you answer each question the way you see things.

The responses will be summarized in statistical form so that individuals cangot be ldentified,
To easure complete aonfidentiality, please do not write your name aaywhere on the questionnaire,

Instructions

Please lodicate your answer tc 2ach queation by f1lling in the circle uader the cheice that <m your
azpar<ience most nearly characterizes, at the preseat time, the aspect of the particular conflicr
that you are describing. For examplea, suppose that the question were:

Rarely

® 6

How often do the opposing
parties cooperata?

Scmetimes

®

If you think that they cooperate often, you would 2411 in

frequeacy of coaperation is closer To “someti
is glaser to “very great," you would £i1ll 1m

?fi.“ you woul

Often Yery often

® 6 0

or (;) If you thigk thar the
£111 7 (3) . 1If you think that it

1. How much does each
opposing party try to
undersctand the polnts of
view, needs, objectives,
aad preferred solutiom
of the others?

@ 6

2. How much does each party
seek to use joint pro-
blemn solving %o develaop
ianovative solutions
satisfactory to both
parties?

Very little

3. How open, candid, nreod
unguarded is the com-
muynication and
interaction hetween the

Extremely
guarded

Very 1little

@ &

Some

Some

® 6

Quite guarded

- ® 6

A very
great deal

@

Quite a bit

A very
great deal

@

Quite 2 bit

® 6

Sonewhat Cpen, unguarded,
candid and candid

® ® 0

Sometimes try

o & 6o 6

opposiog parties?

4. To what extent do the

to decelve, some- Consistently
caniltgcang gar:ias Parties try Parties often times try to try to inform
sea lecelva or bard to deceive  try to deceive inform correctly correctly

to inform the other

correctly?

® @

5. How many open channals Practically

of communication are
there for the flow of
information and
influence betwsen
opposinog partles?

through top

6. How effective are the
channels for the flow
of ilateraction and
influence betweed (:)
opposing parties?

Highly
ineffective

gone, if acy,

leaders only

® @

@ @

Relatively
few, largely
through
leaders

® o

Stoderately
ineffective

of the leaders

® 6 o

Great many, lavelv-
ing wvirtually all
leaders and many
and some rank ragk and file through
and file appropriate lLinking

® © o

Highly
gffective

Several, in-
voiviong many

Maoderately
effective

®@ ®& o o 6 0

Coping with conflict {3 digeusged in JEW JAYS OF HANAGIIG COAFLICT, Rengiz Likert and
Jang Gibaon Likerz, HeGraw-dill Jook Companp, 1376, chepters 3-18 and 18§,

F Copyright @ 1971, Rev. 18974 by Rensis Likert aand Jane Gibson Likert. Distributed by
Repsis hLikeT¥t assoclates, Inc., 630 City Center Bullding, Ana Arbor, Mlchigao 48108.

All rights reserved., Mo reproduction authorized.



10.

11.

12.

13,

“To what extent zre

efforts made to bulld
or restrict chanoels
ol communication,

- iateraction, and

influence between
oppoesing parties?

To what axtent are
incovative, mutually
acceptable sclutions
being sought, or Ais
each party striviang
to impose the solu-
tion it now prefers
oo the other?

How much’'does each
party strive to
discover and state
explicitly che
integrating goals
ard common iaterests
thar they share?

How well can each
cpposing party state
frealy and clearly
and with undder-
standing the points
of view, needs,
abjectives, and
praferved solution
of the others?

Extensive
efforts to
restriet

except through

top leadars

o 6

Zach striving

hard to impose

own saolution
on ather

© &

Very little

® 6

Poorly

To what extent does each

opposing party strive

to gain power over the

other party or seek
mutually satisfactory
solution with the *
other party?

Fhat methods of
resolving copflicts
are used?

To what exteat do the
parties use a third
party to help them”
tind a mutually
acceptable solution?

When sclutions are
reached, how well do
the opposing parties
accept and implemeat
them?

Lo the solutlons
reached result in
favorable cooperative
attitudes on part of
opposing parties or
in continued or
ipereased hostility?

Strivea very
hard for
power qQver
othars

® 6

Suppression

®

Very little

@

dirong covert
resistance
except hy
victor

®@ &

Iacreased
hoscility

® @

Some efforts
to restrict;

Little interest

in buflding

Some efforts
to build,
especially

top levels of

organizaticon(s)

248

Extensive
efforts to build
at all levels of
organization(s)

® & 66 e 0

Primary focus cn

imposing own
solution; some
consideration
of altermate
solutions

® 6

Some

® 6

Yoderately

@ well @

Strives prima-
rily for power
over others

® o

Some suppressica,

some win-lose
confrontazion

®@

Little

Some overt
acceptance;
appreciable
covart resist-
ance except
by victor

® 6

Continued
tostility: few
favorable
cooparactiva
actitudes

® @

Initially
prefers own,
but willingly

eonsiders alter-

nate solutiocos

® 6

Quite a bit

® 6

Quite

@ wall @

Seeks some
outually
satisfaccory
solutioas but
still strives
for power
over eothers

® 0

Negotiation,
bargalning,
and coaopromise

® 6

Considerable

®

Overt accept-
aace: some
covert resist-
ance except
by victor

® 6

Relacively
favorable,
cooperative
attitudes om
part of some;
lingering
kostility on
part of others

® 6

Earnestly
seeks innova-
tive solutico

acceptable to
all parties

@

A very
great deal

O]

Vary well

@

Seeks mutually
satisfactory
solutions
throughk
Jaiat efforts
with otherg

@

Creative problem
solving usicg
consansus

0)

Very grsat

@

Overt and
covert accept-—
ance; full
implementation
sQught

@

Favorable,
coogerative
atticudes
prevall
generally

@
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APPENDIX G

MATERIALS GIVEN TO STAFF MEMBERS PRIOR TO CAMP
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Fulling Mill Raad « R.D. 81, Middletown, Panna, 17057 » {717}938-7801
Raply 15 7.0, Box 497

WILLIAM E GRAFFIUS CAMP DADDY ALIEN
Executive Director R. D. #1

White Haven, Pennsylvania 18661

Dear Staff Member:

Welcome to Camp Daddy Allen! We feel confident that with your help, this
will be a most successful camping season. The following may help to
answer some of your questions relative to the opening of camp, and we
are enclosing additional material which should prove helpful.

All staff members are due in camp on Tuesday, June 17, 1280, by 3:00 p.m.
Campers are scheduled to arrive on Sunday, June 22. Counselors leave on
Friday, August 15th, unless otherwiss designated by coatract.

The camp telephone exchange is White Haven (717). Any calls to you should
be made person-to-person. The camp malling address is shown above. If you
ceme by bus, your destination is Hazleton or Wilkes-Barre, Let us know when
your bus will arrive and we will meet you. Will you send me a card at least
ten (10} days before camp apening, telling me how and what ctime you will
arrive? If you wish co keep your car in the parking lot during the season,
evidence of financial responsibility must be shown and insurance coverage
must be $10/20,000. Liability and %$5,000. property damage. All time off
will be between sessions. Staff is encouraged to leave camp. The camp
cannot furnish transpertation.

All staff members are required to bring a doctor's certificate. Please
do not forget to bring it with you to camp.

Mr. Jeffrey Glick will be the director of Camp Daddy Allen. The camp
telephone number is 717-443-9509.

Please get in touech with us for any other informarion you desire. Wrice
us at P. 0. Box 497, Fulling Mill Road, Middletown, Pennsylvania 17057,
telephone 717-939-7801.

Yours for good camping,

eanne u. reeley
Director of Recreation and Camping

JEF /ml

Enc: What to Bring to Camp
Direcrional Map
Doctor's Certificata

Altiiared with the Natianad Easter Seal Saciely for Crippled Chitdren and Adults
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THE EASTER SEAL SOCIETY FOR CRIPPLED CHILDREN AND ADULTS OF PENNSYLVANTA
P.0. Box 497, Fulling Mill Road, Middletown, Pennsylvania 17057

WHAT TO BRING TO CaMP {(Staff Members)

The following are essential things to bring:

1.

T.
8.

9.

Ordinary camp clothing and sturdy shoes. One pair of white shorts or slacks.
Shorts, slacks, Jeans, "T" shirt or other sport shirts. Socks are desirable
since handicapped people wear orthopedic shoes and braces, Staff shouid

set an example.

Washing mackine is available at certain hours.
We have a limited supply of “I" shirts to sell to staff members.

Cold weather and rainy weather clothing. Boots and overshoes, ralncoat
or poacho. "

Extra blankets, if you need more than two (you will), and a pillow,
if you use one. Two blankets, pillow cases, towels, sheets, wash
cloths, ete., are furnished by the camp. Sleeping bags are also
useful.

Flashiight - don't forget thisl--bring a feirly large one — THERE 15

N0 ELECTRICITY IN THE UNITS AT CAMPS DADDY ALLEN AND EASTER SEAL! Camps
Lend-A~Hand and Harmony Hall have electricity, but you'll still need a
flashlight.

Bathing suit.

Bring along your musical instruments, books, cameras, or other hobby
material, old records for dences (keeping in mind thet there is no
electricity in the units at CDA and CES). Plesse don't bring expensive

- radios, tepe recorders, etc. -

0ld smeskers for swimming along with regular sneakers.

-~

Some kind of dressier clothes for "final banquet." (Fach camper session
has a final party and staff usually dresses up).

We have a2 small) canteen where stamps and flashlight batteries, etc, are sold.

Most of all, bring yourself full of ideas and enthusiasm for a good season!
We have a high goal to live up to —— this season can be our bestl



“HAT WILL YOU GET GUT OF BEING A CAMP COUNSELOR?

You must give to get. Though you are awvare by now that camp

zounseling 1s not a vacation, it can be an extremely happy
ana worthwhlle experience. Your rewards in personal
satisfection will be hipgh. When the people in your charge
say they have had a wonderful time, you will say "I've had
a wonderful tine, too". .

1. You will find new interests, new friends, new skills.

2. You will pain increased ability to work with people.
Ffor those planning a teaching or social career, this
is invaluable,

t, You will have opportunity to put theery into practice
and to develop group work techniques,

4. You will earn a small salary, (Resldent comps also pay

full maintenance).
5. You will spend a summer out of doors -— excellent for

your health.
¢. You will have fum -~ you're bound to.

WIZRE WILL T LIVE?
In 8 2abin or a farmhouse . . . depending on the camp.
HOW LONG DOES THE JOD LAST?

About eipght and one half weeks. Being hired for the
next season depends on doing a good Job thls summer,

HIRING COITRACT

If you are hired, you will be given a contract for the
summer . . . you are morally obligated to honor this
cantract,

0¥ DO I GET A JOB AS A CAMP CQUISELOR?

Apply in person or write for an application to:

The Easter Seal Society for Crippled Children and
Adults of Pennsylvania

P. 0. Hox 497, Fulling Mill Road, Middletewn, PA 17057

dHAT IS A
CAMP COUNSELOR
AT AN

EASTER S7AL CAMP?

CAMP DADDY ALLEN

Hickory Run State rark

R. D. #1

White Haven, Pensylvania 18661

CAMP EASTER SEAT,

Laurel Hill State Park

R. D, #4

Somerset, Pennsylvania 15501

CAMP HARMONIY HALL
1500 Fulling Mill Road
Middletown, Pennsylvania 17057

CAMP LEND-A-HAD
R, D. #2
Conneaut Loke, Pennsyania 16316

The Easter Seal Society for Crippled Children
and Adults of Pennsylvania

P, O, Box 497, Fulling Mill Road

Middletown, Pennsylvania 17057
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JHAT IS A CAfP COUNSELOR?T

WHAT EXPERIENCE AHD TRAIWING ARE REGUIRED TO QUALIFY?

A camp counselor is someone who leads cempers in recreational 3,
activities at a vecation camp, in a counlry seiting.

1S THIS ALL THAT IS EXPECTED OF A CAMP COUNSELOR? 2.

By no means.

It is only part of his duties. i
!
L)

WHAT, TIIEN, IS EXPECTED? 3.
In a RESIDENT CAMP, he will be on the Job every waking hour

of the day, and on eall at any hour of the night. If you k,
are hired ma a full-fledged counselor -- even Lhough this

may be your first experience as one —- the following is

what you will be expected to do: 5.

1. ULive, work, play, eat and 2., Supervise a group of
sleep with cempers 2l hours anywhere from 3 to 5
8 day., Time ¢ff at the end campers, seeing that 1.
of every session. they make their beds,
keep the place neat 2
. and clean, write and '
meil letters hone. 3
3. llake friends with your L. Look after their safety,
group; lead them; help persenal hygiene; make N
then; comfort them w- sure they eat well and '
so that they integrate get plenty of rest;
vith each other and the report any health 2.
vhole comp. problens at once. i 6
}
5. Participate with your 6. TIf qualified, give
group in camp activities, special instructions 7.
in dranaties, arts and
erafts, and so on. 8

At least one semester of college and enrollment in
college at the time you apply for a job,

Some group participation experience with the Scouts,
the "Y", a community center, school team or club, and
the like.

Training in one or more skills and ability to lead
groups in this aetivity.

Courses leading to teaching or social work degrees
are desirable -- so is teaching experlence.

Experlence as & camper or a Junior counselor is
preferred but not mandatory.

WHAT PERSONALYTY TRAITS ARE CALLED FOR?

A love for veople and the ability to feel
comfortable with them.

A strong sense of responsibility,

The ability to stimulate and encoursne them in
physicel and mental growth and in all phases of
human relations, .

A capacity for hard work and good health.

Ability to make quick decisions in an emergency.

Flexibility, initiative, resourcefulness,
imagination, adaptability and a sense of humor.

Infinite patience end ability to work well with
othera.

A personal enjoyment of camping, outloor life
and community living,

£6¢
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Camps Are Acceedited By The American
Camping
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Camp LenelA-Hand
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Conneaul Lake, Pa.
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AECREDITED
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Local Easter Seal Societies for Crippled Children and Adults participatein
residential camping  programs by sending local people through
camperships.

For Delails Write:

Director of Recreation and Camping

The Faster Seal Society lor Crippled

Childeen and Adults of Pennsylvania

P.O. Box 497 R.D. #1

Tulling Miil Road Middlewewn, Pa, 17057

THE EASTER SEAL SOCIETY (ﬁb@pd%
FOR
CRIPPLED CHILDREN AND ADULTS %ﬂgqa
. OF Seals
PENNSYLVANIA U

R.D.#1 FULLING MILLROCAD MIDDLETOWN, PA. 17057
TELEPHONE 717 93% 7801
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CAMP LEND-A-HAND

Camp Lend-A-Hand, just outside Conneaut Lake, has been planned
to make camping fun and exciting for the person in a wheelchair equally
as well to the disabled who are mare independent. Paved paths lead the
camper to all cabins, dining area, and 1o the recreation facilities.

The colodul, large cabins accommodate eight campers with a
separate room for the counselors so they can be nearby to lend any
assistance that may be needed.

One of the delights ol campers of all ages is the pand wherethe fish
are obligingly caught, knowing they will be returned 10 their home. The
pond, surrounded by trees, is ideal for boating and, while coasting along,
the campers can watch the fish and turtles swim leisurely by.

On the warm afternoons, Ihe campers ¢an enjoy swimming in the
large, sparkling clean pool, under the watchlul eye ol a. qualified
swimming instructor. Games and contests are held to add (o the excite-
ment and each year, many campers go home, having actually learned to
swim during their two-weeks stay.

Playing ball, experiencing a coakout, and making ideas come alive
in the crall shop are here at Camp-Lend-A-Hand,

In the cool evenings, the campers sing and tell stories around the
camplire and are treated to the colerful sunsets as they dream of a new
adventure for tomorrow.
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CAMP DADDY ALLEN

Camp Daddy Allen is located in Hickory Run State Park, near
white Haven, in the beautiful Pocono Mountains of Northeastern Penn-
sylvania. The tall irees, blooming rhodedendron and magnilicent views,
literally beckon the outdoors people who are handicapped, 1o spend
their camping time here.

As the campers travel the macadam paths through the camp, they
pass the dining hall, a spacious rustic building where the meals are pre-
pared and served. Then pastihe cralt shop. The campers can spend many
hours here making articles of their choice, with the help of the arts and
crafts instructor, Here, 100, the traditional totem pole is made each

ear.
¢ And beyond are the neal, wooden cabins, arranged in units of cight,
nestled in the trees, secluded, but only a sione’s throw from the other
units. Each cluster of cabins contains its own wash house with bathroom
lacilities, and a separate lodge with an inside and outside fireplace
where soinetimes the campers can help in preparing their own breakfast
or evening dinner far an exciting cookout.

Surrounding the camp are paths through the woods to such in-
teresting places as the waterfalls, the unique ford across the braok, spots
for camping out under the stars, and, of course, the ever-popular
swimming poal.

Camp Daddy Allen affords camping for the nature lover, lor the
disabled who enjoy the great outdoors and are content o have two
weeks of fun and good living, aided by responsible counselors.

I3
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CAMP EASTER SEAL

Camp Easter Seal, located in the Laurel Hill State Pack, near
Somerset, inviles the disabled who truly enjoy the beauty ol ihe moun-
tains, Lo spend a two-week session here.

The rustic cabing, housing four to five campers, are nesiled amaong
the trees with each group of cabins containing a separate lodge and

bathroom facilities, . . . o
Just a shoet distance from the main areais the beautiful lake with its

sandy beach that attracis the children and adults for a plunge into the
clear water, Boating, 100, is a popular sport on the lake and the coun-
selors make [requent cxcursions with the campers explaring the
opposite bank and bubbling inlets.

In the main area the campers find enjoyment in the cralt shap,
recreation hall and spend a happy time in the dining hall, eating, singing,
and enjoying the campanionship of one another.

Just outsidle the camg area are exciting paths 1o explore such as
Hemlock Trail, Pump House Trail, and Lakeshore Trail, and along these
paths are ideal spots with shelters where groups can spend a nightin the
farest under the stars. And in the quictof the night, after a careful watch,
deer can be seen grazing in the grassy clearings.

Camp Easter Seal provides an unforgettable camping experience 10
the young and not se young with a time Lo see nature al its finest and
make friends and renew old acquaintances.
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CAMP HARMONY HALL

Camp Harmony Hall, situned among the farmlands of Dauphin
Counly, is only nine miles cast of Harrisburg, at R.D. #1, Middletown.
Oyriginally a Tarm, the land and buildings have been attractively trans-
formed imto a camp for peaple who are conlined to wheelchairs. The
charm siill exists-in the main stone house which houses a modern in-
firmary, dining room and sleeping rooms for some of the stalf. A rustic
ladye, with partitioned rooms housing four campers in each, makes life
casier and more convenient for the campers, In the lodge are complete
bathreom [acilities and showers. .

Just a push away is the pool inviting everyone for a swim, overseen
by the counselors and a waterlront instiuctor. Farther along the
macadam path s the craltshop where new skills in making decorations,
rinkets and drawings for home or [riends, are explored. In the same
building is the recreation room with games to suit anyone’s taste, Out-
door games of all descriptions are available 1o the campers and partici-
pation and Iriendly rivalry are encouraged.

Gently sloping paths reach into the inviting, cool waods where the
wheelchair campers can enjoy a cookout or an overnight sleepout. The
anticipation and actual experiences of fishing in the farm pond nearby or
at the creek only a lew miles beyond, will never be forgotten;

The serene atmosphere of Camp Harmony Hall, with its proximity to
the advantages of the cily, help make camping here ideal for the
wheelchair camper,

95¢
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Easter “seal camping allows the camper 10 live in a relaxed
atmosphere, away from the frustrations of the classroom or the rigoss of
the hospital. The aduli can relax, make new [ricnds and not be con-
cerned with the barriers of buitdings and attitudes, During their siay atan
Faster Seal camp, the disabled can enjoy doing the things they dream of
without criticism or rebuli.

Counselors who are interested in the well-being of the campers be-
come their friends and advisors. Professionals .direct the camps and
provide programs designed for the disabled. Meals are planned by
dieticians and food is prepared by experienced chels.

Atan Easter Seal camp, each camperis anindividual and the needs of
the person are uppermost in the planning of each camp session.

All medications are dispensed by Lthe nurse whoisonduly 24hours a
day at each camp and who cares {or the health of each person.

(A ES R RN Y]

The Easter Seal Sodiety lor Crippled Children and Adults of Penn-
sylvania believes that all persons with handicaps regardless ol age, creed,
color, lype of handicap, financial siatus or place of residence are entitled
ta the services needed for maximum development of their potential as
accepted and contributing members of society,
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fHE EASTER SPAL SOCLETY FOR CRIPPLED CHILDREN AND ADULTS OF PENNSYLVANTIA
P. 0. BOX bo7, BH. D. #1, FULLING MILL ROAD, MIDDLETOWN, PENNSYLVANIA 17057

AGREEMENT made op ] , by and between THE RASTER
SEAL SOCIETY FOR CRIPPLED CHILDREN AND ADULTS OF PENNSYLVANIA, a charitable
organization having its principal office at R. D. #1, Fulling Mill Road,
Middletown, Penusylvania 17057 (P. ©. Box 497) (hereinafter called "Fmployer")
AND
{(hereinafter called "Fmployee")

WHEREAS, Employer has employed Employee to perform services with regara to
Employer's camping program; and WHEREAS, Employer and Employee desire bo set
forth the terms =znd conditions of the employment. WNOW, THEREFORE, the parties
hereto covenant and agree as follows:

l. Employes agrees to be available at the premises, Camp
twenty-four hours per day, each day, during the period from
to and including unless the Camp Director shall excuse the
Employee's absence and provided that Employee's employment shell not have been
terminated as provided in paragraph No. 5 below. Employee shall have from Thurs-
day afterncon after the last cemper leaves until Sunday moraning at 9:30 a.m. free
from duties and shall not be required to be available at the premises oo such
free days. This time off shall occcur at the end of each session, or once every
two weeks.

2. Employee agrees to perform such duties as shall be assigned by the Caap
Director and agrees thet the Camp Director shall heve the right to direct and
control all conduct and activities of the Employee during the peried of employ-
ment in the capacity of . The Director of Recreeliar
and Camping shall supervise all camp operations.

3. Employer agrees to provide food, lodging and laundry services or facilities
during the period of employment, except the free period a&s designed in peragraph
No. 1.

4. PEmployer agrees to pay Employee, during the pericd of employment, at the

Tate of $ {less mendatory tax deductions) for the season, consisting

of the pericd from , provided, however, that, irre-
spectlve of the fact that compensation is stated on the bhasis of season, Employee
shall be entitled only to the pro rata portion thereof, if Employee's employment
shall have been terminsted, as provided in paragraph Neo. 5 below, prior to the
end of the season.

5. Employer shall have the right, at any time prior to to
terminate Employee's employment for any resson, and Employee agrees that
Employer shall have no liability hereunder except to pay Employee the pro rata
portion of the season extending from to the date of
termination. Notice of terminmation of employment shall be given to Employee

by the Director, after consultation with the Director of Recreation and Camping,
and such notice may be either oral or written.

€. Employee agrees that the cbject of Fmployer's camping program is to promote
the whole health of physically handicapped campers and the specialized nature

of the camping program makes 1t necessary that all staff members must be avail-
able twenty-four hours per day. Employee, by execution of this contract recog-
nizes thet it will be necessary from time to time, for the Camp Director to
change assignments of duties of the Employee in order to promote the objectives
of the camping program. y

T. Employee agrees to supply, 8t his expeose, a doctor’s certificate of physieal
fitness evidencing a physical examination made no more than a week prior to the
date of Employee's arrival at the camp. .

{over)
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3. The imployer reserves the right to make any adjustments Decessary lue
v the epergy crisis that mey affect the -well being of the cempers.

I¥ WITNESS WHEREQCF, The perties heretec, inﬁéhding Lo be Legally hwoung
aereby, have executed thic agreement the date above written.

THE EASTER SEAL SOCIETY FOR CRIPPLED
CHILDREN AND ADULTE OF PENNSYLVANIA

8y:
T Director of Recreatior & Camping
. By
[ . o L Camp Direclor ~
By:~ -

faployee
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APPENDIX H

DADDY ALLEN CAMPER APPLICATION AND HEALTH REPORT
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ébqub . ™% " The Easter Seal Society for Crippled Children and Adults of Pepna, . <7 T e FT -

‘ ; P.0. Box 437, Fullmg Mnll Road, R.D, #1, Middletown, Penna 17087 - o

H - SESA - - . DADDY ALLEN .

i 7= T Gamp for Cnppled Children & Adults -

: 52y) . Camping Dates Requested: -
: E ] . Enl . ‘.'_______ CAMPER APPLICATION _ . |From: - A
: ; . ' . c To: .

| =g T L o

! Date - c

1 (S e mew ta -l i L R st A B T S A AUt NILAASLER e fL LT e g ememd e

i Full Name: - S - o . Age __Sex

| .= Current Address: _

| = N : -, vy (Numiber) e T {Straat} s riChy) R (State) - (218 Code)

! DateofBirth: "~ T Educational Level .~ ™ “Ungraded: __._""" ' -

! .Parentsor Legal Guardian: _____ " T -7 ¢ 7 "7 oo SRR
1 _ Address if Differant from Above:

1 . Home Phone Business Phone _

: Contact the Following Persan When Family Unavailable: - T

5 Name: Phone:

P Address ___ Relationship

. 1/We Hereby Give My/Qur Consent For The Abave Individual To Attend
;;—- And Also Permit You To Use My/Our Child’s Name And Picture In Publicizing The Work And Program of The Easter
" Seal Soclety of PA And To Prowde Emergency Treatment And Care And Transportatlon If Necessary e ERTERIR

: lndmdua[ is Emanc:pated & Self Suﬁ'clent

(5¢gnTu'r‘a
Emp Fea Will Be Paid By -7 B lALthOI’IZEd Signature M

HS NOTE The Following Sectian is Desngned to Help Camp Staff in Cabln Placement and Care Hequnrement It is NOT Used
b ta Determine Eligibility. - G
£, . - Independent

Comment

?}

[ £

B -

~ 4, Group & Team Games
5. Dress & Undress  —p-i:5:

.

f 6. Attend to Appliances _
=7, Feeding _ ‘- .‘.ﬁ._.‘_l R

. 8. Toileting - ..-. - =5
9. Does Camper Wet Bed Yes T "_.No

. "10. Transfers — Can Camper Stand — Yes No

¥ {1. Communications. — Speech___—__~ Communications Board

I .12.Can Camper — Read_____ | erte_;_‘ o

¢ 13. Special Interests & Needs e Py

g - 14, Weight of Camper, With Braces - -

i 15 Does Camper Have Any Specual Requests for Cab:n Assngnment or Cabm Mates
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" The Easter Seal Society far Cnppled Children and Adults of Penma. =, . - ‘ i

- P.0. Bax 497, Eulling Mill Road, 8.0, #1, Middletown, Penna. 17057 o = T
- :_f Bamp for Cnppled Children & Adults S DADDY ALLEN _ 3
A S D T HEALTH REPORT .- o SO
Please type ar prmt the following data before visiting physician: : .- - L .
. Name: _=- s Age Sex v
. Address: s b
. _ . . [Number) . [ (Sfrm!l - - R o . (til:y)‘ B (State} R {Zip Code) A
. Full Daagnosus. T T T ey T e - e - L e - ) il
{ The Medical and Health Problems Requiring Special Attention Are: . =~~~ . _ s - _
2. - -
3, S
Allergles: =~~~ - - - oo e-s & Immunizations: (Vaceine or Disease) . S
Foods. = _ - .. Measles Mumps
v, Drugs - s B - . —- Polio Diptheria
Other __-_ . : "... Whooping Cough .
List Childhood D1Seases. : E
i Are Selzures Present? What Type? How Frequently?
1.; F!estnct:ons in Campmg & Da\lv Living Acnwtles- ) - - EE . S R ]
) . 1 - . . _ . e - . . TR - , - e -
2. : : )
.3, o - : - *
© Are There.Aqy Existing Emotional or Behavior Prob_l_ems:? - . L _ 1
Medication Needed _-Specific Name: ... . = Dosage: o Tar iTimes Given:

+ feen

P

{1 Applicable} T .
This Section Must Be Comp!ezed bv the Caseworker Teacher Theraplst'
Spec:al. Handlmg or Precautions:

| i+ meema = f b e — enr e . e . o
LT Explain Schedule or Use of Any Adaptive Equipment: e R e T A
;' 5 Braces: *_ -

i Descrlptlon of Onlv Necessary Exercises:
. - " {Use Back of Page lf Necesary} -
i Date

. This camper was seen by me on =

[-“above mformatton is accurate. ThlS camper is free from any contaglous or mfectlous diseases.
(g

Er Tt 2 et i e i T
s wn‘-— g .W\WM.
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APPENDIX I

CORRESPONDENCE BETWEEN EASTER SEALS AND STATE OF PENNSYLVANIA
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Tha Easter Saal Sociaty
For Crippled Children and Adults of Paansylvania .
P. O. Box 497, R, D. #1, Fulling Milt Road, Middlatown, Pa. 17057

{717) 939-7807 Edlrry
MEMORANDUM
DATE: August 18, 1980
. TO: William C. Forrey, Department of Environmental Resources
FROM: Jeanne E, Feeley, Director of Recreation and Camping

SUBJECT: pPriority of Repairs - Camp Daddy Allen
. Hickwry Run State Perk

1. Woodwork
A, All buildinirs that need repairs

1. ramps

. 2. rails

- 3. steps
L. floors & roofs
5. mini-ramps on door thresholds
O, Arts & Crafts building - ancther ramp and railing on the poreh
T. all wooden buildings made accessible to wheelchairs

B. Infirmary -

Redesign treatment venter to P.I', room - add porch to P.T. rcom -
make bathrooms accessible

C. Garage - repairs to doors and hinges

iI. Erosion Control
A. Uni%t II Ledge - water off hill running into fireplace porch area

B. Wash-house Unit IT = mud slides

C. Main Rec Hall

L. office

2. parking lot - Dining Hall needs paved and widened

3. washed out paths (all over camp)

k., hill to Weaver Field

5. Deadman's Corner between Arts & Crafts building and Dipning Ea-1
6. pave wheelchair path yrom camp entrance to Dinipg Hall
T. grade office road to inlirmary

8. switehback sidewalks from Showerhuuse to Dining Hall
9. switcohback sidewalks from Dining lall to Rec Hall

0. sidewalk from Rec Hall to Nature Center

IiI. BNew well or storage rTeservoir and septic system/field to handle water

Affliliated With Tha Mational Ecster Seal Society for Crippled Children and Adults
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Page Two
William C, Forrey
August 18, 1980

Priority of Repairs - Camp Daddy Alien, Hickory Run State Park (comnt'd)

IV. Showerhouse Renovation
a. knock out staff showers
b. 1 additional toilet (20" high at seat} in both male and female showers
¢. eanclose dressing areas
d. paved gravel with permenent ramps to male and female showerhouse.
e, another storage closet where female staff ghower is located
f. tile showerrcom floors wWith better drains
g. lower toilet seats
h. construction of flat open grassy area by showerhouse

Y., Dining Hall
a. relocate ramp to main doors - wider L and larger platform at far side
door .
b. construct new bathroom with 2 seats outside Dining Hall
¥I. All toilets made accessible in unit wesh house
a. install curtains and make larger
b. washroom hardware made adaptable for disabled
e. water fountainag made accessible for wheelchair individuals

VII. Install lights in unit lodge and wash house
a, future capital improvement - attach wash house to unit lodge

VIIA. Clear vista at vespers
Open one arsz in each unit
Open area between coffice and showerhouse

VIII., Pave paths from each unit lodge to all cabins in each unit.

IX. Repave all paved paths taking out heaves and widening paths - switch-
backs on steep hills,

X. BSidewalk on 'sides of access road ai) the way around camp.
XI. New logs at council fire and vespers
XII. Have benches with backs
XIIi. Dressing and toilet facility a2t swimming pool

XIV. Widen all dcorways to 36"
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APPENDIX J

PRE-CAMP MATERIALS AND SCHEDULES



1980 PRE-CAMP AT DADDY ALLEN

FRIDAY,JUNE 20 _SATURDAY, JUNE 21 _ _ SUNDAY, JUNE 22
7:00 RISE & SHINE 7;00 RISE & SHINE 8;00-9; 00 Continental
Royale

CCOK QUT BREAKFAST 7:30 Breakfast

9:00-11:30 ODDS & ENDS
8:30EMERG. PROCEDURES 8:30 Unit set-up: make Color coding
-natural, missing persons, beds. Staff quarters Cabin Tags
_Egcidegts.. Kill i

mmunication skills 10:00 FIRST SUNDAY 11:30 BRUNCH
-Mental retardation N s
Typical questicns
i i - 1:00 C Registration
12:30 LUNCH-EATING /w i:gii:rat*°“ pra amper ey
ADAPTATIONS Wnite Winging Paths

1:45 DPiscussion w/Gayle 12:00 LUNCH-PICINIC

2:45 PROCEDURES
=laundry
-showering
-office

CREATION & IMAGINATION
TIME

4:00~-10:00 STRAFF R&R

-excursiens
=cook=-outs
11:00

Typical day/week 8 CDA
5:30 DINNER

7:00 Group Problem
Salving
Decision Mrking
Camp Committees
Unit Assignments
Medical Forms
Cabinization
Evaluation

TELL ME WHY

TAPS
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1980 PRE~CAMP AT DADDY ALLEN

TUESDAY, JUNE 17 WEDNESDAY, JUNE 18 THURSDAY; JUNE 19
MORNING: 7:00 RISE & SHINE 7:00 RISE & SHINE
Staff Arrival !
Unit 4 7:30 Breakfast 7:30 Breakfast

=gsettle in
-clean U4, then U43,5,2

12:30 LUNCH

AFTERNCON:
Continue cleaning
units

4:30 Clean up; personal
time

5:30 DINNER
EVENING:

6:45 WELCOME
-Health & safety
-Acquainting
_Delbequi.
-Self description
-Research project
_Staff Manual

10:45 Evaluation

11:00 TELL ME WHY

-Personal goals ,
«Dining room procedure8:30-10:30 Activity center

set-up
8:30-10:30 Walk camp
-Role play 10:30-12:30 Touring ¢
-Inanimate objects Ranger Rice

10:30-12:30 Unit set-up 12:30 LUNCH
{mattresses, blankets,

sheets) 1:45-5:30 Nurses' Discussion
-Shower house
-Nature Center EVENING:
~Rec Hall
- & C -Hap's Easter Seal
Philosophy
12:30 LUNCH - -Lutts & Mipps
-Macaroni @ Midni, t
2:00 QUTDOBR ED.WKSHP -Evaluation
{also activi+y area
set~up) CAMPING UNDER THE STARS
(OR CLOUDS)

5:30 DINNER

7:00 PHILOSCEHY
Rules & Regulations
General info
Values Awareness
Evaluate

RELL ME WHY
PADS



1:30

WORKSHOP FOR PENNSYLVANIA EASTER SEALS SOCIETY, CAMP DADDY ALLEN

2:30

4:30

5:00

HICKORY RUN STATE PARK

June 18, 1580

ACTIVITY

Introduction

Project TORCH Initiative Tasks
- Hula Hooper
- Lap Sit

Aceclimatization
- Prickly Tickly
- Grokking
- Micro-Trails

0BIS
< Invent—-An-Animal, Adaptation

Nolde Field Learning Exparience
- Stream Study

Program Loglstics and Feedback Session
- Actilvity Package
- Scheduling
= Reporting
- Evaluation Imstcruments

INSTRUCTICNAL STAFF

Jeffrey Weaver EIT
Mary Jo Gibson EIT

269
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DEVELOPMENTAL DISABILITIES WORKSHOP GENERAL FORMAT

PURPOSE:

These workshops will have a two—fold purpose., The first 1s to provide
state park Eovironmencal Iaterpretation Techniclans with background knowledge
pertaining to developmentally disabled persons. The sessiaons will develop
the knowledge, skills and competennies necessary to conduct a successful
environmental education and interpretive program with developmencally disabled
individuals in a stcate park secting.

The second purpose of these workshops is to expose developmentally dis-
abled-serving agency personnel to enviroamencal learning activities that can
be used in a state park setting. These agency staff members will gain know-
ledge in environmental concepts and learn the techniques needed o facilitacte
environmental education and incerpretive accivities.

OBJECTIVES :
Upon completion of these workshops, EITs will:

1. List three physical traits for each of the following disabilitdes:
mental retardation, cerebral palsy and one learning disability,

2. List three mental traits for each uf the following disabflizies:
mental retardation, cerasbral palsy and one learning disability.

3. List three social traicts for each uf the following disabilicles:
mencal recardacion, cerebral palsy zand one learning disability,.

4, Explain, in writing, how a person who has each of the following
disabilities, mental retardation, cerebral palsy and a leaming
disabilicy, would react to a glven situation.

Upen complecion of these workshops, the agency scaff will:
1. Demonstrate significaantly an increase in environmeatal awareness.

2. Develop the abllicty to execute a variety of envirsamental learning
activities urilizing the sensory and discovery approach to the out-
of-doors.

3. Participate In at least two environmental learning activities.
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Dress ghould be casual and appropriate for the weather since activities
will occur outdoors. Be prepared to get damp and dirty, as activities require
tocal parcicipation.

The following briefly describes the activity offerings:

Participants will be involved in the application of a sensory approach to
discovery of the immedliace environment.

Outdoor Bioloyical Instructional Strategies {0OBIS)

Participants investigate the interrelarionships and interactions of plants,
animals und the physical environment. These active, firsz-hand experilences form
the basis for the uvnderstanding of basic biological relationships.

Proiect TORCH

These materials provide activitles broken down into the following areas
for easy use: motor skills, learning skills, communication skills and social
skills.

Project EXPLORE

Activities in this area are divided into arts and crafts, sports, games,
physical development,and nature study and development. These activities are
task analyzed and broken down ilnto simplé sceps. '

Nolde Forest Field Learning Experiences

Partici{pants are involved in experiencing their environment utilizing a
gensory, discovery appreoach to learning,

-2 -
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HISTORY OF BICKOHY RUN STATE PARK

Hickery Bun State Park is located in the western foothills of the Pocono
Mountains. Comprising an area of approximately 15,300 acres, it eriginally
was part of an immense tract of land which by treaty was acquired by the
Commonwealth of Pennsylvania from the indians.

. During the period between 1790 and 1835 the state parcelled this land to
private individuals in tracts, usually of about 40O acres, for the mere fee
required for surveys and registrations.

Tracts so parcelled were known as warrants and are shown as such on the
oldest maps.

Frequently an individual who secured a warrant, which really was an optioh
to buy, failed to obtain a patent, which was a final deed conveying title to
the ftract.

In passing it is interesting to note that the names of men whose deeds
have become part of our Nation's early history, such as Stephen Decatur,
naval hero, and Robert Morris, banker during the Revolutionary period, are
inciuded in the list of warrantees shown on early maps of the Hickory Run State
Park Area. As the years went by title to the warrant tracts passed from
owner to owner and the tracts were divided and sub-divided until the period
immediately prior to the Civil War, when with improved transportation facilities,
notably the construction of the Lehigh Canal giving cheap and easy access to
the Philadelphia and New York merkets, came the realization of the commerical
value of the heavy stands of virgin white pine and hemlock which coversd these
tracts. With this realization there followed the formation of lumbering companies
which proceeded to purchase all available land to inaugurate lumbering cperaticns therecn
For approximately forty years these operations prospered. Small villages
sprang up and thrived, saw mills dotted the streams, and roads, some of which
at first had been mere logging trails, were constructed. One of these roads,
known as Stage Trail, actually was a part of the main stage route from
Philadelphia and Bethlehem into the Susquehanna Valley at Wilkes-Barre. On
this trail lay the little village of Saylorsville with its homes, church;
store and sawmill. :

At or near the junction of the two streams lmown as Hickory Run and
Sand Spring Run the village of Hickory Run was established, which in addition
to its homes, store, cembinaticn church and schoeol, its blacksmith shop
and a sawmill, also boasted a post-office., About the turn of the century came
the termination of the lumbering industry in this area. Villages were gradually
abandoned, properties decreased in value and ultimetely were sold for taxes.
Today nothing but several obsecure foundations merk the site of the village
of Saylorville. In what is now used as the Park administration area stand
three buildings which were part of Hickory Run village. One, now called the
Manor House, formerly was the home of Issac Gould, a lumber operater in this regiom.
From this Gould family came the fabulous Jay Gould, famous financier and a pioneer
in American railroad development. The second building, formerly a residence, is
now used as the Park Office. The combinaticn church and school is the third
building.
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In 1912, General Harry C. Trexler, a cement manufacturer of Allentown, Pa.
acquired a large tract of land in what is now the Park area. Subsequently at
tax sales General Trexler added %o his holdings until he had dcquired approximately
20,000 acres. During his ownership Sand Spring Run was made a Veritable
fisherman's paradise. Thirty-five hundred acres of woodland were set aside as
a game refuge and deer were imported, sometimes by the carload, and given
an opportunity to propagate in the shelter and safety of the refuge. To his
foresight. must credit be given for making Carbon County cne of the besi deer
hunting localities in the State of Pennsylvania today.

Foliowing General Trexler's death in 1922 his executors in the process of
settling his estats disposed af 15,000 acres of his holdings to the Federal
Government. In December, 1935, the National Park Service of the United States
Department of the Interior, initiated work on the recreational development of
this large tract, into what was designated as a Recreational Demonstration area,
an arez in which large numbers of people could find healthy outdoor activity and
recreation at 1ittle personal cost. For the initial phases. of the work, funds
were provided froem E.R.A. appropriations, supplemented later by funds from CCC
appropriations.

Roads and bridges were constructed. or repaired, trail side shelters of
the Adirondack type constructed for overmight hikers, a stream improvement
program inaugurated, dams improved, undesirable structures razed, a comprehensive
system of truck trails was constructed primarily to provide access to remote and other-
wise inacessible areas in the event:-of forest fires and sscondarily for use
as hiking trails, a fire hazard reduction program developed and instituted,
and two organized camps built for the use of Organized groups having plamned
camping programs and whose main support is derived from public contributions.

From approximately April 15th to October 15th the facilities of these
camps are made available to non-profit organized youth groups of high school
age or under with adequate leadership. Fees for short term group camping are
set forth and noted on the application. These camps are divided one into five
units, the other inte four. A unit comprises six sleeping cabirs accommedating
four people each, and two accommcdating two people each, together with a wesh
house having all sanitary conveniences and a unit lodge for group social
activities. In addition, in both camps there is an administration unit
consisting of the following ten buildings, a dinning hall, reéreation hall,
gtaff quarters, helps' quarters, garage, nature lore building, infirmary,
craft shop, camp office and central wash house.

In February 1946, the Federal Govermnment transferred title of the Hickory
Run tract to the Commonwealth of Pennsylvanmia which had cooperated with the
United States Department of the Interior practically from the inception of the
park development program, and the Cemmenwealth promptly initiated -and pursued
a program which today has placed Hickory Run State Park among the finest. and
most attractive recreational areas in the State.
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Approximately seven and one-half miles of new roads have been
congtructed providing ready access to Boulder Field and other scenic areas
in the Park., Picmicking facilities have been provided in the Sand Spring
day use area, an area consisting of approximately one hundred acres. Located
in this area is an eleven acre dam completed in 1950, in which the sldlled swimmer
may swim in clear, cool and constantly fresh mountain water. Even the smallest
child will find smple room to wade safely. To pienickers, latrines and pure
drinking water are available. Also found in this area are three large parking
lots, a 30,000 gallon water tank, a pump house, approximately 4000 feet of water
line, 20 drinkdng fountains, cne concession, picnic tables, fire places, a
first aid station and stockade dressing rooms.

For the use of those who prefer tent camping or vacationing in trailers,
38l campsites are located in the Sand Spring Camping grounds. In this camping
area are necessary facilities, hot and cold running water, a concession stand
from which ice cream, cigarettes, and the more common supplies may be
purchased.

Practically all form of wild 1ife are found in the park. Deer are
particularly numerous, bear ars seer occasionally and grouse, rabbit, fox,
racecoon, possum all may be found in the Park. Among the zttractions
enjoyed be Park visitors are Saylorsville Falls, Hawk Run and the Boulder
Field, a National Natural Landmark.

Boulder Field, a National Natural Landmark, consistsof boulders varying
in sizes up to several tons each and covers an area of thirty or more acres;
exciting the interest of all. Probably of periglacial origin, geologists find i%
particulary intriguing.



MENTALLY RETARDED PERSONS: 200 YEARS IN AMERICA

Attitudes of Americans toward mentally retarded persons have flucuated
considerably during the 200 years of our country's axistence. Beginning with
the earliest years, attituded have changed back and forth from ignerant to
supportive te protective to apprehensive. Betause attitudeg toward mentally
retarded children and adults have generally been relatively consistent with
one another, thd'phrase mentally retarded perscn'will be used throughout this
discussion,

It is difficult to find information concerning the attitudes of colcnial
Americans and the earliest fathers of our Republic toward mentally handicapped
persons. According to Wolfensberger, in colonial America, handicaps were loosked
upen as the consequence of a stern providence meeting ocut judgment for
wickedness (1969 p.79) .Deutsch (1938) writes that some mentally retarded
citizens remained at home, some wandered about the countryside and some
went to jails where they were not ktreated particularly well. He also de-
scribes a colonial practice of having private citizens charged with Reeping
retarded citizens in their homes at the public's expense.

Although the stern judgment of handicapped people described by
Welfenspberger were no doubt true in some cases, the prevailing attitude
toward retarded oi¥jmens seems most accurately described by Kote(l971) &s
ignorance. MHost mildly and moderately retarded individuals probably fit
quite easily into an early, agarian American society that was primarily un-
traired and unschooled. Crissey (1975) supports this position:

"In an almost wheolly group we now label feducable retarded' no doubt was
indistinguishable (p.800). The intellectual demands of our pre-
industrial society were minimal and consequently, mental handicaps wexre
minimal as well.

The first indication of & general awareness of mental retardation was
in 1845 when Dr. Amariah Brigham was most certainly infliuenced, as were most
people in those years, by the famous work of Itard in Prance with "The
Wild Boy of Aveyron" {180l). Itards piocneering efforts at training this
apparently retarded child aroused the interest of many professionals in
training those with limited capacity. Responding to these forces and to the
fact that the 1845 Wew York State census had found ahx;zt 1600 “idiots"
in the state. Brigham wrote, "We are of the opinien that much may be
done for their improvment and comfort;that many, instead of being a burden
and expense to the community, may be so improved as to engage in useful
employments and to Support themselves; and also participate in the enjoymants
of society.” (Deutsch, 1938,p.341)

Hrigham's remarks foreshadowed the tréhd that would prevail for the
next 25 years in the United States. Under the leadership of Samuel Howe,
who believed that training mentally handicapped persons was a public
responsibility, and Edouard Seguin, Itard's student, 1850 marked the beginning
of the residentfal school designed to egrip all mentally retarded citizens
with the skills needed to intagrate themselves into sowiety. The 100 years
beginning the residential schéel in South Boston is well documented by
numerous excellent historical summariess, however, for those not familiax
with these words, a brief review will follow.
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The director of the residential training program in Scuth Besten,
Edouard Seguin, had brought two very important things €o this country from
his native Europe. One was a technigue called the physiological method.
This technique had been adapted from training programs for the deaf (and
dumb) by Itard, for use with his famous boy from Aveyron. The physio-
logical methed emphasized intensive sensory training utilizing many prin.ciples
of the method currently called behavoir medification. In addition, the
programs of Doman, Delacadc, Kephart and Frostig were foreshadowed in
Seguin's physiological methed (Grissey, 1375). Aalong with this technigue,
Seguin also brought with him a capacity to lead and excite. He becams
the first president of the: American Asscciation on Mental Deficiency and
a larger number of residential training programs were developed along
his medel. WNew residential training prodrams followed the model
established by Sequin in Mew York (1851}, Pennsylvania (1852) and Ohio (1857).
By 1890, 14 states had seperate mental retardation facilities (Kott,1971),
all operating on systems similiar te Seguin's.

The goals of the mid-19th century training centers were quite noble
and ambitious. This was a period of "unrestrained optimism” (Kott,1971,
p.26). The prevailing attitude was that with training and education all
mentally retarded persons could be returned to the community. Although
it was acknowledged that some were untrainable, this was believed to
represent an extremely small percentage who were only untrainable because
they had not been reached early enough. The therapeutic goal of these
early institutions is undersccred by the fact that those who thought
to be untrainable were not admitted.

Not only were the goals of these residential training schools different
from most of the institutions that follﬁ?ed, but so was the general lay-
out and setting. First of all, these institutions were rather small, with
from 150-200 children, so that the children could be well kncwn to the
staff, thoroughly diagnosed, and the proper education devised (Grissey,
1275, p.802). They were located in"the vexy hearts of the community"
(Wolfensberger, 1969, p.92). Instead of ignoring these residential programs,
legislators seemed inclined to watch them closely in order to monitox
their progress. HNot only were these programs located in the community,
but their activities directly related to those of the community. The
overall plan was for tha child to stay at home during the early years
with the parents receiving suggestions and consultation from the
institution. iater special training of specific skills took place in the
institution after which the retarded individual returned to the community
where he/she would be able to functicn as a responsible member.

HWnfortunately, the enthusiasm and optisism generated by Seguin and
his followers were short-lived. As early as 1869, reservations were
expressed by some of Seguin's staunchest advocates, "the degree and
extent for the educaticn for the idiot may not have been as great as was
first predicted" (Haskell, 1244, p. 11ll). These early doubts increased and
£inally developed inte widespread disappointment as expressed in 1902 by
Dr. Martin Barr of the Elwyn School in Penna. "Witheut formal expression
emanating from our asseciation as a body there is yet, I believe, a
concensus that abandons the hope long cherished of a return of the imbecile
to the world" {1967,p.101).
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The main reason for the discouragement appears to be because the
initial claims of Seguin and the environmentalists were a bit toe strong mad
unrealistic, Consegquently, they were quickly proven to be unfounded. The
wave of disappointment and discouragement resulted from expectations that
had been raised yet unfulfilled. DProfessionals had been told that theix
hard work would be rewarded by the return of their clients to the community.
What they found instead was that "a very small proportion of the feebleminded
could be returned to the commumity, even after years of training on a
self-supporting basis (Davis, 1923, p. 35).

Several other factors accelerated the changes that were ogcurring.
The Seguin programs had established for the first time that the state
would assume some of the responsibility fell almost totally on the families.
Consequently, when Sequin and his followere were unable to deliver on
their promise to teach these citizens to function independently in
society, many parents demanded that the residential training schools
continve to maintain their mentally retarded children indefinitely.
This resulted in increasingly larger institutions, a developmenit that
was necessitated by financial agencies.

As a result of the perceived failure of the residential training
school program, the entire- complexion of cur country's mental retaxrdation
services began to change.* The residential training centers slowly
became places of refuge f@r mentally retarded people who were now thought
to be unable to live in modern society; "Institutions have changed
their character, largely to furnish a permanent residence with congenital -
surrounding for these unfortunates' (Wolfenberger, 1969,p.96).

These changing circumstances created a new role for the institutuins
of the late 19 century. They became places of refuge, designed to
protect instead of train mentally retarded c&;izens. Regrettable though,
this new emphasis on protection may seem today, this was nothing in
compariscn to what was tc follow. This period of protective isolation was
only the 'lull befoure the storm'. Several factors in the early 20th
centruy would plunge most mentally retarded citizens into a nightmare
of frightning proportions.

Most historians agree that two factors helped trigger what is now
referred to as the "alarmist stage". The first was the rediscovery of the
Mendelian lLaws of Heredity, and the new emphasis that was placed on
neredity and genetics. While Seguin had stressed paxental and accidental
causes of mental retardation, the emphasis around 1900 shifted to
heredity as the major factor producing mentzl retardation. As Goddard
stated in 1912, “Feeblemindedness ls hereditary and transmitted as
surely as any other character" (Wolfenberger, 196%,p.103).

As If the evidence for the hereditary basis for mental retardation
wasn't enough to worsen the plight of most mentally retarded persons by
suggestion that mental retardation was immutable, the family studies re-
vealed that families with a2 high incidence of mental retardation also
committed many crimes. This was probably the single piece of evidence
that most alsrmed the populace during this period.

A second trigger for this alarmist periocd was the development of
intelligence tests. The arrival of the IQ reinforced the assumption that
intelligence was immutable. Intelligence tests also mede possible the
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flrst large scale testing for the general population which identified large
mentally retarded persons who had previously beem wrdetected. This new
finding along with the concerns that the eugenic studies of Dugdale and
Tredgold had elicited, pushed a pervous society beyond its limits.

buring this periecd it was not only learned that mentally retadded families
were the source of most ¢rime and degeneracy; but, in additicn, the IQ
data suggested that there were many more of those mentally retarded
“criminals" that had previously been realized.

The ugly mood of the alarmist period can best be captured hy the
following guotations of professicnals who were probably mare positively
inclined toward mentally retarded citizens than the average citizens; Butlar
in 1907, "while there are many anti-socizl forces, I believe none demands
more earnest thought, more immediate aetion than this. Feeble-minded-
ness produces more pauperism, degeneracy and crime than any other force."
(Wolfenberger, 1969, p. 102) Goddard in 1915, "For many generations
we have recognized and pitied the idiot. Of late we have recognized a
higher type of defective, the moron, and have discovered that he is a
burden: that he is a menace to society and civilization; that he is
responsible to a large degree for many, if not all of our social
problems" (Wolfénberger, 1969, p. 106).

The concerns raised during the alarmist peried led to two suggested
solutions to the problem of mental retardation: sterilization and segreg-
ation as outlined by Barr of the Elwyn School, "One cannot fail to recognize
the necessity for the enforcement of measures which experience has
demonstrated as absolutely needful steps toward prevention, viz: The
seperation, sequestration and asexualization of degenerates..."
(Wolfenberger, 1969, p.106). In 1907 Indians passed the country's first
sterilization Law and many other states followed closely. Separation was
accemplished by institutionalization. The instituticnal movement had now
come full cycle. Originally begun by Seguin to prepare mentally retarded
citizens for society, institutions were now being used to keep them away
from society permanently.

Fortunately, the policies of sterilization and total separation socon
proved unworkable and were discontinued.

The failure of the separation policies were due to several factors.
First, many parents cobjected to institutionalizing their mentally retarded
children and the courts are seldom willing to utilize even existing
committment laws without the consent of the parents except in extreme
cases (Wolfenberger, 1969, p.123}. Second, financial considerations
began to enter into decision making when it became apparent that institu-
ticnalization was not as inexpensive Zewassonce believed. To instite-
tionalize all memtally retarded citizens would have greatly increased
costs.* Third, new data began to reveal that IQ was often extremely
difficult to identify mildly retarded persons. Finally, new data also
revealed that the relationship hetween mental retardationyand crime 'was not
as strong as was once believed. We have begun to recognize the fact that
there are good morons and bad morons (Murdoch, 1917, p. 41}.

*Cost of a resident of Pennhurst was recently quoted at $36,000.00.
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The failure of sterilization and separation, along with the new data
on I and crxime led to still another change in attitudes. "the poicdulum
had gone toe far and is coming back” (Murdoch, 1917 p. 41). The end of
the horrors of WWI alsw marked the end of the alarmist period. This ’
does not mean that the postWWI period
ushered in a return to the enthusiasm and optisism of the 1850's. The
depression and hard times that followed would hawe preluded that , even
i1f our leaders had been so inclined., However, during the post-war pericd
this overwhelming fear of mentally retarded persons were still mostly
ignored in their institutions, the worst was behind them.

The stagnant pericd between the wafs was fellowed by renewed interest
in mentally retarded citizens following WWII., Perhaps this revived interest
cccurred because of America's collective revulsion at the Nazi's mass
slaughter of mentally retarded citizens in Germany. It might also have
keen part of the post WWII interest in the biolegical and social sciences.
But, whatever the source of the renewed interest, it was undoubtfully
intensified by the rise of a parents' organization. The National
Association for Retarded Children (NARC) which advocated for mentally retard-
ed ditizens and has since become one of the most effective citizen
advocacy groups in the world (Lippman, 1972).

As a result of these and perhaps other factors as well, preqrams for
mentally retarded persons began tc spring up again. One of the first
projects of the NARC was to establish day care centers for retarded child-
ren so that parents who wanted to maiptain their children at home could have
some relief and support. In 1957, Delaware passed the country's first
legislative establishing state-supported centers for mentally retarded
persons. In the early 1960's, Pres. John F. Kennedy's keen interest in
cival liberties in general and mentally retarded citizens in particular, led
him to commission a panel to propose a nationwide plan. In 1962, the panel
prasented to JFK and the country, the plan that was to shape our public
policies toward mentally retarded persons for the next 15 years. Among
thegse recommendations of the panel were the following:

1. Establishment of research centers for the study of mental retard-
ation, with special emphasis on its causes and prevention.

2. Improvement of health and welfare services for all, especially
those with the greatest need.

3. Appropriate educational programs for a2ll and the extension
of the defination of educatiocnal beyond simply academics.

4. Training of professionals to work in all aspects of MR,
especially at the leadership level,

5. Development of comprehensive community-centered services on a
continuum to meet all ©f the needs of MR persons and their families.

The 1960's brought about a revival of the programs and enthusiasm
of the 1850's. However, unlike the Seguln model, the programs cof the 1960's
and 1970's emphasized community-based instead of residential services.
The report of Kennedy's Presidential Commission served extremely well as
a model for guiding effective actions and programs; "One can think of a
few governmental reperts and recommendations that have had such an impact
and that have gerved so well as a guideline" (Grissey, 1975, p.BGS).
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In surmary, America's mentally retarded citizens have seen many changes
during the 200 years of our Republic. Fir the fixst 75 years they appeared
to be virtually ignored inte an uneducated, agarian society minimizing
their handicaps. Mid 19th century programs took them out of their homes
and provided training designed to return them te function as independent
citizens. Between 1870-1890, the failure of these attempts te
“narmalize" retarded persons became obvious and an era of protective isol-
ation followed. Retarded persons remained in institutions for
protection from the cruel outside werld. The following 20 years reversed
the roles of the protectar and the protected. MR persons remained in insti-
tutions during this time, but they became the danger and society the
innocent victim in need of protection. The period between the two World
Wars saw away £rom concerns with MR persons because of the pressing problems
of the Depression and the post-depression years. Following WWII came the
second major effort to train and improve the lives of MR citizens.

This effort was formalized and guided by a report of the President's
Commission. -

Unfortunately, in the 1970's, there are still tendencies to shelter
MR citizens from saciety and society from these citizens. As in the late
1800's, thousands of MR citizens still reside in residential instituticns.
Eventhough Perske's (1972) excellent article has painted out the dignity
of risk, many professionals and parents are not allowing many MR persons
to take the risks necessary for them to achieve their minimal potential.

The pre-worls Warl notion of prorecting society from its mentally re-
tarded citizens is also, unfortunately, with us. A Gallup poll
commissioned by the President's Committee on Mental Retardation (1976)
revealed that 14% of the Amerdican:population. fear MR pegple. - k recent
survey of physicians' attitudes in San Francisco showed that 22% favored
euthanasia for children with Down"s Syndrxome and 50% favored it for Down"s
with intestinal blockage, even though this blockage entails only a relative-
ly simple operation ("Bay City Poll"sy 1876)}. Although the survey reflects
the attitudes that they are to be feared; this other attitude is every
bit as dangerous.

The fact that most of the histarical trends in attitudes toward MR
persons are still very much with us teday, dees net mean that nothing has
changed; and it would be hard to deny that considerable progress has been
made. But the fact that the adverse historical trends c¢ited have not yet
disappeared should make us pause from time to time to consider exactly how
wa got to where we are.

A second purpose of this historical analysis was to use historical
trends in order to develop fresh insights. One such insight is the
realization rhat 200 years of programs have focused almost entirely on MR
citizens and not at all upon the members of the society who must learn to
accept them. Although several reports and papers have expressed the view
that society must be prepared to accept MR persons (President's Committee
on Mental Retardation, 1976) none have translated this notien into programs
having a significent impact. Perhaps a reasconable goal for us now is ko
begin encouraging and aiding our citizens in providing a dignified place
for the mentally handicapped persons among us.



Some leaders argue that the best place to begin integregatimg MR
citizens into society is in the public scheals. They are advecating mixing
mentally handicapped and normal children in regular classroom settings

hoping that greater contact will facilitate greater understanding and mutual

compatability. Unfortunately, this strategy ignores the extensive
ligerature on racial integregation which clearly demonstrates that putting
pecple together is simply not encugh (Amir, 1969). Extensive planning and
programming must be dene in order to prepare each group for the other.
When adequate preparation is missing, the result can be increased tension
and intolerance.

Successfully training soclety and its MR citizens to live together
with ire another might enable us to return to the spirit of the pre-
1850 era when mentally retarded people lived in their local communities
without creating a great deal of attention. Although there is often a
tendency to glorify the past, it seems appropriate to look back during
this bicentennial year. Our society is of course not as simple now and
will never be; so our task of finding a place for those with mental handi-
caps is much greater than it ever was. However, wezhave available to
us 200 years of growth and progress with which to accomplish what needs to
be done. as Davies astutely observed in 1923; In short, the feeble-
minded quite truly reflect in their behavoir, the kind of environment in
which they find themselves. In that way they are numbers of deliguent,
socially menacing feebleminded in the midst, let it look at itself apd ask:

"What kind of community have we here, what kinds of neighborhcods, of homes,

of recreation, etc?" The trouble must be socught somewhere beyond the
feebleminded., (p.195)

What better way to begin our second 200 years, than by looking "beyond
the feebleminded” and asking "What kind of people are we and what kind of
community have we here?"
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STAFF

In setting up the seating arrangemet for the dining
hall area our.mailn concern is the assurance of enough
space for each person. We have 16 tables in which to
seat approximacely 120 people. MWe designate 5 of these
tables for people In wheelchairs, 4 people te a rable

PROCEDURE FOR THE DINING HALL

plus staff. At the remaining 11 tables we seat between
7 - 9 people including staff members. At each table
2 staff members are present. We encourage, during the

meals, full parcticipation by campers(hopping, serving,
clearing & cleaning, ecc.).

l I KITCHEN | ,

EXIT

==

T oOoOR

28¢
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THE EASTER SEAL SCCIETY FOR CRIPPLED CHILDREN AND ADULTS OF PENNSYLVANRIA
P. G. BOX 497, FULLING MILL ROAD, MIDDLETOWN, PENNSYLVANIA 17057

Inventory - Reguisition Ferm - End of Season

Department Date
Item Amount Amount on Amount Total
(by cont. as needed to hand end Quality to be Order Opening of
packed) operate of season| good Tpoor ordered | Rec'd. Season




THE EASTER SEAL SOCLETY

CAMPER

FOR CRIPPLED CHILDPEN AND ADULTS QOF PENNSYLVANIA

INVENTORY LIST

UNLT

CABIN

COUNSELOR

PLEASE INDICATE NIMBER IN

0UT

N

ouUt

BATHING SUIT

SLEEPING BAG

PAJANAS CoMB
UNDER PANTS HAIR BRUSH
BRASSIERES TOOTH BRUSH/PASTE
SHORTS DRINKING CUP
SHIRTS FLASHLIGHT

TEE SBIRTS SPECIAL EQUIPMENT
SLACKS GLASSES

BLOUSES HEARING ALD
DRESSES DIAPERS

SOCKS RUBBER PANTS
RUBBERS OP, BOOTS CAMERA

SHOES WATCH

SWEATERS SHAVING EQUIPMENT
JACKETS BRACE_(KIND)
RAINCOAT/HAT CRUTCHES

PILLOW CANE

OTHERS OTHERS

TO THE COUNSELOR: Make a thorough check of each and every article every camper

assigned to you brought wirth him/her to camp - designate quantity of each article.
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CAHPER - PARENT QUESTIONNAIRE

If your camper cannot talk, how does he/she communicate?

Can your camper feed self? If he/she does, deces he use any special
equipment? Ask parents how to use them,

Does your camper sleep comfortably In a certain position? Are bed rails
used?

Daés your camper wear braces? [f so, for how lang-aed at what time?
What pointers should you know for putting them an? |s there any special
care needed for the braces?

Does your camper usually eat and drink at home?

Does your camper have a special signal when he/she has to use the bathroom?
Does he/she use a special chalr?

What are your campers normal bathroom habits?

Can your camgper dress aor help dress him/her self?
What are daily mouth care habits for your camper?
Does your camper enjoy swimming?

Are there any special activities your camper enjoys?

Would the parents like us to do anything special with your camper while
he/she is at camp?

When did your camper have her last menstrual peried?

ASK -ANY OTHER QUESTION THAT WILL HELP YOU HAVE A BETTER RELATIONSHIP WITH
CAMPERS.
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MISSING PERSONS PROCEDURE

Check immediaztely, the area to see is person(s) is/are missing.

Simultaneously, communicate to Jeff, Yvonne, or Mark what is
gccurring.

If person(s) is/are not found, one person will remain in umit area,
ong person will assume a position an uhE road. All aother people
will then meet at the office. ‘

People will then be designated to secure the areas iIn camp by

assuming positions by signs coming intoc camp. People will be
designated to check inside the camp and begin to welk the park roads.
e begin walks in buddies and then stagger qut along the road,
securing areas as we travel.

Park rangers will be czlled to aid in the search procedures.

If at night/dusk, Gring flashlight.

00 NOT shout for pegple. Stay along the paths. We do not need

ather people lost too.

REMAIN CALM AND WE WILL DO IT TOGETHER!
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APPENDIX K

INFIRMARY PROCEDURES
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TOPICS TO BE COVERED FOR PRE-CAMD CRIENTATION BY LURSING STAFF

Rele of the nurse

a) Review pages 12-19 in the staff manual for job descrivtion (pptional)

b) 24 hour duty - always available - lights zre left on in the infirmary all night
¢) VWe are your resourse peoble ~ we all work together

d) how we operate - standing orders from designated phusieian

Iinfimmary - sick call after each meal

a) Medications will be given at meal times. Hours of sleep medications will
be given to unit leaders=at dinner to be given out at those hours. (Unit
leaders will ba taught and checked off on proper medication administraticn
techniques,)

b} Evening rounds will be made at night on all units by the nurse - times will
vary according to the ages of the campers. The nurse will be checking the
B.M. 1list, general condition of the campers, appetites, skin condition, and
phusical complaints.

Staff Health

a) Rest
b) Nutzritien ~ Hydration
¢} Proper foot wear ( socks )
d) Proper body mechanics ( Demonstrate bedmaking, lifting, transferring, etc.)
e} Person Hygiene
f} Proper handwashing
1
Review of yellow manual - Disailing conditions
a) C?, Muscular Dystrophy, Spina Bifida, meningiomylocela, ostomates, mental
retardation, and epilepism.
Group discussion; "Can you think of any special problems these people might
have associated with their ccnditions.

Specific topics to be.covered: Personal cars of the campers

a) General Hygiene

b}  Toileting

c} Diapers

d} Feeding ( practice on each other at meal times )

a) Mouth care

£) Skin care - promotion of healing, preventicn of dehubitus, checking for
pressure areas from braces - importance of nightly back rubs and skin
inspection during baths and showers.

=] Adeguate rest

h) Preventing ¢olds - no wet hair

i) Maintaining proper nutriticn, hydration to prevent constipation,

i) Haintaining normal bowel/nladder function - reporting to nurse if no B.M.
in two days.

k) Maintaining aguired level of activities.

1 loting Allergies - food, meds, enviromment, etc.

- Allergy List

Safety Precautions:

a) Seat belts on wheel chairs



PRE-CAMP TOPICS BY KURSING STAFF {cont'd)

6 Safety Precautions: {conc'd)

b)
<)
d)
a)

Method of Presentation ~ small group problem solving with nursing staff going over
the bast solution with the total ¢group attending,

Also role playing and total group discussion.

Dermonstrate where indicated,

Never run with a wheel chair
Never leave campers alcne

Brakes on wheelchalrs

Feet on all brake and foot pedals

289
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PRE-CAMP PROCECUBRES -~ INFIRMARY (1980}

Day 1: Tuesday:

Horning:
~Arrival in camp - Unpack
—Informal discussion with Camp Director -- Goals & expectations, Job dascription
=Infirmary Inventory
~Disinfect & clean

12:30 Lunch

Afternoon

-Continua cleaning

=Review Procedures:
Phone & emergency numbers
Physicians & standing orders
Allergy list
Log Book
Forms to be used

5:30 Supper
6:45 Evening Program headed by Camp Director

Day 2: Wednesday:

Morning:

7:00 Rise & shine

7:30 Breakfast

8:30 = 12:00 noon -- Order Infirmary supplies
Make aprointment with physician
Review standing orders
Discuss Procedures
Stack First - aAild Kits (11 kits)

12:30 Lunch -
Afternoon
-Set up Infirmary
-Prepare for Thursday's Nursing discussion
5:30 supper !
Evening Program by Camp Director

Day 3: Thursday:

Morning
7:00 Rise & shine
7:30 Breakfast
8:30 - 12:00 ~ Finalize discussion preparations (See Attached)
=Schedula

12:30 Lunch

Afternoon
THE BIG SHCOW {(See Attached)
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PRE-CAMP PROCCDURES - ILFIRMARY (1980) cont'd

Dav 3: Thursday (cont'd)

Afternoon:
—=THE BIG SHOW (Sce Attached)
-Nurse's discussion with staff
5:30 Supper

6:45 Evening Program



W
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INFIRMARY PRE-CAMP PROCEDURES

{cont'gd)

The fellowing situvations were given to small group (staff} with nursing staff
going over the pest solution .

Situation #1 R
At one of the campouts, one counselor fs with four campers. One of the campers
pants leg catches on fire.

1) How would you extinguish the fire?
2) How would you get help?
3} How would you treat the burn?

Answers: la; Have camper rocll on ground - cover with coat or blanket to extin-
guish fire, .
2a; Signal with alr horn if available., Yell for assistance if possible.
3a; Remove clothing on affected part. Cover with clean cloth.

One of the campers, while you're still on this campout, starts to choke while eating,

1) What would you do?

Situation #2

You are alone in the Unit Four bathroem with a camper who must use the toilet, The
floor is wet, and while transferring him from the wheelchair to the toilet, you
koth fall. He is unconcious due to hitting his head. No one is in the bathroom
except you and the camper.

1) How will vou get help?
2) What will you do?

While walking in the woods with three of your campers, one of them slips and falls
and sustains a deep cut above his right wrist on the fleshy part of the arm.
It is bleeding heavily.

3) What will you do?
Answers to Situation #2:
2a: Seek help by velling for assistance, Send for the nurse,
2b: Keep camper on the f£loor - avoid moving the head, neck, or back.
2C: apply direct pressure over the wound with a clean cloth if available.
Maintain constant pressure; olevate limb over and above heart
level. Transport if possible to the infirmary if possible.
Situation #3

You and your group of five campers are sitting in tha council ring when one of
your campers passes out and slips down in his wheelchair.

1 What will you da?
2) How do you get help?
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Infirmary Procedures
Situations -=({cont'd}
#3 (cont'd)

That same camper comes to after passing out but then suddenly starts seizing in
his chair,

1. What would you do first?
2. How do you gat help?

Answers to Situat on H3

1. {Both) Remove carper fyom wheelchalr., ray flat.on ground., Turn head to
avold aspiration and assure open airway.

2. Send for help - yell for assistance, If no help arrives, Send an able camper

in last resort. If you can't send a camper - assure safety measures to the group

and counsalor may scek help quickly.

1. Protect camper from injury by containing in wheelchair. Turn head to tha
side to facilitate any vomitus and drainage.

2. Do not leave camper during siezure. Send for help by sending an able camper
if no counselor is with you. :

Situation #4

A group of campers is being. driven to the lake, when a flat tire causes the van
to go into a ditch, Everyone is guita shaken, bruised and bumped. One camper
is complaining of right shoulder pain, and his right arm appears deformed,

1) How do you gekt help?
2) What do you do with your injured campers?

On the trip to tha lake, one camper casts a llne and the £ish hook becomes imbedded
in another camper's eye.

3) How do you treat this injury?
Answers to Situation #4

1) Send driver of van for help.

i3] Have camper sit down, keep him calm, and immovillize limb.

3) Disconnect line from hook. Avoid movement of eyes by rlacing eye patch on
opposite eye. Seek medical attention lmmediatly.

Pleage note:r On excursions - 2 counselors are with each group of c¢empers. hir
horns and first ailde kits are sent with them,
In - camp actlvities have one counselor per 4 campers.
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Infirmary Procedures

Prior to Registration Day - Med forms are usually available a few days prior to
actual registration. At this time, nurses view ea-h form - make notes of any
allergles. A copy is kept in the dining hall above the flreplace so that all
are aware of campers conditions and/ or allergles.

Color code which was used and quite effective follows:

RED - Medicine

BLUE - Food and diet control

GREEN - Hay fever, pollen, grass, etc.

YELLOW - Insect reactions

PURPLE - Skin sensitives, soap, detergent, fabrics, wash, etc,

BROWN = Siezures

ORANGE - Sun Precautions

Infirmary cabinets - all locked and set up as you 50 choose for convenience.

Day of Registration - each camper individually screened by nursa and/or assistant.
Completion of medical forms in duplicate. Emergency phone numbers - address changes,
any new information is then noted. Meds are individually bagged { brown paper bags )}
marked with names and cabins, Questions on dosage, admlinistration of meds, Rx,

akin conditions, menses for females, any peculiarities of camper are taken note.

Camper meds are divided intc units. Boxes or crates used to separate units.
Envelopes marked with name, cabin, time of dosage, meds given. Meds given @
breakfast, lunch and gupper, H.S. meds poured and placed into seperate bags and
given to unit leader @ supper time. Medications poured when time is available.

Daily Routine:

Breakfast — pass out 8 ams. — Following breakfast is sick call in the infirmary

@ this time necessary Rx are given. Time Is usually available between 10:30 thru
11:30 to pour meds. Appropriate tyzatments may also be done a2t mealtimes.

Iunch - pass noons — following lunch - rest hour. You can expect some minor
accidents - pour meds, At all times a nurse is in the infirmary - if need be that
- both are out at the same time a sign with the nurses location is placed outside

in case of an emergency. During rest hour, meds can be poured. Also during rest
hour, the infirmary is disinfected at least twice a week. Any meds or Rx given

to staff or counselors are recorder in the nurses log. Any camper that receives
R% and poured meds is recorded on medical forms and carbon copiled. This is con-
sidered your legal nurses notes for references. At lunch time, a log bock is pre-
sented to the director and assistant director to make them aware of the precceding
days happenings. Helpful Hint: to cut doewn on traffic to the infirmary, a carxcy
basket is taken to all meals. Containing ASA; M of M: Cold Remedies; bandaides;
Kaopectate; ete. Simple illnasses are dealt with at meal times. Anything dispensed
is noted on scrap paper and is alter transferred to the log bock and then trans-
ferred to the camper med fomms.

Supper time - meds are passed by nurses. Evening meds are given to unit leaders.
Minor illness also dealt with at approximatly this time, Sick call follows. Nec-
essary Rx (decubite; irrigations; ({whatever) done now. You may have time to pour
meds and transfer notes again.

Evening Rounds - done following P.M, program. BM list checked by nurses.

Unit leaders consulted on any problems that may have arisen. Liquid meds, eye and
ear drops, etc. should be given by the nurse rather than Unit leaders.

Staff Medications - a file is kept with staff name and any medication taken. AIl
meds, including o..n ASA, liniments, olntmeants, axe given to the nurse and kept in
a locked cabinet, Meds are glven as prescribed by nurses to the individual.
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staff Medlcatlons (cent'd) - Usually done @ med times,

Deregistration - when campers leave - all meds are returned to parent or guardian.
Any pertinenti information concerning campers stay is relayed to parent or guardian,
All med forms are retained by the nurs,

First Aide Kitas -~ Issued to every unit, poel, dining hall, rec hall. Infirmary -
overnights, 1 in the van, and one in the office { also used for Directors car ).
Contents used in each kit as follows:

1 bottle betadine 1 bottle calamine

1 roll gauze bandage 1l roll adhesive tape
few applicator sticks ammania spirits
gauze pads Bee sting kits
bandaides sterile towel

1l ace throat sticks
alcohol wipas 1 scissors

Excursion kits { or referred to as overnight kits ) recelves sunscreen as does
the poels kit. Pool kit also includes airways. )
Staff Med Form - obtained in office. Completed by employee. Kept in infirmary
for reference. Completion of form done usually during pre-camp session or upon
arrival.
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THE EASTER SEAL SQCIETY FOR CRIPPLED CHILDREN AND ADULTS OF PENNSYLVANIA
P.0. BOX 497, R. D. #1, FULLING MILL ROAD, MIDDLETOWN, PENNSYLVANIA 17057

BEALTH RECORD

NAME Diagnosis

AGE

RESTRICTIONS - MEDICATION & ALLERGY

REMARKS

WEIGHT:
On Arrival

On Leaving

Registered Nurse



NAME ) BIRTHDATE

HCME ADDRESS

HOME PHONE # PHONE #2 {other than home)

CONTACT PERSONS (include adress):

1. Family

2. Non-family

Doctor's Phone Number

INSURANCE # )

WERE YOU A CAMPER HERE BEFORE? (yes/no) WHEN?
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STAFF SCREENING
RAME DATE OF BIRTH HT.
FAMILY DOCTOR
ADDRESS EMERGENCY CONTACT:
ALLERGIES/MEDICATIONS
MEDICATTION TAXER:

MENSES? IRREGULAR €RAMPS BCP'S

SURGICAL HISTORY:

MEDYCAL HISTORY: .

CURRENT MEDICAL PROBLEMS:

PROSTHESIS! GLASSES/CONTRCTS

HEARTING: LAST TETANUS:

FAMILY HISTORY: HEART DISEASE, EPILEPSY, DIABETES, CANCER, OTHER. )

BOWEL BABIDS: BLABDER RRBITS:

SKIN CONDITION:

ANY QTHER PERTINENT INFPORMATION?
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APPENDIX L

UNIT LEADER TRAINING MATERIALS



1

2)

3)

4}

5}

8

7)

8

9

10}

300

UNIT LEADER - JOB FUNCTICHS

Facilitator

progzam ideas
Daily & weekly schedules
a) Planning shests
bh) inform counseling cooxdinatow
¢} generate enthusiam
d)} get people involved in sharing responsibilities
sounding board for grievances and encouragement
morale booster
develop team concept and unit trust
development of co-counseling pairs with each counselor having a primary
cabin responsibilicy

Crganizer

daily ané weekly unit schedules

provide communication lihk between unit: staff,

inter-units, counseling coordinator - nip bitghiness in the bud
call a club when appropriate

laundry, supplies (wood, paper products), cleaning and duty schedules
exXctyaion planning - the what, how and when

transportaticn schedules within camp

Maintaln unit hygiene and phyasicel cleanliness-
prormote a lived -~ in unit appearance

Conduct nighktly and morning get togethers for plannlng preparation and feedback
a0 utllize CFP meetings to measure growth and change of campers'
abilities

- b) use small groups to insure air time for staff
= c) establish agenda and time limit for get togethers
d) share enjovable mqunts and good deeds

Track BM's and other medical information

Get staff started in morning

i=) meke coffez, am fire, unit showers, polar bear swim, singing wake-up,
watch deer, unit jog, hackey sack, early morning stretch, designate
staff "Paul Reverg", units relay wake-up systen

Maintain interunit communication -~ eve the master hoard;
attend unit leader meetings

Crient new staff menber and/or voluntesers

Delegate inventorying of clothing at end/ and beginning of each guggncq
with the campers and medication of h.s. wedications

Integrate activities within a day way time efficiency



UMIT LEADER - JOB FUNCTIOMS (cont'd)

11}

12)

13)

14}

15}

Carry cabin counsalor / co-counselor assigmment

Provida opportunitees for staff and compers to assume roles of leadership
(see what to cobserve in groups handout)

Hold unlt meeting first night of each session with campers and staff to
discugs rules, regulations and safely precautions. Include methods of
learning everyones names, likes and dislikes, goalsvog session, ideas for
activities, elect camper/staff counsel representatives, make unit flag,
cabin names, unit/cabin cheers and songs.

Be a model and sak the tone for all the things that happen throughout the
day. "

YON'T SET LIMITATIONS

GO STRAIGHT Cf THE PROBLEM - DCN'T BEAT AROUND THE BUSH- INCLUDES PEOPLE
DEPEND ON WHELE UNIT { STAFF AND CAMPERS ) TO HELP QUT

DON'T ALWAYS JUST REACT WITHOUT GIVING SITUARTICHS SOME THOUGHT

WATCH OUT FOR THE "I" - "WE" - "THEY" SYNDRCME

PROVIRE RECOGNITION FOR GOOD DEEDS:  »ccoMpLISHMENTS OF CAMPERS ALD STAEF
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BROCEDHURES FUR CLEANING UNITS
1. tuggage should be pulled and grouped on the access road.
2. Sheets should have already been pulled and put into piles of 25,
3. Mattresses shou;d be leaning up againat the side of the cabins.
4. Van will have picked up luggage before breakfast,

-

AFTER BREAXKFAST (UMIT LEADER WILL STAY WITH UNIT - OFHER UNIT MEMBERS WILL FORM
WORK PARTIES)

5. Disasinfect (lightly) all mattresses.

6. Pull out everything not needed in unit and make 1 hig pile.
7. Bring towels, washcloths, atc. to laundry.

8. Dissinfdect all buildings In unit.

9, Inventory all items in unit and re-stock unii with all necessary supplies.
(see list)

10. Write up damage report.

11, Bring pile of unnecessary items to front of éining hall.

12. Re-congtruct unit including making of beds,

12, Go on to the next unit and repeat ahove procedures.



UNIT SUPPLY LIST

PAPER

toilet paper
chux 2 dozen
pampers | box
kotex (sanitary napkins) 1 box
paper towels 3 bundles
plastic garbage bags
paper cups (1 box small) per camper
{1 large drinking per camper)
1 roll masking tape

CLEANING

disinfectant 1 gal.
brooms 2

garbage can !

hose 1

wagon |

buckets 1-2

sponges 2-3

LINEN

sheets 1/2 bundle

bibs 2=3

towels 1 per camper (6-10 extra)
wvashcloths 1 per camper (6-10 extra)
blankets 2 per camper (6-10 extra)}

TOILETING

urirals b
bedpans 4

basin 1

soap 2 barse
baby powder 3=l
lotion 3-4

NECESSITIES

air harn

fire extinguijsher

matches

barbeque set

lantern

First aid kit

wood & kindling (enough to last in case of raln)
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APPENDIX M

CAMPER FUNCTIONAL PROFILE
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Camper's Functional Profile

The Camper"s Functional Profile (CFP) is a record of observations
concerning a camper's abilities and limitations during their camping stay.

The CFP is divided into five areas: independent functioning, physical
development, social development, communicaticn, and community participation.
Bach of these areas are further‘divided into sub—areas.

The purposes of these profiles are fourfold:

to reflect upon accomplishments

to share information with staff members

to provide information with/for next year's
staff, local sending agencies, parents,

and campers

4.) to formulate realistic goals and cobjectives

1.
2.
3.

Each area is to be completed by checking off the appropriate level
that corxesponds to a camper's functional abilities. Observations are re-
corded on the second, seventh, and tenth day of a partigular session. 1If
comments are needed to further clarify a camper's abilities, limitations;
performances and adaptability space is provided for such sexplanations.

The profile is to be completed in duplicate in a clear and concise
manner.



Name

Camper's Functional Profile

I. Independent Functioning
A. Eating
1. Teorally Independent
{see directions)
2. Semi-Independent

a. Utensils used independently

b. Areas needing assistance

3. Totally dependent
(see parents for specific
instructions)

B. Drinking
1. Torally Independent

2. Semi-Independent
a. can grasp cup
b, aeeds scraw

3. Totally dependent
(see parents for specific
instructions)

Camp 19
Disability .
Session Age

Day Day Day Comments

2 1 10

90€



C.
1.

2,

Tollet

&,
b.
C.
d.,
e.
f.
B
h.

e

1.

Totally Independent

Seml-Independent

can "drop thelr drawers"
can Wwipe buttox

can make transfer

weard dlapers

uses Campong

can change menscrual pad
uses urinal

uses bedpan

uses other equipment (list)

Totally dependent
(see parents for specific

instruccions)

Cleanlincas

a.
b.

Totally Independent

Seml-lodependent

can wash hands
can wash face
can wasih halr
can brush reach
uses shower
uses bathtub

Totally dependent
(see parents for speclfic

lastructions)

Personal CGrooning (Appearance)

Totally Independent

Day
2

Day
7

Day
10

Comments

L0€



2.

Semi-Independent
a. can dress
b. can undress
c. can tie shoes
d. can comb hair
&. camn put on own braces

3. Totally dependent
(see parents for specific
instructions)
F. llobility
1. Forms
a. wheelchalr
b. leg braces
c. crutches
d. canes
e. ambulatory
f. other (lisc)

II1.
A

O L I L e

Physical Development
Motor Development
can stand alone
can stand with support
can't scand
can sit alone
can sic with support
can't sitc
coordinatcion
a. hands
arms
c. legs
{explain to what depgree)

Day

Day

Day
10

Comments

BOE



IiI.

1v,

Sensory Development

L D B

a.
b.

- C.
d.

6.

has adequate vislon
has puor viston
has adequate hearing
has poor hearlop
overly geasfcive Co:
sight
smell
sound
touch
any other seusory probizms

Soclal Development
Adjustments :

1.
2.

1.
4.

5.
6.

adjuscs well to other campers

adjusts well to camp environ-
ment

adjuscy well o adull Supervis-

fon

flghts with others

ts soclally [solated

ocher {explaln tn full)

Communkicacion

verballzes clearly

verbatizes unclearly

uses talkboard

non-verbal (slgn language)

nao=-interpretable

(note: Importanc Lo consule
parangs te.learn means of
commun lcat lon)

Day
2

Day
Fi

Day
10

Commenta

 S—
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Community Parricipatlon

A.  Swimming Pre Intermediate Beginning

B. Athlecies

List Favorite Activities Active Spectator Leader

C. Group Living

List activities which show responsibilities, cooperation, and leadership in a group setting.

D, Arts and Crafts

Describe projects, levels and/or adaptations emploved.

01¢g
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THE EASTER SEAL SOCIETY FOR CRIPPLED CHILDREN AND ADULTS OF PENNSYLVANIA
P. O. Box 497, Fulling Mill Roed, Middletown, Pennsylvenia 17057

SEASONAL CAMPER REPORT

Please type or print:

CAMP
PERIOD
CAMPER - - DATES AT CAMP
Full Name, please YEAR
CAMPER AGE: DISABILITY

CARE: Total { )} Partial { ) Home { )}

Write g brief statement describing the camper's stay at camp:

What were his special interests or skills while at camp?

What agssistance was needed in personel care?

Any adjustment problems? Describe =

Did the camper du}ing his stay at cemp
l. Have any illness? Accidents

2. Was the camper seen by the doctor? at camp at office
Date,

3. Waes the camper taken to the hospital?
Outpatient edmitted
Reason Length of stay

L, Was an insurance clein filed?

5. Was the camper seen by a dentist? Date

6., Was the cemper seen professionally by any other outside
consultants?

Is this camper ready for & normal camp experience? Explain

Counselor

Full Name, please
Girl's/Boy's Director

Director

Additional commegts by Director (if necessary).
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APPENDIX N

PROCEDURES FOR SELECTED CAMP ACTIVITIES
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CAMP DRDDY ALLER
* out of Camp Activity
Information & Requisition Form

" Genaral Information for Counseling Doordinator ONIT #

Coungalors in charge (at leagt two) -’
Cabins/Campers—-(list each name):

Type of Avtivity/Destination

Day/Date/Time of Departure: Return
General Information for Nursaes UNIT &
Counsalors in chargae {at least two) Activity/Destination:

Cabins/Carmpera-{list sach name):

Date/Day/Time of Departura: Return

Kitchen Information for Coock {Completa this sectlon only if food is needed)

Day/Date/Tina UNIT #

Counsalors in charge: MENU
# of counsalors & camperst

TIME OF PICK-UP
Ecquipment needed:

Activity/Dastination

Transportation/Equipment Information for Chauffeur UNIT #
’ (comtplaete only if naeded)

Counselors in charga: o

Number of campers/Anbulatory Wheelchairs

Day/Date/Tine/Placa:

Denarturm: éatuxnx

e

List equipmant neaded:

Activity/Destination:
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CRMP DADDY ALLEN (1980)

POOL RULES

1) Hever dive In shallow water,

2) Neo running, pushing or dunking.

3) Always stay.in area provided for swimming.

4) Always swim with a buddy in an established swimming area.

5) MNever swim after dark.

€} Avoid long exposure to the sun.

7} Mever swim during electrical storma.

8) Never call for help unless it's needed,

9) Have fun in the water, but don't bother others with splashing or dunking.

10) Enjoy swimming and OBEY ALL RULES.

POOL DIVING RULES

1) HNever push or clown around by the pool.
2} Don't dive in a shallow aree (4ft. or less).
3} Clear water ig needed for diving.

4) Lock for swimmers hefore diving.
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RULES AND SAFETY STANDARDS FOR CAMP POOLS

10.

11.

12.

14,

RULES: FOR BATHERS

Always swim with a "buddy" and only at a place provided
for swimming.

Never dive in strange water; always check the depth,
bottom, etc.,before diving.

Always stay withln the area set up for swimmers of your
ability. It is not necessary to be in water over your
head in order to swim. :

Avoid staying the water too loung. Thirty to forty-five
minutes should be the maximum length of time spent in the
water. The weather 1s alse a factor of swimming time limits,

If you see someone in trouble in the water, make the rescue
with a boat, a life buoy, assist pole, or similar equipment,
Don't attempt a swimming rescue unless you are suTe Yyou
know how to go about it.

Learn to breathe coctrectly while swimming, because correct
breathing lessens fatique.

Obey all the rules and regulations escablished by the camp
water front director.

Have fun Iin the water, but avold ducking, splashing, and
bothing others at play.

Avold long exposure to sunshine, especlally in the late
morning and early afternoon.

Never swim after dark - dips only in shallow and properly
lighted areas.

No running, pushing, or horseplay in the pool area.

If instructed by water safety Instructor, bathers must wear
l1ife jackets.

Never swim during electrical storms and aveid taking shelter
under trees.

Never call for help unless needed.

RULES FOR DIVING

1.
2,

3.

Always dive or Jump straight forward, not off the side.
Look for swimmers before the maing of a dive.

Newver push or clown around by the side of the pool.



CAMP DADDY ALLEN 1980
WATERFRONT ACTIVITIES

ACTIVITIES

volleyball

picking objects off floor
ring-a-round-the-rosie
ball relays
wheelbarrel race
Simmon says

pushball

kickboards

chaln tag
potato/tomato

is/1s not

batball

dodgeball

catchup ball

tug=-a-war

palar bear

SKILLS

sit on edge and kick

blowing bubbles

jump like a bunny across poal

walk across bottom alone/with help

apen eyes underwater

bobs

duck down to bottom facing wall and back up
treading water

jump in, level off, swim off

change position (front to back)

changa direction )

prone float

prone glide

prone glide with kick (20 feet)

back float

back glide

back float with thip kick width of pool
elementary back arm stroke only, width of pool
elementary backstroke pool width

flutter back scull pool width

duck down to bottom, swim under water across pool
frant crawl with rhythmic breathlng across pool
flutter kick on froatacross pool

fluttar kick afback acrass pool

hold breath - 10 seconds

arm stroke on front

combined stroke on back across paal

use of 1ife jackets

316
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RULES - ARTS AND CRAFTS

No campers whould be in the arts and crafts building unless accompanied
by a counselor, :

Counselors should assist campers as much as is necessary when working
on their projects.

All borrowed supplies must be signed out and returned immediately
after use,

Al materials and equipment used [n the arts and erafts must be put
away before leaving the building.

Potentially dangerous equlpment (wood burning tools, saws, exacto knives,
etc,) are to be used only under the supervision of counselors,
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APPENDIX 0O

EVALUATION INSTRUMENTS USED DURING 1980 CAMPING
SEASON AT DADDY ALLEN



PRE-CAMP FEEDBACK

Most significant information so far was.....

Least significant information so far was .....
I'M still puzzled, would like to know more about .....
Write 3 adjectives desceribing the day .....

a.

b.

c.

Person{s} who contributed most to me today wexse

I felt really good today when.....

What goals do I have for tomorrow.....

hdditional comments.....
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CAMP

EVALUATION OF THE SESSION 19

320

SESSION
Section 1
Poar Eséggge Average Q%S%Sqe Ostg.
l. The objectives of the camp were
approecriate for the campers
2. The objectives of the camp were met
3. The objectives were designed to
meet the camp's goals & objectives
4. The activities were appropriate
for the campers
5. Adequate staff was available to
provide camper /w assistance to
complete activities
6. Adequate time & materials were !
available to complete activities
7. The group size was appropriate
for activities.
8. OQverall, the camp experience was
effective. ;
|
!
Section 2
1. Can establish routine of daily !
life for the group. !
2. Can set & enforce behavoir limitcs
3. Can control potentially emotionally i
‘charged situation ;
4. Consistent in behavoir & sessions !
5. Can communicate verbally & non— ___}
verbally /w campers |
6. Can adapt camp program to be f
therapeutic. !
7. <Can work independently or as a
team member. :
B. Can communicate /wpeers & super-
visors.
9. Have good observation skills
10. Can motivate the group
1l. Have good listening skills
12, Have ability to interact /w campers .
on_their lavel,
13. Understand child development
ld. Ability to explain ideas clearly
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Section 3

1. what activity did you feel was most liked by the campers?

2. What activity was liked least by the campers?

3. 1If you could change one thing at camp, what would it be?

4, What one thing would you want not to be changed?

<5. Name one activity you think should occur more often.

§. Name ome activity you think should occur less often.

7. Specify any problem you encountered during the camp session.



- Mid-season Evaluation

1. PERSONAL QUALITIES

DSF .

WEAK

GOOD

QUTS .

Poise; bearing

Cooperative attitude

Self discipline

322

Tolerance

Patience

Concern for others

Appearance:neatness, c¢leanliness,dress

Physical fitness~

Dependability

Willingness to learn

Pleasing veoice

Effective speech

Integrity; loyalty; honesty

Promptness; turns in reports in time, etc.

List other qualities

LN

2. LEADERSHIP QUALITIES

Realize objectives

Understands & knows needs

Gets along well with participants

Originality; creative ability

Resourceiulness

ability to command confidence

ability to analyze problems

Adaptability to situnations

Ability to arouse intarests

Ability to develop interests

Leads without domination

Ability to lead informally

Akility to inspire others

Initiative

List other qualities




3. ADMINISTRATIVE QUALITIES

USF.

WEAK

5F.

GO .

CUTS

1.

Ability to plan

Ability to organize

Ability to express plans in writing

Ability to schedule

323

Ability to supervise others

Ability to adapt program

Cbserves rules & regulations

Care of equipment & property

Constructive contributions @ staff meetings

Alertness to health needs

Qrderly clean-up, ete,

Gets along well with others

Ability to use time advantageously

Ability to use existing facilities

List othex-qualities

4. TEACEING QUALITIES

Ability to use positive suggestions

Stimulates cooperation

Plans instructions

Fosters responsibility

Encourages leadership

Enthusiastic

Ability to evaluate progress

Commands respect

Ability to apalyze particular situations

Ability to teach activities to others

Ahility to demeonstrate activities

List ather qualities




CAMP STAFF REPORT
CAMP DADDY ALLEN - 1380 SEASON

1. STAFF INFORMATION:
a. Name:
b, Camp Staff Posltion:
c, Off-Season Plans:

d. 0Off-Season Address:
e, Are you available for the 1981 season?

2. REACTION TO THE 1380 SEASON;

3. RECOMMENDATIONS FOR THE 1981 SEASQON:

a, Changes or additions to the pre-camp orientation:

b. General recommendatl|ons:

324
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APPENDIX P

IN-SERVICE MATERIALS FROM SESSION I



BRATINSTORMING REVISIONS
FOR
MISSING PERSONS PROCEDURE

PREVENTION:

~Explain NO WANDERING during pre-camp
~Familiarize ourselves with area

-Longer pre-camp for familiarization
~Posted maps & reading experience

~Familiar with Clvil Defense Procedure
=Several cars on road

-Rovers—Early Bird Waach (3)

-Follow Institutional session schedule {4)
-Ons person "all nighter" - 24 hr. watch (3)
=Multiple late duty people

~Training drill on missing person (2) 1 leader
=-Fences

-Bells on doors as an alert (2)

-Locks on doors

=0bserve behavdor

~CDA bedelothes (P.J.'s) day glow orangs
~Central light to see at night, to come back to
=Lower camper/staff ratio (2)

~Late duty person{s)-Can they hear campers?
-Visible symbols in dark

=Four hour shifts for rounds

QUESTICNS?:
-Wny have sleep in? Throws off schedule
-Why stand on road?

COMMUNICATION:

—Bettexr

-PA system

=Walkie Talkies (2)

-Unit assignment-specific roles (2)
-pifferent times, different procedures
~Grid system search (2)

-Trajined pecple search

=Conslstency

=Visible color coded trees to show where each unit goes

€/30,/80
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PREFACE -

CHRONICLE OF ERIC IMEER

Eric Imber, a resident of Selingsgrove Centér, aged 26, male 6 feet tall,
150 lbs. caucasoid mentally retarded had come to Daddy Allen to participate in
the institutional session June 23 - July 3. For two and a half camp days, Eric
participated in a varilety of camp activitiss with 19 other campers and seven
staff members of Unit 2. On the morning &f Wednesday, June 25 on the 8:30 a.m.

bedcheck by S. Disman, Eric's coumselor found Eric was not in Unit 2.

chronicle sequences the events that led to the locating of Eric Imber. June 26
at 3:00 p.m. by the malntenance department in Hickory Run State Park.

June 25

5:00-6:00 a.m. Early morning round by S. MacKenzie, late duty counselor, revealed
Eric to be in Cabin 2-B.

8:30 2.m. Mornipg wake-up call by S. Disman in Cabin 2-BE uncovered Eric to
be missing.

8:30-8:45 a.m. Staff of Unit 2 combed immediate area of Unit 2 and Unit buillding
to verdfy 1f Eric'was missing of not.

8:45 a.m. Jeff Glick, camp Director was notlfied of Eric's
diszappearance. The Daddy Allen missing persen procedure was then fully
instituted.

a}
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The following

Y. Johnson, assistant director, was deployed in Unit 2 to direct gtaff

efforts in the immediate area.

b) Units 3,4,5 were notified to begin a search within each of their units
to locate Eric Icber.
c} J. Glick circled inside Daddy Allen access road with camp vehicle
1-d) J, Glick and S. MacKenzie traveled main road o park office. Eric
was not visually geen enroute tg office. Approximately 9:30 a.m.
Hickory Run St. Park office was notified that Eric was missing.
Assistant Park Superintendent - David Kémmerer cooidinated and
directed search efforts of stata park personnel as description of
Eric Imber was made avallable
2-d) ¥. Johnson directed systematic search of Daddy Allen grounda,
&) State police were notified to begin intensive search affort. Trooper
Robert Shevets coordinated State reacus efforts,
} 4] Daddy Allen Staff secured access road (in camp) and began search
of each bullding in camp. Staff also remained In each unit taking
care of camper persanal hygiene and feeding during search efforts.
10:30~12:00a.m. '
l) State pelice helicopter task force made alr search for Eric Imber
2) sState Park personnal inltiated road search of main park roads
(Boulder Field, Sand Springs, back road from Daddy Allen, overnight
camping area.} .
3) Daddy Allen Staff was relieved of internal camp securement and return-
ed to job dutles of the camp day: caring for 84 campers.
11:36 a.m. :
4) Volunteers fmom within the community continued the search efforts

5}

within the state park.
Camp Shahaqua called and notified of Eric's disappearance
White Haven State School (Gayla Welchel) called and notified of



328

Chronicle of Eric Imber {cont.'d)

5r5£§kic's disappearance,
6) <Selingsgrove Center called and notified of Eric's disappearance
(John Bush — 11:00 a.m.)
Selingsgorve parsonnel requested news release freeza as parents (Imbers)
of Exic had been natified by them and had requested freeze of madia coverage.
7} Cook at Camp Shehaqua notified state park personnel that she had
Seen a man matching Eric's description at approximately 7:00 a.r.
looking at mountain laurel on the entrance road to the organized gooup
canp sites - report made approximately at noon-time.
8) Jeannae Feeley at Easter Soclety heasdquarters called and notified of
situation,

12:00 p.m.
Trooper Shevetz relieved by Trooper Cochrane (sic)
- state hichway patrol notified of Eric's disappearance and given descri-
ption.

1:00 p.m, Information centar established at Daddy Allen office as State Park
provided portable radio transmitter receiver to keep Daddy Rllen
informed and in contact with searchers.

a) Search team from Lake Harmony rescue team joined the search
afforts.
2:00 p.m.
John Bush and Dave Varanno arrived from Selingsgrove Center.

2:30 p.m.
D. Brooksg, nurse on Daddy Allen Staff was deploved to 4th run trail on motor-
cycla to search for Eric.

Calls wera placed hourly to J. Feeley by J. Glick notifying her of the progress
baing made,

3:30 p.m.
Canine team from Tobyhanna police department arrived to search for Eric. Dog
tracked Eric from Cabin 2-B to dam by Sand Springs day use araa. No sidn of
Eric. However, Bob Kerr, Park superintendent and Bob Rice, head park ranger
joined search efforts, as well as Kidder Twp. police department.

5:00 p.m.
Intensive gearxch of state park grounds began as more volunteers arrvived that
had been contacted hy state park and state police personnei.

6:00 p.m.
Divers contacted by state police searched four bodies of water including Sand
Springs,

7:00 pom
Nancy Fheasant, adminlstrator from Selingsgrove Center arrived at Daddy Allen
to todrdinate the Selingsarove positien,

8:00 p.m.
Jeanna Fealey arrived as the administvator from the Pennsylvania Easter Seal
Society.
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Chronicle of Erlc Imber {cont'd)

8:30 p.m.
N. Pheasant and J. Bush departed to state pelice headquarters at Fern Ridge
to sign affidavit of location of missing person and release information to media
concerning Eric's disappearance. -

8130 = 9, Q90 p.no.
1} ©  J. Glick placed calls to Hazleton State Hospitel and Palmérton PFospital
giving description of Exic and asking hospitals to call Daddy Allen if
o a person matching Eric's description was found.
12} Wendell Hunt, administrator from Selingsgrove Center called and 7iven
update on research efforts by J. Glick,

9:00 p.m.
Local volunteer gearch effort stopped due to darkness.

10:00 p.m.

1) Iocal medla - (television and radlo) contacted and given description of
Eric Imber and asked to broadcast to listening audiences,
2) - State police released information on Unlco network with loo mila radins.

Local enforcement agenclea were asked to contact hospitzls in thelr local
area with Eric's description.

10:30 p.m.
N. Pheasant contactad Irbers parents with update of research efforts,

11:00 p.m.
Col, Hugh Wesacovich of Civil Alr Patrol, lazleton branch, contacted by state
policae and asked to secure milssion number to begin intensive search efforts
Thursday morning.

Thursday = June 25

11:00 - 4:00 a.m.
J, Feeley and J, Glick maintained vigil through the night at Daddy Allen Office.
1:00 a.m.
J. Glick and B. Glick took Easter Seal vehicle and searched the following areas:
Sand Springs, Rt. 534 to Rt. 930, ko Rt. 80 to Cilvil Air Patrcl headquarters in

Hazleton. Meeting was held with H. Wesacovich to coordinate search 8"%§ts
cbeginning 6:30 a.m. Thursday. Returning to Daddy Allen, Giick anc Iick Searched

Rt. B0 to Rt. 534 stoppiny off Hickory Run Plaze to notify truck stop with Ericls
description, Upon return to Hickory Run State Park searched roads to Band
Springs and Boulder Field.

4:00 a.m.
Jeanne Feelay took wehicle and searched park roads.

5:30 z.m. .
J. Glick met Col. Rungan of Civil Alr Pctrol at State Park office to coordinate

ground search efforts.

5:45 a.m,

Team of Clvil Alr patrol searchers began search of: Sand Spring day use area.
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chronicle of Exdc Imber [cont'd)

6:00

3:00

3:10

a.m.

Dave Demmerer establiched command headquarters at Rrea € of overnight camping
area in Hickory Run ftate Park. Voluntears and civil alr patrol search teams
were sent from this area to systematically cover 10,000 acres within state
pazrk.

a.m.

Daddy Allen day began with reville and grogram continued for the remalning
campers as if Eric had not disappeared.

a.m.

Dog team from Jersey Jjolned search efforts.

r.B.

Daddy Allen kitchen provided food for searchers at command area.

p-m.

Mystic arrived with State police and stated Eric was alive apd well: near Rt.
S34 watching people; sitting in a sunny area near a sign with the letters "Ca",

=218

Eric was found by a team headed by Harvey Weaver, state park persconnel and the
YACC. by the maintenance buildings of the state park 1/2 mile from Daddy Allen.
Eric was brought to the park office.

ra. .

Eric was taken by the Selingsgrove persomnel and J. Glick after prelimlnary
examination by D. Brooks, camp nurse, to the Flood Medical Center where he
was in excellent condition, treating superficial cuts on Eric's feet.

5:00 p.m,
Eric was taken back to Daddy Allen where he was fed and bathed. He was then
transported to Selingsgrove Center by thelr personnel at 7:15 p.m. Thursday,
Junas 26th.

SUMMARY :

Throvgh the efforts of 300 volunteers and the Daddy Allen staff (approximately

4000 man hours) Eric was located after 33 hours of being missing. He was found to

ba

in excellent physical condition and emotional well-being.
The staff at Daddy allen not only maintained their poise bhut continued to prao-

vide quality care and experiences for the &4 carpers entrusted to our care
during thils ordeal.

¥e have learned much during the experience and are renewing our efforts to

insure that an incldent such as this does not occur again.

Submitted by

Jeffrey Glick
. Director Camp Daddy Allen
June 30, 1980
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APPENDIX Q

IN-SERVICE MATERIALS FROM SESSION II
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COOPERATION: WHAT IS IT?

Coapexation in a situation is a condition of affairs in which each
warks as a unit-organism on some function essential to a whela process.
One may or may not need to work in union with others. This depends on
the target for which the cooperation has been established,

Cooperative effort may he of two varieties. The most frequent is
the type that exists between the Sutcher, Baker, and Candlestick Maker.
Each of them elaborates his own function to the hest of his energy and
imagination along the lines of his oun tgade. Their hours of operation
are not the same and their skills ape different. They wmay or may not
feel personally friendly to each other, But each is wholly responsible
for the excellence of his own product and fulfills himself in its pro-
duction. He is a cooperator because he creates a usafnl product and he
EXCHANGES GCOD FOR OODS.

) Another form of cooperation 1s the type asscociated in our minds
with the volga Beatren who had to tug in uni.on in order to accomplish
their tasks. Each must pull to the best of his ability and with exact
timing to each other to ba effective. (Not many jobs requirs this type
of cooperation).

Neither of these types of cooperation demands that the participants
be frieandly with the other--on a personal basis. All that is necessary
for achievement of cooperation is that each does his own job at the right
time. -

MOST PEOPLE MISTAKE "CONFORMITY™ FCR COOPERATICH. We must not expect
everyone to march £o the same drum beat. Conformity is mutual enslavement.
It is the destruction of coeperation. Conformity prevents individual
contribution and self-realization.

"Doing things together" may or may not be csoperation. WNer is
"helping others" necessarily cooperation... Each cooperator must be free
to SATISFY HIS QUN NEEDS FIRST. He will net be-able to accomplish his
function if he is hobbled by the need to please cthers first.

WE PLERSE QTHERS SEST WHEN WE HAVE DOME OUR QW JQB TO THE FULLEST
OF QUR CAPACITY. We Serve ourselves and others the least when we mezely
"go along" on any other basis, .

Huch unhappiness can arise among people if they have a mistaken concept
of cocperation. They may be tempted or persuaded to "go along" on
ventures and £ail to maintain their own initiative...And be "going along”
against their inner will and judgement, they would feel a basis for
resentment against the other one with whom they cocperated (in a
mistaken way).

Cocperation is never to be similar to mutual-enslavement. The end
rasult of cooperation should be individual self-realization and not a kind
of "crippling”. It is never cooperation unless each of us is working on
"his own*,
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BASIC PRINCIPLES IN DEALING WITH CHILDREN
{Dr. Rudolf Dreidurs; June 30, 1960}

Golden Rule: "Do unto others as you would have others do unto you." This
is the basis of democracy, since it implies equality of individuals.

Mutnal Respect: Based upoh the assumption of eguality, is the inalienable
right of all human beings. No oneé should take advantage of apother--
neither adult nor child should be a slave or a tyrant.

Encouragement: Implies faith in the child as he is, not in his potential-
ity. A& child misbehaves only when he is discouraged and Lelieves
he cannot succeed by useful means. The child needs encouragement
as a plant needs water,

Reward and Punishment are outdated. A child scon considers a reward his
right and demands a reward for everything. He considers that
punishment gives him the right to punish others, and the retaliation
of children is uswally more effective than the punishment of adults.

Natural Consequences: Utilizing the reality of the situation rather than
personal power, can exert the necessary pressure to stimulate proper
motivation. Only in mcoments of real danger is it necessary to '
protect the child from the natural consequences of his disturbing
behavoir.

Action instead of words in times of conflict. Children tend to become
Tmother-deat® and act only when raised voices imply some impending
action, and then respond only momentarily. Usually the child knows
very well what is expected of him. Talking should be restricted to
friendly conversation ard not used as disciplinary means.

Withdrawal--effective counteraction. Withdrawal is not surrender and is
most effective when the child demands undue attention or tries.to
involve one in a power contest. He gets no satisfaction in being
annoying if nobody pays attention.

Withdrawal from the provocation, not from the child. Don't talk in moments
of conflict, but friendly conversation and pleasant contacts are
essential. Have fun and play together. The less attention the child
gets when he disturbs, the more he needs when he is cooperative.

Don't interfere in children's fights. B8y allowing children to resolve
their own conflicts they learn to get along better together. Many
fights are provoked to get the adult involved and be separating the
children or acting as judge we fall for their provocation, thereby
stimulating them to fight more.

Take time for éraining and teaching the child essential skills and habits.
If a mother does not have time for such training, she will spend more
time correcting an untrained child.

Never do for a child what he can do for himself. A “"dependent child is a
demanding child. Most adults underestimate the abilities of children.
¢children become irresponsible only when we £ail to give them opportu=
nities to take on responsibility.

{over)



Basic Principles in Deallng With Children {cont.) Page 2

Understanding the child's goal. Every action of a child has a purpose. His
basic aim is to have his place in the group. A well-pehaved and well=-
adjusted child has found his way toward social acceptance by con-
forming with the requirements of the group and by making his own
usefnl contributions to it. The misbehaving child is still trying,
in 4 mistaken way, to gain social status.

The four goals of a child's misbehavior. The child is usually unaware
of his goals. His behavoir, though illogical to others, is consist-
ent with his own orientation.

1. Attention getting..........wants attention and service.
2. POWEL..vesyeroran. 4essses..WaANts to be the boss.

3. Revenge.......--. seeseses..WANES to hurt us.

4. Display of inadequacy......wants to be left alone.

Our reactions to a child's misbehavior patterns:

1. Feel annoved.......ve...s..want to remind and to coax.

2. Feel provoked............ .»"you can't get away with thig!"
3. Feel deeply hurt..... esesas"L'1l get event”

4. Feel despair............s.."L don't know what to dot"

Fallacy of first impulse. By acting on our first impulse, we tend to
testify the child's mishehaving patterns rather than to correct them.

Minimize mistakes. Making mistakes is human. We must have the courage
to be imperfect. Build on strength, not en weakness.

Danger of pity. Feeling sorry for the child, while natural, often adds
narm to an already %tragic situation and the child may be more
harmed by the pity than by the actual tragedy. Life's satisfactions
depend on gne's ability to take things in stride. Feeling sorry
for someone leads to his self-pity and to the -belief that life aowes
him something.

Ben't be concerned with what others do but accept responsibility for what
we can do. By utilizing the full potential of our own constructive
influence, we do not have to worry about what others may do to the
child. Compensation for the mistakes of others is unwise and aover-
protection may rob the child of his own courage and resourcefullness.

A family council gives every member of the family a chance to express
himself freely in all matters pertaining to the family as a whole
and to participate in the responsibilities each member of the family
has for the welfare of the family. It is truly education for demo~-
cracy and should not become a place for parents to "preach" or impose
their will on children, nor should it deteriorate into a "gripe"”
session. The emphasis should be on "What can WE do about the situation?”

Have fun together abd thereby help to develop a relationship based on
mutual respect, love and affection, mutual confidence and trust, and
feeling of belonging. Playing together, working together, sharing
interesting and e=mciting experiences lead to the kind of closeness
which is essential for cocperation.
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NATURE AND ECULOGY TODEAS FUR CAMP PRUGRAMUTNG

Sleep in a szailbecat at night
Scavenger hunt

Snipe hunt

Mini-trails

Rotten log study

Ponds

Blindfold trails

Wight walks

*Pretend you're an animel

Walk in the rain

Seaweed fights

Float through rapids in a lifejacket
Throw rocks at image in a pond

Climb a tree

Sit in a dam (smell) -
Bury yourself in the sand except for avse
5it under a tree for 45 minutes

Peel a banans with 4 knife

Walk down a creek through water for about 1/2 mlle
Go for a walk alone

*¥Follow an animal

Try to Tind as many different kinds of dead leaves as you cen
*Pretend you're a beaver and build a home (with dead logs)

Co swimming blindfolded - under water too
Start unraveling your clothes thread Uy thread
*Go star-gazing
#Take something manmade like a :
Go swimming in the rein (if not a thunderstorm)

Go along lekeshors with 2 net (at night) with a flashlight and pick un neat

things (put them back after)
Explore a cave
Go swimming at night with candles
Build and observe a fire es it burns down and out
Packaged sunshine with orange

Clirb a mountain and notice different levels of vegetation

Hunt for fossils and arrovheads
Whittling
Pretend you're a pyzuie

Pick up litter and try to guess how lcng it's been thers

Feed ducks & fishes on/in pond with breed, etc.
Find a shell and drink some (c¢lean) water from it

Wriggling es worms through ground

Imitation of animels and insects

Plug up ears and go on walk without hearing
Make project with nature objects you find
Play charades with nature cbjects

Climbing hills-Climbing trees

Hiking - Rolling down hills

Sleeping outside -~ Pretending you're'a tree
Look up when lying on your back

Poetry about what you ses

Footprints in the sand

Pretend you are the wind

Collact snails or other things from the water
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¥Make pictures out of cloud formations

Get water samples from idfferent water sources and compare
Crawl through long tall grass con kKnees

Winter: Make imnges and tracks 1n snow
*Jalk on lily pads

Hop through "nature"

Explore water falls or brocks - get wet

Make eity of sand .

Lock for places frog would live - frog habitats

Throw grass or leaves ipn air and see how it falls
®Be a rock

Pretend you are a water inhebitant and swim like that
*Try to count feathers onm e bird
*Meke & bird nest and pretend you are birds

Color angle = what colors do you see? What things are green?
Texture angle - what is slimy? What is smooth? Feel or toste. Rubbings.
Pretend animzls (meeals)
*Find a tree you'd live in rest of your life

Pew prints {sands prints casts}

Make friends with a plant

Pretend you are bird flying, to study the wind

Study bottom of lake (with gopgles)

Just sit and study

Lay on ground and leok at cloud formetions

Costume contest, wear nature stuff

Climb trees and look at leaves sgainst sky

Make lunch out of what's there

Sit in lake and wiggle sand in your toes

Imitate bird whistles

Meke an animal out of rocks

Nature plague {meke one)
*Streaking in the forest in the rain

Moke animals out of noture stuff and describe where it's from
Crawl on hands end knees 100 yards
*Go out et night and listen to night sounds

Maka reed whistles

Study a lightning bug

Sleep out at night and observe the stars

Wateh sunset and rise or moon rise

Build a stone wall
*Tape flashlights on end pretend like you'rs lishtning bues

Rain walk

Ink; smoke prints

Praster easting - lesaves, etc.
®Midnight hikes — moon Walk {flashlight, foilow znimals, red cellovhane)
Grass huts

Leaves in dye

*Explore burned out area; old farn
mini-micro trail

scmersaults in weter strean

Hikes - silent

Standing on head
*Crawling on hands and knees through a bog
Making mud pies

Mesk end snorkeling
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Explore a rabbit hole

Early morning hike
Underwater basket weaving
Pretend you're = fish
Haystacks — if farm nearby
Sink a2 canoe

Make snow engels

¥Mpd fight wading in a stream
Explore ant farm

Rock hunt

3it in strean

Bnild 2 blind; take pletures
Mud slide

Look for b-leaf clovers
Trust walks

Disect dead animals

Animal races

Rock polishing

*Blindfold & perenn — have hin explore tree (met to know it), lead him away from

it; unblindfeold hin and see if he can find it
#Early morning skinny dipping
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APPENDIX R

IN-SERVICE MATERIALS FROM SESSION III
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An Illustration of Bypassing

"Mother, I wish I didn't look so flat-chested,” said my fifteen year
old daughter as she stood before the mirror in her first formal dress.

T remedied the matte¥ by inserting puffs of cotton in strategic placss.
Than I hung a string of pearls around Mary's neck--just as my grandmother
hazd done for my mother and my mother for me.

At midnight her escort browght her home. The moment the door closzed
behind him, Mary burst Inte tears.

"I'm never golng cut with him again," she sobbed. "Mother, do you
know what he said to me? He leaned across the taeble and sald, “Gee, you
look sharp tonight, Ma-y,. Are those real?"

"I hepe you told him they were,” 1 said indignantly, "They've heen
in the family for three generationsi™

My daughter stopped sobbing. “Ch the pearls, Good heavens, I'd for-

gotten all about them,"



I.

SNAKE BITE PROCEDURE

Do NOT move the extvemity! Movement will cause increased circulation that
will Bpeed the venenm through the system. If the victim is bitten on the leg,
it will be necessary to carry him. If the victim is bitten on an arm, a sling
can be used to immobilize.it, Also, an effort should be made to ¢ulm and re-
agsure the victim in order to prvvent circulatory increase.

Apply ice to the affected area. This measure will also help slow the movement
of the venom. Cold packs or cold water will serve this p rpose 1f no ice is
available,

No T.V. Hexoicsll Cutting open the wound and sucking cut the venam is not
to ba done. 0Often this procedure does more harm than good if done by unskilled
personnel.

Kill the snakel! RAccurately ldentlifying the type of snake bite involved will
greatly aic treatment. Xilling the snaka should be undertaken with extreme
caution. If the snake is killed, it should be brought along to the treatment
center, If the snake cannot he killed safel ., as accurate description of it
should be obtained.

Tranzport the victim. Although snake bites ard not considered the extrere
emargency today that they once were, serious complications can still develope
1f trsatment i3 not instituted as scon as possible. Anti-venom should be
available at most hospital emergency departments.

nll snakes will bite. Grass snakes and even black snakes have rews of small,
sharp teeth and will strike Lif provo ed. reatment of any wound or animal

bita including stopping the bleeding, applying anticeptic and dressings, and
glving tetapus toxeid if pecessary. However, if any doubt exists as to the

type of snake involved, tha sitnation shoud be treated as if it weze a polsonous
snake bite,

Camp Nurse CDA
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1980

WiSH LIST

straw brooms 3 doz,

buckets (metal) 1 doz,

scrub brushes 2 doz,

clothes line & plns
squeegies &4

25 ft. plece of hese

heavy duty gloves (kltchen} 10 pr.
4 basic tool kits

plastic covered matresses 10 doz.
bed frames

wool blankets 15 doz.

wicker baskets for Tunches 8
long handled shovels &
10-man tents 2

2-man tents 10

stereo |

meat grinder !

mimeagraph machine |
electric meat slicer |

tea kettle

metal water pitchers
parachute

golf equipment

archery equipment

toola hoops

bed rails

cooking stand

popcorn baskets

frisbees 1 doz,

racquets 4

tennis balls } doz. cans
badmitton sets. 3

table games & games (monocpoly,
checkers, chess, sketch-o-grams}
Elmers's glue

paper cutter w/guard

rock poilisher

stary books

terrariums 6

fish bowls 4

Plaster of Paris 30F
sleeping bags 3 doz,

P,A, system

walkie-talkies 3

microscopes 2

telescope

air pumps 2

glant water balls 40" 3

fire place equipment 7 sets
plasticized mats (gym/wrestling) 2 -
tarps 10
display cases
bulletin boards
camera 35mm |
needle-tip forceps § tweezers
world globes
weather station § supplies (thermometer, Barometer)
preservatives (Formulin)
field guides: To Americam Wildlife, Collins,
- Ferns, B. Cobb (Peterson Serles)
Stars £ Planets
photography equipment to make dark room
photography enlarger trays
cloth aprons 3 doz,
fishing tackle boxes (infirmary first aid
kits) 1 doz,
door bell for Infirmary
propane lanterns 6
new medication cabinsts
privacy screen
scale
litters
basins
bedpans & urinals
rubber sheets
sewing machine
water toys for pool
basketball poles & hoaps & nets
water pump for poali
sander
wood burning kits
router
staple gun
new air horns
portable speaker system
new van
slide projector
shower chairs plastic 4
wheelchairs &
outdoor fleood llghts for dining hall 2
food blender
foiding tables 3
chest freezer 1
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Rag Hall

Railing

Steps to high
Ramp = replace
Path to field
Rang to stage
New floor & stage

Capital Improvement.List

Nature Weaver Fleld

Path Hole somewhere

Ramp Path from field to R&C
Widen Door

Foundation back rcom

Drain
Culvert

To Unit 4 via xoad

paved path on road
Unit 4°'

Cabin B path
trea removed

path to road from leodge

smooth out washhouse
level out with pass
Cabin D path level
Lodge floor—- warped
atairs

wider doors

windows

Cabin F - ramp level

floor

& straightened

Unit 5 from field

RGQOVe moss
Flatten path

.1all to washhouse - level

Path around lodge
ramp to porch
wider doecr

fire door

leak in ceiling
rotten f£loor
wider doors

paths to C to B
windows jarmed

C needs ryamp in fromt
repair all paths

paths level w/washhouse
level space by cabin A
toilets - replace porcel,
window latches b, washhouse

I3

Cabin A - smoother path, ramp on side, wider door, paths to council fire

Paved path from A to
tollets —clegged
pave around lodga
move water fountain
move washhouse close
railing

rath to A & C

pot holes

wider

ghoulders level
railing missing
gteps replaced

2 ramps

extend ramp
banisters

wider porch & doors
largar area inside
path to council fire
path to infirmary

B

>4

Shower

doors

pave

ralls

ramps-paved & permanant
drainage

lewer toilets

handraila

water saver for shower head
ataff shower

level

pipe by infirmary

dressing areas

pothole s

level area arcund

more deors that you can't see in

Office

ramp

pave

more bench space
path around office
Vespers

paved paths
new geats

Garage
paths
Pool

fountain

bathroom accessible

dressing
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Czpitol Improvememts {cont'd)

Infirmary

new ramp - slippery
larger porch

larger treatmant
bathroom p too small
tollet cracked & runsg
floors weak & rotted
widen all doorways

In Genexal
2 £t, on 1 side of tollets

rails for stairs
rajils for teileta

accassable sinks {(lower the faucets)
Safety strips on rawp (sand paint)

ramps to all cabins
accessable wather fountains

Unit IT

ramp C porch

side porch rotted

moss on paths to washhouse
remava slope to washhouse
remove rock to path
drainage to porch at lodge
riddle toilet not secure
path to infirmary ~ culverts

pothole on paths just before unit

A,B,E,P, need remps
panh from C to washhousa

Unit IXT

paths = no shoulders
counci) fire, Cabin F
path to E -rocky
grada the hill

path ta D & B

railing to washhouse from lodge

wilBen path to washhouse
pothole by washhouse
ateps on c<abin D

Dining Hall

Path from Infirmary to D.H.
poor drainage

tree root-culvert

no shoulder on curves
grading on hill

pava the area

level area around lall
gmoother rails

extend & widen ramp

lip over threshhold
ramp in front of door
curb on porch

tollet outside

refitted doors & windows
wider doors

wider space behind counter
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9.
10.
11,

12.

345

FINAL CLEANING OF UNITS "

Bundle all linems and return to laundry (staff included)
sheets - 25's3
blankets - 10°'s

Alr mattresses before breakfast
Disinfect mattresses

Sweep out all cabins, lodges and washhouses
Disinfect all buildiags

Return supplies to proper locatians
linen - 1linen supply room at laundry
paper - to PT room (echux, papertowels, toilet paper, sanltary
napkins, etc.)
cleaning supplies - to garage (broems, buckets, dust pans,
tollec brush and plunger) ,
lighting ~ to office (flashlights, propane lights, extra propane
caniscers)
emergency = 1lst aid kits - infirmary
fire extinguishers and air horns - office
also ~ bar-b-que sets - office
urinals, bedpans - infirmary
tools - office
disinfectant, socap - infirmary
Return tables and benches to uait lodge

Any junk laying around 1s to be put out by access road for van
to pick up

All bed frames inside lodge - dismancled.
Stack mattresses by acces road for plckup
Close windows in all buildings

White wing entire area.
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CLOSING CAMP

Sweep all cabins

Infirmary - bring first aide kits

All mattresses to the access road to be picked up

Return all supplles to dining hall to be picked up and placed in approriate box.
All linens to the laundry room ’
Inventory the bed frames within the units

Tables and benches to the inside of lodge

Close all windows and doors

Fire wxtinguishers to dining hall

Clothes and belongings to dining hall

Continue until all units axe cleaned & clogsed down

Activity Centers

Inventery and pack all supplies (fire extinguishers stays

Dining Hall

Remove supplies and return to proper areas
Infirmary —inventory and pack
Shewer House-Clean and disinfect remove supplies- put ramps on the inside

Remembrer : flag pole
tarps at fileld
wood to garage
white wing
leave camp as you would like it 2o £ind in summer.
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