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CHAPTER I
INTRODUCTION

Zoday, perhaps more than in any past generation the
youth of Ameriea is faced with confusing problems, choides,
and decisions on which he needs or should have assistence
1% satisfactory solutions are to be reached. The innumere
@ble complexities of modem life have increased the needs
of youth for assistance or guldance in reaching his proper
status in life., The aid of the home, the school, the com
muni ty, public inetitutions and agengies of the federal
government have been enlisted into the organization of pro-
grams meeting this need,t

For many generations the schools suppressed any reg-
ognition of the individual in the processes of education.

Le Hamr P. Ha.tney, '".Eho Care aua Eiucation of American
Touth", Eduoational Regord, XVII (July, 1936), 451462,

Committee on Youth mblm. "How Communities Can
Help", Bulletin, mno. 18, I (1936}, l-4.




Ag Nicholas Murray Butler wrote:

"Prom the fourteenth gentury to the

nineteenth, the demand of individu~

alism for reprecentation in the

schools has been heard, now eamest

and reasonable, now passionate and

incoherent., Politics and reuflm

g0 far overshadowed education in

importance that it wag a2 long time

before there was any widespread

recognition of the close rolats.onl

in whieh e&;wuﬁ.m stood to them.™

The publie schools felt no responsibility for the

welfare, happlness, success or fallure of its students until
well toward the end of the mineteenth century.® During the
last half of that century leading American educators were
‘ strongly influenced by the child study movement which was
an oaﬁcom of the early efforts of Froebel, Keﬂar‘é, Pesta~
lozgi, and Roussean. These Eurgpeans had attempted to “huw
manize" the schools and had "projedted individumalism into
contomporary educational theory."® Herbart's emphasis on
the individual is shown in Cubberley's interpretation of his
statement of the purpose of cdueation;

"The purpose of education,..«was to

prepare men to live prope in or-

ganized soclety, and hence the aim
in education was not conventional

1+ N, ls Butler, "Status of Bducation at the Cloze of the
f;g;ury”, progeedings of the Nationmal Education Assoelation,

/8

3; E« Po Cubberley, Public¢ Edugation in the United Statep,
{Wew York: Houghton~iiTT1In Company, 1919), OSbb=sb

8. N. M, Butler, aps glte, pe 191,




fitness, natural development,
mere knowledge, not personal men~
tal power, but pammtl character
and social morality.”

In the following gquotation Rousseau's emphasis on the ime
portance of the individual in education isg indigated:

"He among us who knows best how %o
bear the good and evil fortunes of
thig life, is, in my opinion, the

best educated: uhmo it follows

that true education consists less

in precept than in practice."

Pestalozzi also recognized the importance of the ine
dividual in the educational process and indicated the
part man should play in relation to it as is shown in the
following quotation:

"Whatever, therefore, man may attempt
to do by his tuition, he can do no
more than assist in the effort whigh
the ¢hild mekes for his own develop=
ment, To do this so that the impresse
iong wade upon him alwayes be com=
mensurate to the growth and character
of the faculties already unfolded, and
at the same time, in harmony with ghan.
is the great secret of sducation.®

Thug in the latter half ¢f the nineteenth century be-
gan & new movement to emphasize the development of the

tion, (Bostont

le #4 P Onbberlay, The History of Bdug:
Houghton«ili ££1in Company, 1920), Ds 4bis

2y J. 1, Komae.n as reported by T. J¢ Mow g&
iional Mosales, (Boston: Silver, Rogers and Company,

3« Paul Manmt
{New York:




individual which was to have & leading place in the his-
tory of modern education. It wes many years before the t
“theory of iudividualism found its place in the séiaancn '
program of our high schools, but as Herbert Spencer once
wrote: "Like politicasl constitutions, educational systems
_are not made, but growjeses"d :

The 1nnumorab1d golentific investigations sud studics
made of children in fiurope as well as in the United States
 tewardt the end of the mlnlmenth gsentury hrousht startling
information which resulted in meny changes in educational
concepts, It wae found that the child did not psss through
four sharply defined stages as Rousseau baliave&.g Heither
was it found that the ohild changed overuight into an adult,
Rather he grew to adulthood through a period of rapid devele
opuent called adolescence. The movement for applying this
newly discovered material to the riolﬁ of education was led
by G. Stanley Hall, who later became famous for his study,
adolesgence.®

A wealth of pusmszling questions snd problems hereto-
fore unrevealed were brought to the attention of those
interested in the problems of youth when sttempts were made

t0 make use of this recently discovered material., why did

li Herbert Spencer as reported by T. J. Morgan, op. git,.,
Ps 214,

2, Paul Monroe, op. git., pp. 560-56b,

8+ Alexander Inglis, Pri
(Hew York: Houghton Mifflin
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80 many boys and girls drop out of school? Why was juve
nile delingquency on the incresse? Who was responsible?
Why did so many young people become "job hoboes?" What
eould be done about these problems and who should be re~
aponaihlo?z Out of attempts by the high school people to
‘weet these probleme has gredually grown the sguidance moves

ment.

Zhe Problem

The purpose of this thesis is to trece the develop-
meut of fhe guidance movement in the publie high schools f
from the last half of the nineteenth century to the present
time. It will attempt to show the steps in the growth of
the guidsnoce program. The chsnges in the emphasis and cone
cept of pguidance and their effects on the subseguent devel-
opment of the movement will be indicated.

1. Richard R. Brown, "The NYA and the Youth Problem",
Ocoupations XIV (1936), pp. 776-780,

Homer P, Rainey, "The Care snd Hducetion of Americen
Youth", Bducationsl Record, XVII (July 19%6) pp. 451-462.

L. D. Coffman, "The Lxploitation of Youth", Education-
8l Record, XVII (May 1936) pp. 95-106.

" "
Rcboftxii ?i:;'19§8?app. nglgf%§o to rersounel Work",

nomor P iuey, "Meetiug the lieeds of American Youth",
it IV (liny 1936) ppe 7172728,

D, L. Harley, "Findins Jobs", United States Office of
Bducation, Bulletin 18, V, (1936).



The period from approximately the middle of the
nineteenth century to the present time will be treated 1n
two general parts. The first part, 1860-1890, will give a
brief historical background to introduce the beginnings of
guidance in public high schools up to 1890, 'The aoeandupart
covers the period 1890-1989. Since this period, 1890-1939,
‘ineludes such a tremendous amount of materisl it wili be
@ivided into decades, the last section, 1950-1939 making
‘an incomplete decade of only nine years. The problem as &
twhola will be treated under the following headings.

1, Aims

£+ Methods of Procedure

3. Results and Tendencies

It is not the purpose of the writer to explsin in de-
tail any of the related developusnts such as those concern-
ed with child study, tests and measurements, and mental hy-
giene or with moral, vosationsl, eivie, health and leisure
time guidance except iu so0 far as they may be fouud to de

pertineunt to the growth of the guidance movement ss a whole.



CHAPTER II
ORIGINS FROM WHICH THE GUIDANCE MOVIMENT
DEVELOPED, 1860.1890

In the period from 1850-1890 there wae no clearly
defined guidance movement inm the public high schools in
the modern sense of the word. Yet the origiuns which gave
impetus to the rapid development of the movement in the
twentieth century are essentially found therein. It was a
period of tramsition, and of dynamic effort om the part of
& few leaders in the field of public education to provide
an ideal system of education to fit the reyuirements of the
students of that time.

In 1843 Horace Mann spent several months in Zurope
visiting schools. His deseription and reports om what he
saw in Zurope became very holpfnl in "iamproviug iunstruction

by the adoption of & better classification of pupilo....“l

: i, &, P. Cubberley, Xublic Hducstion in the I d
States,(New York: Houghion I in Company, 1919) pe 279,

S&4



Henry Barnard had visited the schools of various Zuropean
gountries during the late 1830's and in 1834 published
pe, deseribing "The best of

dational i

Buropean organization and practices”, which he was inter-
ested "in introducing into ocur state school syatamn".l

In the 1890's many Americans studied at Jena and
returned with the ideas and prsoctices of Herbart as taught
by ¥illiem Rein, a student of %iller.® The concept of
education derived from Herbart included "emphasis on the
moral aim in instruction; a new and truer educational
psychology; and a better organization of the techuigue of
classroom instructioni® Obarles De Garmo, Charles A. Mo-
Murry, and Prank MoMurry who had studied under Rein at Jena
popularized these idess in the United States.?

All of these Ameriocan educators sought the best
methods, practices, and ideas in Buropean education in ore
der that they might estaﬁliah an ideal system of publiec
education in the United States. Their influence is re-
vealed in the attempts of the guidance movement in this
period 1860-1890,

I. Ibid, Pe 276,

2. Ibids Dpe 316.
3. MQ, Pe 317,

4. Mc. Pe 816,



adme

There were two aims found in this period upon which
the guidance setivities in high schools were based.

ls The first aim was the development of the moral
character of the studentss This was the councept of guide
ance which was implied in Froebel's theories. That he

strongly emphasized morality and charsoter development is
indicated in the followiug:

"To give firmness to the will, to

quicken 1%, and to make it pure, strong

and enduring, in a life of pure human-

ity, is the chief coucern, the main obe

Jeot in the guidanuce of thi boy in in-

gtruotion and the school,”
The ideas of Herbart iucluded a similar emphssis on morsl
education., He believed that the whole aim of education
should be "morality". By morality, he meant "good charsster
or disposition and social ad jue tment "%

These ideas of wmorality and socisl adjustument were
directly incorporased into the schools as ope aim of the
guidance asctivities in this period. Criticisiug the common
school curriculum for its lack of iunstruction in the devel-

opuent of morality Henry Barnard wrote:

1, ¥Freidrich Frocpol as reported by ?rcaeriok nby and

2. Ibie. Do 761,
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"The course of inastruction..s.will be
radically defective, unless it embraces
the harmonious development of the whole
nature of the child-~the physical, in-
telleotunl, and the moral pewora;...."l

The Houn. Dy L. Kiehle, S3tate Superintendent of Mine
nesota, in 1690, wrote the following in regard to the
gschool's responsibility foxr the moral education of ite
students.

"The ouly wise poliecy for the state te
pursue is to include in the public school
eurriculum whatever Lelongs to intellie
gouce and morals smnd to leave to the

family whatever holonsa distiunetly to re-
ligious instruction.”

Apother oxample indicating that moral education was
a very important part of the school program ie given in
Paul donroe's Brie

lionroe wrote that it was the problem of the tescher in the

last half of the nineteenth century "to develop charscter
in the child out of the materisl snd processes furnished
by the school."® fThis part of the tescher's duty was in
sccordance with the laws requiring morsl instruction by .

most of the states, The Celifornmis school code may be used

1. Heory Barnard on Zducation, edited by John $. Bru-
fow 1 e ; ook Company, 1981), p. 166,

€¢ D. L. Kiehle, "Religious apd loral Training", §8§§g§
of the Commissiomer of Hducation, II (1890-1981}, p. 1062,

8¢ Feul Monroe, Brief Course in the History of id
tiou, (ew York: Mscmillan Company, 1908), p. 409.




as an example of this reguirement:
"Instruction in morals and menners

shall be given in all grades and clas~
- @es :iraugh the entire school course;

cone
2, The second sim in the guidance movement at this
stage of its development arose out of the great need for sone
kind of definite treining for citlzeunship, half the popula=
tion of the coumtry &t that time being of foreigm birth,
These newsomers brought with them foreign ideas, beliefs,

and mores, which hsd to be adjusted to, and amalgamated with
the tempo of American life.® Since the sohools had direct
contact with & large number of future citizens the problem
of couverting these newcomers into good law abiding citizens
became largely their taske. Thus it was that the second aim
of the guldance movement was, preparation for citizeunship.
This trend of the schools towsrds developing citizen-
ship was recoguized by Willlam 7. Harris, United States Come
migsioner of Lducation, 1889-1806, in the following words:
"Phe more recent forme of school edu-
cation are more couprehensive and em-
phasize far more the preparation for

eivil soclety, or for what is useful %o
the individual career of the eitizen, as

1. Jobhn Haton, "Instruction in Morals", Report of the
Commissioner of Lducation, (1880), p. 56,

2, B. P, Cubberley,

%}%&ﬁé {Sew York: Hought




well as what fits him for the devel-
opment of this common human nature."*

Superintendent Brumbaugh of Huntington Oonﬂgx. Penne-
eylvania, wrote in 1887 the following on the preparation of

students for civic duties:

"The school is a power which will be
felt iu the govermment of the future
ssse 1The schools must send out boys
and girls whose babit of thought,
system of business, and uniform ad-
nerenee 10 right have all been awskene
ed, stimulated and exercised ulong the
proper cshanuels of 1ife until the
states mey seafely repose in them full
coufidence, Our instruction, therefore,
needs to be 80 modified as to include
careful trainiung in civies snd in the
higher principles of morality."2

Writing of the l=te seventies and eighties, Boyd,
in hies Higtory of western Hducstion, reported marked changes
in the national life as a result of the industrial changes
aud consequent urbanization of population. These changes

he reports had a very strong effect on the relations between

the home and the child.

"Life in the large towigwhich are char-
scteristic of industrialized civiliza-
tion haes mot only brought about & weakw
ening of the moral sanctions which de-
termined conduct in the simpler days

when wmost people lived in villages and
country districts, but it has also wuade
it more diffieult for the iundividusl
child to find his proper place in soeciety,

1. William 7., Herris, &s reported by 7, J. Morgan, op.
m.. PP 138-1588.

2. Supt. Brumbaugh, "Moral Training" gg&g;&g of the Come-
missioner of Sducation, (1887-1888), p. 16 o (Martin G. Brumbaugh,
first commissioner of education to Porto Rico, 1900~1902, and elected

governor of Pennsylvania in 1913.)



Slowly but surely the schoel is
stepping intc the breach. In many
cases it hae become the cgentre of a
variety of extra-scedemic interests

which help to cultivate ds gg;gg
and so preggre for lster social relae
tiouships.

In this yuotation Boyd not&s the new respousibility the
school was sssuming in regarﬁ'to the moral well being;
training, and development of the child.

This transition of many of the duties and responsi-
bilities from the home to the schools was slso noted in
the following quotation written by Cubberley:

"The home altogether too often is upe
intelligent or negleotful in handling
ohildren =nd not iufrequently it hase
abdicated eutirely and has turned over

10 the public sghool the whole matter

of the trainiung and education of the youth."®

The aims of the guidance movement in this period
1850-1890 centered around morality snd the developuent of
' good charascter sud training for citizenship. Towards the
end of this period a mew interest om the part of schoolmen
aud others interested ium child welfare srose as to the re-
lations between the child end the commupity sud the home
in a rapidly changing society. The infiuneuce of the latter
movement on the attempis of the schools for guiding young

people will be discussed in the next chapter.

1. Williem Boyd, His
4+ C. Black, Ltd,, 1981

2e B. P, Cubberley, OB LTS W OLC LI OHS OL LGu
(iew York: Houghton KiiTlin Company, 1909), ps 18
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The methods of procedure used in the schools to de~
velop morality and oivie virtue im students varied with the
time and location of the sehool. In some cuses the mole
and manner of teaching moral education was left to the dise

eretion of the teacher and was not preseribed by 1@!.1 In
other school districts the method of teachiang morals was

striotly handled and carefully regulated.
Ope wethod which involved limitations placed on the
teacher was such &8 desoribed in the following yuotation:

"The tescher wmust not spesk of any vice,
drunkenness, eto., so as to proclsim his
knowledge that it may exist in & scholars
home, but he is still free to enlarge on
the manifold evil oouseguences of it.
Thus his word may help somewhat to keep
children pure in the midst of & bad houme
atmos phere, whicg he is otherwise power-
lese to change."

When using this leoture method, teachers were strongly urged
to avoid preaching on wmorals but encouraged to,

"At every opportunity impress by example,
precept or illustration on the scholars
the eyual importamce of the cultivation
of the moxal faculties with the intele
leotusls”

l. John saton, op. git., pp. 86, 86,

2« DNiocholss f. Gilman
tion Ia Publiec Schools™, Re
cation, IT (1669-16890), p.

&, T, J. Horgan, op, cit., p. B4,




A second method was having pupils read books on

morals and menners, The Bible and Gow's book of @ood Morals

and Gentle 3 were widely read in classrooms, however,

'no suggestions as to how these books were to be used were
found. It is probable that assigned readings in them were
discuassed later in class by the tescher.

"Familiar talks" between teacher snd students was
algso a method ocommonly uae&.l This idea was the predeces-
sor perhaps of the consultation periods aud group guidauce
which developed later in the guidance movement., Gilman
descoribed a method similar to this in these wordn:

"Conerete iunstances of right doing or
wrongdoing, happening in the schoolroom
itself, or just outside, within the im-
mediate knowledge of the boys and girls,
offer the best starting point for_ talks
about the moral poiuts involved."®

Ancther wethod involved the use of moral mottoes
which were frequently hung on the walls of the schoolhouse.
These were memorized and the meanings explained to the
students.® "Words" was the uamwe of snother method found
in this decade. WNicholas P. Gilman oriticizes "Vords" as

a general method of moral instruction which was used in

1. John Beton, op. eit., p. 36,
2, Hiocholss Psine Gilmsn, op. git., pp. 1172.1174,
8. John Eaton, op. cite, p. 6.
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some schools in this period. Gilman's explanation of this

method is as follows:

Miords '%ethis will usually be easy

for the teascher to give in attempting
morsal education; but nowhere else does
word smount to so little compared with
examples If the word is not reeuforced
by the :xample, its influence will be
small,"

Another method of moral eduostion was by indidentsl
teaching. Thie was commonly used with alumost all the sehool

sub Jects, especially literature, and history.

"Scarcely a lessou weed cecur from which
some moral instruetion may not be drawn.
For example; in the study of geography
and history, the benefita of peace, of
brotherhood, and of unselfish internatione
exXchange jseeein mathematics, the exactuess
of proper methods in producing certain de-
pirable results,--may all be made by
skillful, conscieutious handling, to lead
to & perception of the sxoollegoe of righte
doing in the conduct of life." ;

48 lndlicated above, some schools had nuusrous res-
striotions as to how morsel education was to be taught. In
otger 8chools the methods for carrying out the state law
reyuirements for moral education were left to the disere=
tion of the teascher, There was found uo general method
used duriung this period for developing morality and good
oltizenship in the public high schools.

1. JHicholas Paine Gilman, op. git., p. 1173,

€. HElissbeth B, Chace as reported by T. J. Morgan, Op.
MQ' P- 5‘.
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By 1890 the idea of free public schools was generale
1y aooeptaa,l but the curriculum, the organiszation, sud the
aims of these schools were ever chengings The old disci-
plinary concept of education which offered only a very nare
row curriculum and allowed for few individual differences
had failed.® The methods used in morsal education were said
by Prgaident De Garmo, of Swarthmore College, to be defecw
‘tive in the "feebleness of its influence on the ideals and
disposition of the ohild."®

Kicholas Paiune Gilmen in his article on Religious and
loral Training in 1690, also wrote of the weakness of the
methods of moral trainingin the schools as follows:

"The present tendency to give moral les-
sons from little books on ethical instruc-
tion, is an exsggerated form of the old
‘uethod of inaalcgting ?axims end must be
prouounced inadequate.

Under the public school system of 1850-1890 many
students dropped out of high schocol before finishing their

courses, becamuse they disliked them or they were unsuited

1. E. P. Cubberley, Public Hducation in the Uni
(New York: Houghton Mifflin Compeny, 1919) P. 408.

; Paul Mouroe, Text the History of iddug
(New York: Maomillsn 6am@any. )y PPe 18T=T89,

2. Paul Monroe, 'M,‘ s Po 629,
ds D. L, Kiehle, Op. mo, pe 1063,

4. Loo. git.
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to them, or because they could sc easily secure positions

in industry.l Morgen wrote the following criticisam of the
public schools in 1887,

"The meagre results that often issue
from long years of schooling, the

vast number of pupils that drop out

of the lower grades, the few that

find their way to college, the spirit

of indiffereuce to learning that pere
vades 80 many educational iustitutions,
the oft-repeated criticism of the

public school system for its lack of
practiecsl results, the widespread agitation
in favor of industriel training, and the
bitter complaint of many distinguished
wen a8 to how they were eduncated, all
point to a ieal defeot in our system of
education.”

Already private trade sohools znd special training
schools were encroaching on the public schools and students
eagerly floocked to thqn.5 The public schools were failing
to keep in stride with the demands of the new economic and
industrisl l1life around them. The guidsance program attempt-
ed by the schools was 1nnatqnaia and did not lead to sucw

cessful living.‘ This ers was the starting point of & pers

1. Di L. xi‘hl., Ope. 2&1}, pe 8,
: 2, 7. H. Morgan, QE'AQLI" pe 176,

8. Preank P, Graves, History of
Macmillsn Company, 1913) p. 562.

4. B, P. thberl‘y, A UDLAE SOUCE
ates, (New York: Houghton Miff

.
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i0d of investigation into the nature of the child, and the
application of scientific methods to education.! However,
the results of this period were not evident until a later
period. The changed social and economic counditions tended
to throw new responsibilities oun the schools. The latter
Was uow called upon,

"essst0 undertake some of the educationsl

funetions no louger provided either by

the home or the shop. The industrial

capabilities snd the character of the

ohild were now to be shaped, and some

better preperation to meet the changed

conditions of life was to be gtvqn...g“z

The tendencies fouud in the development of the guid-

auge program from 18501890 were not very distiuet. Ounly
in & few pluces were there indications of definite pro-
¢edures for the guidance functions of the high schools, for
example, the moral training, and instruction inm civie dute
ies which were required by laws In the next decade these
tendencies took on more definite form in regard to the type
end extent of the guidance funotions inm the school. These

tendencies will be noted in the following chapter. The

1. 1Ibid., pp. 849-362.

faul Monroe, History of iducation, (New York: Mage
millan Company, 1908), p. 416

Be Bs P Oabborlay. ‘- 2 I JHUCB] Ll Q1S sduos
(Wew York: Houghton Mifflin Company, 1909), p. 41.
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gradual transition from the home to the school of certain
duties and activities that had formerly been found only in
the home was & most important tendeucy that affected the

rapid development of the guidence movement in the next dec-

ade.



CHAPTER III
PURTHER DEVELOPMENTS IN THE GUIDANGE
MOVEMENT, 1890+1900

The decade 1890~1900 might be roferred to as the one
during which the United States wae coming of ages Agrie
eulturally, industrially, commercially, snd economically the
nation was growing very rapidly. Naturally all of these ine
fluences affected the lives of the people, especially of
those young people who were completing their education and
making plans for emtering life careers.

Nicholas Murray Butler once wrote:

"Lducation, as a matter of course has

always borne the impress of the civie

ligation whose prodmct it was."}
This was never more true than 2t wae in 1890, Life in the
United States was being revolutionized by the technological

improvements, and scientific discoveries and investigations.

N, M. Butler, "Status of Education at the Close of the
St bnrnt. Disactians oF thoe BitS el Seanatien Auesslaties,

1900| Pn 19 00



The same was true of the puhlio' schools«.l John Dewey wrote
of these changes in School and Soclety, as follows:

"The obvious fact is that our social
life has undergone a thorough and
radical change. If our education is
to have any meaning for life, it must
pass through an o%ully eompiote
transformation, This tmmt‘ogmtim
swes 18 already in progress.”

The child study movement was acelaiming much interest among
educators, James' Brinciples of Psychology, which appeared
in 1890 explained human nature in termes of instinots and habe
its, emotions, senge perceptions and thought., Thig changed
many of our ideas of human nature and had a protound' influe~

3

‘ence on pedagogy.” Psychology was becoming the seience of

education.?

Alms

The aims of the guidance movement at this stage of ng
develoment were found to be more ¢learly defined than in the
previous period. This was duc in part to the scientifiec ine
formation revealed by the ehild study movement of the nature

1. Alonso F. Myers, snd O, 0, Williams, Eduoatios in a
Democracy, (New York: Prentice-Hall, 1937)] 100~i28.

2. John D 1 g (New York: Me Cluve
Phthpnoana a&g&w. %3&5!. PDe kgﬂl. ,

8 G. 8, Hall, "Child Study the Basis of Exact Edueation",
Horum, XVI (geptember 1894), 429441,

4. Alonzo ¥, Myers, and C, O Williams, op. gite, Ppe 127-8.

Ls Py Cubberley, NS
(New York: Houghton=iiT:




0f the child, to the more definite needs of the student as
Trevealed in numerous school surveys and 1nves‘cigat1ma_ cons
ducted by schoolmen and to.a demend for the reorgamisation
of the secondary schools,t | ’

1s The first aim of the guidanoo !amtiun of the: .
‘achaels wag an econodce 9ne in rm:ponae te tho need e:t young
nonh at tha mme iﬂr employment in mdmtry. Therefore,
‘the guidance functions of the school as they were perceived
at this time, were to promote the facilities to 8id students
to prepare for jobs in the ln&ngtr&al. commerecial, ana agrie
cultural ﬁ.elds.

This aim was not & new one since it was practically
the same as the ome in the earlier part of the nineteenth
- century which led to the establisiment of the first high
school in Boston,® The original aim of the first high school
was %o provide courses in mechanics and commerce in sddition
to the traditional college preparatory course. Many of the
high schools had drifted away from this purpose by 1890 and
offered 1little in the way of practical preparation for an
occupation in life except bookkeeping.*

1. G, 8, Hﬂll Ll fe an _gw mes of & Peye
(New York: D, Apg eton and ‘mpaayt 16257,

8¢ Fo T, Carlton, Edugation ar
York: Macmillan, 1908), 7=9 :
Re L ?lnna _ %

Macmillan, 1921), 1582

3¢ Alexander Inglis, op. gif., pp. 185-188,

4, Mi‘ PP B72«8,
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Cubberley wrote the following concerning the need for
a new type of educution in the last decades of the nineteenth
century with a more comprehensive program to assist students
in their adjustmente to life: |

"By 1889 not only had we at last be-
come convineced ag to the need of ex~
tending education upward for demo~
oratic ends, but by that time the in-
dustrial and social changes coming in
our national life were making 1t evi-
dent that the further development and
progress 0f our democracy would be sere
iously hampered unless the amount of ede-
ucation extended to our youthe was both
natemaily inereased and changed in chare
acter,"4L

To meet thie demand for 2 more practical education the high
schools began expanding their curricula., These additions
were noted by Finmney who wrote: ;

"ianual training, domestic science and art,

and business training were added

about 1890. Iater came agriculture,

modern languages, music and art...."s
In 1900 the Chicago High Schools included among their elec=
tives the followirng subjeots which may serve as an example
of the more practical ourricula offered to students at the
close of the decade,

g g&gw%g - Physical geography, physie

ology (as required by law), gielegy,

zoology, and botany {or zoology or bote

any), physies, chemistry, geology, and
astronomy.

1. Es Ps Cubberley, Zdugation in
{New York: Houghton-li££flin Company, :

2+ Re Les Finney, 05 M" Pe 259,

¥
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ggmg%% - Commercial geography,
commer¢ial law, commercial arithmetic,
bookkeeping, a%enegtaphy, tyewriting,
economi cs.

%ﬁ&%&ﬂ?ﬂ& » Drawing, «s+emanual
raining (one year) whercver practie-

cable, and household science awifg

and cooking) wherever practicable.
Thug the high schools were again attempting to provide for the
puplil "an education that shall £it him for active life, snd
shall serve as a foudation for eminence in his profession,
whether meroantile or mechanicals.,s.">

Z¢ The second aim of this period was to discover and

aid the development of individual abllities, capacities, and
interectes This alz was stimulated by the findings of those
engaged in the child study movemont.,® As one writer in 1895
wrote:

"20 be able to disgnose the ghild

physiecally, mentally amd morau{

is one of %ha very first obligations

of the teacher today."4
Speaking before the National Education Association in 1892,
Eliot made the following remarks on the importance of discove

ering and 'mnng the most of each individual's capacities,

s Ho 2, k!’k. SBe m.. Ps 2&,
2. Alexander Inglis, op. MQ Psy 185,

3¢« G, S, Hall, "Child Study the Basis of Exazet Education”,
OPes gits, pps 429-441,

4, Cq C, Van Liew, "Child Study with the Cooperation
0f the Parents", Proceedinsg of the National Educational
Assoclation, 1895, p. $29.
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abilities, and talents in these words:

"It ie for the interest of society,

ag well ag of the individual, tha
every individual child's peouuar
gifte and powers should be developed
and trained to the higheet degree.
Hence, in the public schools of a
democracy the alm should be to give
the utmest possible amount of indi~
vidual inn"mottok, to grade accord~
ing to capacity.”

Charles Eliot, G, Stanley Hall, and John Dewey were
the foremost leaders in the movement to make use of the knowe
ledge of the child and the application of this knowledge
for the i.provement of the gystem of educati on,

It was during this same decade that the study of
‘adolescence begame quite inmportant to odﬁnators, psychologists
and teacherss Lby and Arrowood wrote the following conserning
ite popularization at the beginning of the cemtury:

"Enowledge of adolescent life hasg
Hivade o3 pameatn, Teadheve snd Pos
G T A e Wy

With the increasing study of the mature of the child
and recognition 0f the needs of the individual in o revolution=
izing society, the schools began to assume more responsibility
for and took an interest in preparing and training youth to

become wo rthy and contributing members of society.

¥

1. *ill'im T, Eliot, "lhe I‘hilosophie&l and Historieal
g;“kf énma of @udmce" Bulletin 27, University of Eurdna.lﬁé)
®

2; ’Q kby, and C4 P. Amﬁoa' 2_2; m' Pe 848,

o
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The period 18901900 as indicated elsewhere in this
bhapter was one of many changes in educational thought and prace
tices The methods used for acheiving the aims of the guids
ance functions of the public high schools varied from each
other in meny respects 2s will be found in the following dise
ecuspion of the developments in the guidance activities of this
decade.

To achieve the first aim of this periocd, that of pre-

- paring students to actively ongege in industrial work, the

mlgh schools expanded the curricula and offered more practical

subjeocts. These changes are noted by various writers. Inge

1is in his Ering on wrote that:
Sptte s et pustr of e
x;oﬁidaggat §o°§§§1n§§1a3§af°$a to

the somnhit higher technical arta of
industry.”

Cubberley has noted the increase in the number of new courses
in the high sehools during the same period referred to above.
He wmét

"After about 1880 the introduection
of new subjects was so rapid that the
0ld course of study becan overcrowded
resulting in:
(a) the extension of the high school
course to four years;
{b) the introduction of optio:s and

1. Alexander Inglis, op. oit. ppe 572-573,



electives in the course;

" {@) the ereation of a number of
parallel foure-year mnrsean.u")‘

ilanunal training was one course offered in an effort

to assist students in preparation for general employment in
industry, This subject was introduced in the public high
schools in the iaté el ghtl es in'kﬁ.timre. Philadelphia and
Omaha,®

| It was believed that manual T raining would train the
muscles and thus make the individual more adaptable to other
types of labor, This would provide a m‘i'e practical base
for vooational choice later en.a Sehoolmen also hoped that
it would overcome the evil of wasted time, stimulate intele
leetu:l concentration and keep more dhildren in school for a
longer period.® Such outetanding leaders in the £1eld of child
peychology as William James amd G, Stanley Hall mcaumm
manual Mn.tng lin the mela aﬁﬁ consgidered it a necessary
part uth educati 'on_.. ;

s Es P, Cubberley, Publig: Educatl on in the United States,
(Sew York: Houghtem-itTfIln Gompany, 1019), D. 40%

2+ Alexander Inglis, ope 2ibs ps 324,

B+ G4 He Keyes, "The Nodl tiz~sime of Secondary School
Courses Most Demanded by the Conditions of Today, and Most

Ignored by the Committec of Ten™ égﬁgm of tho National
Education Assoelation, 1895, p. 7i8.

4. 1bid,



Agricultural hisch schools were established in & few
clties %o prepare thoss students interested in faming, By
1898 there were about ten of these high schools.: These
agricultural courses were froguently supported or assi sted by
the government, or incorporated luter on into the cosmopolitan
high schools,®

The second aim of the guldance funotions of the high
~ 8chools in the period 1890~1900 was to give inereasing atten
tion to and recognition of the individusl., In 1892, speaking
before the National Rducation Association, President Eliot of
Harvard said:

"To disoriminate bétwoen puplls of
different capaclity, to seleat the
competent for sul table ins truction,

and to advance each pupil with
appropriate rapidity, will ultie
mately become, I beliave. the most

impo rtant funetion 31 the public school
administrato Pocosa™ ’

These same activitiee veferred to by President Eliet

were already part of the guidance functions 0f the more pro-

ls E, P, Cubberley, Publie Ed
(New York: Houghtonei 3

8.( mo. ‘md

8¢ University of Purdue Bgé% a%in 27, "The Philosophiecal
and Historical Bmkgrczmd'ﬁ« dance", ppe. 7, 8.
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Kratz, Superintendent of Schools, Sioux City, lowa, ¢oncem-
ing the provisions for the guldance of students in Sioux
City schools:

"Ihe teachers have been given constent ine
struction as to the need and advantages
of coming inte eclose personal contact
with eaob individual pupil. No twe
children ~re aliks, hereditary tene
dencies, environment, matural capabile
ities, and other influences playing
thro the sensitive soul of the child,
- will inevitable produce an infinity of
variationss Hence personal study end
instruction of each ¢hild, as far as
the classroom will permit, is impera~
tive."1 '

In Minneapolis My, C, L. Sawyer of South fide High School
had set up a plan for monthly reporte om each pupll in the
schools The teachers were expected to include in this rece
port the "physical, intellectual, emotional and volitiomal
characteristics of each pupil under thelr care, w8
In the Chicago Eigh Schools & plan for assisting stue

dents 1o select their course 0f studies was establishedy, A
brief deseription of this plan is given as follows:

“"Pupile not preparing for the Normal

Sohool nor for College, but who desire

to graduatle, may make & judicious pe=

lection from the programme of studies,

with the advice and 2pproval of parents

and principal, except that the study of
the Znglish language ail U terature

1, He %, Mark, Ops Q;t.. Ps 856;

2¢ Ms Ve O'Shea, "Report of the Work in Child Study in
linmesota”, Progceedings of the National Education Assoeiation,
1“5, ’Q 8984\
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:im%’b:u 1;:‘ :ia 1233{ 21l pupile {as) one-half |
This plan allowed the pupils to choose or elect from the
courses offored those that most interes ted them This was a
distinet impmvmnt over the earlier system .of compulsory
courses of study, :

Flexible grading and promotion plane appeared in the
elghties. Among them wee the Batavia plen of individual ine
struction and advancement which was projected in New York at
thie time 2s a sclution for the large number of over age
etudents found in the m;gn smols. It was hoped that by
am-»mnm or guarterly promotions the evils of ﬁe lock
step system would be overcome,®

"Skipping” and individual promotions were beginning
to appear as another means for recognizing individual
di fferences towards the end of the umtury,3 An ungraded
room was established in Chiscago as a result of the findings of
the psycho-physical laboratory connected with the University
of Chicago. Certain principles were set up for the estabe
liahmnt of thie special room:. They were in brief as followe:

« Only twenty pupils were to be
enrollied,

2« Every u.pn had to be examined at
the ohﬂd«atudy laboratory, ;

1« Hs I, Hark, ops gite, pe 290,

Be By By Cubberley,
(New York: Houghtoneii

8¢ He T, Mark, op. 8lt., pe. 62,
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ds A spoclal course of &ttdy was to
be arranged,

4, The teacher should he versed in
psychology, human anatomy, "
phyaielogy, and pathologys

The establishment of this ungraded room was largely

an experiment, but in keeping with the ideas of the most
- progreseive educators whose ideas were well expressed by
Search, then Superintendent of Los Angeles aehools, who wrote
the following about fitting the sehool to the child:

"The school must be built for the

perfeot conservation of the indi-

vidual, As such, he must be re-

¢eived and plaged where he can get

the greatest amount of good to

himself, irrezspective of all ”Ea}.a-

tive or mass wnudemuona.

!ams:aent reoord cards and reports to parents a.ppum
in various seetions of the comtry during this decedes T, He
Mark veports that individnal mecords were kept of traite and
the charaotor of students by teachers in Philadelphia, At
the end of the year thece records are "summed up” and given
to the next teacher. A special note was 1n§1udad in the
record 4f there wes physical weakness.d

In Springfield, Massachusetts blank fomms were sent

e Ibid., Ppe 278273,

2« Py W, Bearch, "Individualism in Mass Bducation", PBre
goedings of the National Edugation association, 1895. Ps 406,

S X 2, Maxk, Lpe M’i Ps 162,
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to parents and to the last teacher the pupil had had to see
cure infomation on those entering high ,nehmlgl Teachers
were alse urged to vieit the parents of the poorer students to
asoertain home conditions and secure the cooperation of the
parents, In reference to this Mark wrote:

"The wise teacher manages if possible

to have an agcquaintance with the pare

ente of many children who attend her

rooms Nothing that the teacher can

do will help her more than this,.

Teacher's efforts plus the parent's

help are needed in every school and

are neeésd f{wy every child,"2

Promotion and retardation became the subjectis for nume

erous reports. In 1897 in Sloux City, the teachers made a
study of the causes of retardation, Private conversatiome were
held with both pupil and pavent concerned. It was found that
late entrance %o school ranked first and poor health sesond
among the causes of retard&tloma It was also found that the
heavy mortality of puplls during the first year of high
school was due in part to the lack of artioculation between
grade and high school which placed & nervous strain on theose

entering the high schoolsd

e Ibide, pe 162,
2+« Iblde, pe 208,
Se AbLd.y Ps 154,
4o Ibid., p« 82
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In Chiocago parents or guardians were infomed every

few months when a pupil was failing, and to thenm
"eensh TOquent (was) made for a cone
ference, for the purpose of lessening
the mﬁor of studies, ochanging then,
Bae”i8y conte] PROFILEHES fo The”
Pupil.”+ :

New York high schools al the some time were using
printed forms for reporting progress or information abéut
pupils which were sent by the principal to parents, These
forms wsere for reporting congerning three items: homework,
tariinese, and absences.”

A health program was first orgenized inm Boston in 1894
after a series of epldemlcs among school children, Fifty
physlcians were employed and annnal health examinations made.
Chicago began health programs in schools in 1895, New ¥York in
1897 and Philadelphia in 1898+ The first state law %o mention
health examinations in public schools was passed in Connesticut
in 1899, This law required "teachers to make a test of the
eyesicht of ecach pupll every three years."™ By the end of the
century nearly thirty psercent of the high schools included

gourses in physiology and hygi ms.‘

l. Ibid., ps 201,
2, lbid., pe 215,

S« Departiment of Superintendence, "The Development ¢of the
High School Currieulum”, £ixth Yearbook, (Washingto « Cut
Netional Edueation Associailon, Februzry 1928), p. 477.

‘i AMMO!‘ lnglil, &ﬁt MO‘ Pﬂ M&#
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Special schools woere established to meet the needs of
individuale who were spscially handxeahpea or defectives
Mark reporte goncerning these speelial sghoolst

"In 1898, thirtyesix schools for the

oy T R T

Buresa of Diusstion st Vasningtons™
The majority of these sohools were State institutions or pablioc
day schools. This marked an important step in the educational
‘adaptation o those individuals who had formerly been denied
the benefite of a reasonable amcunt of education.

The attempt of the high schools to provide for indivie
dual differences through extending the curriculum and the intro-
duotion of special courses and schoels to meet the requi re-
ments of those desiring to enter occupations was a big step
in the guidance movement, The attention of educators was ine
ereasingly eentered on The interests and necds of the stue
dent instead of the subjeolss %his change in attitude towards
the relations of the student, the community amd the school
indicated a changing phiiocoﬁhy of education and real progreess

in the_ growth of guidance in the high schools,

From 169041900 the influx of siudents %o the inereasing
number of free public high schools demanded that the traditions

1' Hv. &:i n“k' 220 aﬁ‘,' " 16@'
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al type of curricula be changed and more elective courses,
especially practicnl ones that would offer opportunities for
preparing for jobs, be 1n¢1uoa.1 Ag a result of this demand
there were many changes and additions in the typleal high
schools of the decade as will be indicated in the tendencies
of this decade given below.

This em of experimentation, study and application
of new educational theorlies to the publie high “hool. gtime
ulated the guidance movement that ¢arried over into the
twentieth gentury amnd resulted in so many revolutionmary
changess While many psychologists and educators endeavored
to create ideal schools to meet the needs 0f tue stndents
there were still many weai points as revealed by the report
of the Committee of Ten in 1893.° The students undoubtedly
had opportunities for a much broader education than in pre=
ceding decades, but not for a very practical ome that was
elosely linked with meeting the problems of everyday living
and working.

The manual training courses offered in the high
schools to assist students in preparing for vocational life

1. Es Ps %‘bﬂrl@,. £ublic saucation in vhe Unitved CLALSS
{New York: Houghton«ii f1in ompany, 1919), £P, 407-412,

2+ James Hs Baker, "Committee of Ten", %’ﬁﬁ! of the
Commissioner of Education, 18928, I1I, 1475 .
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were not as effective as had been expected, The tendency by
the end of the century was away from menusl training because
as Inglis has written, "manual training took the direction
first of general disecipline, then of 'mamual expreseion,’
rather than vocational effieliency. nl
were the most successful vfer preparing young people for jobs

The commercial courses

and were t0 take & more prominent place in the following dee
aaéc.a

The elective system was fairly widely accepted by
1900,5 and destined to become an enduring factor in secondary
education, More and more subjects were found to be worthy
of studys The psychology of instruction and the relative
value of gubjects were now being ummu“

The findings of the ohild study and the scientific
movement in eduncation had impertant implications for guldance
88 they were applied to the schools. Teachers and leaders
in education all over the United States were becoming more
goncerned with the development of each student, Interest
rather than formal discipline was to be the eenﬁmnins motive

l: Alexander Inguu,‘g_g. git., ps 573,

2, Ibid., pps 583-586,

8. He T, Mark, op. gi%., Pe 168

4+ Es Ps Cubberley, ope cite, ppe 319, 365-3066,
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of the school.) The teacher was mo longer %o be an isolated
figure in the clagsroom but a eo-worker in the development of
each student, She was better t rained and e tudied the phys=
iology, psychology, growth and development of the chi.ld.g
She was expected to mow more of the physical, mental and
emotional personality of the chila,

"eessdn order to discover the pre-

dominance of physieal emotions, as

fear, anger, pride, joy, love, and

the effect of her instruction and

diseipline upon thesamtioml and

volitional nature,”
Both prineipals and teachers were beginning to take the role
0f advisers, counsellors and friends. They took part in
community affairs and became scquainted with the parents snd
the home environment in whieh their pupils lived. Relations
between school and home were given special consideration and
onwumwmt.‘ liuch hed been accomplished in public edu~
cation in this decade, but much more was to be donme in the
following when the reorganization of the gecondary schools

became effectives

ls Py W, Search, "Individualism in Mags Education"™, %
Seedings of the National Education Assooiation, 1895, p. .

2+ He Ty Mark, ops gits, PDe 263269,

8e My Vy O'Shea, "Method and amgo of Child 2tudy for
Teachers in Service”, ed of the National Education
Agsociation, 1895, p. .

4, Hs T, Hark, Ope m.. Pps 200-218,
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‘In this period the guidance movement in the high
schools accomplished iuportant stepss The contributions
of psychology and the child study movement greatly stimmlated
the schools to meke provisions for individual differences,
The high schools began assuming responsibilities for the
training of young people for soclally end econonmiocally ef«
ficlent oitigens which was attempted through the addition of
gpecial courses, methods, and schools, All of these ghanges
in the high schools of thie decade indliocated an mperﬁwt new
tm& which wuuue& in a more comprehensive and practical Xind
of high sohool in the following decades,



QHAPTER IV
ORGANIZATION AND EMPHASIS ON
VOCATIONAL GUIDANCE 1900-1910

The keynote of the first decade of the twentieth
century was efficiency. In 1908, Carlton wrote these
lines whioch express very well the essence of the period:

"Today work, not idleness, is de-
manded. Froduction, not destruction,
utiligzatjon, not waste, are demanded
of men.™

This influence had & decided effect on the development of
education and the guidance movement inm this decade. OF
the chauges in educstion in this period, Cerltom wrote:

"In recent decades the science of
eduoation, like economic soieunce, has
been passing through important and
fundamental modifications The eme
phasis has shifted from the leisure
class ideal of education for culture
and discipline to the industrisl,
utiliterian and demoeratic ideal of
education a8 s means of lmprcvings
¢ivie and industrial efficiency.™

1' p‘ Q. 3“1‘!6‘&, E, AL 0L and i _»Av_,ij" rial Evolu
(New York: The Maomillan Company, 1908), p. 60.

2. ;m'. Ps Te
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The changes in the methods and kiunds of education offered
in the high schools of this period enoouraged the rapid
growth of guidance in the high schools. whia wag especiale
ly true of vocationsl guidance which appesred in the last
fow years of this decade. The introdnotion of medieal in-
spection and health guidance was not of major importance
except in so far as it indicsted the trend af the schools
" to take over the supervision of the health of its future
eitizens, The tendencies of the guidance movemeut in
1890-1900 for adjusting the school to the needs of the in-
dividual were encouraged and broadened in scope by various
progressive cities in the decade 1900-1910 which is the
period included in this chapter,

alms

1., Instruection for learning a trade or prepasring
for a job was the most important aim in the guidance move-
ment of this decades The Industrial Revolution and the
congequent specialization in commerce snd industry had a
large and extensive effect on all the institutious of the
periods To secure positions in this industrial era young
people had to be trained. Meyer Bloomfield wrote the fole

dowing about the new demsuds being made on the school in
1911:



"Hew demands are made upon the public
school system a8 the agency for solving
the problem of vosational education.

The right of every child to secure the
best possible chance in life makes neces-
sary the publie control of vooational
training,”

The public schools responded to this demand with the introe
duction of more vocational training courses in the high
schools,® This emphasis on vooational education was also
an outgrowth of the democratic éonoapt of education as a
preparation for life.® The following paragraph was written
by Paul Hanue at the beginning of the twentieth gentury
which expresses the popular concept of education at that
time:

"esssthe education demanded by demoeratic
society in wmodern tiuwes must be s f;gggﬁi

et » liow the only re
preperation for e's duties, opportuni-
ties, and privileges is participation in
them, 80 far as they can be rendered in-
telligible, interesting, and sccessible
to ehildren and youth of school age; and
bence the first duty of all education is
to provide this partieigation as fully and
a8 freely as possible.”

1. Meyer Bloomfield, The 11 8. ide
(Boston: Houghton Mifflin | 911}, Ps ¢

Bs B, 2, Ouhbcrley,. L£UDLAC SOUCELION 1N tne vnited
States, (New York: Hought '1in, 1919), pp. 409-410.

S Ibi Qn. Ps 366,
F. Ts Oal‘lton, op. 615.. PP 16, 17.

4. Paul Hanus, 4 Mo o1, (New York: The Mscmillan
Company, 1904), p. 4,
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It was believed that with the establishment of the publie
gchool system there would be equal opportunities for all
those interested in training for & trade or voestion as

well as those pursuing a profession. This was aptly ex-

pressed by Hanus in 4 Moderm School:

"Democratic education, that offers

equal opportunities to all,mst
therefore, in my opinion, provide as
adequately for the voocationzl aims of
future artisans, merchants, and. farmers
as for future professionsl mon:a

Mr, Hapus elaborates this aim still more in the following

quotation:

"seeethe sohool should sgyuaint the pu-
Pil with the mesning snd the importance
of u vosation; but it also mesns that
the school should offer the pupil some
treining thet begins the preparation

for the life pursuit for which his tagtes
and aptitudes especially qualify him; so
that when he leaves the secondary school
he way enter on that pursuit itself, or
on further preparation for it with some
knowledge of its scope =nd measuing, some
knowledge of the underlying principles
on which suocess in it depends, and some
power over its fundameutal fao%a and
progesses.” ‘

In this yuotation there is the very ilmportant ime
plication that the schools should now sgsume more respons-

ibility for the success of the student in his adjustment
to sogiety than ever befera“a

1& MO' ’- 30‘
2+ Ibid., ps 29.
8. Alexander Inglis, op. git., p. 360,



44

2+ The second sim of the guidance movement in this
decade was %0 produce good oitizens, who would be desirable
elements in a democratic society. This involved the traine
ing of students to be ready to accept and assume the proper
~eivie duties with desirable attitudes towards health, morals,

conduct snd other aspéotu of eivil societys In past years
the home and community had provided the cxperionce; ideals
~and training for citizemship, but in recent years end with
changes in the home life of meuny fumilies in the United
Statea. the sohools gradually essumed this particuler part
of the individusle' preparstion for life. 4s Carlton
wrote in 1908:

"For many years the school has been

gradually inereesing its importance

a8 a fagtor in nolding the life and

ideals of the young."-
The need for & definite plan of guldance for citizenship
was also emphasized by Carlton, He commented that too many
immigrants hed learned their lessons in citizenship from
the ward "boss" which was certainly unot in keeping with the
best of demooratic ideals. He wrote:

"ssssthe school ought to display

greater activity in regard to the

practical teashing of good citizenship.

Jomething more conorete and real should

be given than mere pletitgdes regard-
ing liberty and freedom."

i. P, %, Oarlton, 0P m.; Pe 76,
2, Ibid., p. 270,



4b

The need for the expaunsion of the functions of edu-
sation to include guidance for citiszenship and participation
in society was noted by Monmroe in 1908 in the following:

"Education must be broader, schoolroom
instruction more helpful, wmore immediately

practical, and more directly rciated to
conduct, and hence more moral.”

Soeially effiocient and desirable citizenship involved
not only good morsls and comduet but also hedlth. Therefore,
part of the aim for developing citizeus out of the high
school population involved the protection and supervision
of their health, The surveys and investigations of the
previous decade into the general health conditions of the
school population revesled & great need for the schools to
take over some direet supervision of aud provision for the
health of the students.?

The beginning of medical inspection, sud in a few of
the more progressive school systems the addition of a school
nurse to the staff was begum in this decade. By 1911 there
were about 411 ecities providing medical inspection in the
schools,?

Of the two sims indicated in this chapter the domi-

1! hu nﬁlﬂ'@ﬁ. _: 4 € A0 T V ', ‘- Ory o f .:‘.
{New York: The Macmillan ecm@any, 1908), ps 402,

2 H. T, Mark, op. gits, P« B8B,

Sy BE. B 011bb03‘107 u
(New York: Houghton Miff]
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nant one was preparation for employments This eim ree

sulted in the remarkable developmeut of the vocational guide
ance movement in the lest few years of this decade. The

other aim, guidance for citisenship was an important indication
' of the broadening scope of the schools funotions snd aroused !
interest in many other phsses of the educational processes.

Methods of prosedure, 1200-1910

In response to the demand for more prectical subjects
in the high school ourrieulum the schools sdded muny more
subjectss At the same time the elective system was extending
its influeuce over the high sehools. Both of these items
complicated the cholces the student was expected to make.

The sehools had not established a system to asssist studeunts

in the selection of coursee since there had not been s similar
problem on such & large scale. The inecreasing number of
students needing assistance and the array of subjects from
which to choose necesaitated the sechools doing something to
remedy the situation,

Bloomfield, in his book, The Veostional Guidance of
Youth, refers to the hesvy demends made on teaghers for

eannaeli%ns both parents and students in regard to suitsble
ehoicess He also reports that in 1909 the Bostou School

i« HMeyer Bloomfield, ope cits ps 72,
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Committee invited the Vooation Buresu, which had been
established & few yoars earlier Ly Frank Parsons, to
submit & plan for vocational guidence to assist the publie
sehoole.’ In June 1909 the Boston Sohool Committee age
copted the plens and set up the first voecational guidance
program in the public schools. This committee appointed a
Committee on Vocationmsl Adviee in 1909 to organize the plans

These appointees held weekly meetings to discuss, plan, and =

make arrangements for putting the program into effeot.

In 1910, this committee reported that
& voscational counselor had been ap- 2
pointed 4in every high school in Boston.

Further information taken from this same report as
gtated in Bloomfield's book is as follows:

The vocational counselors in high and
elementary schools form a working ore
gapnization of over one hundred teachers,
representing all the schoolss 4 ree
spousible official, or committee, in
each school stands ready to advise pupils
and parents at times when they most need
advice and are asking for its The
suggest whatever helps may be availgble
in ther educational preparation.

When this report was received and accepted by the
Boston School Comunittee in 1910, the first organized plan

1. Meyer Bloomfield, OPs 01its DPs 32.
£ Arthur J. Jones, Principles of Guidance. p. 424
HoGraw«Hill, N, T, «~1934

8. Meyer Bloomfield, ops Qite Pe 584
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for the vocational guidance of youth in the public schools
waes formally establisheds '

The activities of this first vocational guidance
program as reported by the Committee on Vocational
Direction were as follows:

As 8 begimnning of our work with pupils
we have followed out two lines; the
lecture and the card record. e ade
dresses have been mainly stimulating
and inspirationals It seems to the
comnittee, however, that specific ine
formation coming from those intimately
connected with certain lines of lasbor
should have a place also in this lecture
phase of our works In a large number =
of high and elementary schools asddresses
of this charescter have been given by
experts during the year. The committee
claim no oredit for these, though carried
out under the luspiration of the moves
ment the committee represent, The
custom of having such addresses given
before the Junior iAlumni Associstions,
Parents Associations, and evening school
gatherings have become widespresd, the
various masters taking the initiative
in such cases. ;
4 voeational record card calling for
elementary sechocl data on one side and
for high school dats on the other, has
been furuished all the elementary schools
for registration of this years graduates.
The same card will be furnished to high
schools this fall. These cards are
to be sent forward by the elementary
school counselors to high schools in
September, to be revised twice durin
the high sehool course, The value o
the oard rescord is not so mueh in the
registering of certain data as in the
results of the process of getting these.
The effect upon the mental attitude of
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pupil, tesgher, and parent ie ex-

Isitiisg Ta fos picn oF yosetione

al direotion,*
In this outline given above of the activities of the
Boston voocational guidance program, some of the essente
ial methods of gnidance programs, such as collecting
data, keeping records and interviewing which were to be
found in many high.;#heals in the next few decades
are indicated.

The methods of prosedure for ascomplishing the
second aim of the guidance movement in this decade were
rather poorly developed until well towards the end of
the decade, There were, however, earlier, some indicate
ions that the student health conditious and provisionms
for problem childrenviere fast becoming an importent con-
eern of the schools.
> Boston started & voluntsry medical inspection plan
in 1894, and New Yomk City a similar oue in 1697, but
it wee not until 1908 that the first school nurse was
employeds Nr. Garlton gives the following desoription
ﬁt;thei&utxea of the inspectors and nurses.

The inspeotors exsmine eyes, throats,
jskin of the ghildren; the nurses

'give aid end advice in the trestment of
8imple ailments, treat certain cases

1+  Meyer Bloomfield, op. 8its pps 39.40,
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pupil, tesoher, and purent is exe

Mcitiise Ta fhe pich of yosstio-

al direotion,
In this outline giveu sbove of the sotivities of the
‘Boston vosationsl guidence program, some of the essente
iel methods of guidence programs, such as collecting
dats, keeping records aud interviewiug which were to be
found in wany high eschools in the next few decades
are indicated.

The methods of provedure for socomplishing the
seoond alm of the guidance movement in this decade were
rather poorly developed until well fowards the end of
the deondes There were, however, earlier, some indicate
iona thet the studen® Nhealth sonditious and provisions
for problem childrenvere fust becoming sn important cone
cern of the schoole.

Boston started & volumtsry medicsl inspection plan
“inp 1694, and dew Yomk City e similar oue in 1897, but
it wae not until 1902 that the firet school vurse was
employeds Hre Carlton gives the following deseription
of the duties of the inspectore and nuraess

The inepeotors examine eyes, throats,
&nd skin of the ghildren; the nurses

give aid and advice in the treatament of
aiqwla silments, treat gertain csses

1, Meyer Bloomfield, 8Be gike pPpe 5940,



such as eruptions of the i{in
or the presence of vermin.

Similar plauns for medical inspection were found
in Boston, Philadelphia and Chicago, and "by 1911 as
many as 411 cities had provided moaiéal inspection” in
the aohooln.z Courses in physiology and hygiene found
their way into the high school curricula towards the
end of the nineteenth and begimning of the twentieth cen-
tury. Inglis reports the following concerning the teach~

ing of these courses:

By the beginning of the present
century nearly all States had

made legal provision requiria

the teaching of physiology an
hyglene with "specisl instruction
as to the effect of alcholic drinks
and of stimmlants gnd narcoties on
the human system.,"” :

Eduoators hoped that the introduction of such a
gourse would prepare students for heslthful living.
The instruction in such courses was poor and lack of
good textbooks was another distinet handicap. E!@h&l&l.
waes usually placed on olessification of the enatomy

rather than on practical hysienu;‘

1. P Ts Carlton, ops cite Pe 288

2. Bs P, Cubberley, Public Educatiom -In The United
ctates, ppe 394-5, d Ve

‘3. Alexander Imgltis, op. cit., p. 645-6
4, 1Ibid. pp. 646-7



With the advent of compulsory school laws and

the resulting 1nefoaa¢ in the enrollment of high schools
throughont the United States the problem of the juvenile

delinquent became acute. OCarlton wrote the following

concerning this situation in 1908:

esesessin the orowded schools of our
large cities the problem of the truant
and delinguent or soecalled "incore
pigible"” ohild has assumed serious
proportions.

Ho teacher, no matter how conseientious or
efficient she may be, can proper

treat particular ceses in a sohoel of
forty or fifty bright, energetic and
restless children., Many cases reguire
special treatment; and viewed from a
purely financial point of vieweelet the
taxpayer take notice~-it is more desire

‘able to treat the case now than later 1

in the career of the particular individual.

apart to deal effectively with the problem. A visiting
teacher was appointed first in New York in 1906 and shorte
ly thereafter Boston and Hartford did the same to take
care of problem casea.g The duties of these visiting

teachers were cssentielly the same as those included in

the personnel of modernm guidanuce prosrans.s

1.

¥ T+ Carlton, op. ¢its ppe ?39. 2456,

2, Arthur J, Jomes, op. git. p . 197,

Se

Loo. gite

b1

The relations between school and home were too far
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By 1910 the schools were assumiung more and more
direot interest in the students especislly in those
high school students who failed to make satisfactory
ad justmeut in the school and dropped outs ¥With the proe-
blem of a rapidly increzsing enrollment in the high schools
and a marked inorease in JuVOniio delinguency the leaders
in educuation throughout the United States began seeking
ways and means of sssisting students in cheir prepsration
for life.

Results and temdensies, 1900-1910

In this first decade of the tweuntieth century much
progress was made in the development of the guldance
movement. The demand for more practical curricula
was belng met by the schools with the addition of specisl
gourses and vosatiomal training. About the same time
“‘theve developed problems of udjustment, of promotion,
‘and of meeting the special reyuirements of organiszed labor
whieh required assistance, Few schools had sotually
established guidance programs but the need for them was
Just s urgent us before. Cubberley in 19C9 wrote cone
cerning this need; :

In proportion as our scoial life

becomes broader snd mere complex,
& longer period of guidance becomes
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negessary to prepare the indivigual
for motive participation in it.*

The inefficlency of the sehools in preparing youth
for life was still a controversisl subject. Cubberley
noted this weakuess of the publiec schools, especiaily the
high schools as follows:

The school must grasp the significsnce

of its social connections angnrolntiena.

and must come to reaulize tha® its real worth
and its hope of adequate reward lies in

its social efficiency.~

The psychologists led by Dewey and Hall eriticized
the schools over~oﬁphaain on the practicsl preparation of
its students for vocutional life., Hall felt that the
oh;ld'u interests and native tendenciss were neglected
and seerificed to the development of specific sktilncs

At the same time Thorndike, Goddard and Terman
were developing mental tests and seales of educational
measurement. These tests and measurements were not used .
extensively during this decade since they were not deemed
of much value. Bloomfield referred to them im the followe
ing paragraph:

At present it is very doubtful
whether psychological tests can

1. &. P. Cubberley, Changing Concer 1909

P« 56, Houghton Mifflin Co, cn
% ID1d. pe B4s

S« G B8s Eﬂll. LUUCH T
De Appleton--1911,
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be used to sdvantage by the
gounselors OGlues of vealue may
be found in the elemeuntary tesis
for vision, hearing, muscular
gense, asnooiation»%tua, and the
quickness of perception. Labe
oratory psychology, however, is
not far enough advenced to enable
one to fathom bent and aptitude.
The common-sense tests of experiguoe
are more reliable guldesS,escseses

The next decsde was to see the expansion and adoption of

. mowe psychologiesl and secientific methods in the guidance
movement than was anticipated by Bloomfield in the above
guotation.

The expausion of the guidence functions of the sehool
to inolude responsibility for the hygiene, physical weliare,
placement, trasining, delinguency and success of its students
in eivie life were becoming evident. This selection from
Cubberley is deseriptive of this change in functions of the
schocl at this times

Bach year the child is coming to belong
more and more to the stats and less
snd less to the parenteses

The plea in defense that "the ehilad
is my e¢hild" will not be accepted much
longer by sosiety. Our future weliare

is too thoroughly in the keeping of the
ehild to permit of such & poliey.2

1., HMeyer Bloomfield, op. git. pps 93-4,
2« By Ps Cubberley, Ch Wxﬁﬂa of Lducation
e 63, 1909, Peston foaghton IS, |



The high school had now become su important publie
{nstitution through which the ideals of imericen life
were to be perpetuated. The public expeoted the schools
to provide the necessary inmstruction enabling youth to
become socially efficient and economically 1na0p»§atnt
upon leaving schoole



CHAPTER V
THE DEVELOPMENT OF ORGANIZED GUIDANCE
DURING THE FERIOD 1910-1920

At the opening of the second decade of the twenti-
eth century it became quite evident that the schools were

not providing a satisfactory type of education for meet-
ing the demands of life in s highly industrislised society.

Commenting onm this condition Hall wrotet

"Our land and our age are industrial.

The prime condition of citizenship and
self-respeet is the power of self sup-
port. FProm all of this our school sys~
tem has held itself aloof. Happily, 1
however, & great awakening has begun,"

1., G. Stanley Hall, Educational Problems, I (New York:
D. Appleton Company, 19117, p. b4l,
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By the swakening of the schools Hall meant that at last
the schools were preparing to meet this demand by provide
ing training end instruction more suited to the needs of
the students. It was now genmerally agreed that the schools
should offer industrial training. As Hall wrote:

"eeseindustrial training is by gener-

a2l consent the greatest and most urgent

problem confrontiug the American people.

Its dimensions, complexities, and dif-

ficulties are even greater then those

most inierested have yet begun to re-

alize."

The suggestion made by Hall in the last sentence has
importsnt implications for puidance in this decade. With
the introduction of opportunities for voecational traiuning
on an extensive scale in the high schools there arose many
complexities and difficulties such as the choice of occupa-
tion, selection of courses, and placement. To meet these
latter problems guidance programs were organized within the
schools., In this chapter will be explained this very ine-
teresting phase which was called vocational guidauce.

In addition to the development of organized vocation-
al guidance there also developed another kind of guidasuce
called educational guidsuce. This type of guidance arose more

élowly than the vocational sinee the pressure for this kind

of assistance was not so great. 4 third type of guidance

8lso in this decade was for citizeuship. This was a carry-

1. Mlg p. 540,
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over from the preceding decade but with new and stronger
emphasis, especially after the World War. 41l of these
. new developments in guidance are treated in this chapter.

1l The principal aim of tﬁe guidance movement in
this decsde was vocational, & continuation of the vocation
el aim which had begun in the last years of the first decade
of the twentieth cemtury. The Bosion School Committee was
the first public school organisation to introduce vocational
guidance directly into the schools, The sims, organization,
and procedures of this Vocational Information Department
organiszed in Boeton in 1915, with iiss Laura F. Wentworth
in charge and uuder the supervision of 4ssistant Superin-
tendant'usurloe P, White, becaume the model fernuu& other
gsimilar orgsnizations in public schools for vocational
3uiaanaa.1 The purposes of this first Vocational Informe-
tion Department as interpreted by Allen were as follows:

"l, To gather voostional information.
£+ To select teaéhers and others
and train them to aet as coune
selors of pupils, samd through
them to distribute educational

and vocational infor%ation to
pupile and parents.”

1. 7. Jo ‘11.“, RLANCILPLES SHd STODLCNS 1H WOA LI ULISL
Guidsnce, (New York: & : Book Company, 1927), pp. 7«8,

2o Mﬂg Ps B
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In 19156 the Voocational Informatioun Department of Bos-
ton was revised and enlarged. It became the Department of
Vocational Guidance under the direction of Miss Susan J,.
Ginn.l The same sims as given above for the Vocational Iﬁ;
formation Lepartment were continueds.

During the {irst half of this decade similar active
ities were carried on by 2. w.'wQaver. Chairmsn of the
Students' Aid Committee of the High School Teachers' Associ-
ation. The aims of the vocational guidsunce functious of
this coummittee as reported in 1909 were:

"$o aid deserving studeunts to secure
employment during vaeatiouns and for out-ofe
school hours in order to earm & part of
their support; to advise those who are

ready to leave school, and others who are
compelled to leave school, in the choloe

of a vocation; to direct them how best to
fit theuselves for their chosen vocation and
to assist them in securing euployment whi
will lead to success in those vocations."

The following statement teaken from the report of the
Committee on Vocatioual “ducation of the Hational Idueation
Asgociation in 1916 indicates to what extent the voocational
guidance movement hed become part of the regulsr aahnoi
organization:

"Comprehensive vocatiounal sssistunce,
through specislly trained teschers
end others, is now recognized us a

1. Arthur J, Joues, 0p; cit., p. 424,

Rs pt of the work of the Students' Ald Committee of
the High School Teachers' Associstion of liew York City,
{May 15, 1909) p. b.



proper part of the new machinery of
service, service which should begin

in the elementary grades sund continue, at
least to t&f period of young maenhood and
womanhood.

Prom 1910-1915 the vocational guidance movement
epread very rapidly in the larger cities in the United
States such as Grend Repids, Michigan; Hartford, Counecti~
out; Philadelphia, Cinecinnati, end Chieago. In Grand Rap-
ids, the vocational guidance aims developed in a slightly
- different msnner. J. B. Davis of the Qantra} High School
"inaugurated a pian of teaching s kuowledge éf the voca-
tiouns through ten regular courses in Engi:sh."g The aim
of this wethod of conveying vocational informatiom to stue
dents was the same as in other cities but it brought the
teaching of vocational information intoc a much closer ree-
latiounship to the 8ehools,.®

The aims of the vocational guidance movement in the
high schools remaiued much the same as originslly proposed
by Frank Parsons in 1908 at the Boston Vocational Bureau

with one exceptioun. The followers of Parsons drifted away

1., Committee on Vocational EZducation of the Nationsl
Bducation Associstion, "Vocational Secondary Ldugation™,
%%;;gg}g 2}. (Washington: United States Buresu of Educa-

Qn. 916 -

2+ Arthur J. Joues, op. git., p. 424.
3¢ W. Cs Ryen, Jr.,, "Vocational Guidance snd the Publiec

Sehools™, 24, (Washington, Ds Ce: United States
Buresu of Hducation, 1918) p. 25.
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from his original emphasis on the abilities and aptitudes
of the individuals and emphasiged the distributing of ocou=~
pational and vocational inrormatiou.l This transition or
shift in the aims of the early guidance movement was noted
by Williamson and Darley in the following words:

"Strangely enough, the vocational

guidance movement as it hes developed

historically has paid less snd less

atteution to the problem of anslyziug

the individusl and paid more and more

atteution to the problem of accumula-

ting and disseminating information

about occupations. Both phases of

the work were recognized at the out-

set by Pargcna as being of eyual im-

portangs.”

It was during the last half of this decade 1910-1920,
that psychologists were preparing the way for the reintro-
duction of the snalysis of the iudividusl to the guidance
movement, The Carnegie Institute of Technology which was
established shortly before the Vorld War becsme s center of
research and applied ylyoholagy.s Hew methods and technigues
of measuring and analysing individusls were being devalorod
very rapidly. These methods of tests and measurements were

frequently used experiméntally by psychologists on school

1. E. G, Williamson, and J, G, DaXley, Studen
Work, (New York: MeGraw-Hill Book Compary,

2 Log. git.
8. Log. git.
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children but not in relation to the guidance functions of
the schools. The most important coutribvution of the psy-
chologists to the guidance movement &t this time was,

"esesthe development of intelligence
testing prior to and during the World
War, together with the widespread appli-
cation of iutelligence testiug in
sohools and colleges after the war.,":

It was not long after tie se developments that the
alms of the guidance functions underwent major changes
with the emphasis falling oun the consideration of esch
student as an iundividual with likes, and dislikes, abile
ities, limitations, desires, ideals and ambitions. The
chenges asud results of the new aims of the guidsnce movee
ment that were begiuning to take form in 1919 with the
extensive use of tests, will be included in the next chspe
ter.

The aims of the vocational guidance movement in the
decade 1910-1920 may be sumsarized by the following guota-
tions from Mouroe =nd Cubberley respectively:

"It is mot an attempt to find eme
ployment for young people, although
this is sometimes done, but rather
an efiort to secure intelligent se~
leotion of a pursuit_on the basis of
adequate knowledge."2

"The idea underlyiuvg is uot primarily

L. !ﬁﬂg.ﬂlﬁo

2. Paul Monroe, Uyclopedis of_Zducat
The Macmillen Company, 1913) p. 740,

s V (New York:

O]

p )
e
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to find jobs for young people, but
rather to provide parents and pupils
with information es to the demands

and opportunities in the differeunt

life careers, and the best means of
preparing for and euteriug them. The
real purpose is to sort out capscities
and adaptabilities, to prolong prepara-
tion in school, and to steer young
people away from vocations for which
they have no natural aptitude and fro
essentially "blind-alley occcupations.,"*

2 The second sim of the guidance functions of the
high schoole during the decade 19101920 was to provide a

more geueral type of guidance which was known as educatione

al guidance. In the B
refers to this development as " remarksble extension of
the fuﬁatien of the schools beyond the mere provision of
learning” to a concern with every aspect of child 1life.®
In the following quotation, Bloomfield spesks of education-
al guidance as being equslly importsnt and preceding voca=
tiounal guidance. »

"The question of choice of a2 life-

work involves guite as muech select-

ing the right kiud of further

schooling @8 the right vocation."d

The coucept of educational guidance as developed by

Brewer in 1918 was as followss

l. Ba 2, Cubberley, FPublic Education |
(New York: Houghton Mifflin, 1919) p. 420.

2, ‘Wm. Boyd, op. git., p. 401,

3. lieyer Bloomfield, Youth, School znd
York; Houghton Mifflin Company, 191b) p. 28




"Conscious effort to mssist in the
intellectual growth of an_individual
is educational guidauce."

He elaborates his councept further in the following:

"Most educational guidauce is also
vocational guidsnce., But when it

has to do striety with soeial, civie,
recreational and morel affairs, though
it may bear indirectly on the occupation
it cannot be called vocational guidence
. dn the strict sense of the terme...The
distinetion depends on the purpose ine
volved: whether to improve the child's
voostional chances, or to advance his
education., 4nd the chief educational
guldanaes nesded at the present tiume,

and the ohief way it can serve the Vvo-
cation of the c¢hild is advice about, and
improvement of his schoolings®

The appearance of this aim waes due to & muber of
different fauctors such as surveys snd studies carried on
amoug the high schools in various parté of the United Statea.
One of the most extensive surveye waes the one carried on in
Des Moines. This was a survey of what became of high school
graduates. The results of this study were reported in the

y GHOC

Bulletin No. 2, in 1914, The weakunesses of the high school
organization was also the subjeet of a number of studies. 4

few examples of these are given below:

"At present only about one-third
of the pupils who enter the first

l., J. M. Brewer, OPs m.. pe. 401.
2., Loo. git.



year of the elementary school reach
the four-year high school, and only

oune in uine is graduntedses.s of

those who enter the four-yeser high
school, about one«~third leave belore

the vegimni of the second year,

about one-~half are goune before the

beginning of the third year, and

fewer than one-third are graduated.

nl

"Investigetions of causes for leave
ing school showed that 46 per cent
left becsuse they were restless and

discountented, 20 per cent beocnuse

they were bLackward, snd 20 per cout

‘Vecouss of ecouomic pressure."s

“Beys leave school for a variety of

reasouss The three most commonly

offered are 'mecessity','dissatise
faction witg sehool', end 'preference

for work'."

"There are two main reasous for childe

reu leaving schocle-ecounomic pres
and dissatisfsotion with scohool."

2%1!’0

"It does not seem to be the prime motive
of the high sohool faeulty ag a whole
to briug out the best that is in the

u

pupil,

t rather %o permit the delin-

guent to eliminate himself from his

class gr school through repeated
urea,"

faile

The principal result of these studies as reported by

1. Commission on the Reorganisation of Secondary Educaw
tion of the Hational Hducation Association, "Cardinal Prine

ciples of Secondary ﬁ&u&atian“i¢Washinston De Got

9) M§Ot 86, p. 8,

States Bureau of sducation, 19
2 V¥W. Carson Zyan, Jr., 8E. m;, P 47.

8. wig"' b4,

4. Ibid., p. 58, ;
b« Briggs, T. He, "Secondary Lducation",

ngagfgg
{Washington, D. Cs: United States Bureau of Rducation, 1

Pe S8,

47

United

918)
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Hr, Ryan was ss follows:
"Prastically all these studies came
to the couclusion that not merely
vocational trainiug was needed, but
guldance-~educational guidance that
would keep boys and girls in school
and help them select useful courses
of study, and specific vocationsl
guidance that would xid boys and
girls in planuing ahiad for their
future occupations.”

A8 a8 result of these and many other studiecs of
high school students many changes were made im the oY gan -
ization of secondary eauoation.z Guidance in the publie
schools soon became orgenized around the seven fields of
activity upon which the reorganization of secondary edue
cation was based, "health, comﬁand of fundemental process
ses, worthy home membership, vocation, ecitiszenship, worthy
use of leisure aud ethicsl character."?® These seven fields
of sotivity indicated s coguizance of the extended funo-

tione of the schools to include all sides of the student's
life.

During the same period that these studies of school
leaving and employment were made the states assumed the
right to legislate school attendance laws.? 4t first the
age limit for compuleory attendance in most states was

1« W, CBTSO”I Ryan, Jr.. Op. m;. Po 38,

2« Frenk P. Bunker, "Reorganization of the Public School

System" ggi%fé%g 8, (Vashington: United States Bureau of
E&aeati&n, v16). :

S. Wm. M. ?rOQtwq sd & Ll ai 8ud vooatlons
(Boston: Houghton M1fflin C 1926) p. &

4. L. P. Cubberley, Public BEduocation U
(liew York: Houghton Mifi
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fourteen, then later sixtoon.1 The compulsory school laws
inoressed the enrollument im the high schools very rapidly’a
At the same time these masses of studeuts needed help in
gelecting their courses of etudy from smong all the eleo-
tives inoluded in the curriculum, Thus there developed &
need for snother tﬁpa of guidance which was not purely voe-
oational but educationsl and broader in scope.

3«  The third aim of this deoéde was to prepare for
eitizenship. The sociological ides that education was a

preparation for citizenship was commonly aocepteﬂ.a howe
ever the new ideas emphasisged in the citizenship aim of the

guldence movenment as expressed by Monrce, were

"eesethat individual sud social wel-
fare, happiness and righteousness
depend wore largely than ever before
recognized upou the relatioums exist-
ing between persons and clugsses in
institutionsal life. Therefore edu~
cation has a vew work, that of clari-
fyiug the bassul principles of this
relstionship and of glving informae
tion concerning the very complex re-
lations iu soclety and & new aim,
found in soceisal motive., The new work
demands & read justment of emphasis
upon subjeets of iustruction, with
greater attention to historie, eaonom-
ic and literary subjects."

1. Log. git.
2. Kooe, L. V., and Keefauver, G. H., Qg;ggggiagnggggnf
dary Sehools, (New York: The Maomillan Company, Pe 492,

%

8. ¥Paul lionroe, Textbook inm the History
{ew York: The Macu ompany, L9 Pe

4, Loo. git.
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This aim was not new but the emphesis wag much broads
er snd became a funotional rart of the high school program
as will be indicated in the methods of prpaedar¢ during tSzt
decade 1910-1920. This oivie aim became particularly strong
in the schools during and after the period of the World ﬁar.l

The decsde 1910-1920 revealed o tremendous growth in
the guidaunce movement eapecislly the developuent of moré
definite sims. The vocatiounal sim was not ueﬁ bat it ivclude
ed more scope then in the previous decades. The aim of edue
cational or & more general sll around type of guidsnce was &
more recent development which was to supersede the vocatione
al aim in the next decade., The third aim, cvivic guidance, wae
more strongly emphasized and soon schieved new importauce in
the guidsnce funetions of the schools.

S8ince the guidance sime of the high schools in thie
decade were so different from those of preceding periods it
was ueceasary that new methods of procedure be developed to
achieve them. To carry out the vooational eim of the guide
ance movement in this decade a large number of metihods of

vooational guildsnce were found. The Committee on Vocatiounal

i. T. H. Brisgﬂ’ 8P m., Bs 36



Bducation of the Nationsl Zducation Association reported the
following methods used for vooational guidance in 1916.1

"(a) selected readings umder guidsuce
of sechool with &8 view to convey=-
ing information as to sconomic ace
tivities, the qualities demanded
in the various vocations, eto.

(b) systematic reading end study of
specially prepared pamphlets,sss

(e) individusl or group coufersuces
of pupils with teachers for pur-
poses of discusslng voocationsl
opportunities, etc. :

{d) systematic study of young persouns
from the standpoint of their physi~
eal sud intellectual makeup, with
view to advising them as to liues
of employment which they can moat
effectively enter;

(e)'prevocational training' with & view
to discovering the pupils fitness....

(£) systematic study of various economie
lines of employmenit with a view of
obtainiug specific data to be used
in sdvising young persous seekiung
ewployuent;

(g) maintensuce of employment agencies
for young persous of day or evening
school with a view to assisting them
to obtain work im suitsble occcupa-
tious.

Additional methods of voostional guidance through
the giviag of vocationsl information as used in high sehools
was reported by W, Carson Ryan, Jr., in 1918 as follows:

"1s Through vocational talke by reprée

sentatives of the vocation;
Z. Through vocational pauphlets;

i, CUommittee on Vooatioual Hducation of the lNational
EdQuoation aissociation, "Vocational Secoundsry Lducation",
3¥&§§3*§'21' (Vashington, D. Cej United States Bureau
0 ucation, 1916) p.7l.



69

3« Through study of English, civies,
and other school subjects;

4, Through regular oaurioa in voca-
tioual information;"

Another method reported by ¥, H. Briggs for giving

voecational guidauce was,

"esseby leading the pupil to & councep-

tion of the variety aud the significance

of the work to be done inm the worlds This

may be doue in part at least through a

study of vocations, Pupils may thus be

led to see what fields of activity are

open both to boys and girls; what geueral

sud what specific personal gualities are

necessary ior progreseive success, together

‘with the specinl training required...."%

Another method which developed towards the end of
the decade and was to have cousiderable effect om the high
school currioulum was suggested vy Brewer in 1918. This
method involved vocational courses with good textbooks ine
eluding exercises, suggested yuestions =and problems to be
worked out by the pupils with the sseistance of the teacher.
Mr. Brewer also felt tust high school studeuts were suffice
ieutly mature end ivterested that detailed snalysis of oecu-
pations should be ineluded im the vocationsl courses.®

That the sbove wentioned methods were used may be shown
by excerpts from Brewer's report on the voeational guidance

in Boston High Sohoolse?

1. W, Carson Ryan, Jr., "Voeationsl Guidance and the Pub-
lie 3chools", | =4 (vashington, L.Cs3 United States
Bureau of Lducation, 1918) p. Y8,

2« T. K, Briggo. Ops. m.. Ps 38,

8. Js M. Bre“r, ‘he Voeat a3
York: The Maomillan Company

4o M’i Ps 36,

Uil &
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"During the clesing weeks of the
achool year members of the staff
personally interview easch member

of the graduating classes, and

also make an effort to aid in
placement.sse In most of the schools
two or more teachers are allowed
part-time for counselling iudividuals,
but there seems to be no sommittee

of vooperation between the seversl
schools, and no attempt to supervise
the workeses Hffort is madse to \
differeutiate the school program, voe
cational outlook is wideued early in
the elementary school, advice coumes
sometime ahead of placement, offorte
are made to keep children in school,
an sttempt is made to safeguard the
oritioal tiwe of sehool leaviug, .
placeuent is carefully dine. and folw
low up is provided for."

The methods for the voecational guidsnece of youth
in Grand Rapids, Michigan, were juite different from the
progedures used in other ocities. Mr, Jesse B. Devis "ine
eugurated = plap of teaching a knowledge of vocations through
the regular courses in Fuglish.® The plen evolved by Mr.
3@?1# and desvribed in detsll for the ninth, tenth, eleventh,

and twelfth grades is given below:

"Hinth grade.--Iu the ninth grade

the study becomes personsl, snd
enters into more elahorate blograph-
¥« Typlcal exercises are as follows:
My o torg: where they came from;
why ey c=me o this couutry; whethe
er or not they had to contend with
hardships; what they have doue here.

My parents: 3arly life; hardships;

1. M' Dp- 35' 36'

2, W, Carson Ryan, Jr., "Vocational Guidance and the Pube
lio Schools", Bullotin 24 (Washington, D.0s; United States
Bureau of sducation, 1918) p. 26, ' .
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occupation, its difficulties and
adventages., VWhat have they doue
for their children? |f: Wy
ehildhood; my schoel life; auy
uncouwmonly good fortwme, or bad,
that has befallen me; my pleasures;
wy favorite studies; my embitions;
Among the biographies most used
in this grade are those of Helen
Keller, Jacob Riis, Booker T. Washe
ington, 7hillips Brooks, Jane Addams,
Alice Preemaen Zfelmer, Mary Lyou, sud
Thomas Sdison.

Tenth grade.~-In the tenth grede a
uumber of osoupations ere listed st
the supggestion of members of the
class; then each pupll presents one
orally, or in written composition,
helped iu his preparation by means of
an outline. sometimes this offers
opportunity to do research works One
girl listed 360 occupstions for women,
and ihe sslaries paid each. Her methe
od was to teke the lists of the lele=
phone directory nnd eall up the people
whose names she found, and then to ask
wihet she wanted to know, Ingenuity
will iuvent other methode. Others obe
tained their feete from relatives or
friends who knew the ocoupatious.

lu the second helf of this year
some of the pupils will be ready to
study some occupation that they expect
to enter. An outline ie usually given
by the teasher to sid the pupil iu his
investigatiouns. The following is an
exampl o2

My own voeation - (1) Origia or
history, (2) modern gonditions (as in
preceding outliue), (3] good poiuts snd
bad points (degree of indepeundence, per-
manence, importunce, remunersation, money
or pleusure in the work itself, or in
sogiel returns), (4} how to enter it
(preparation, cost, length of time faor
study), (B) characteristics necessary
to susosesa.



Lleventh grades.--In the eleveuth
grade preparation for vocatious

is considered. Sohools end cole
leges are studied--the industrisl,
professional, and purely litersry
schools; art sehools; manual train-
ing schools, senoocls for physical
traininug, etes Hach pupil is ex-
pected to teke a speeisl iuterest
in some sehool and look it wup
through its catalogues snd by ine
terviews with graduates, and oome
pare i1 with other schocle of the
pawe kiud. The small ocolleges vers
gus the large, coeducation versus
separate schools for men and women,
esatern colleges versus western,
uative versus foreighe-~sll of these
are used as subjeots for dlscussion
and debates The subjects required
for college entrance and cther ¢cone
ditions ere ascerteined and pupils’'
own pregrame inspesteld to see whethey
their own work is properly mapped out
to gatisfy the colleges. ;

In the secoud half of the year the
ethies of voostiocus are considered,
Girls who are not going tc college and
heve no special cholce stuly problems
of domestie life--the relation of
miatress and servant, expenditure, treats
meut of elerks iu the stores, proper
dress, snd buying good articles in proe
viding household supplies« Those who
have defiuite plaus cousider the moral
codes of professions and busime sp life,
Here ere debated the ethies of the
Consumers’ Lesgue, Anti-Ssloon Leggue,
and other leagues for the betterment
of social counditious.

Twelfth grade.--ithen the ocgupatiouns
of the busivess and professionzl world
have been studied, some effort is made
to single out for speeial study those
which are distinguished se supported
by and for the people hecause they are
necessary for the public well-being



The procedure used in Fomona, California high

aud the betterment of society.
2ublic institutious maintained

by taxes supply subjects for the
firet half year, and those maine
taeined by taxes supply subjects
for the first half year, and
those mainteined by subseription
for the seconds 4t the close of
the year the student prepares

& maguscript based ow Lis resadiug,
visits to institutiocuns, and interviews.

7%

seho ls im 1918 wos reported by L. We Bartlett, director

of vocational guidance as follows:

Vooatioual guidance os orgaulzed
in the schools of Pomana, Califormis,
is besed on the belief that if eduw
eation is a preparation for 1life the
essentials of vocetions in whieh ihe
pupils will find l1life should be eme
phusized throughout the entire period

of preparations To this end an effort has

been made to bring industrisl ine
formation into the lower grades through
stories of industries, talks by
representatives of vooations, etc.

The personal element is stimulsted
by wesus of & record card, waich is
used throughout the grades. Upon it
are eutered such items as qualities,
az:itndee. euviroment, use of spare
time, heulth, aftereschocl plans, etc.
The information for this large sard
is obteined from smaller cards which
teachers fill out for all pupils every
year and from persounsl interviews with
the pupils. :

In the high school speskers address
the student body or groups of students,
and in other ways the life novive is

kept before the studeuts.

1.

Ibid,

Ppe 8647,
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To assist the pupil through this period
& course in life career is given

in the uinth yesr; and becsuse many

of the pupil's problems sre ine
dividual eash is given a personal
interview, :

There is aunother phases of vogate
ional guidance in the Pomoua schools
that is mectiug with good results.

A great effort is beiug made to pre~
vent the leskage from the schools.

The problem is not so much to find
Jobs for those who drop out as %o hold
pupils in school until better prepared
for participation in vocational 1ife,
To this end each pupil who is thinking
of leaviug or who does leave is inter~
Viewed in an attempt to right the mise
understanding whieh ia often the cause,
Many are thus saved.

In addifiun to the vocationsl guidance programs
there were & pnumber of other important developments whish
were necessary to secure the proper functions of such
programs. For example voeational oouasolerd were used
in the Boston schools a8 early as 1912, The Committee on
Vocationsl Zducstion sppointed by the latiomal Education
Association reported in 1916 comcerning the Department of
Vocational Cuidanece, the appointment of,

Three capable couunselors se -
koted to uske investigations
which should prepars the way for

more effective vocationmal guide
ance work in the Boaton schools.®

2. Comuittee on Vocatiomal HEducation of Hetional Zdue
cation sssocistions "Vocational Secondsry Hducation"e
gg%ted States Bureasu of Eduaationugg;Lozgg 21, 1916, pe .-
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The extent to which the ides of specially trained
counselors had grown is revesled in the following quote
ation by the same Committee on Vocational Guidance:

Comprehensive vooational assistauce,
through speeially treined teachers
and others, is now recognized as &
proper psrt of the mew mschinery of
serviece, service whickh should begin
in the elementary grades and continue,
at least, to the pariog of young
manhood and womanhood.

Another important develoyment wes the new methods
of securing information ahog@_ﬁﬁpile. The Boston schools
mede use of a voeational record cerd which "indicated
the perents' plan for thé pupil; especiasl ability of the
pupil in some line;" his physique and finally his own
plan of 1ife.” :

The use of special tests was just beginning teo

aprear in a few schoolss Xelly predicted in 1914 that,

o~

The use of apecial tesis for
vocationgl guidance is une
linited.

This was not altogether true and as rPupetor reée-

ported ten years later,

The development of tests in
this field (vocaticnal gyid-
ance) has not kept pace with

1, thio Pe 120,
Z2¢ 1bide Ppe 121,

S Te Le Kelly ng%*ggélfggl_ﬁ de New York:
Teachers Collegs, 005. & vnivereity, .
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the development of mental and
pedagogical tests,r

Tests and messurements, new technigues and methods
were to becowe sn imporsant psrt of the guidance movee
ment but not until the next decade.

| The rspid development ef the géiﬁénoe movement
in the decade 19101920 can ﬁe aedn irom the excerpts of
vooationsl guidance programs used in high schools in vare
ious parts of the United Statesc' At first such programs
were found only in the larger cities like New York, Boston,
Chiocago and rhiledelphis. However, it wss ouly a short
time before new methods asnd types of guldapce programs :
which best fitted their needs were developed by smalle
er school eystems throughout the country.
} 2 SZducetional guldence wes the more regent sde
dition to the guldsnce movement and freguently was close-
1y sllied with veocational guidance. However, during
this decade in & very short time & number of methods for
asheiving this eim were developed by the high schoolse

One of the most important methods was that of
extendiug the duties of tenchers to include counselling.
In 1914 ¥y, Ballou reported the duties of teashers to be
the following:

1. ZXeeping a record of the
attendance of pupilss.. .

1. Vime M. Proctor. op. git. p. 314,
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24 Qare snd distribution of.
text-books and supplies.

& Copying records and geport
cardss This means (&9 make
ing in duplicate the promote
jon cards of eagh pupil; (b)
copying program gards of
each pupil; {(a) copying report
of eash pupil for parents
twice or three times each
term; and {d) copying marks
of euch pupil on permanent
record gardse.

4., Having charge of discipline
of pupils in the officisl class.

B¢ Disseminating school notices

: and genersl informetioBeseses

€., Looking sfter wardrobes and
lockers; issuing keys, replac~
ing lest keys, and canceling receipts
at the olose of the term , or
when the pupils leave school.

7. Gpunaclling pupils sbout their
elecation of studies =nd progress
in their work, together whth aiher
general administrative duties,

It is interesting to note thot “"counselling pupils"
was the lust mentioned duty of the teacher in 1914 and
yet within & very few years only apaoiallyvyrainoa teachers
were trustod with this funetionﬁbt the guidgnge program,
' Ballon ﬂgﬂ:}°ﬂed that oyly five hours per week of esch
cnunnalaxggac devoted to counselling at this time while
& few years later the counselors in many echools spent ale

most Tive hours sach day in coumselling ruuctioua.a

1. ¥, %, Ballou, &ggggllggiggggggggg, 1914, p. 823,

New, Yok worid Book GO

2« Zicherd De Allen, QOrge

1 %gmegxggign
Guidsane [:] 4 nor lishi
qupany,{ég% Qrk, £ y "
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In 1916 the duty of the counselor or "advisory
teacher™ had grown to inelude; the regulation of the
amount of homework assigued to atudents whon the assigne
ment seemed to bé too heavy; final responsibility for
the group of students slotfed to her keeping; the med-
ification of oonﬁitioﬁe to suit individuals; and help
and advise studeuis students wheu it wus neadad‘l Bunker
does not inelude in his ariiole eny mention of the
organization to carry out this gounselling in the schools.

In 1918 Brewer wrote the follewing which indicates
the additional uwuwmber of activities the counselor was |
expeoted to undertake:

The teacher should investigate

the choices which children maEe,-
~their cheices of studies, courses,
campaniona and schcols, ,

By the erd of the Qecsde the duties of sounselors
were fairly well defined and the counselor became an ime
portant part of the personnel of the well orgenized gulde
anee programs,

Superintendent Thompsou spesking before the Riohe
mond convention of the Netional Veootionsl Guidsnoe as«
sociation in 1914 referred to the importcouce of school ree

cords in these words;

1., JFrepk ¥, Punker, "Reorgsuization of the Publie
School Syetem.” United ftates Buresu of Zducatione
Buliletin 8, 1916. p. 108,

B Ju Me Brewer, OFe. 31!. Pe 2006,
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"esssthe school records of pupils
if properly kept end ressonably come
prehensive furuish enough presume
tive evideuce upon which effective
guidance caun be tentatively based.

Kelly in his book Educationa ge particularly

wl

stressed the advantage of & permanent record ocard for
guiding and assisting students throughout their school
careers In 1914 he coneluded his discussion with the fol-
lowing statement:

"There would, therefore, be many

advantages for educational and even

more particularly for vocational

guidance if there were available grades

representing abiliti and effort as well

a8 accomplishment."

In 1918 Brewer includes the keeping of cumulative
record cards among the duties of principles. "These records
may be frequently reunewed or revised, and should register
changes of viewpoint on the part of the child, his school
marks, the preferences of his parents, and hies interests
outside the sehool studies."®

Another 1npart§nt addition to the guidsnce movement
was the appointment of visiting or home teachers by numerous

school boards in 1913, Cubberley explains the need for a

1. Thompson, S« E., "Vocational Guidance", g%%;gﬁﬁgtltb
(Weshington, D.Ce: United itstes Bureau of &dnoa,.en. ‘916’¢

s T L. Kelly, OB m.' p. 81.

S« J« M. Brewer, P Qlip, PPe 289, 240,

L E- 2 gubh‘!lﬂ{g Lrodus tig
) _and to leach aﬂ .
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vigiting teacher to secure better home-school cooperation,
follow up the guidance work done by the school to avoid
economic waste, to aid in the socisl welfare of students
and make special provisions for exceptional cases.: The
duties of the visiting teacher as Cubberley outlined them
were:
"les Interviews child and parents.. w7
2. Tries to gain family eonf&dencc.
8+ 4nalzes the cases :
4. Reports and recommends to the
8chool.
S« Pollows up her cases, like the
nurede
6. Gets legal grotoetian for chila
if needed."

The funotions of the visiting teacher as part of the
guidance movement became fairly well established by the end
of this decade. }

Another important addition to the educational guide
ance methods of this decade was the iuocreasing use of tests
and measurements. Kelly predicted that there would be a
heavy demand on guidance bureans for statistical iuformantion
but it was not until the close of this decade that mental
teste were used on a fairly wide scale for purposes of guide

ance.® Thorndike, Courtis, Ayers, and Hillegas iuvented

1. Ibid, pp. 804-305.

3; Ib;&, FQ 5041.

3« Re L+ Finuey, LO0 Alerioan LfUoLic Lo
Maemillan Compsny, 19Z PP. 249, 279, 2S00

001, (New York:
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scales of educational messurement in the firet half of the
decade.

These atandard tests were widely used and the results
 obtained became part of the data for educational guidance.
Coneerning the rapid aevclowhmnt of various types of tests
Pinney wrote:

"The developuent of mental meas~
urement has indorsed and asbetted
the developuent of educational
meagurements, snd the studies of
elimination and retardation have
ereated & demand for both. 4t
the yxcaont time soales and tests
are used in sll but Enprosreasrvo
schools everywhere."

The umusually rapid growth of the educationsl phase
of the guidence movement and the importent contributions
made in this decade may be summerized as the following:

"l. Counselors for aiding and advige
ing students in school.

2. Permsnent record cards for recording -
data on each student.

3. Visiting teachers to set as coordine
ators between homes and schools in
gpecial cases.

4, The int rduotion and use of mental
neasurements and standardized tests
for the elsnaifiuation and guidance
of students.

3, The third aim of the guidance movemenut from 1910
1920 was the development of eitiseunship in poung people.
Finny wrote: '
"During the past ten years community

1. 1bid., pe 279,



by Brewer.

wrote "for through them many pupils find themselves".® This
ides of participating in civic relationship, by school gove
ernment, clubs and extra curricular activities way stimue

lated and encouraged by Dewey.

One method for attaining c¢ivie training was proposed

Studeut and club activities were encouraged as Brewer

civies, so called, has come into prom-
inence a8lsoseses This subject is sup=
plementing, snd to some extent sup-
planting, the older civiecs, sud is be-
ing taught to the upper grades of the
elemeutary school as well as iu the

high schools DBesides this, intelligent
teachers are iucreasingly emphasizing the
social importance of sll the elementary
atudies, snd introducing more cooperative
methods in the government sud especially
the discipline of the schools The aim of
all this is to propﬁro the child for civie
and social duties,”

He believed:

"Schools must provide s means of selfe
government, with the diweotion of student
activities more or less in the hands of
the pupils. By such methods young people
will learn the true mngniug of both obed-
ience and leadership.”

Piuney's interpretation was that,

"The educative progress must be
seseh pragtice in cooperative scoial
agtivities; school 1life must be
naturel social life, in a eort of
simplified miniature saoisty»”‘

1.
Ze
S
4o

Re
de
Jde
R,

Pinney, 0ps git., pp. 239240,
Brewer, Op. git., p. 226,

i, Brewer, Ops git., p. 260,

Finney, op. git., p« 269,

His philosophy agcording to
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Dewey's philosophy and eouncept of education had much
influences 48 & result more and more of the progressive
high schools provided for student participation in various
types of sotivities to develop thelr personalities and sbile

ities to get along in social group 11fo.1 Inglis favored
Dewey's 1dess as may be noted in the following quotation:

“"Hevertheless, it must be recoguiszed
that there is only one way to sequire
soclial-cooperativeness, end that is
through soeisl cooperation, that there
is ouly one way to learn how to cone
trol one's conduct snd that is through
meeting the respousibility for that
¢onduet, that there is only one way for
groups to attain the ability for selfe
government and that is through actual
participation by the group in its own
government. Soeially couscious and
socially cooperating imericsu citiszeus
cannot be developed through the school
unless'the school those citizens are
trained through aetual participaticn

in the cooperative sctivities of the
school, Self-governing American oitizeus
ean be developed ouly through some dew
gree oi exercise in aotual self-govern-

ment."
Another method for achieviug the eivic sim of the

guidauce functions within the schools was through the marked
improvement and change of emphasis in tka eivie and social

science courses offered in the schools. "Modern civica™,

1, Irving Kiung, Educatio oy, (Hew

York: D. Appleton and Company, 1913), Pps
2+ Alexauder Inglis, op. git., pe 720,
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wrote Inglis in 1918"by dealing first with the civie agtive-
ities which intimately touch the young citizen even as a
pupil in the sechool affords greater opportunity to develop
#ntual habits of behavior in civie affairs."d

At the time constants were established in the high
8chool ourriculum civies or sceisl science wes usually ine
oluded among them.2 Inglis explained the inclusion of cers
tain subjeots as constants in the following liues:

"The ares of coustants includes that
portion of the work of the senior

high school work which is to eugage the
attention of all pupils of re

stending. Hers belong the study of
English, sgeisl science and physical
training.”

The expaunsion of opportunitiss for developing the
oivie aim was especislly rapid during snd after the World
W“Q‘ ‘ _

Writing in the period 1918-1920 of the eivie treiming
of youung people, Finney said,

"American democracy is preparing to
train its rising generation to share

1. Ibid., p. B6l.
2+ J. M, Brewer, op. git., p. 260,
8. Alexaunder Inglis, gp. git., p. 689,
4. T. H, Briggs, 0ps git., p. 226,
R. L. Pioney, op. git., pp. 300, 301,
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in all the varied interests and res-
pongibilities of the new and higher
eivilization into which we are Just
enteringesesIt would be utterly ime
possible for demoerscy to succeed in
that new age unless the people have

& much more liberal, varied and prac-
tical education than has been necessary in
the pastessslior can demosyacy succeed une
less ull the people are accorded such an
education. Hence, the developments in
school organiszation gp& the exteunsion of
materisl equipment.”

In the next decade after the one stressing t&o need
of reorganissetion of secondary education these opportunities
for the development of civic and soeial responsibilities
were giveu special cousideration 88 among the principal

funotions of the guidsnce sotivities of the public schools.

In the years 1910-1920 the public schools underwent
& nuwber of very important chauges one of which was the
iuoreased emphassis on guidsuce 8s a part of the fhnctiqu of

the high schools. Just ss the curriculum chenged and theories
of education shifted from tiue to time so0 did the concept of

guidance, The concept at the beginning of this decade was
primarily concerned with the giving of voecational advioe in

regard to choioe of vocation, preparation for s voeation in

plagement.

s Re L Fliouey, OB m., Ps RGR,
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4n excellent definition of this coucept of guidance

is as follows:

"Vocational guidance includes all sys~
tematic efforts, under private or pube

lic ocontrol, snd excluding the tradi-
tional sotivities of the home, the cone
scious and chief purpose of which is to se-
eure the most ecomomical and effective ade
Justment of young people to the esonomic
employments uhieh’thsy can most advantage-
ously follow."

The student receiving such advice was not examiued
or studied as to his personal qualifications except in a
very casual manner. Those giving advice were ueuaily not
specially trained vut merely interested in the problems of
youth,. ‘

Towards the end of the decade after experimentation

with and limited use of various kinds of tests and messure-

ments the concept of voecstional guldance broadened its

scope. The councept of vocational guidance as defined by

Brewer in 1918 wasg:

"The coumon meaning of the two words
in the phrase vocatiounsl guidance sug-
gests that we are concerned with helpe
ing persons to choess , prepare for,
enter 1ntg. and mske progress in ocou-
pations.”

Writing in the same period, Pesul Monroe stated a def-

1. Committese on Vocational Education of the Hational Edue
eation Association, Bulletin 21, 1916.

2+ dJ. M. Brewer, gp. git., p. 1.
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inition of the concept of vocational guidance which indi-
cates the use of tests and wessurements ss & basis for
intelligent vocational guidsnoce. "Vocational guidance™,
he wrote,

"esesis not an attempt to find eme
ployuent for young people, although
this is sometimes done, but rather
an effort to secure intelligent se-
lection of & pursuit_on the basis of
adequate knowledge."

4 further change in the concept of vosationsl guide
inco. one which had a marked effect on the subseguent de-
velopment of guidauce was expressed by Inglis. He wrote
in 1918 that,

"sese88 the guidance movement develop~

ed two faots became clear: (a) that

from the viewpoint of the school at

least vocational guidence is but one

phase of educational guidauce, which

in its broander sense includes voca-

tional guidsnce, moral guidsuce, vocatiou-
al guidance, aud oﬂngational guidauce in
the uarrcwer seunse,”

Parallel with the changes iu the concept of vocation-
al guidance there graduslly developed a consept of education-
al guidence as a more general type of guidance, ¥Writing of
this new coucept of guidauce in 1914. Kelly wrotes

"The modern ides of education is
erystallizing into sun effort to

guide rather than instructesssto
answer to & need rether than to

1, Paul Monroe, Cyclopedia of
The Masomillan Company, 1913) p.

R+ 4alexsnder Inglis, op. git., p. 717,

tion, V (NWew York:



a curriculum. The growing recog-
nition of the need for vocational and
educational guidence is resulting in
the establishment of bureaus sndeavor-
ing to give the former, and in the
training of psyohclpgisti to solve the
problems of the latter,"

A few years later in 1818 this concept had become
more definite in aim. DBrewer listed the following aims

which illustrated his coucept of educational guidance at

that time:

"eeesto study each child as & sepure

ate problem; to make the sohool ore
ganigzation flexible and to provide

for the teacher's playing the part

of counselor; to turnm to accouunt

the vocational possibilities of the
sghool program and to add to the pro-
gram an effective course on ocoupations,
Yo encourage and direct such student and
olub asctivities as will contribute to the
finding of vocutional clews; to use the
prevocational and continuation school for
self~discovery, in schools of sesoundsry
and college grade definite preparations
for oceupation; to dovelo? with all,
good traits of cheracter. 2

In the above yuotation the dominence of the vocatione
8l idea cau essily be traged. This dominance was soon to

be reversed us was found iun the councept of educati onal guide

auce writteu by Inglis iu 1638.

1s T Le Kelly, Ops m:, P 1.
8s J. M, Brewer, OB MQ, Ps 96,
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"The unewer conception of guidance in-

volves primarily & system of educa-

tiocnal experiences designed to permit

the pupil to explore, try out, and

thus gain some understanding of his

own capacities, aptitudes, and inter-

ests, to open up to the pupil's view

the opportunities of life aund of edu-

sation, snd a8 far ss possible to make

him soguainted with the privlle es,

demands, and respounsibilities of life

io its various phases, vooitional.

goglal, civie, snd moral

Eduoational guidance became fairly well established

a8 part of the guldance progrems of high sehools but it
reguired & few more years to complete its ﬁroner develop-
ment and become an integral part in the growth of the whole

guidance movement.

The reaultd end tendeuncles of the guidance movement
from 1910-1920 were far more extensive than could have been
foreseen by sny of the early leaders.

Vooatioual guidanee expanded to include vocatiocnal
training, placement, employment supervision, snd vocational
information. The extent to whieh vosational guidance was
part of high school organigations was revealed by the data
collected by the United States Bureau of Education. Jones
reports that these data collected in 1918 revealed 932 foure
year high schools out of the b,628 contacted having vocation

1. a4lexander Inglis, op. git., p. 718,
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bureaus, employment departments, or similar devices for
plaoing pupils eud giving vocationsl guiﬁauac.l
Vocational counselors iu Boston rOportéﬂ that one
favorable result of the vocational guidance sctivities of
the schools was the interest and concern of parents shown
‘f.or the success of their children in satisfastory careers.
They also reported that the number of iuterviews between
parents, teachers, pupils snd prineipals were 1mrouins.z
Another important result of faaatinnal guidsnce was
the gradual ra&likation that every child is usique and must
be oconsidered individually. This was gperticularly important
in regard to vocational oholce, 4s Bloomfield wrote:
"The vocational decision, when made,
ghould represent chiefly the conclus-
lon reaghed by the boy or girl, young
man or woman, or whoever the iundividual
advised may be. Jecisiomn is not the
business of the _counselor, but that of
the applicant,.,”
4 deuand for vocational guldence to become broader,
more scleutifie and aystematic wes beginning to be noted by

the end of the decade.

1. 4rthur J. Joma, 8P, m., Pe 426,

2¢ Coumittee on Vocational Hduesation of the Bational
Eduocation Assodation, "Vocational Secondary Ldusation",
5%;;g§;g 21, (Weshington, D.C.: United States Bureau of
ducation, 1916)

. Meyer BlOOﬂfinﬂ. OP« 2&0, p- 108.



91

"Genuine and systematic study of the
complex problems of vocational guide
ance, no matter on how small & secale

is more to be desired than attempts to
£ind by-paths and short-cuts. iystical
and futile astivities should be abandon-
ed and energy directed iuto improving the
school environment of the e¢hild, studying
the occupatioms, or otuer legitimste ef
forts, if reil and permanent progress is
to be made." :

The same demand was noted mnd its further development
predicted by Finney:
"The movement (vocational guidauce)
will probably elly itself with the
mental measurements movement in psychol~
Ogy, &n mpormn; part of our edusa-
tional program.” :
Eduoational guidance was such a recent movement that
by 1920 there were few results that could be attributed di-
reotly to it except the improvement in the distribution and
classification of high school atndantn,s the inocreased flex-
ibilitsy of the high school currioulun® and the development of

new methods and techmque;.“ The newest teudencies of edue-

1. J. M. Brewer, 0p. gite., pe 177,
2¢ Re L Piﬂney. Ops m;. PP 2492560,

8. B. P, Cubberley, £ublic Lducati o
(New York: Houghton HMifflin, 1919) ppe

Irviog King, op. cit., pp. 232, 288.
4s Alexander Inglis, op. git., pp. 667-0856,
6« Irving King, op. ¢it., pp. 2352-280,
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gational guidsnce were towards the use of mental measure
ments, reating secales, permaneunt reccrd cards, and eounso;~
iingal Civic guidance was absorbed by the expanding aims
of educatiousl guidance, end no longer treated ss sn isolat-
ed objesctive:. of guiaanao.g The development of citizenship
by actual participstion of students in comsmunity life and

‘@ehael sovernmentawaa the latest tendency of this phase of
gnidancp.

By 1920 the guidance movement was ioonrcly egtab-
lished to soms extent in the majority of high schools through-
~out the United States. Thors were & groat meny kinds of ore
ganiged and'unorganilaa programs, in rursl and urban, large
and smsll high schools 21l attempting the guidance of youth,
Although emphasis of the guidance movemsut in this decade was
lergely vocational, there were indisations that educational
guidance would soon take au important part in the growth of
~ the movement in the high ebhoolaq The coucept of guidance
was conatasutly changing as the high schools adspted their
organization to the inereasing demaunds for reorganization,

for more prastical gourse aud for more direct assistauce in

b M‘ s Pe 308,
2 Mo s Pe 161-163,
8¢ J. M. Brewer, op. git., p. Bl.
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preparing for life. ZSystematic orgamization of guldange
was 8till in an elementary stage snd the application of
scientific methods on a large scale wsa part of the develop~

meut of guidance in the next decades

TSP LU el st i N R R ST




CHLPTER VI
BROADENING CCNCEPT OF GUIDANCE, 1920-1930

In the years from 1920-1980 the growth of the gulde
me.o mvmt‘ in publie high sebeole was both rapid and GJ.%
versified. The chéngu in muﬁu 1ife and the reorgani za-
tion of secondary é&uaation whieh followed the war agted as
gtimuli to the development of guldance in the high schools,
The shai'aatar of the guldance movement itself underwent many
changes one of which was the application of seientific tests
and measurements on & large soale. Another important change
wes the development of new methods and t eclmiques sush as the
interview, permanent record caris, cese studies, and follow~
up proeedures,

These changes in the development of the guidance
movement were mentianed by many writers of this decades Pagne
writing in 1925 about the growth of the guldanoe movement
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noted the following:

"During the seven years following

the glgning of the Armistice much
progress hag been made in the field

of guldance, This progress has been
marked by the scientifie charscter

of the work, The individusl, inspir-
ational interview method has been
abandoned, Sclentifio analysis, the
olassification of case groups tne
development of ascientific tos%a,
standarde and techniques have made

the o0ld guidance methods advocated :
before the war very much out of date,"d

Writing in 1926, Xoos likewise referred to the rapid
srgwth and changes in the development of vocational and educas
tional guldance movements ag follows:

"These are but natural accompaniments of most
of the other t rends that have so far
been called to mind, specifiocally

the inoreasing propoxtion of youth
attending our high scheols, the ex~
panding number of subjects and numbers
of curricula, the opening up of
opportanities for vocational tralning
and the multiplication and educa~
tional utilization of extra euvericu-
lar activities, Among faoltore
ourside the sehool which have stiuue-
lated the developments, have been

the sheer multiplieation of the nume
ber of accx:‘gauuns represented in the
world's work, coupled with a need and
demand for guldance that have been so
nﬁmt that it has been possible for
il egitima&o commercial attempts to
flourigh,"

Besldes these changes and expansions in the develop=

le Ay Fs Payne, Orgar
York: lo GraweHill, 193¢

2+ Leonard V, Koos, 1re g in American Secondary idugs
tion, (Cambridge: Harvam U : ity Press, 19206), pps 41-42,
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ment of Lhe guidance movement in the high schools of this
decade there were other important developments in guidance.
For example the organization of guidance activities as part
of thc aehaol program, the provision of traina& counselors
and aaviaom. tha introduction of extra-curricular nctus.ts.u
as a means 0f guldance and the orgavization of health supere
vigion, These additions and a‘uelomnta in the gﬂdwﬁb
movement in this decade which resulted in a more ecomplete,
m.entulw, and organized system of guidance will be dig~

cussed in this chapter,

The aime of the guidance movement in this decade were
found to be both varied and numerous. Some sehools emphae-
gized one thing and other sehools anothers, However, the aims
ag a whole may be classified under two headings, vaaatleaal‘
and educational,

: 1. The alms of vocational guidincge smphasized during
this decade and reported by Proctor in 1926 may be used as an
example ot‘ this decades They included the following points:
| 1, Veooational information

£+ Vocational counsel

S+ Vocational training 1
4, Plagement and follow-up

ls We M, Progtor, op. git., pps 203-261.
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The firet point, voecational information was not new.

In the firet vocational guldance program established in Boston
the firet purpose expressed was "to gather wocational informae
tien".l Although the second point, vocational counsel wae
likewise ineluded in the Boston plan, this part of vocationsl
guldange took on mew importance, Trainesd vocational counsels
ors mow gave more expert advice in o systematic menner than
had been possible before, The third point, voecational traine
ing wag glven gpecial em;)hasis during this pericd gince ths
EmitheHughes law was passed in 1917.%2 In 1925 this law had
led to the establishment of spesiol high echools for voeatione
al tmining agcording to Fayne:

"At the present time this tenden

toward diversification in the h _

schools hasz reached the stage where

we now have special-type high echools,

suck as commercial high, technigal

high, vosational high, magua), high,

Eng_ sh hiSh. etoaynoves™

Vocational tmining was now actually part of the acti=-

vities of education snd gpecifically a part of the vocational .

guldange programs of éeoondary aehtmla"'. Edgerton and Herr

1« ¥y Je Allen, 0p. oite, p. 2.

2, Ibid., p. 130.

%8s Afthar P, Payns, 0p. ¢it., p. 78
4e Py Jo Allen, 9p. git., ps 93.
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reported in 1924 that 77 per cent of the 6356 secondary schools
included in thelr survey provided vocational training pro=
grams, ' :

The last point, placcment and follow-up, wae not a
~new addition to the vocational aim since it wes one of the
aims o0f the Chleago guidance program in 1912.% This aim was
treated in a more systematic manner than bsfore as will be
indicated in the Methods and Procedures discussed in this
chapter, The aim of placement was to assist students to find
suitable positions after they were prepared, This phase of
vocational guldance was referred to by Finney in 1921 as
follows:

"lIts need (placement and followsup)
is particularly emphagized by the
fact that young people often, pers
haps generally, drift inte eccupae
tione withont due vonsideration of
the duties involved or of opportuni-
ties for growth, advancement, and
ultimate success which the ghosen
oceupation presents. L8 & result
many f£ind themselves misplaced whlle
othere, even if competent to the
tasks required, are h better fitted
for something else,"”

It was to avolid the mieplocement 0f students mentioned

above and to provide a follow-up prosedaru to see that the

i, Ay H, RBdgerton, and L. Ay Eerr, "Present Status of Guid~
ance Activities in Public Schools", Twer . rd _Tearboc
the National Seelety for the Study of Ed '
2« Fo Jdo Allen, op. gits, ps 1l.

B+ Re L. Finney, ops git., pe 250,
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young person wag achieving average success and advangement
in hie job that this ain was included among those for voca=
tional guidance.

An excellent greph prepared by Zdgerton and Herrin 1924
indicates the emphasis placed on vocational guldance activie
ties by the school systeme of 143 olties. The activities
listed illustrate the typical aime of voeatlional guidange in
this perlod.l

Graph Showing the Distridution in Pergent
of the 143 Public School Systoms According to the Ceneral
‘Guidance Aetivitlies Provided

Guide puplle in get-
ting the positions :
for which they are : 94
fitted ;

Asgist pupile
in choosing
Qocupations 67

Guide pupils in
preparing for
chosen oocupt=- 62 |
tiong

Follow up and asgeist
in making adjust-
ments after they go 10
to work

¢ 25 ) 75 100

1. A, E, Bdgerton, and L. A, Herr, "Present Status of Guid~
ance Activities in Public Schools", Twenty-Third Yeorbook, 1924,
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Ag mentioned in an earlier part of this chapter there
were many changes and shifte of emphagies in the growth of the
guidance movement, This was found to be partiocularly true of
vocational guidsnces In many cases it was found tﬁnt the :
scheols emphasizing the vocational aim graduslly expanded the
scope of this type of guidance so that it ove;iapped with ede
ucational and other kinds of guldance., Thls may be illustrate
ed by the following quotations from Allanz

"Vooational guidance has a social
aim even more important than its
individual aims The effort to help
John and Mary wake a success 9f thelr
careers is essential, but it is one
of the imperatives 0f good citizen~-
ship that we prepare every child %o
cooperate with hisg fellows in the
golution of those difficult vocation-
al problems which no individual or
small §foup of individuals can solve
alone,

"Vocational guldange has an important
apd intimale relationship to other
forms of guldance, particularly edue
eablonal suidancesss..onseguently

this movement is vitally concerned with
the unification of the personality

and with %ther principles of mental
hygiene,"

“ihe objeet of vocational guidance ig
not %o prescribe a vocation for the
child, but to get the parents, teachers,
end child "to bring %o bear on the

P FE P Allen, Lo M-' Pre 4i=44,
Ze i‘bién’ Pe 44, . |
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with the necessary information 80
that he can choose wisely."

This tendeney of the vaqatﬁenal gm&dancé mo vement to
expand in scope and become a more general type of gn1¢anno
wag very mach intlnenced by the seven Cardinal Principles of
fecondary Eduocation which were proposed in 1918 §y~the Compige
sion on the Reorganiszation of Secondary Hducation of the Nae
 tional Bducation Assoeistion,®

_ These prinaipleé formed the basis of organlization for
EProgtor's book Educational and Vocatlonal Guidsnge as may be
shown by reading the titles of hizs ehapters. The types of
guldance listed by him are: social-civic, leisure-time,
voeational, educational, health and chara_.ateruballding,a
all of which are included in the seven Cardinal Frinmciples.

During this same period, Cubberley's writings slso s
showed the iufluence of the Cardinal Principless He wrote
of this expansion of the scope of guidance as follows:

"Beginning with an attenpt to gulde
pupile into the right vocaiions, the

s ¥ Jo Allen, op. e¢lb., p. 100,

2, Report of the Commission ¢n the Reorganization of
fecondary Lducation, op. cit., Bulletin 35, 1918,

Se Williew ¥, Proctior, gp. git., Chapters 711X, ZIV and
LV,
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guidance function of the school has
been 80 expanded in recent years that
today it comprehends far more than
this, and includes educational guide
ance, health guidance, moral guidance,
and social guidance during their
gchool life, ae well as vocational
gul dance towards ite close. The work
culminates with the placement of the .
pupil when his training is com=-
pleted, and some follow-up ovelr=
sight to see that the youth gets
properly iutabuahed in the work

of 1ife." :

This expansion of the guldance movement to include
more than mere vocationsl placement was aleo due in part to
the awakening of educators and others interested in the wel-
fare of young people. In the Bditor's Introduction to
Proctor's book, Cubberley wrote:

"The many misfite in life and in in-
dustry, and the many blindealley oce
cupations which school pupils entered,
had alike attracted the attention

of thoughtful men and women interested
in c¢hild welfare, and the movement
began in an attempt to offer vocatione
al guidancesssssA8 the movement has
developed, though, we have come to a
clear gonsciousness that the proper
guidange of young people is a far larger
undertaking than merely directing them
into suitable occupationg at the close
0of thelir school career; instead it ine-
volves their proper educational guidance
for a long period preceding their

entry into & vocation., The proper
vocational d4iredtion of a pupil toward

1, Es Ps Cubberiey intrgdsgtlgn to E&ﬁauga (san
Francisco: Beughtonv-fn n Company, s pp.ému 311,
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the end of his school period, we now
know, should have involved the earlier
atﬂ of individual capacity and perw
80 fagtors, the exploration of spe-
eial interests and abilities, the

organl sation of a long-continned guld-
ance program in studies, health-bullding,
diregtion of-social and charagter-bulld
ing agtivities, sound eivie tmining,
end the imparting of vocational infore
mation, as well as guldance in making
vocational cholices, "l

The icvelepmeht and application of psychological tests
on a wider scale than ever before was another contribution to
the development of the more general type of life guidance in
the decade 1920+1980. Writing during this period when educa=-
tors snd others were move concerned with the individual or
personal emphasig in the guldance movement, Payne wrote:

At the present time we are thinking

more than ever before in terms of peo~

le. The new seience of psychology,

he tests of intelligence, vocational
tesbs, rating scales, the development

of the personnel engineer and the labor
manager in industry, the idea of indus~
trial democracy, mhwtua bargaining,
equalizing the opportunities for a fite
ting education of all classes of people
are & few of the indications of this
periodssss In our public schools we are
thinking in terms of boys and giris, thelr
needs, their capacities, and their inﬂiviu
dual, social, and economic differences,
and not so entirelyim terms of subjects,"®

1. V¥Wm., M. Prootor, ops git;, Ps Ts
2, Arthur F, Pagne, 9p. ocit., p. 397,
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Thie emphasis on the development of the capacities and
abilities et'tkm indi vidual and tha} Appiiaau on of psychologi~-
cal measurements for purposes of mlya}.s opened up ‘a‘new ers
in guidance., 7Thig change in the gnldun&e movement is clearly.
indioated in the second aim of this decade.

~ Bs The second aim of the gulidance movmmt was to pros
vide an alleround type of guldance which would develop the ine
nate capacities, interest, and abilities of the individual in
such a way as to produce a sooialli efficient, progressive and
desirable member of sooi ety. It may be illustrated by the fol-
lowing quotation from Inglis:

"The firet principle of education =

or vocational guidance or any

other kind of guidance is to leam

the pupll smd find out what are

his intereste and his potential

abilities; to find out what he

knows and what he is capable of

doing, and where he is heading for,

Then we can start in to develop hiMeess.
In the second place, after we have

learned the pupil t0 some extent as

a changing element, our next joh is

to try to develop in that child some

sort of ability to do somethingjeees

Ve must develop him ag far ag pos~

gible, Yo find out hie abilities, and

learn something of his capaclities, in

order that we may have some :lntelii«-

gent basis for jgdging what his pose

glbilities are.”

Another writer of this period oxpfened hergelf in a

1. Alexander Inglis,
dugation”, (New York:




slightly different manner but the aim of general guidange
is the same ag above. ahe wmtn
"The antnmms counseling
R P M
M n school, vocationa
as & citizen., %wo other 1mpertm
aims are: :

1. To utabunh right attitudes and
habits of ¢citizenship.

2¢ To help the child to become effie 1
elent to the highest degree possible.”

Another statement of the aims of this genmeral type
of guidance wae g&v&z by Proctor in the following two state=
ments of guidance objectives whieh indicate the overlapping
of varionus kinds of guidance vesulting in the genersl all-
arond aim of the guidance movement. |

"The firet objective « the discovery
and training of capaclities in such a
way as to add to the gum total of
eultural, economic and social values-
involves educational and vocational
guldances

The second objective « to create
gharagter and inspire to effort «
involves social, amwthati @, and

moral guldange.”

Thus for the decade of 1920-1930 the aime of the

guldance movement may be treated under two headings, vocae

1. yt aﬁ All@n, 22- mn’ PPQ 108“'1090
2« Williem M, Proctor, opi git., p. 17.
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tional and all-around or gemeral guldance. The voeational

aim emphasiged providing gni.mge in the choloe of an ocoupas
tion, preparation for mter&ng into, placement and followw '
up for mli student, The general aim was to provide individual
and group guidance to prepare students to live a satisfactory,
oumam and successful life in so far as possible for o
oaeh individual,

A large number of methbéa of procedure were found te
be used by sehools of this period, 1920-1930, for the pure
pose of vocational guldance. £ince these methods are so vare
led and numerous only a few typleal of those uced in the
high schoole for the vocational guidance of high school stu~
dents are listed below.

1, Interviews by trained counselors.

2+ Special c¢lasses in vocations and
occupationsg. :

3e Clubs, speakers, asgemblies.

4, %ntgxis.gmea and gpecial aptitude

eBv 8

Bs Visits to local commercial and
industrial plants.

6+ Placement, adjustment, followsups.

These typlecal methods may best be explained by giving
2 few examples of vocational guidance programs in publie
high schoolss For example, & method used for providing
vocational contacts in the Sfouth Philadelphia High Sehool,

which is & girls' high school was as follows:
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gational contacts are made through
the vocational cowselor, Once a

week she secures an outside speaker

to talk to the freshman group on the
umnta?es and disadvantages of her
(or his) own particular field of

work; especially, too, the preparatory
training and ’uiluu esgential to
service, happiness, and success in it,
This is supplemented by classroom work
in vocational civies in which many dif=-
ferent vocations are investigated and
discussed, :

In the sophomore and junior years voe
cational guidange gives way to educas
tional guidance except for misfits; for
problem children; and for those who, for
various reasons, are leaving school,

These cases are dealt with, individually,
by the councelors,

In the senior year, we try again to mke
vocatlonal contacts, and agaln, under the
direction of the voeational counselor,

At least half a dozen of the following oo~
eupations are presented, each by a success=
ful specialist from outside: Adverfising,
Commercial Art, Dental Hygiene, Library
Work, Newspaper Reporting, Nursing, Phare
mey, Secretarial Work, in addition some
of the higher schools, including technie
¢al sehools, in Philadelphia and vicinit;u
are asked to present their opportunities,

Another method to aseist vocational guidance counsele
ors reported Wy E., E. Spanabel, Counselor at the Fifth
Avenue High Echool, Pittsburgh, ie illustrated by the chart

on the following pages
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The plan of the Califomia Polytechnie School for vocae
tional guu.énoe as reported by Nicholas Ricciardi is another
excellent example of typical methode uced in the larger city
schools of thig decade.

"The entire stuient body is divided

into groups and each group is aseigne

ed to a vocational gounselor. BEvery
student reports daily to the vocae

tional gounselor, who keeps daily re~

cord of attendance, Every student
understands that he can g0 to his
comselor with any problem at any

time, 1!: for instance, a student is

in some difficulty in the machine shop,

in dairying, in chemistry, or is con-
fronted with any problem whatsoever, he
will talk over his troubles with his
counselors, The ¢ounselor will go into

the matter ag thoroughly as possible

with the gtudent and then discuss the

case with the instructor concerned,

After a conference with the instructor

the counselor mey effect an adjustment,

If, hovever, he cannot make a satisfactory
adjustment with the full information

he now has he will take up the case with
the vice-president, who is the chief counselowr,
The vice-president will discuss the

case with the president whenever necessary., A
final settlement may involve the following:

ls Clearing up any misunderstanding be=
tween the student and the instructor

and establishing right personal relatione
ghipe between them.

2s thging the schedule in terms of the
student's most promounced vocational
aptitudes and voeational objective.

3+ Recommending to the parent that the
student be taken out of school on account
0f hig inability to profit by the tmaining
the school can give him.

Whenever possible a definite recommendae
tion is made indicating what the parent
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would best do. Vo final recommendation
is made or final action taken without give
ing the student a mental test, The vocas
tional guidance program includes provision
for & mental teet for every student,

These mental tests are given by the chief
vosatiional councelor and the information
r rﬁin§ each counselor’s group is tabde
Jated and glven to each counselor as an -
aid in coumeeling.

The procedure comnecteld with the gtue
dent reting eystem which sscures every stu=
dent continuous and orgeaniged vocationsal
guldance and makes possible the adjuste
ments mentioned, ig as followlng:

1. Every instructor reporte dsily the abe-
cencee for each period to the wocational
counselors coneernsd,

8+ The vocational councclors mke summary
reporis in tum to the vice-president, who
18 the chlef vocatlional sounselor.

S« Bvery instructor reports bi~weekly, or
oftener 1f necessary, to the vocational
eounselore concerning the students who
are not waklng satisfactory progress,

4¢ The vocational counselors meel bleweekly
in conference with the president anéd vice~
president to dlscuss the cases of students
who have been reportcd by the inztwmetors
as making unsatisfectory progress.

be & progress report glving the :tudent's
ratings in effort, accomplishment, and
eharacter gualitics, is mailed to the pare
ent or guardian every six weeks.

Be Hivery student is given an opportunity to
discuss his ratings with hies counselor in
order that he may know how to proceed to
iuwprove his work,



In addition to these ratings in terms
ef effort and accomplishment, the student
is algo mated in terme of what be cone
sidered fundamental charecter qualities.
The rating in eacgh charmgter gquwlity is in
terme of measurements defined for all teaw
chers so that each measurement means the
sage'fa each insgtructor and to each stude
€ive

The methode of procedure for Vocaticnal Guldance

in a Ruml High School as reported by lire, Ella M, Barkley
Berves as an example for the gmaller high schoole of this pere

iod.

"From the very firet day on through

the whole year, b{ meang of talks,
travel tripe, letters, and class

woerk, information is provided about
different occupations and different
industriess ZEvery year experts of

one sort and another are invited to
school to tell the student body ;
about some field of labor in the world's
work, No matter what subject is taken,
somewlié>e in the course that gubject is
studied as a vocation, PFor exasmple, in
manual training the bors learn what
would be necessary if it were taken asg
8 mjor, and then what would be negege
sary after graduation in order to be so
proficient as to become a teacher in
manusl trsining. Hand in hand with
such information there are studied the
present demand and supply for sueh
work, together with the advantages by
wey of salary, hours of actual work,
and of preparation for work, social
standing of such workers, and oppore
tunities for advancement and leadere
ship, as well as the disadvaniages,
such as dangers to health, expenses

in k«ping oneself equipped for work,
unpieasent living conditions because
of the vocation, mnd other possible
drawbacks,

The school affords actual training
inisome directions, The girls who



desire to become librarians are allowed
to do considerable work in the library
and to study the vocation itself, One
of the ug who likes ahnml‘ntrg is act-
15 ag laboratory assistamt, Those who
think they might follow journalism have
the manac-ement of the school paper., Some
students get ceredit for the work, come
receive cash for their gervice and others
do it voluntarily, the return depeniing
upon the amount of time devoted to the
task as well as the difficulty of the
task Lteelf.

The students are not allowed to forget
that they are the future adult members
of soeclety with the welfore of thelr com-
- munity in their handss They are urged
from the £iret to choose some wogation
as thelrs, to learn all they can about it,
to study how 1t could be iuproved and how
it my affect their own lives« They are
agked Yo consider the chosen vocation as
thelirs until they £ind one more to

thelr liking, PFreshmen sometimes

change four or five timesg before
holidayes At stated times each one

is asked to tell aboutl his vocatlion

and give reasons why he likes it,

He 18 given a teachsr counselor to

whom he goes freguently for talks

about hie vocation.

On the firet day of echool each

fall, ae well as several times during
the year, ezch member is given & psy=
¢hologlual test by the prineipal whe

is an experienced experimentalist in
peychologys These tests are carefully
~evaluated in connection with the pre=-

- vious sehool records, the health ghart,
the individual persomality, and the
home conditions of eack pupils In addi-
tion, informtion Lie obtained both di reect-
ly and indirectly as to points similar
to the following:

What would you like to do for yo.r Mfe
work?



What regular work do you 40 at home?

What games do you like?

What studies are difficult for you?
Which are easy? '

What do you do in your leisure ti ef

Do you expect to graduate from high
school?

Do you expect to go to collefe?

What kind of books do you read?

What megagines do you read?

From all these sources the teachers'
acqualntance with each pa.fi.l is considerable,
eapecially when the long tenure : '
of the prinegipal mekes possible an ine-
timagy with the ehamacter of the home

from which each pupil comes. By the

time a pupll reaghes the senlor class,

if he his not degided what his life voe
cation ie %o be, definite gm&anoa is

given by the principal as to what line

of work should be taken up, It 1s ex~
plained at the time that the advice is

beged npon the charapgteristics of the

senlor in guestion as revealed Ly the
previously mentioned sources."

The examples given above of themethods of progedure
for vocational guidance in high schooles were typloal of this
stage in the growth of the guldance movement, As may be not-
ed in these procedures there was consldorable variation in the
methods used, The rural high sehool d4id not have such & gome
préhmive progrem as the large city high schoel but the aim
to provide vocaiional guidance for every student was just
the sames, The methods gemerally used in both large and small
hi@ gschools involved come or all of the following procedures;
counseling and interviewing; speeial claeses in vocations; and
placement,

e

14+ Fu Js Allen, gp. glte, 165-166s
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Methods of procedure for achieving the second aim of
the guldance movement in this period were quite as varied ag
those methode used in vocational guldance. Zducational
guidance methods were not elearly distinguished in many -
schools from the methods of vacational guidonce. This may
be 11llustrated by the following quotation from Cubberley on
methods used in guidance: ‘

"IThrough counsel, try-out, courses, &

study of abllity and aptitudes, a

giving of educational and vooahenal
information, our better schools today
try %o guide the pupil toward that
line of work for which he is 11):11;
to be most useful and happieat."” .

However, as the iden of educational or general gulde

ance developed certain methods became more or less connected
with this phase of the movement., PFor example, the use of
mental tests and psychological measurements became a most
fuportant procedure of cducstional puidance. This was in=
dicated in the writings of Proctor in 1923;

"Bxperimentation with paychologleal

tests has now reached o stage where

wé can begin to hope that this waste-

ful trial and error method of pro=

gedure ig to be discarded for a move
sclentific plan of educational gnﬁdmm"’g

1. E. P Cubberley, Intr

(San Francisco: Houghton-wiifilln Oompany, 1925), Ps 2K
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In 1925 Koos reported that "teeting for general intel-
ligence for ability in subjeots, and in *aptitudes',” were
being used increasingly in connection with educational and
vocational guidance with prognostic intent,® In 1924 Baker
wrote the following lines indicating the impli;:ationa for
the guidance of pupils:

"iiental measurement has an important message
for guidance in that it ie pointing ’
the way to the classification of
pupils for instructional purposes
upon a more efficient basise It
selecis pupile who are potentially
dull and prescribes a type of curricus~
lum whieh leads them toward life
activities for whieh they are best
fitteds Iental measurement selects
the bright pupil, suggests his program,
and attempls to conserve his valuasble
talent :ﬂaf the highest tynes of proe

. ductiong™®

Another important development in the methods of
educational guidance w;aai cokﬁnael&ng. Edgerton and Herr
reported the comparative growilh of counseling and placement
work from 1981-1923 in the following graph,.

1. L. V. Koos, SPe mtg PDs 4 3-44,
2, Harry J. Baker, "Objective Mesgurements in EZducational and

Vocational Guidance”, W of the National
Socliety for the Study of Xducation, ¢« 1924, p. 169,



Graph showing three yeaurs of the eompa
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tive growth of

gechool counseling {black) and placement work in ill of the
145 schools systems where both activities exist.

94

95
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1. As He Edgerton, end L, A, Herr, "Present Status of
Guidance Aetivities", Tweniy~Third Yearbook of the National

foclety for the Study of lducation, Part

s+ 1924, ps 101
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Simultaneously with the vapid growth of counselling
in the schools, the duties of counselors in relation to guide
ance were formulated. Samples of these dubies will serve to
‘illustrete in more detail methods used by counselors in
gul dange, Anne £, Davie gives the following liet of duties
for hizh kehool advisers:

"l. In elementary schools tributory
%o the given m%h gchools, %o put
hefore the eighthegmde pupils ine
formation congcerning the different
coursee in the high schoole, to
aesisgt in a wisge choice of school
and course.

2. To confer with maladjusted
pupils in the high schoolss.sat
the end of each five-week periods

8, To investigate the cases of

pupils who leave during the term,
with a view to induecing them to

gtay 1f advisable, ari to be re-
gponsible for the issuance of

8¢hool records prerequisite to em=
plsimmt certificates for pupils under
glixteen who must work,

6¢ To study systemntically the abilities and
ualifications of individual studentss

10 interview all pupils above the

seoond year of the four-year course, and
every student in the final semester

of the twosyear course. To induce

the latter in so far as advisable

t0 continue in the foureyear courses

8¢ To consult with students expecting
to enter golleges as to entrance
requirements, cost, and vocational
opportunitiess To provide for students



8 pource of lnfomation along
these lines,"l

In Detroit the duties of those gharged with guldange
were as follows:

s roviding i

W e8peclally 10T classlf

ng pupils and for encouraging those
who are entering the school to think
more seriously of thelir educational
advantages and occupational possie
bilitiens, It 1s attempted to have
all boys and girls interviewed re-
garding these problems, either ine

. dividually or in small groups, or
both, during the early part a§ the
first year,

: : ; succeed in
making tentative plans during their
fivet year or years., Puplls are ene
couragzed to ¢onsult with their school
eounsellors or advisers whenever they
have any general or cpecific guestions
pertaining to the election of, or pre~
paration fox, lifs occupationg,

g€ who aro especla
uallified to speak and to answer .
uestions about thelr chosen oocupa=
ionee Conferences often are mde
optional for pupils who, having made
tentative decieions, can benefit by
talks from unbiased men and women who
heve succeeded in their oallings.

gepam’ ] and by asslsting teae
ehers of English, soclal geclence, phy~
sleal science, health education, practie
¢al arts, vocaticnal subjecis, etc., for
inparting related occupational informae
tio: which involve them. (This usually
results in m\king courses of study that

1. Amme &, Davis, "Guidance in Chicage", Twer
YeunPook, fart 1I, Naiicnal fociety for the Etudy
.on, b‘u ppe 70=71.



will respect individual needs and capae
cities,) These occupational studies, which
have become reorganized parte of the cours-
es of study in several subjects, include
such consgideratione as importange of work,
constancy of demand for employment, working
conditions, qualifications and training
needed, poseible rewards and advancement,
etes, in order to help pupils who continue
thelir school work to select progrems of
training and courses in higher education morve
wisely, and to help those who find it neces~
eary to leave school with a minimal amount
0f education to choose and plan their proe
cedure more thoughtfully,

76_Trecoris pu 8 perform-

h inside and outside ?where possi ble)
of school. Counsellors and other school re~
presentatives are interested in the
resulte of teets of general intelligence
as a basie for gemeral classification,
but they also recognize the importange
of interpreting these records of a gemeral

measure as only one of the m factors result-
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ing from testing pupils' abilities and intereste

in various ways through school and outside
performance,

ng £ me sehool, but are required
by law to attend continunation glasses for
eight hours & week, It is attempted to
interview each applicant at the school
before & formal regquest for this permit
is made at the gentral office of the
Attendance Department where it is issued.

meies whivh interview parents
8 ¢hl n, investigate home and working
conditions, and in any way pass upon the
advisability or negessity for individual
children to leave any particular school
or t0 be transferred from one sheool to
another, ZEvery effort is made to solicit
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the go-operation of parents and others
concemed in helping children select
sui table courses of study or training
programs in preparation for their
occupational interests or chosen plans,

»
and adjnst boys ana gzrls who arc q\mutiea
for part-time work, who desire positions
upon leaving aahooh. or who wish to trange
fer to other employment, Zach pupil who
hag decided to leave gthool beneflts to
some extent by the supervision of his em-
ployment contagts and training adjust-
ments, and his employer unguestionably
rmﬁts either directly or indirectly

this clearing~house for intgmuon
t t is available and needed."

In addition to the methods of guidance indigated in
the duties of gunidance workers given above there were several
other methods used for achieving other parts of the general
guidance aim, For instance one method reported by Cubberley
for gcivic guidance wae as follows!

"lany schools, especially junior
end senior high schoolsg, have
regently introduced some fomm of
pupil controls as & means of civie
$raining, such as the school goun~
¢il, the school congress, ang even

| a fom of pupil government,"

The method for eivie guidance used in Lincoln, Nebras-
ka Schools involved the organization of a "Civic League”

under the supervision of the schoole and tho Chamber of

1. A+ H, Bdgerton, "Guldance in Detroit", W
Iﬁﬂﬁ& za%onal Soue’cy for the Study of Education, Part
s PPs 74-7Ds

2, E. P, Cubberley, Introdustio:
(San Franelisco: Houghton-Miffliin
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Commerce, Towne wrote that these "Junior Citizens"™ are "prac-
ticing citizenship in thelir own group~-care of the bullding
and grounds, character building, school, home and community
aotiﬁ.tioh"l

Hew courses and old omes taught with emphasis on the
social and civic aspects of their subject mtter were report=
~ ed by Proctor to have increased guldance velue.® Pupil parti-
aﬁpation in school government, student glubs and societies,
school publicatione and citigenship awards were used as methods
for achieving desirable civic attitudes in high school stu-
Amt:n.v

lioral guldance as part of the general guidance scheme
was presented to high schools in many different w?a.ya’ Some
of the methods for tesching moml guldance in Californis high
schools are listed by Proctor in the table on the following
Page.

e Fs Jdo Allen, ops git., pe 113,

2, VWilliam M, Proctor, Educstional and Vocational Cuid
(Boston: HoughtoneMifflin Company, 1920 60=1674
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LECTURES, ASSEMBLIES, AND ORGANIZED OLASSES
AS MEANS OF TEACHING IN CALIFORNIA HICH sCHOOLE®

Morals taught through ; Times mentioned
the mediums of: by prineipals

1. Periodic lectures on misgellaneous
moral topies:
() B{ntnehera in their regular
ClaBEOBsssssssnnssssnsssnnssnosssnssssnsssssnsnnnas 18
‘h) By principals of deanSessesessvssssssnssssessscnse 54
‘Q) By physical 4Lre0borf,ssscessssessssssscensssssaess B
(d) By outslde speakerBssssssssescesssscscosssssonssse 45
2+ Organized olasses in morals using
- presovibed Textiscsssssvassoscsssncnsvnsccsasnssssnses 13
3+ Ocoasional lectures on sex hygiene :
and morals:
{a) By principal or deBnBesesssassevsssnsosnsavassnses 25
(b) By physical directorBasssssvessssssaransvesassssns 16
{a) By physiclan OF NUPBessssscssssssssssssssssssanses 56
(@) By YollsCouhy or YeW.0sA, Be0retarieBeseassssconsoses &
4, Sex hygiene or morals taught in con-
nnection with regular glasses:
{a) By phyeical education teachers.ssssessecccsssssses 45
{b By biology or hyglene teacherBsevesssssssssssssses B1
(e By teacheres o0f other sclencesSsvesssssesesnsssssnss 21

The methods indicated in this table were similar to
those in use in other high schoolss The emphasis was not to
teach morale separately for ltself but ineidentally with other
subjects in & more natuml manner,

Guidance in health ¢ame mainly through the general
gclence courses aceording to a study made by the Department
of Superintendence.,® This method was merely incidental

1. W M, Proctor, "lMoral Guidance”, rt of the Committee
of Fifteen, California Teachers' Association, Table III b, p. 118

Department of
Development of t

Superintendence, E£ixth Year
8 Bizh S¢hn0o. ’ 3

L
s - d
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teaching of health, Newer methods included courses in sex
hyglene and physieal education} general physical examinations
by school phyahiam; dental inspection and diagnosis by school
dmﬂ.s'ﬁl»l

~ In general the methods of guidance were much improved.
The emphasis of vocational guldance wes no longer on finding
a boy for a job, placing hin in it and then forgetting him
entirely, As reported in the Sixth Yearbook vocational gulde
ance is f'guidam for training aud not guldance for a Mb'.z
Important methods used in this decade for vocational guide
ange were: analysis of the lnﬁtvzeml, use of personnel records,
testing, interviewing, and the giving of special gourses
for the study of and tra ning in vocations, ‘

» FEducational guldence expanded its seope and methods to
gsuech an extent that iay the end of the decade it was practically
an alleround kind of guidance touching on many phases 0of ado-
lescent life., Some of the methods were used in a large number
of schools while others whose guldance programs were not so
comprﬁham" made use of only a few of the methods developed
in this decade, The prinoipal methods used in educational
guldange programs were: coumselling, interviewing, case records,
testing, exploratory courses, and student activities.

1. W, M, Proctor, Educational and Vocati onal
{Boston: Houghton«iifflin Company, 1925), PP.

[TE-10F -
2« Department of Superintendence, W. "Dif-
ferentiation of Curriculums for Pupils o fferent Levels
of Ability", p. 285. ~
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Bear the close of thordaéada in 1929 the results of
the guidance movemeut may be oaﬁsiﬁetoa under three head-
ings, (1) the changed concept of vosational guidance, (2)
the changed concept of educational guidance, and (3) the
new concept of guidanoce,

l. 7The results of this decade are illustrated in
the changes 1n the concept of vocational guidsnce and may
best be noted by the following quotations from leaders in
the guidance MOVement.

, (192¢4)
“Guiaancc is iuterpreted to inelude
both eiueatianal aund vocatioual guide
ance,"”

"One important phase of vocational
idance is educational puidauce.
his included not ouly the sssisting of
pupils in the cholce of course, but ale
80 the more fundamental problem of clag-
gification and sdaptation of the oure
riculum_to the needs of the individual
e
pupil,

{1925}

"Vocational guidsnce euwbrsces all those
school astivities specifically design-
ed to assist individual pupils in learn-
ing about, choosiug, prepariung for,
entering upon, and msking progress in
ogoupationg.”

de Fo Jo All‘n, Op. mcg P 63s

8. H, H. Bixler, "Guidance in the Atlanta Schools",
y=third Yeari ;.;;._‘é Hational Soclety for the Study of Sduoe~
) 59,

S« W. M, Proctor, gp. git., p. 243,
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(1927)
We shall find that the (uestion of
vocational guidance aund all sorts
of guidance is really & part of =ud
runuing in and out of almost every
phage of education; because most of
the people who are conocerned with
vocational guidance are recognising
that, as far ss the school is con-
cerned, vocationsl guidsuce is ounly
& part, no matter how iamportant, of
a larger thing which we call guldance
whieh, in sddition to vocational
guidance, includes moral guidauce,
goecial guidance, snd educationsl
gnidaicc io the narrow sense of that

tﬂmo

‘ _ (1928)
An effective guidance progrem will
agsist in defining the goal, and well
organized ceourses of iunstruction will
help the pupil toward this gosl. In
both these conueotioua, the persounal
eguation, as a vital and fundamgutal
factor, must not be overlooked.

The quotations above may be summarized by saying
that the scope and saims of vocational guidance as indicated
in these guotations had expanded zud grown to such an exXe
tont that the namoe vocational guldance was no longer suite
able to represeut the unewer coucept of guidance. The term
vocational guidsnce uow weant a couwprehensive kiud of
guildance with some emphasise on the choice of, asund sucoess-

ful carser in, a vocation.

i. P, J. Allen,

Guidsuce, (New York:

2, é&!&%.!&ﬁ!k&%!.ﬂf the Departuent of sSuperintendence of
the Hetionsl nducation issociation, "The Development of the
High Sohool Curriculum" (Washingtou, D. Ce; 1988) p. 28.

ompany, 1527) p. 109,
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2,. Towards the end of the decade the educational
guidance program was likewlse expanding to include the many
kinds of guidance previously treated in separate categories..
As early as 1923 the Connecticut State Board of Education

guidance to include general guldances This is shown in the
following quotation:

Edueational guidances..,3s ine-
elusive of rll the work of a
gsecondary sohool speelifically
directed toward encouraging the
enrollmgit of pupils, guiding
and Holding them through thelir
highe=sehool pericd, assisting
them in their personal problems.l

Other quotatjons from authors of this decade will
perve t¢ illustrate the changes in the concent of ed~
ucational guidance,.

(1925)
As the new work has developed, the
educational guldance agpect has
beem geen to be of far more ri=
ance than that of vocational place=~
ment, and the problem now has become
one of how we ¢an render euehaan ine-
portant service to our youth.

Edueational guidance 1s the oconsclous
arrangement of the stimull of the }
gehool, of the extrasgurriculum activities,

1, "suggestions for a Program in Educational Guidance
for Secondary Schools." State Board of Education,
Hartford, Comne D« J»
2, ¥m. ¥, Proctors o p. gits s VIII; of Intreduction
by E. P. Cubberley. G



8sible, that will call into aetion
the best of all the inherited powers,
utilize the best of the environment
t»rgnaglaaaianvumep.ﬁhn will An right -
directions. :

All edueation is guldance of some form-
eivie, moral, health, voecational or all
combined.2

ﬁ of as many other influences as -

Edueational guidance was similar to vosational
guidance im this deeads in that both kinds of guidance
expanded their scope and developed a much wider concept.
Fducational guidance was no longer concerned merely with
the geleetion of eourses bubt with the suldance of all
the child's school activities in so far as his e¢apacities,
interest, needs and special abilities allowed,.

3.. A new goneent of guldance was evolved be=
tween 1920 and 1930, In 1925 Proctore' concept of guidance
was that of a coordinating or mediating agency. He wrote,

‘gui dance, personified in teagher or
counselor, should act as the "go=
between", the "coordinator", the one
who knowg the child, understands his
needs, and thinks of him as a real
peraons Properly administered, guld=
ance will not only protect the g¢hild
from beecoming a "depersonali.ed" unit
in a highly organized system, but will

- help him to find himgelf and to become
a real factor in shaping his own destiny.

Guldance, then properly conceived and

s Fo J» Allens. QOve git. ps 100,
2+ Log» Cit.



administered should mediate be~
tween the child and the world of
opportunity around him, It should .
take him by the hand and lead him a=
long those naths of selferealization
and sogial gervice to which he is
best adapted hy reason of his mental,
mor:li soelal, and vhysical endow=
ment. ]

In 1927 Allen expressed the newer concept of education
in the follewing wordes

The conception of education ag pulde
ance is an ennobling one, since 1% |
requires its students to try to dise
gover how all formas of knowledge may
be used for improving the manifoeld
sotivitics of human 1ife.?

There 1g,.+¢++a growing realization
that guidance means far more than
placement or individual sdvige-~that
it 1g a fundamental necessity for all
pupils in the educational gystem and
that we cannot make the moat of any
pupll voeationally unless we have made
the nost of the pupil edueationally.

Thug by 1850 the goncept of guidance had thrnush‘a
progess of éhﬂnge gone fron the_numeroua, special kinds of
guldanece of the previous decade and developed a concept of
of guidance to include complete guidance of all aspeats-at‘
an individual's life, soclally, morally, vhyeically and
educationally.

1. Wm. M. Proctory ope @ite, D» 16a17,.
B¢ Fo Je Alleny 0De giles, D» BEE o
3,’ Ib!d. pi 11“!
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There were certain new tendencies which appeamed
in this decade. One was that guldance shéuld plaw'aav
integral part in the aims and organization of the school..
In reference to this Xoos and Allen wrotei

Nor should guldance be congeived
as 1t now 18 too prevalently done,

as uomothinf, to be attached fo
the sehool, :

It is interesting to note that ine
greasing numbers of teachers z2ad
administrateors insist that no pub~
1ie school system is compnlete to-
day uanless 1s makes adeguate pro=
vision for aiding each boy or girl
in selecting a sultable occupation
and prenarihs properly for 1%,

2 segcond tendeney which appeared during this decade '
was a demand for the classroom teacher to take up the duities
of guildance workers inatead of leaving gutaanen'tunnt&anﬂ
to 8neeinlints maProctor was one of the firet to mention
thig, He wrote in 1025,

The elasesrcom teacher ls the key
pergon in any effort to erganize
s guidance program for any ugi&
of the rublie school esvstem,
An indieation of the same tendency was found in the

following quotation from Allen:

e L Vs KOOQ, OP« Q'&tﬂr, ve 45,
s Fo ds Allﬂn, gz.mb y Pe 9’4.
30» W!!Io nd ”!‘6(!1’40!', QB. _gi&-) p! 3].60

-~
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At present the counselling work
is in the hands of a few speclal=
iste; if 1t can be extended to the
teacher group its scope by virtue

of this reinforcesent will be great~
1y enlarged. e ‘

It is not the idea to replscé the
gounselor nor to incresase the work

of the teacher; but rather, by ex-
tending to the teacher the fundamental
vrinciples of coumseling, to gulde
her thinking 1n$a‘cha§na,a of greatest
service to the child.

The most succepsfu) woik ig done

when the entire tesehing foree of
the high sehool is united in lte

enthusiaem for puldance,

In 1528 this tendency towards "every teacher a:
counselor” wes likewise moted in the Sixth Year Book of the
Department of Superintendence as followst:

In e¢losing, it may be sald that

counzeling n en individual sehool

or in a school system should be'a

cooperative enterprise on the part

of oaun&séers, adninistratbre, and
: teachers.- s

The subseouent resulte of these tendencies will be
‘noted in tho development of the guidance movement in the

- pext chapter..

lo P & Alion, %a Mio e &93
2. Ibld., pe 100,

%, Sixth Year Book of the Department of Superintendence;
Shs m.; P 227,
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The decade 19201930 was, for the guildance ﬁavcdbn&,
one of remarkable acheivement. The whole ceﬁeep& of the term
guidance undervent revolutionary changes, A comparison
of the concept of sﬁid&nw at the beginning of this deeade
with the coneept at the end would show striking Aifferences..
The eoncept of wvocational guidance at the peglaning of the
decade meant trainling and guldance towards placement in &

Job and little else, The newer concept of guldance that e=
volved by 1930 involved a thoroush study of the individual,
his interest, capacitles and gbilitles, This was also true of
the aims of guiaancé in this decades A4t the gtart the aims
were not perceived ss broadly z¢ they were by 1930, Hethods
of procedure likewlse were radieslly changed after selem--
#fic tests and measurement were used as sn ald in guidanoce,.
An improvement in the rersonnel responsible for sehool
guidance prograng %as beooming evident. Guidance had
achelved to soue exﬁanﬁ a part in the organization of neaprw
1y every high school im the United States and now played

an important part in educational concepls..



CHAPTER VII
ELOPMENTS, 1930-1939

RECENT DEV

During the decade 1930-1939, youth needed some kind
of guidance that would enable them to meet the problems of
life just as they did when = Frank Parsons had written in
1908, 1In 1936 a very interesting article called "The Plight
of American Youth" revealed a very serious situation among
the young people of our mation, For example the writer of
the article reported that there were 4,700,000 young people
between sixteen and twenty-four “'umnplayod; not in aclmal;
and not seeking work.">  In 1035 "not more than sixzty per
cent of the youth of normal high school age" were sctually
in mmz.” The implication of these ,statounﬁ for guid-
ance are only too evident to those interested in the welfare
of youth. Tn the same article statistics regerding juvene
1le delinquency revealed that approximately 200 ,000 cages

pery "The might" of American Youth",
‘5346’?.
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were handled snnually in the courts while an additional
100,000 were treated as "unofficlal" ..3‘ Such serious con-
ditions as these figures indicate suggest that there is
8till much to be desired in the process of preparing youth
for efficient and successful living,
The guildance movement by 1930 had achieved the stage

when 1t was no longer considered a "fad or frill" but a
necessity in the proceds of education. This stetus of
guldance was recognized by several witem of this periods

Guidance S.aooaia%mbcﬂ garded

as that inseparable aspect of the

‘educational process that is parti-

eularly concerned with helping in-

oot K THN

agsess r po 8

their life purposes, formilate pllgz

of action In the service of these
{\wﬁua,g end proceed to their reale
“ .

Personnel wr’k u not a separate
of education satm an agpec
of all educat:

definite data are not at hm
lw!::ng mnae status of the
It in our schools, it m
oenrimtly asserted that the

1. Ibid, p. 468

As Js xma und He c. Hend, "Ouldance end Pur nfm‘
hirty-Seventh Yearbook, Part I, 1938, p.
iy of Education,

3+ Ruth s!mmg, New Yms mu of rubliauem, coh»
mbu MWauyigm » Role of the Clagsr: cher
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is practically no city of over
10,000 inhabitants that docs not
have some form of definite guidance
activity, These mtavnm are often
not completely or, zed but they are
sufficiently deve to show that

~ the school ! conscious of the prob-
lem and is roauy attempting to assist
tha amdinbs in meeting important

S8,

With the realization and rmwtwa of guidance as
part of the educational process there was aroused much
greater interest and activity in the guidance movément.

This period 1930-1939 is especially conspicuous for
the m-io-sy_ of new developments iIn all phases of guldance.
New methods, concepts, and techniques will be revealed in
the growth of the guidantce movement of this period. New
schools of thought regarding guidance will be recognized
in parts of this chapter when methods of procedure and

tendencies are discussed.

When writing of a recent period it is particulsrly
difficult to find definite alms, especially when the sub-
Ject under dlscussion is constantly shifting and changing.
The tendencies found in the decade 1920-1930 were natur«
ally influential in the development of aims in the present

1., Arthur J, Jones, Principles of Cuiday
MeGraw-H11l Book ﬁm, 1954, D« 420,
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decade, Probably the best way of presenting an adequate
idea of the aims is by giving examples from the writings of
the period,

In 1932 Koos and Kefauver developed a unique concept
of puidance involving two aims which they called phasges.
The aim of the distributive phase was to,

(1) distribute youth as effectively
e 5, st 136 -

subjects t ses m&mu
txtg:—cxrtcnﬁ activities (wb&«s?
be of as expansions o
m curric schools, higher in-
stitutions, ana vae:ﬁlm»

The aim of the adjustive phase wes to,

(2) help the individual to mske tla
optimal adjustment to ua!ﬁml
end vocational situations,

In 1932 Crawford stated the functions of guidance "as
abraoing educational, vocational, socilal and personal
phages”, of adjustment.

Just as the oge of all four
adjustments secure an inte-
Mm of m pwamuutz of the
gdd s0 must an integration
of the tm guidance mnet%m be
secured among themselves.

p Lﬁ Va 500# and C, N Kei"m;m‘ b
Schools M, P« 3.6. '

2, M By Crawford, "Edunatiml Poraml mw‘,
Porsoni ’;‘.J’x:,...w x‘ Apl”li 1932)‘ 406! o
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In 1938 Judd wrote that there were two alms or pur-
poses in guidance. The first one being educational guidance
which

helps the student to find his way
through the mam.m of the chaw
tive system or through the complex-
itles of the school or college envir-
onment + + « « The second type of
guidance 1001& toward the s ts?
mmga;aa as.matg: anm him in i
choos & vocation. The purpose

' M!xcg gy ti.‘ &ﬁiﬁeh g:,'puﬁw

occupation ¢ 8

to the student's abilities and also
to help in ahnggns the ﬂ'-mng;‘a uﬁw&
program as prepare s chosen
mr.t:‘-;:tng,..'a .

In 1934 Allen and Jomes wrote the following state~
ments which reveal thelr concept of the aims of guldance:

svssguldance is conceived as self-

guidence, a service, and a contin-

uous process, J.:relmg in extent,

mmmm&s%tmtm-

ter adjustment oratha vidual to
his environment.

Guidance of all Iinds has a common
purpose--te sssist the individuval %o
make wise cholces, adjustments, end
interpretations in connection wa.th
eritical situations in his 1ife.

+sssthe purpose of guldance is pos-
iéive, not mgative and like that of

ﬁm Pres

¥ s
R &

S 04 B m, "Houcation
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all edmatﬁ. aims to build wp tho
ability to guia.n one's m}‘di

In 1936 Cowley indicated what he belleved was the
aim of guidance in a definition of personnel work, He wrote,

Personnel work constitutes all activ-
ities undertaken or sponsored by en
educational institution, aside from
curricular 1mtmwmn ia which the
students' per %emne is the
primary mmimsimq

- The year 1938 brought two more statements of the
aims of guidance, one of which involves group guldance.

m basia purpose of g mup guildance
is agmmat bmdg@. tbm
merely supplying aamma

mation, Group guidance amxa

tray common student problems an Bhe
information maeassry te an under-
standing of them.

In a democratic soocial order, a guid-
ance service In public e&uen%iena ine-
stitutions is charged with the respon-
sibility for maehing and affect all
biﬁd%ﬁm in myum 'm“ eir

st prowth rather n be concerned
only with thi mmm or with any
favored few

1. Arthur J. Joma, __B__ Gitz De 49.

2¢ We Hy cwm, "the Nature of Student Pergonnel mk'
Bducational ord, ?01. XVIX, April, 1836, p. 318.

8¢ Os Gilbert m'em, "oounseling with Students® M '
Seventh Vearbogk, Cuidence in Educational Institut t I,
Wational smuty for the study of Eéimmt&m, P+ 155,

4, Re¢ Dy Allen snd ¥, B, Bennett, "Culdance Through Group
Aetivitias’ MD Pe 145.
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From the quotations given above it is evident that
there 1s some difference of opinion among leaders in the £ield
ag o jJust what the aims should bes A brief suwrvey of these
various statements sugsests that the present aims of guidance
sres to achleve the optimum development of the individual's
upeimg; abilities and potentialities; to develop selfe
direction, and the ability to meet crises in 1ife and make
satisfying admmmtg; to choose a vocabion suitable to one's
abilities end desires, and formulate plans for achleving max-
fwum cmceess in 1t; and to prevont maledjustments and misfits
and encourage the develepment of well-integrated personalities.

thods of Procedurs

The methods of procedure used in this recent mrm;
1930+-1938, in the guldance movement sre much the game as in the
past decade, * though more refined and improved, One method
which 1s very sasentlal to guidance is that of secuwring ac~
curate and sufficient information on all students, Techniques
listed by Eurich and Wremn for securing information about
students are an example of the emphssis on this methods

e %?%

(a) Intelligence Tests
{b) Achievement Tests
{c) Personality Tests

Pas———

1, See Chapter VI, pp. 106-124.
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(4) Tosts of Vocationsl Aptitudes
(o) Guidance Tests and Inventories

2+ Records

3, Rating scales

¢, Inventories of Information

o imwbut%

aphies

’I: :{atcmsr

8, Cape Histories 1 .

Another 1list of techniques wused in gmmx work by
Strang for secwring pupil information includes, the follow-
ing; case study, interview, stendardized tects, rating,
daily schedule, and study of personality by observation, 2
The information secured by these techniques was deemed ab-
aeint.l‘y menanry for & second method used rather axtmsw«-
1y, nmiy, counseling.

Counseling as & method of guidance is considered by
pany educators to be the most important ome in the guldance
progrems, For emuph,

The most inﬁiuisn end vital of

the ent dance program 1s coun-
“nmlgc

i

1, Alvin G, Burlch and C. Gilbert Wremn, "Appraisal of -
Student Characteristics end Weeds", Thirty-se Yearbook,
Pert I, Natlonal Socleiy for the sbudy of Bducation, p. 50.

£+ Ruth Stra "Cuidance in Personality Development”,
Ibid., ppe 208-211, ’

8¢ Arthur J. Jones, ops ¢it., p. 274,
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Counseling is not only e most hamtn
mﬁ mmi:s of regulating curricular
pportunities to pupil needs auaaot ‘
mmum»g |justment, but 1t is an
mtmt me elso of discovering
pupil needs that are the
rg aor he entire school orgeniza-

Recently counseling has been considered too expens~
1wmd$_.amuing replaced to a large extent by group
guidance, homeroom guidance and guidance by the classroom
teacher.® The ob jectives, prevailing forms of orgenization
and other aspects of this mthnﬂ of guldmnee are axphm
in deteil by Allem and Bemnett, 5 Allen, # and Allen,
Stewart ond Schloerb,>
' Child guldance clinics is snother method used in the
schools of some large cities. An explanation of the part

clinies tako in guldance 1z explained belew by Wrightstonsi

1. Cs Gilbert wrenn, “Counseling with stu&onts' Thirty-
geve Learbool of tbe Nationel Soeclety rfor the study o

8 Be Dy Aum, oPs Qﬁ.go Pe 4-5. ; : _
3« Re D4 Allen and i, E. Bemnett, ops cit,, pp. 145-172.
4y R. D Allen, op. cit., pps 189-236,

S. Ry Du Allem, Tu Jo Stewart cnd Loster 7, Setloor
ommon_Probilen m’,a p Guldance, New Yorks mnian.
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In several of the lar communities
& child guldance cli hu been

rem¢ m pamma. of the aum.

normally includes a full-orepart

: ._ahhtrlut, mm ‘gtw h CEB

: »

ational psychologist, and ahhw
tric mum workers or viaiﬁ.ng teach~
ers, Childven are referred to the-
clinie by teschers for Wem
diagnosis and prognosis. The ¢l
personnel recommends treatment and m
many cases assists in the aeimfl treat-
ment of the individual pupil,

In smaller communities the trained personnel i1s much
smaller and the functions of guldance clindss much more lim-
ited than the description given above,?2

Guidance through the curriculum is s method of proe
cedure used in meny high cchools. For oxample XKoos and
Kefauver explain one method they found used in menmy Calif-
ornia schools included in their studys

An impertant neans of muikating
guldance in senlor and four year high

achools Wﬁ%em the constanta-
with~veriable program is the outline
ing and reproducing as of the
m:xtaé pmm of & ea what ave -
referred to as "suggested” curriculs,
thet 1s curriculs outlined to serve
speciliic purposess By resort to
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these the school mays « « « SGCUre
the values in guidance of specilaliz-
ed ourric in the multiple-curri-
culum plan,

Besides the cholce of curricular studies mentioned
in the foregoing statement as a means of guidnnm'u more
recent development is the introduction of courses, designed
from the needs of students. Kefauver wrote the following
deseription of this new method for guidance.

The inedequacy of instruction based
on the mastery of pre-~planned subject
matter is becoming generally recog-
nized, Teachers now have greater
freedom to develop a program of in-
struction more closely related to the
interests, problems, and needs of
studentss City and state courses of
study are being increas y used for
the suggestions they carry to teachers
rather than as outlines of instruction
that they must follow. Under this
plan of organization, students attack
some problem of real concern to them
and draw from the subject matter in
the various filelds in whatever ways
1{&7 ‘B«t serve the needs of that probe
Sy

The emphasis for guldance through the core currieculum
was to provide experiences through pupll activity in the
¢lagsroom, To achieve this, courses have been broadened

1. L. V. Koos and G. N, Kefauver, op. cit. pp. 656,

2. G. N, Kefauver, "Guidance and Instruction”, -
gevent arbook of th;agatmnal Soclety for the study of
by Pr RO0.
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and designed to meet the basic needs of students in every-
day living. For examples

m“ needs are defined cooperative-
t bz,:mmz::x sene aodt v
i g g A e § e srene,

The curriculum is ammi.w@ in terms of tasks to
be mrm goals to be reached, rathey than in terms of
lessons to be learmed. :

The method of procedurs for carrying out the guidance
functions usually "involves the assipgnment of a teascher mz
time te a group of students".® This teacher acts as sdviser
and instyuctor in all the activities of the core mmm*
This teacher receives assistance from other members of the
staff in regard to the instruetion of special subjects when
it 4s required by the activities of the students.d

This brief discussion of methods used in high schools
in attempting to carry out the alms of guldance reveals that
there is a great dlversity in the scope and functions of the
procedures used in this perfods The typical procedures men-
tioned in this chapter are st111 in a state of growth and ex-
perimentation, Hach school 1s endeavering to £ind & method

that will be adaptable to its organization as well as effes
tlve in the guildence of ite students,
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The results and tendencles of the s hort perioed of
eight years dealt with in this chapter may be s umarized as

The concept of guldance underwent a considerable
number of changes. The most rescent concept 1s in keeping
with the new psychology which considors the individual as &
wholee This change from the point of view of faldance is
evidenced in the need for "whole child guldance", as exe
preassed by Jones and Hand who wrote,

sussthe life of W individual

should be considered as an organie
whole, not as a combination of more

or less mltm and often eaans.oto
ing elements, :

A slightly different concept of guidance was found in
Strang's definition of penoaml works

Broadly spe s personnel work in
mMMhmmmﬂ waMMMmeu
phases of education which are fam~
od on the individual rather ¢

the group, class, or system, *

The rapidity of the changes in the guidansce conscept
is indicated by these two quotations from Xoos end Kefauver.
in 1982, end Jones in 1934 when compared to the third cone
copt written by Jomes and Hand in 1038,

1» &rﬂ@- J. Jones mé Hy Ca Bam *Gn!.éma and
ive L1 s Thirty-seventh Yearbook
m tm s ° b, 'C ‘.' . .'r# CaTe ' P' 12‘

‘2. Ruth strang, Hole e
Ds Bs :
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Guidance m&m; ndvﬁ.ea, and the only

compulsion possible in advice is the
coercion of judg w Mmg
facts tmf poin m way to proper
decision.

Guidence is:

to assist the individual to meke wisge
choices, adjustments, end interpreta-
tions in emtioacﬁm ems.taea!. situa~
tions in his life.

Guidance i1s coming to be ru%udod ag
that inseparable aspect of the educa~
tional process that is dgoeuuwl con-
corned with helping 1 4 vor
their n agsess ems:r pohﬁt&ﬁiti«,
e Py thale Sie ormalate
plans of actlon in amwg“ of these
gwpaua and prm to thu.tr realiza~
jon. The total teaching process ine
volves both guidance snd imhme%m as
these terms bave commonly been employed
% th&svut, end as insepareble func~
onge

The development of a new concept of guidance was 4
only one result 'ar this period and yet a very important one.
The organlzation and supervision of guldance activities by
1080, wes much improved. Many oity systems had established
departments of educational and psychologlcel research,
child guidance ol!m&ea;, and had added trained personnel
workers to thelr staffs. Smaller high schools made use of

1+ L. V. Eoos and G, N. Kefauver, ops cit., p. 17.
2. Arthur J. Jones, Op+« 5‘&:; ps 49,
8s As J4 Jones and H, C, Hand, Op. m‘# Phs 24w5,
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the teacher-counselor idea mﬁ were mmlly under the direc~
tion of the principals.
New tendencles which amaam during this wm of
the guidance movement may m summeardzed briefly as ml&mn
{a) An interest in the behavier

problems, delinqguency ang emotion-
al pramm of students.’

(b) mrsmuw development and
pramﬁ% of maladjustment and
nisfits.

{e) An interest in guidance of
weeagﬁ.ml interests and leisure

(d)_ _?Gw& i wmuis the

tance z;t- geli=

: mm%im M‘ 1; temm 88 8 guids
in learning,"” ?

in amxms.m it may be said that the guldance movement
had become mw comprehensive in xmpe, seientific in approach
end efﬂ&mtwwmuad in this pericd of its development than *
in any period in the history of this movement. MHore and more
effort is being placed on the development of integrated per-
sonalities, capable of self divection towards schieving soals
set up by the individual. The individuel is mo longer told

P et e

l* J‘ w&m Wi@t’m‘t QE’V Mﬂr 9131 lm&%'
S rang '@umnuc in Personality mm:amt", ope

a. Iu V. Koos m& Gs N K»i‘mm | , eite, 8lso Ry D A1)
s By szamtss, "Guidance Throug %&%‘iéﬂéﬂﬁ',‘@ -
?3 9! 1%& ;
4» thz Jones and H, C YGuidane d
@ iy :&‘ - # Ay e on Purposive
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or aam«; but actually perticipates in the guidance pro-
cedures with his teacher or counselor on a basis of mutual
interest, At present there is much stress lald on this
active participation of the student in directing his own
development and adjustment as the following quotations from
Cox and Duff, and Lee indlcate:

&&memx’ih Qéug.i m :nii?mwh&:a g
A "rﬁi"m“zﬁrxm oreate a personality
Cholce 1s ieit in guidane md the

choice sh beméumt usda
Mbythoamwhoiahﬁnggu

Another tendency that seems prevalent in the late
thirties is the emphasis on "every teacher s counselor®
rather than on a few highly trained specialiast in charge of
three to five hundred students. The expense and ineffic-
iency of the latter type of guldance orgenization was crit-
lcized by many with the result that theve is much interest
and effort belng placed on the role B:o ﬁm classroom teach-
er in guldance, since the latter is iIn,direct contact with
students every day then anyone else within the schools.

Group guidance is another recent trend in the guld-
ance movement, Many guidance workers feel that by particip-

ating in a group end meeting common problems confronting them

3, Wi LeCoxond J, Cs an'f' midence by
._...Qm.v New York: Prentice-Hail, 165 L

2+ Pawin A, Lee, "Individual Cuidance", P
tht Vational Bducational Assoclation, 1 esé
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”nmmwuauarmaawmwumw the cap=
acity to meke soclial adjustments individually, under other
conditions and circumstances,

guidance as it is now generally considered is a part
ai‘; and & dymemlc factor In the functions of education, Re-
cognition of its importance as a factor in education came
only after those activély engaged in educatlon began to
reslize how futile it was to expect all studomts to attompt
to learn the same kinde of kmowledge in the seme way, fole
low cortain standardized modes of behavior, end go through
~ other conventlonal rituals demanded by an unsympatbetic snd
ignorant adult soclety. Meny of these changes were brought
about in the last few decades by the development of guid-
ance as part of the process of education,



CHAPTER VIII
CONCLUSIONS

!‘iu development of the guldance movement in public
high sehools frem its early beglanings in the middle of
the nineteenth century to the present time has been traced
in this thesls. From the earlicst attempts at some type of
guidance in the high schools to the present the underlying
ddea has been to develop & kind of guldence that would
assist the individual in his relations to an ever changing
society.

In the early perioed of the development of guidence
it was found that the schools were attempting to fulfill a
pert of the guidanmce functions formerly carried onm by the
bome., Thus the aims of guldance inm the period 1850-1890
were found to be on the development of morality and train-
ing in citigenship. The methods used such as memoriszing
moral mettoss and resding books on movals and coriduct, for
accomplishing these aims were rather inarrntin and in-
definites The cmept. of guidance in the high schools in
this early perlod was in a very elementary stage of develop~
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ment and its purposes were not fully realized. The teachers
end prineipals who were attempting te gulde the students to-
wards morality and good citizenship did it incidentally in
the regular school funstions rether than as a separate and
recognized activity.

 Gradually the school: began to recognize its guidance
functions and a mu concept of guidanee was evolved, This
new guidence concept which appeared in the last decade of the
nineteenth century aimed at the preparation of high M
students for employment in industry, This trensition of the
guidance movement from guidance in mmla; manners and con-
duct to & more practical concept was the r esult of sociological
end economic changes in the United States. It was during
this perded 1860-1900, that the full impact of the Industrial
Revolution was felt in American life.

. The influence of the Industrial Revolution on home
1ife was very great. The home was no longer the center of
activity where each member of the family had a duty to per-
form and emmty to learn a trades The courses in the
school curriculum offered few opportunities for preparing fer
& life career and were entirely unsuited to the demsnds of
the industrial eras In the eightles and nineties the
gochools bogan to respond to the demand for more practical
courses by adding commerclal courses, industrlal training
courses end agricultural coursess It was belioved that with
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these additional offerings all the problems of training
young people for becoming independent and successful work-
ersg in iIndustry would b e solved and the puildance function
of the schools diacharged. |

In this same decade 1880-1900, the influence of the
ehild study movement wag beglnning to have some effect on
the schoolss Information on the nature of the child, his
daniree,; needs and condue’ as revealed in studies made
among school childven had 2 very important offest on the
development of guidance, Educsbors began to see that the
child noeded cuidsnge and d‘irectziqu te meot the problems
he would face in post-school 1ife, in particular in she
~securdng of 2 job in wmmo; industry, or agriculture,

By the turn of the century there was much activity
anong those mmrnsm in promotlng the welfare of young
people in high schools throughout the Tnited States. This
activity was centered in o dlssatilsfaction vs.thi the
schools. Meny felt that the schools were failling to meet
~ the needs of the students. This activity was reflected
in the beginnings of the vocational puldance movement.
Frank Parsons 1s the recognized leader of this movement
which in & very few years became a part of the Boston school
system, Parsons recognized the needs of youth for assis~
tanee in preparing for and placement in jobs. He alse
realized that the guldance of youth was & function that was
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being neglected by both home and school, His attempts to
gulde young people brought him much publicity and soon the
Boston School Commlttee agkod him te outline a plan for
“vocational guldance in the public schools. The real erfect
of his work was not fully felt until the next decade.

Within the high schools from 1900-1910 the gmidance
sctiyities vere not much different from those of the pre-
ceding decads. The schools attempt at guldance was mainly py
offering opportunitics for learning a trade or preparing
for an Wiﬂn. The schools gseemed little concerned with
the fact that many students having received inadequate pre-
paration from the schools, selected unsuisable occupations,
entered "blind slley" jobs and beeame misfits in soclety
within a few years after they lef't s chool. ’

Part of the comsept of suidance Tom 1000-1910; wes
that 1t was to prepere students for sssuming the duties end
privileges of cltlzenship. =Euphasis was placed on this
part of the guldance program for s number of r«m; One
reason for this emphasis was that the majority of citizens
in the United States a2t that time were of foreimm birth.
This fact alone made it imperative that something be done to
secure the perpetustion of demoeratic idesls. It was felt
that since the schools had dlrect contact with = large mumber
of students that would become citizens in the mear future
the loglesl place to dirset tho development of gaeumy
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would be in the schoolss« Thus the schools began using ver-
ious methods to create a satisfactory type of citizen, This
involved not only the inculcation of ideals through the
study of civies an @ the soclal studies tut also a concern
for the health of the students, Medical inspection, physiecsl
education snd hygiene courses were imtroduced to carry out
this aim of the guidance program in the schools. Thus the
concept of gnidance as it bhad developed by 1910 was concern-
ed with asslsting stodents to preparc for a vecation and im
aggisting students to become uwseful, heslthful and elficlent
- eltlzens.

The dccade 1910-1920 was a particularly important one
in the development of guldence for it was in this period that
guldance became organized and accepted generally as part of
the fanction of education, The tendency epparent in the
previous decade to emphasize vocationsl guidence now beceme
very strong. Boston was the first to have an organized de-
partment for this purposs within the schools, bub other
large citiss scon developed similar orgenizetions to meet
the needs of their sW@sx:&utm guldances Some of
the mothods and techniques developed to carry out the aims
of vocational galdmme weres the collection of antt;. use
of record cards, the use of advisers and mwa!;em; end
the addition to the eurriculum of courses in vecetional
information. The aim of vocational guidence mow included
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not only preparation for a job and placement but also care~
ful selection of a wocatlon based on the capacitles, abilw
itles end imterests of the student.

Another type of guldance arose in the decade 1910~
1020 called educational puidance. This was s more general
kind of suldance neaded by high school students at that time
to help them select oubjects amd courses from the ever ine
eressing mumber of electives offered In the curriculum,
sseontary education was undergoing a great meny chenges in
this period and the cources of study snd general methods
of education were belng improved. Mental testing ss pert
of guldance began to be used for classifying and distribut-
ing students anccording to thelr abllity, The emphasis on
the wide differences found among otudents ccm soon after
teats and measurements weve used on a wide scale,

The introduction of exthz'rieuhr aét&v&ttaa and
student government into the high sehools after the World
 War were methods nsed for guidance in civie responsibilities.
It was believed that the best wey to Inculeste imerican
ideals of citizenship was through student ectivities in
which actual experience in civie dutles and responsibvilitics
were provided,

Ap hes been indicated in the preceding peragrephs the
concept of guidance from 1910-1920 was changed from that of
the preceding decede snd broadened to inelude not only
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vocational guidance but also educational end civlie guldance,
Each of these developments was due to certain sceioclogical
changes which had produced new student meeds. Vecabionsl
guldence was the best organized smd the most predominating
element in the guidance movement at this time, ZRducation-
8l guidance arose out of a need for aid in choosing from
the large nmumber of slectives offeved in the high schools.
Guidance for citizenship was stimilated end given mueh
emphagis during and after the war period,

rrom these three special alms of midance there arcsse
in the twenties & beiter orpganized and more oompwhmﬁ#
concept of midence. Vocational guldance waa stlll an im-
portent fector but the emphasls rather than belng on lmmede
fate training snd ple cement was now on careful preparetion
and selection of courses that would be of practieal use in
obtaining employment suitable to the individual after he
hed finished his edueation, This expsnsion of vocational
guidance was gimiler to the expsnsion of educational guld- |
gnce, Edueationsl guidence ss originslly concelved was very
1imited in scope but now In the decade 1920-30 the concept
grew to mean 2 much more general kind of guldance. By the
end of the deeade the majority of high schools throughout
the United States had guidsnce of some type within the
school organlzatlon. Improved mothods end technigmes of
counseling, advising, intorviewing, collecting 'data; begb~
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ing snd measuring were commonly used to some extent in near-
iy all guidance progrems. The psychology of the individual
wes the subject of mush study and research in guidance de-
partments of large citles. There were strong efforts being
made to it the sehool to the child instead of foreing the
ehild to it the school.

The concept of suidance by 1980 mdnd in its scope
many kinds of guidence such asg health, soclal, educationsl,
vocabional and civie guldance. The gchools felt a direct
contern and interest for cach student in his adjustment to
his envirowment., Thus the purpose of gmidance at this time
was to help the individuel develop all of his capaeitria-a;
Interests and talents o the highest extent and to enable
him to live as bappily and successfully as he was capable
of doing.

The development of guidence in the most recent peried
digcussed, 1930-1959, has centered arownd & concept of "whole
child" guidanee. There wes no Mf;whupm.io on some part-
icular phase or aspeet of the individual while neglecting
other parts of the whole personality. The methods and pro-
cedures of this period are much more scientific and adapt-
able to the‘ requirements of effective guidance than those
in any previous period. MNost recent trends in the guidance
movement indicate 2 tendency towards interest in the dev-
elopment of perasonglity and concerm for the emotional life
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of the individual., Another tendency emphssiziugthe lmpor-
tance of the classrom teacher as a factor in guldence is
away from the earlier emphssis on highly trained Igmiuuu
who seldom came in direct contact with students except
when they were in trouble or ﬁifﬂtmlby.

In conclusion, the findings of this study as a whole
indicate that m"g rowth of the guidence movement and its
subgequent aowlémm grew out of the needs of youth for
essistence in sdjusting himself to the demands éf o ever
changing soclety. ‘
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