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[.1 HISTORY AND DESCRIPTION OF THE INSTITUTION

The University of Oregon [http://www.uoregon.edu/] , a world-class teaching and research university, is
the flagship institution of the Oregon University System and the only Oregon member of the prestigious
Association of American Universities. It is located in the city of Eugene, at the southern end of the
beautiful Willamette River valley of Oregon. With a reputation for being a livable college town and the
greenest city in the country Eugene is an ideal host community for an architecture program with a

longstanding commitment to sustainability and community engagement

The University of Oregon was established on October 19, 1872, by an act of the Oregon Legislature.
Four years later, on October |6, 1876, the institution formally opened its doors for instruction to 177
students. From an initial curriculum limited entirely to classics and science, the university has developed
a comprehensive mission covering a broad range of instruction and research. There are more than forty
departments and special programs in the College of Arts and Sciences, seven professional schools and
colleges, over 50 research institutes, centers and laboratories, the Robert Clark Honors College, and
the Graduate School. The university offers a broad spectrum of opportunities for learning in the liberal
arts and professional programs in architecture, planning, arts, business, education, journalism, law, and
music and dance. In the classrooms and laboratories, students are inspired by a faculty of prominent
scholars and work side by side with eminent researchers involved in breakthrough discoveries. Both
students and faculty members at the University of Oregon reach out to make connections that serve
communities from small local groups to large international organizations.

The university is one of seven institutions within the Oregon Department of Higher Education and, like
the others, is administered by the Oregon State System of Higher Education. In the fall of 2005 there
were 20,394 students enrolled, including 3,919 in graduate studies, and 1,666 faculty members engaged
in teaching, research, and administration. The teaching faculty to student ratio is |:16.

When the university opened in 1876, it was situated on a barren knoll in an all but treeless pasture on
17 acres of land. Since that time, more than 2,000 varieties of trees have been planted to create an
arboretum of evergreens and many flowering species. More than 100 sculptures, and other fine art
works now embellish the campus grounds and buildings. The current campus is situated on a 295-acre
campus with over 60 major buildings and the second largest library in the Pacific Northwest. These
buildings represent the changing building culture of more than a century. Two of them—Deady and
Villard halls—are designated National Historic Landmarks and still play key roles on the campus today.
Villard Hall, completed in 1886, is the oldest building in Oregon still in use that was constructed with tax
dollars. During the first half of the 20t century, Ellis Lawrence prepared a campus plan and designed
several distinguished buildings for the university while serving as the first dean of the School of
Architecture and Allied Arts. Since Lawrence’s time, many buildings on the university campus were
designed by alumni including the 2005 Lillis Business Complex, recognized as the most environmentally
friendly business school facility in the country. It was designed by Kent Duffy, a principal of SRG
Partnership, Inc., and former president of the School of Architecture and Allied Arts Board of Visitors.
Facilities off-campus include the Portland Center which houses the Portland Architecture Program, the
Baker Downtown Center in Eugene, and the Oregon Institute of Marine Biology at Charleston on the
southern Oregon coast.
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1.2 INSTITUTIONAL MISSION

The University of Oregon is a comprehensive research university that serves its students and the people
of Oregon, the nation, and the world through the creation and transfer of knowledge in the liberal arts,
the natural and social sciences, and the professions. It is the Association of American Universities’
flagship .institution of the Oregon University System.

The university is a community of scholars dedicated to the highest standards of academic inquiry,
learning, and service. Recognizing that knowledge is the fundamental wealth of civilization, the university
strives to enrich the public that sustains it through

* a commitment to undergraduate education, with a goal of helping the individual learn to
question critically, think logically, communicate clearly, act creatively, and live ethically

* acommitment to graduate education to develop creators and innovators who will
generate new knowledge and shape experience for the benefit of humanity

* arecognition that research, both basic and applied, is essential to the intellectual health
of the university, as well as to the enrichment of the lives of Oregonians, by energizing
the state's economic, cultural, and political structure

* the establishment of a framework for lifelong learning that leads to productive careers
and to the enduring job of inquiry

* the integration of teaching, research, and service as mutually enriching enterprises that,
together, accomplish the university's mission and support its spirit of community

* the acceptance of the challenge of an evolving social, political, and technological
environment by welcoming and guiding change rather that reacting to it

* adedication to the principles of equality of opportunity and freedom from unfair
discrimination for all members of the university community and an acceptance of true

diversity as an affirmation of individual identity within a welcoming community

* acommitment to international awareness and understanding, and to the development of
a faculty and student body that are capable of participating effectively in a global society

* the conviction that freedom of thought and expression is the bedrock principle on
which all university activity is based

* the cultivation of an attitude toward citizenship that fosters a caring, supportive
atmosphere on campus and the wise exercise of civic responsibilities and individual

judgment throughout life

* a continuing commitment to affordable public higher education

(Adopted by the Oregon State Board of Higher Education in 1997.)
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.3 PROGRAM HISTORY

The School of Architecture and Allied Arts was established in 1914 by Ellis F. Lawrence, who became its
first dean. Lawrence was a prominent Portland architect who had been trained at M.L.T. While the
architectural curriculum initially incorporated many tenets of M.I.T.’s beaux arts pedagogical system,
Lawrence’s involvement in the Arts and Crafts movement set the stage for transformation. The break
with the beaux arts tradition was fully realized when Walter Ross Baumes Willcox became the head of
the architecture curriculum in 1922, remaining in this position until 1947. The curricular structure that
Willcox developed emphasized noncompetitive, individualized education and placed great emphasis on
student self-direction and motivation. It became an exemplar for the development of independent and
progressive architectural curricula. The maverick intellectual character of the school as it developed
under Lawrence and Willcox was complemented by a sequence of distinguished visitors, including
Bernard Maybeck, Erich Mendelsohn, and Frank Lioyd Wright. Both Lawrence and Willcox died in
1947, and Wallace Hayden was chosen to carry on the tradition as the new head of the architectural
curriculum. Student enrollment increased exponentially during the post war period, and the centralized
administration of the school became unwieldy. Accordingly, in 1964 each curricular area within the
school became a department with its own head and administrative staff. The Program in Interior
Architecture has been a part of the Department of Architecture since that time.

The first head of the architecture department was Donlyn Lyndon, of the prominent firm Moore Lyndon
Turnbull Whitaker. Lyndon and his immediate successors, Robert Harris and Wilmot (Bill) Gilland, had
studied under Jean Labatut at Princeton in the late 1950s. In the later sixties, Harris and Gilland
developed a curriculum that could adapt to the pressures of a large enroliment, allow a shift from an
open to a selective admissions system, and accommodate limited budgets while maintaining the
principles of noncompetitive studio education and individual development. The graduate options for the
first professional degree were also introduced during this period. The revamped curriculum preserved
the Willcox spirit by allowing virtually a free choice of support coursework and vertically structured
studios after the introductory term. During the 1970s there were two strong influences on the school:
a number of faculty had worked in Philadelphia with Louis I. Kahn, and another large group had been at
UC Berkeley during the seminal years in design methodologies. As a result many faculty members and
students investigated the behavioral basis of design, and user-participatory design strategies, an interest
that led to the university's decision to engage Christopher Alexander as a campus planning consultant.
The results of this effort are described in the book The Oregon Experiment and have been used
internationally as a model for planning processes. Also during this period, the department developed an
international reputation for its curricular and research focus on energy-efficient, environmentally
responsible design, with emphasis on daylighting and passive solar heating. The university’s Solar Energy
Research Center was created by the physics and architecture departments to conduct joint research.

During the eighties, a series of curricular shifts brought the greatly expanded curriculum of the seventies
into alignment with the faculty’s changing perspective of the discipline. Under the deanship of Bill
Gilland and the headships of Jerry Finrow and Donald Corner, the curriculum continued to develop as
an integrative structure. Many new programs were created and others expanded. The Historic
Preservation Program, offering a master’s degree and an undergraduate minor, was established in 1980.
In 1982, Michael Utsey founded the Summer Architecture Academy, an intensive six-week career
discovery program offering potential architecture, interior architecture, and landscape architecture
students the opportunity to experience environmental design education. At the same time, the off-
campus practicum became a regular course offering.
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Beginning in the mid-1980s, with leadership from Chuck Rusch, computer applications have been
integrated into design studios and subject area coursework. During the late eighties and early nineties
the School of Architecture and Allied Arts assumed a leadership position in software development
across a number of departments, including graphic software in the art department and GIS systems in
landscape architecture. The architecture department led the way in simple energy analysis tools, three-
dimensional modeling programs and a pioneering effort to create a digital library known as “The Great
Buildings Collection.”

In 1986, the architecture department received a one million dollar gift to endow the Frederick Charles
Baker Chair in Architectural Design. The special focus of the Baker endowment is the phenomena of
light and lighting in architecture. The fund supports advanced work by students and faculty in this area.
During the late 1980s the department initiated a distinguished visiting critics program that brought
emerging professionals to the campus: Peter Clegg, Gerry Cahill, and Jean Castex, among others. In
1993 this effort was succeeded by the establishment of the Pietro Belluschi Distinguished Visiting
Professor of Architecture, with an endowment by the Belluschi family. Colin Rowe was the inaugural
Belluschi Professor in 1995. Subsequent Belluschi Professors have included Thomas Bosworth (1996),
Edward Allen (1997), Laura Hartman (1998), James Cutler (1999), Carlos Jiménez (2000), Brian Carter
(2002), Joe Noero (2004), Robert Frasca (2006) and David Miller (2007). The Margo Grant Walsh
Professor of Interior Architecture was established in 2002. Walsh distinguished visiting professors
include Janine James (2003) and Erling Christofferson (2005).

In 1988, a group of faculty with shared interests in housing established the Center for Housing
Innovation (CHI), with Donald Corner as founding director. The center completed prototype housing
projects in collaboration with new local industries. The Energy Efficient Industrialized Housing Research
Project, with principal investigators G. Z. Brown and Ron Kellett, was the largest sponsored program
within the center. For several years the project was supported by an annual appropriation through the
U.S. Department of Energy to CHI and the Florida Solar Energy Center. It was the largest housing
research program in the United States, funded at more than $700,000 per year. In 1991, a state-funded
research professorship was created within CHI. This position is currently shared by G. Z. (Charlie)
Brown, director of the Energy Studies in Buildings Laboratory (ESBL), a subsidiary of CHI, and Alison
Kwok, principal investigator of the national environmental systems education project, Agents of Change.
To date the ESBL has attracted more than $17 million in external funding.

The nineties brought an increase in graduate student enrollment and a number of program
developments that were initiated by students. In 1991, students revived the department tradition of
design/build courses, which were directed for several years by Will Sturgis and more recently by
Stephen Duff. In 1995, architecture students launched H.O.P.E.S. (Holistic Options for Planet Earth
Sustainability), a student-run conference dedicated to sustainable design, which has become an annual
regional event attracting designers, students and community members. In 2001, John Reynolds and
Edward Allen created the Building Technology Teaching Certificate Program in recognition of the
department’s continuing success preparing graduate students to pursue careers teaching design and
technology at schools of architecture.

In 1989 the architecture department established a full-time presence in Portland. After several years of
growth and development, the department enrolled the first class of graduate students in Portland in the
fall of 1994, during the headship of Michael Utsey. Gerald Gast joined the faculty as the first director of
the Portland program in the same year. Responding to the state system's intent to deliver professional
education in Portland, this offering of the University of Oregon’s Master of Architecture degree was
initially developed in cooperation with Portland State University where students could complete a four-
year pre-professional program in architecture prior to graduate study at the University of Oregon. In
1998, under the directorship of Peter Keyes, the Portland Program relocated to the University of
Oregon Portland Center, downtown, where there are currently 80 graduate and upper division
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undergraduate architecture students enrolled in courses that draw upon resources in the City of
Portland and provide service-based learning opportunities. Over half of the students work part-time in
professional offices. Since 2000, faculty members in the architecture department have become
increasingly involved in Portland-based teaching, research and service. In 2002, the Energy Studies in
Buildings Laboratory expanded to Portland to provide the design community with research and
consulting services and the department with academic leadership in sustainable design education and
research. Plans to further expand the University of Oregon’s presence in Portland are underway as
more academic units on campus propose to offer programs there. In 2008 the architecture
department’s Portland Program will be moving to expanded facilities in the Pearl district where a
renovated, historic, riverfront block will be shared with other units of the university. As the lead
academic unit for the university’s expanded presence in Portland, the School of Architecture and Allied
Arts is taking an interdisciplinary approach to the development of programs in Portland.

Since the school’s initial status as a member of the ACSA in 1919, architecture and interior architecture
have developed jointly as program options. A Bachelor of Architecture degree in interior design was
first offered in 1928. Interior architecture coursework had been offered since 1921; and, in 1926, a
separate interior design option within the architecture program was created. Two years later a
Bachelor of Architecture in Interior Design degree was first offered. In 1931, Brownell Frazier was
appointed as the first instructor in interior design. A skilled, principled and demanding instructor, Ms.
Frazer became synonymous with the program in the following decades. She directed the interior
architecture program until her retirement in 1966.

The current interdisciplinary nature of these programs allows students in either discipline to extend
knowledge in the other, with opportunities to enroll in interior architecture courses such as furniture
design and working drawings studio, as well as international studio programs in architecture in Rome
and Macerata, Italy, and in landscape architecture in Kyoto, Japan, as well as several exchange programs
with European schools with access to study in Scotland, Denmark, Germany and Hong Kong.
Accreditation of the department’s architecture programs by NAAB was established at the inception of
NAAB when accreditation of schools shifted from the ACSA. In 1976 the Interior Architecture Program
became the first West Coast interior design program to be accredited by the Council for Interior
Design Accreditation, CIDA (formerly known as FIDER). The Master of Interior Architecture degree
has been offered since 1984 and was accredited in 1991. '

Recent developments include interdisciplinary initiatives that seek to increase the dialogue between
students and faculty across the school. In 2004, the department created two joint faculty appointments
with the landscape architecture department. A proposal for a new undergraduate program in product
design is being developed in collaboration with the art department and architecture faculty are joining
other faculty within and outside the school to explore the possibilities for establishing an
interdisciplinary initiative related to green development practice.

Today, the department still sees its educational mission as rooted in W.R.B. Willcox’s pedagogical
philosophy. Willcox believed that each person was a unique individual with an inherent urge to create
and latent powers of expression. These energies simply needed to be nurtured and refined through the
acquiring of a sense of “style.” Willcox viewed architecture, along with other arts, as an expression of
the values, aspirations, and character of the society that produced it. Therefore it was incumbent upon
the architect to have a broad understanding of the culture and the times in which s/he lived and worked
and to be an influence in forging those values, aspirations, and character.

The curriculum has remained comprehensive, integrative, and design centered. Comprehensiveness is
assured by a rigorous core curriculum, while design integration is addressed in both subject area and
design studio courses.
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.4 PROGRAM MISSION

1.4.1 Mission of the School of Architecture and Allied Arts

The School of Architecture and Allied Arts is dedicated to advancing the understanding, value, and
quality of visual culture and the built, natural, and social environments through excellent and distinctive
teaching, research, and creative endeavors. Grounded in a unique multi-disciplinary structure, A&AA is a
diverse, collegial learning community of faculty, students, and staff. We seek to enhance the lives of
individuals and communities through endeavors that stem from intellectual curiosity, critical thinking,
and broad inquiry, rooted in the inter-relatedness of theory, history, and practice.

In support of this mission, A&AA affirms the following values.

Excellence
Supporting and celebrating a culture that promotes rigor, encourages risk-taking, and challenges
standards in creating, composing, and presenting ideas.

Open Discourse :
Fostering the open exchange and critique of ideas in an environment that welcomes a diversity of views.

Inclusiveness
Actively encouraging the presence and participation in the School of individuals with differing
backgrounds, experience, and world views.

Cooperation
Working together in shared efforts to teach, learn, understand, and create.

Inter-Disciplinary Experience
Engaging multiple disciplines to expand our perspectives and enrich our teaching, research, and creative
practice.

Responsibility

Recognizing our accountability for the impact of our actions on environmental, social, and cultural
systems.

(Adopted by the A&AA Faculty, 22 May 2003)
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1.4.2 Mission of the Department of Architecture

We pursue a vibrant, enjoyable learning community. We question, develop, and teach the values,
knowledge, skills, and practices that create better architecture: environments that resonate with
people and their cultural, physical, and ecological worlds. We teach people to take responsibility for
designing our future. And we believe each of us can make a difference.

*  The University of Oregon Department of Architecture is a community devoted to excellence in
teaching, scholarship, research, creative activity, and service to the community.

= The department is dedicated to a tradition where studio teaching serves as the primary means
of integrating all meaningful design issues--e.g., social and behavioral, cultural, environmental, site
and context, technological, theoretical, economic, political, and professional, that result in
meaningful design solutions.

= Our programs in architecture and interior architecture value collaboration and a
noncompetitive but rigorous learning environment.

*  We encourage cross-disciplinary knowledge gained through association with other departments
in the School of Architecture and Allied Arts as well as the wider university.

*  We encourage intellectual inquiry as the basis for design exploration and we seek design
excellence without dictating a specific design aesthetic or ideology.

*  We are leaders in issues of environmental sustainability, including the design of buildings,
interiors, and communities.

*  We produce critical thinkers who will be in leadership positions in the professions in the future.
*  We take great pride in being one of the premier architecture and interior architecture

programs in the country.

(Developed by the architecture faculty in 2002.
Reviewed and revised at the department’s annual retreats of 2004 and 2005.)
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1.5 PROGRAM SELF-ASSESSMENT

1.5.1 School of Architecture and Allied Arts self-assessment and planning
response

Strategic School-wide Priorities

l. Resource development

Although resources available to the school are adequate to support existing programs, including a
nationally ranked architecture program, current funding levels, particularly in the area of faculty and staff
salaries and graduate student support, place the school at a disadvantage when competing for top
faculty, staff, and graduate student candidates. Faculty retention is also a challenge. Raising funds to
enhance existing programs and make more resources available for growth, change, and the development
of new initiatives is the school’s highest priority. In 2006 the school hired a new director of
development, Joseph Hunter, and two new assistants who will assist Dean Frances Bronet in meeting
the school’s resource development goals.

2. Outreach to external stakeholders and communities

The school has an excellent and extensive network of relationships with the professional communities of
Oregon and the Pacific Northwest that engage in fields related to the school’s academic programs.
However the school recognizes that more can be done to establish relationships with other
stakeholders within the region, nationally and internationally. In 2006, the school created a new staff
position, an assistant dean of external relations to coordinate external communications and undertake
projects that pertain to the school’s outreach activities. Plans to cultivate external relationships include:

= Expanding the school’s presence in Portland to support the projected 25 percent enrollment in
crease in the Portland Architecture Program and introduce new programs offered by other
units in the school. The new Portland Center will provide the school with facilities such as an
expanded library, a gallery, and research laboratories for urban design and sustainable design
activities, and a lecture hall that will be used to showcase our achievements, provide more
community services, and host events open to the public.

®= Launching an interdisciplinary healthy towns and cities initiative that would provide a link
between faculty expertise around sustainable urban design, land development and real estate,
with the development community in Oregon and the Pacific Northwest. Potential participating
departments include architecture, landscape architecture, planning, public policy and
management (PPPM), business, and law.

= Developing school-based oversight of international programs with a coordinated effort to
establish relationships with schools in Asia as part of the university’s continuing expansion of
programs and partnerships in the region.

= Significantly increasing the number of members on the Board of Visitors (BOV) and subdividing
the board into working councils focused on specific aspects of the school’s mission. The plan to
restructure the board was an outcome of the self-assessment discussions undertaken by the
members of the 2005-2006 BOV.

= Supporting and promoting projects that make the collective expertise within the school more
visible and more available to communities and to the university.
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3. Balancing the demands of teaching, research, and service

The school’s long history of student-centered education, the close relationships between students and
faculty members and the communal culture enhanced by modes of learning that nurture student
development through scholarly inquiry, creative practice, and community service is the strength of the
school best remembered by alumni and highly regarded by current students. Faculty sustain a strong
commitment to teaching excellence while maintaining teaching loads and student contact hours that
exceed norms at the university and at peer institutions. Balancing the demands of teaching while
meeting research and service expectations can be a challenge for faculty members. Plans to address this
issue include:

= Taking measures to create greater equity in teaching resources and teaching loads across the
units of the school through raising new resources and finding ways to make more effective use
of existing resources. In 2006 PPPM Professor Renee Irvin assumed the new position of
Coordinator of Operations and Finance to help the school develop effective budgeting strategies
and improve resource equity.

= Recognizing the value of faculty time by providing funded release time and funding during the
summer months for faculty members to lead programs and undertake new projects that support
the mission of the school.

= Supporting faculty research by providing increased financial assistance and access to strategic
connections throughout the school and within the community.

= Supporting teaching excellence by enhancing resources available for teaching.

Interdisciplinary Initiatives Involving the Department of Architecture

The unique mixture of diverse and complementary disciplines is a strength that enriches all of the units
within the school, but there are several barriers such as impacted curricula, limited resources and
administrative and cultural differences among academic units that prevent the school from realizing its
highest interdisciplinary potential. Currently many experimental collaborations involving more than one
unit within the school are underway and numerous ideas for new joint educational programs and
research collaborations are being discussed. Architecture faculty members are taking leadership roles in
planning the following projects:

= An undergraduate degree program in product and material studies and product design jointly
administered by the Interior Architecture Program and the department of art.

= An urban design initiative that brings together expertise in sustainable urban design and planning
in a way that organizes students, teaching and research around sustainable urban design and
urban architecture in the service of communities throughout Oregon. Potential participating
departments include planning, public policy and management and landscape architecture, as well
as the Center for Housing Innovation, the ESBL Laboratory, the Historic Preservation Program,
and the Community Planning Workshop. Research space for this effort is being included in the
program for the new Portland Center.

= A digital fabrication lab t0 foster interdisciplinary research and support the school’s programs
with curricula that involve the creation of physical artifacts and design build approaches to
learning and to community service. Funds for equipment purchase and faculty time have been
raised through the university’s educational technology grants program.
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* A joint faculty appointment for an historic architect who would teach in both the architecture
department and the historic preservation program. This proposal is modeled on the success of
recent joint appointments with the landscape architecture department.

1.5.2 Department of Architecture Self-Assessment Findings and Planning
Responses

Program Distinction and Excellence

Our shared understanding of the reality of buildings—that buildings are anchored in the world of people,
place and culture; that good buildings are produced by processes having as their objective real places
with real people in them; that there are no unimportant design problems--is the hallmark of the
department’s distinct identity in architectural education. Our long-standing strength in sustainability is
recognized nationally, and our understanding of the vital connection between design and subject-specific
knowledge is reflected in our curriculum, our contributions to research, and the creative practice
inquiry of faculty and students in the design studio and in the professional practice of architecture. Our
understanding of the importance of a culture of collaboration, cooperation, and interdisciplinary
engagement guides our efforts related to education, research, and practice.

Research and Creative Practice Achievements

Research achievements of architecture faculty and graduate students--measured by publications, design
practice and other forms of scholarly and professional recognition--have made contributions to broadly
diverse realms of architectural knowledge. Examples include:

= Sustainability: energy and lighting, human comfort, ecology of building materials and methods,
ethics and philosophy of sustainable design, historic preservation, disaster resistant design.
Faculty have conducted over $18,000,000 in externally funded research related to energy and
sustainability. Professor Emeritus John Reynolds, FAIA and Professor G.Z. (Charlie) Brown,
FAIA have both received numerous awards and recognition for their work on energy-related
sustainable design including the U.S. Green Building Council Leadership Award received by
Charlie Brown in 2006 and the James Haecker Distinguished Leadership Award in Architectural
Research received by Brown in 2000 and by Reynolds in 2005. Assistant Professor Brook
Muller’s writings on sustainable design philosophy and his authorship of a national student
competition in sustainable design examine conceptual approaches to sustainability the
architectural design process.

= Urban form: the relationship between architecture and the city, history and evolution of the
city. Associate Professor Gerald Gast, an architect and urban designer, leads teams of students
in funded research and community design projects for Portland’s public agencies and non-profit
organizations. Associate Professor James Tice’s research on the micro-urbanism of Baroque
Rome that continues the work begun with his award-winning Interactive Nolli Map Website
[http://nolli.uoregon.edu/] is being funded by the Getty Center. Assistant Professor Nico
Larco’s interest in interdisciplinary approaches to urban design scholarship produced a highly
successful new course, City Growth and Design, which brought together students and faculty
from architecture, planning and other disciplines.

= Building, culture, landscape and place: Professor Howard Davis’s award-winning book, The
Culture of Building, published by Oxford University Press in 2000 has been reprinted in
paperback in response to popular demand. Associate Professor Kevin Nute’s book, Place, Time

and Being in Japanese Architecture, was published by Routledge Press in 2004. Assistant
Professor Roxi Thoren, who holds a joint faculty appointment in architecture and landscape
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architecture, is a Fulbright Scholar studying connections between culture and design response in
Icelandic landscapes.

= Community design, housing, small towns, neighborhoods, urban districts: Associate Professors
Jenny Young and John Rowell received a 2006 exemplary project award from the Environmental
Design Research Association for the Paleo Project, an adaptive reuse transformation of existing
school buildings into an ecotourism and education resource for a rural town in an economically
depressed area of Central Oregon. Assistant Professor Mark Gillem’s renovation of McKinley
Hall received a 2006 Preservation Award from the Berkeley Architectural Heritage Association.

= Doing and making: design-build, furniture and product design: Associate Professor Stephen
Duff’s creative practice combines research in aesthetic theory with technical innovation in heavy
timber construction while engaging students in design/build based learning. Assistant Professors
Lars Bleher and Esther Hagenlocher are engaged in international creative practice that merges
architecture, furniture, interiors, installations and products.

= Design methods, digital and computational tools, case study analysis, impacts of media: Associate
Professor Nancy Cheng uses animation technology to analyze design drawing processes. She is
leading the department’s efforts to integrate digital fabrication tools into interdisciplinary
education and research. Professor James (Jim) Pettinari’s book, Visual Thinking for Architects
and Designers: Visualizing Context in Design, illustrates aspects of his approach to assisting
communities to visualize the environmental impacts of their planning decisions.

= Teaching technology, building technology education methods: Associate Professor Alison
Kwok’s Agents of Change project, sponsored by the Fund for Post Secondary Improvement, has
had a transformative influence on the teaching of environmental systems. As a co-author of the
2006 edition of Mechanical and Electrical Equipment for Buildings, she continues a UO tradition
of producing exemplary building technology textbooks. Associate Professor Robert Thallon’s
illustrated volumes on wood construction are published internationally. His most recent book,
Fundamentals of Residential Construction, co-authored with Edward Allen, was published by
John Wiley & Sons in 2006.

Strategic Objectives in Response to Challenges Identified in the Department’s Self-assessment

l. Revitalize Community in the Department

In the current climate of increasing performance expectations for faculty members, particularly in the
area of research, and greater demands placed on staff, students, and faculty due to the increasing volume
of email and web based communications necessary to maintain connections among individuals whose
schedules are already overbooked, the department is experiencing several challenges that are endemic
to the contemporary academy and that have weakened our traditionally close-knit community.

Our goal is to foster a stable community that encourages many points of view which can be freely
expressed, secured by the knowledge that they will be received with genuine respect. To achieve this
outcome we plan to:

® Increase the diversity of our community and the perspectives represented. This will be
accomplished by actively recruiting diverse pools for student applicants and candidates for
faculty and staff positions, as well as by systematically including students and underrepresented
faculty and staff in the department’s committees and governance processes.
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= Set aside time for open-ended interaction among the faculty. For many years the core faculty
ate lunch together, every day, including the dean and the department head. We need to try to
restore that free ranging discussion.

= Establish deliberate systems of internal communication: for sharing history, traditions,
expectations, and new ideas. We must respond to the frequent and significant change in
personnel that has made our oral tradition inadequate. Written documents such as the recently
revised vision and strategic priorities statement and the new studio culture policy statement will
be made more readily accessible through the department’s website, with key information
available in printed versions and distributed to all new students and faculty.

= Build a new administrative tradition in the department, with expectations of full participation,
efficiency, effectiveness, and the collective will to act in our best interests. This will include an
assessment of the department’s current committee structure and administrative practices and
the implementation of improvements.

= In a transparent and consistent manner, establish an equitable distribution of workload and
opportunity. Currently faculty members responsible for different areas of the curriculum
experience different workloads and inequitable access to external and internal research funding.
To solve these problems, we plan to use a multi-faceted approach that includes hiring new full-
time faculty, obtaining more resources to support visiting and adjunct faculty, and exploring
ways to redistribute the current responsibilities of architecture faculty, staff, and administrators.

2. Build a Robust Resource Base

Currently, resources available to the department are sufficient to sustain existing programs, although in
recent years a balanced budget was achieved through the strategic hiring of junior adjunct faculty and
through the willingness of tenured faculty members to forgo teaching assignments that directly support
their research interests. The budget allocation the department receives from the school, in combination
with other resources generated internally by the department and externally through fundraising,
exceeds that of some other departments at the university and within the school, although it is
significantly less than the resource base available in some of the department’s peer institutions. In two
areas of the department’s curriculum (lighting and housing) there are endowment funds available to
advance our mission, but other equally important areas do not currently have access to the same levels
of financial support.

The department recognizes the need to optimize the use of our teaching resources to produce the
greatest possible benefit to the department’s existing activities while providing more opportunities for
change and growth. To build a robust resource base the department plans to:

= Establish large enrollment courses to attract non-majors and new study concentrations,
including new degree options, which will increase our impact on the larger university community
while returning resources to the department. Current curricular planning efforts in the areas of
ecological design and development and product design can be leveraged to achieve this
objective.

= Establish an alumni council that is unique to the department and assists us directly with our
development goals. This will need to be coordinated with the school’s board of visitors
program as it expands the scope and membership of that advisory body.
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= Improve our physical environment and support services. Currently the department is actively
engaged in the planning for the new UO Portland Center, the inclusion of digital fabrication
tools in the school’s shops and laboratories, and the enhancement of Lawrence Hall to include
more opportunities for exhibition of environmental design work. Staff support for the Portland
program, model and construction shops, and an expanded, centralized shop and construction lab
facilities in Eugene are strategic priorities. The school is also seeking additional laboratory and
studio space for faculty.

*  Expand our fundraising protocols to allow for broad-based participation and to empower
architecture faculty to contribute to a coordinated fundraising campaign. The new director of
development has begun this process.

3. Nourish the Intellectual Environment

Faculty members and graduate students wish to spend more of their time on research and engaged in
the intellectually stimulating exchange that occurs most readily in advanced seminars and collaborative
research. A faculty as large as ours works best as an overlapping network of smaller focus groups that
are free to generate interest around new ideas. Our goal is to leverage the potential of this structure
and support the freshness and energy that it brings forward. To accomplish this we plan to:

= Raise the bar for admission to our programs and recruit applicants who are capable of meeting
those standards. This includes raising funds for graduate student support.

=  Aggressively market our strengths (ecological design, light and lighting, Portland etc.) to attract
students and faculty with a particular interest in these opportunities.

*  Establish a Ph.D. program that will stimulate graduate student research and attract well-qualified
graduate students. This includes raising funds for graduate research fellowships and funds to
support the added teaching load this program will require from the department’s Ph.D. program
faculty and attracting more faculty with Ph.D.s. This is an important initiative that will help the
department maintain its reputation as a program that prepared future professors of
architecture. The development of this program will be modeled after the new Ph.D. program in
landscape architecture with its emphasis on sustainable design.

* Reinvigorate the Option | version of the M. Arch. program that provides students with
undergraduate professional degrees with post-professional graduate-level study. This includes
raising funds for graduate student support.

= Coordinate and support existing and proposed overseas study programs and international
exchange efforts. Student scholarships and funding to support faculty exchanges are high
priorities.

4. Re-invest in the Teaching Mission

The department’s curriculum has had essentially the same structure since the 1980s when the required
course sequence was designed to respond to increased enrollment and the need to insure that all
students were receiving a consistent professional preparation. Since that time, many revisions have been
made to adapt specific curricular areas to changing circumstances and to incorporate faculty initiatives.
Currently there is interest among the faculty to restructure the whole curriculum, in order to take
greater advantage of the strengths of the department, particularly in the area of sustainability, and more
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effectively anticipate the challenges our graduates will face in the future. An undertaking of this scale will
require a minimum of three years to implement. We anticipate the following outcomes:

* More emphasis on the central role of the design studio and for the preparation that is required
to redeem this unique educational opportunity. The new curriculum will aim to increase
student performance in the design studios and encourage innovative approaches to the design
process including a more robust integration of sustainable design.

= A more balanced curriculum with equitable access to advanced, elective coursework. The new
curriculum will include one advanced elective per tenure-related faculty member per year. This
objective will inform future faculty searches and insure that faculty and students have greater
access to advanced teaching and learning opportunities across the curriculum. The new
curriculum will also allow for more interdisciplinary coursework. (Architecture students as well
as students majoring in other disciplines within the school are asking for this.)

* Improved student performance outcomes throughout the degree tracks by developing more
explicit and challenging performance expectations that further the aspirations of our best
students.

= Improved mentorship and advising of students taking courses and of graduate teaching fellows
(GTFs) who participate in teaching and who intend to pursue teaching careers. Funding to
support the faculty director of the Graduate Teaching Technology Certificate Program is a
priority.

5. Invigorate the Research Mission

As a department of architecture in a comprehensive research university that is the flagship institution of
the Oregon University System, our research mission is equal in importance to, and symbiotic with, our
educational mission. Our faculty forms a community of scholars whose research enriches both learning
and service. Research activity in the department provides opportunities for graduate students to
collaborate with faculty members and prepares them for careers in the profession and the academy.
Many faculty members report that it is difficult to balance the time needed to conduct research with the
demands of teaching, administration, and service. Plans to invigorate the research mission include:

= Rebuilding the curriculum and steering future faculty appointments so that all faculty members
can teach their passion and make connections between research and teaching.

* Fostering a culture of research support and collaboration with particular emphasis on mentoring
the tenure-track faculty.

= Establishing endowed support for faculty research in the form of research expense accounts,
summer salary, and graduate research fellowships (GRFs).

6. Realize the Potential of Portland

Through increasing our presence in the Portland metropolitan area, where 57 percent of Oregon’s
population lives and works, we can increase the impact we are making on, and the recognition we
receive from, both the professional community and the public at large. We also recognize that our
investment in Portland must return specific learning and research benefits, both to the faculty and
students who are there and to those who are in Eugene. To accomplish this, we plan to:
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*  Clarify the mission of the Portland program and its relationship to the program in Eugene.
= Establish an Urban Studies Laboratory that draws from and contributes to the city.

" Leverage the move to the new Portland Center and the expanded presence of the University of
Oregon’s other programs in art, historic preservation, journalism, law and business to enrich the
department’s access to human and physical resources.

= Use Portland as a gateway to significant external support.

=  Provide faculty members with incentives to teach in both Eugene and in Portland. This will
require additional funds for faculty travel and lodging expenses to support the two-hour
commute.

7. Realize Our Leadership Position in Sustainability

With over half the department’s faculty directly involved in research related to sustainable design, a
legacy of faculty research and textbook authorship in environmental systems, a student body that has
established itself as a national leader in ecological design initiatives, and a genuine interest among the
entire faculty to actively pursue the greening of the curriculum, we are exceptionally well positioned to
advance our leadership position in sustainability to a level that will attract further international
recognition and support for our ongoing work in this area. The timing of this strategic priority is
concurrent with a renewed level of commitment to sustainability at the university and university system
levels. Members of our faculty are currently undertaking projects to:

* |Insure that all students in all degree programs receive an introduction to sustainable design
principles early in their program of study that prepares them for advanced study and research
opportunities in this area.

= Establish international interdisciplinary collaborations and programs in sustainable design.

= Contribute to the new school-wide initiative exploring options for focused research and
educational programs that examine ecological development and real estate practice.

= Host an academically rigorous national or international conference on sustainability. The next
ARCC (Architectural Research Centers Consortium) annual conference, co-chaired by
professors Alison Kwok and Brook Muller and focused on the subject of sustainable design, will
be hosted by the department in the spring of 2007.

8. Promote Our Strengths and Publicize Our Successes

Feedback from alumni and practitioners and our own review of promotional materials from other
schools of architecture indicate that we need to do a much better job of publicizing our strengths and
successes. Feedback from the department’s tenure and promotion cases suggest that there is a need for
more dialogue to better explain the nature of creative practice as a research activity to colleagues from
other disciplines. Variability in the department’s graduate applicant pool for the smaller programs in
Portland and in interior architecture suggests that we need a more effective and sustained recruiting
strategy for graduate students. Plans include the following:
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* Increase staff support for the department’s website and publications by hiring a part-time staff
member, consultant, or GTF.

* Launch a campaign to generate publicity nationally and internationally in newspapers, academic
journals, professional magazines, and publications produced by the department, the school, and
the university. This campaign should include a distinct promotion of study opportunities in
Portland that will assist the department in recruiting graduate students to the Portland program
launched during the 2006-2007 academic year in preparation for the enrollment growth planned
once the new Portland Center is open in 2008.

® Increase efforts to bring people to Eugene and Portland to show them who we are and what we
do. We should be more pro-active developing and hosting conferences, workshops, meetings,
and other events. This will require release time or summer salary for faculty members to create
incentives to undertake the intensive responsibilities of this kind of service. The school’s
department of development is actively seeking funds to support conferences and symposia that
demonstrate our leadership.

= Invest in sending our faculty around the country and the world to represent the department and
participate in professional and community service. This will require increased faculty travel
funds.

= Bolster our reputation at the university level, especially in the area of research, through more
active participation in university scholarly forums in Eugene and Portland.
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2.1 SUMMARY OF RESPONSES TO THE TEAM FINDINGS

2.1.1 Findings of the 2001 NAAB Visiting Team

The 2001 visiting team found the following five conditions and three student performance criteria did
not fully meet NAAB expectations:

2.0
6.0
7.0
8.0
9.0
12.19
12.21
12.24

Program Self-Assessment

Human Resource Development
Physical Resources (Portland only)
Information Resources (Portland only)
Financial Resources

Life Safety Systems

Building Service Systems

Building Code Compliance

The 2001 visiting team identified twelve student performance criteria as well met. These include:

12.3

12.4

12.12
12.13
12.16
12.17
12.18
12.27
12.28
12.31
12.32
12.37

Research Skills

Critical Thinking Skills

National and Regional Traditions
Environmental Conservation

Formal Ordering Systems

Structural Systems

Environmental Systems

Detailed Design Development
Technical Documentation

Legal Context of Architecture Practice
Practice Organization and Management
Ethics and Professional Judgment

2.1.2 Program responses to conditions not met in 2001
Team comments are excerpted from the February 28, 2001 VTR.

Condition 2.0 Program Self-Assessment

Team Comment

The lack of a current strategic plan for the department is seen to hamper the collective understanding of
the future of the program. Strengths such as the Portland Center and weaknesses such as budget
constraints can be better resolved with this tool. Other self-assessment mechanisms seem to be in place.

Program Response
Since 2001, the department has completed several self-assessment and strategic planning projects.
Some were produced by department committees or the faculty as a whole as part of the
department’s ongoing faculty governance process. Some were developed and implemented by
student organizations. Others were the result of specific planning initiatives led by the department,
the school, or the university. Findings from these efforts were compiled to identify strategic
priorities as part of a school-wide planning process that began in the fall of 2005 and is continuing
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through the 2006-2007 academic year. Below is a list of the most significant self-assessment and
planning activities. A summary of findings and plans to address them are in section 1.5 of this
report. An outline of self-assessment procedures is in section 3.2.

DEPARTMENT SELF-ASSESSMENT

The Department of Architecture draft mission statement and strategic plan of 2001-2002.
This process began during the faculty retreat of 2001. In the winter of 2002, the
department engaged a professional facilitator, Clark Kellogg, a partner in the office of
Gordon Chong and Partners. This process produced a vision statement, a mission
statement, and a draft of strategic priorities.

The Portland Program strategic planning task force discussions of 2003-2004.

The Interior Architecture Program self-assessment process of 2004-2005.

The Department of Architecture draft strategic plan of 2006.

The Graduate Studies Committee graduate student survey of 2006.

Assessment and planning activities initiated by architecture students: the 2004 EDC
curriculum study on sustainable design, the formation of the Portland Student Action
Council in 2004, the expansion of the Eugene Graduate Forum to include undergraduate

students, the 2005 Portland Student Action Council Curriculum Survey, the 2006 Student
Forum visioning project, the 2006 design computing experience survey.

SCHOOL SELF-ASSESSMENT

The School of Architecture and Allied Arts Mission Statement adopted in May of 2003 at
the conclusion of a year-long school-wide strategic planning process that involved
students, faculty members, and staff.

The School of Architecture and Allied Arts Equity and Diversity Committee formed in
2004-2005. To date it has performed an assessment of diversity and equity issues within
the school.

Steering toward 2014: a series of planning discussions involving school administrators, the
Board of Visitors, the Faculty Advisory Council, the Student Advisory Council, and the
faculty of the school. To date this process has produced a preliminary list of priority
objectives for the school as a whole and for individual departments within the school.
The process will continue in 2006-2007.

UNIVERSITY SELF-ASSESSMENT

The University of Oregon’s accreditation by the Northwest Association of Schools and
Colleges. The self-assessment process in anticipation of the 2007 accreditation review is
currently underway.
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= The Five-Year University of Oregon Diversity Plan, completed in 2006 after a two-year
process involving the entire campus community.

*  The 2004-2005 Office of Resource Management faculty salary study.

= The University Office of Resource Management departmental performance indicators.
This service provides the university community with comparative data concerning
enrollment, student credit hour production, faculty FTE, salaries, and operating
expenditures and other revenues. Data is posted on the university website at:
http://rm.uoregon.edu/

Condition 6.0 Human Resource Development

Team Comment
Faculty salaries are low compared to the national average. Although the problem appears to be endemic
within the University, it nevertheless endangers the continuing viability of the architectural program.
Despite efforts of the administration to provide equitable access to resources, funding for faculty
development, including travel allowances and budgeting for computer equipment and software, is
inadequate.

The teaching workload has recently been reduced from six to five courses per year. The teaching load is
still too high to allow faculty to productively engage in research. The problem is compounded by the
infrequent availability of single quarter research leaves. Eligibility for leaves within the university system is
limited to six year cycles of teaching and service.

Program Response

FACULTY SALARIES

Maintaining competitive salaries for faculty members continues to be a challenge for the University
of Oregon, a state institution in a city where salary levels for architects are estimated at 3 percent
above the national average and the cost of living is 9.5 percent higher than the national average.
From 2003 to 2005 the state legislature imposed a freeze on faculty and staff salary increases in
the Oregon State University System. With a 4 percent average faculty salary increase in the school
in 2005 and a 7 percent average increase in 2007, the department is beginning to recover from
this setback.

Since 2001, average salaries of all tenure-related faculty members in the department have
increased 7.5 percent; salaries for faculty members who have been here since 2001 increased 9
percent. Salary rates and FTE levels assigned to adjunct faculty members were revised in 2004 to
bring them into alignment with the tenure-related faculty. As a result, the average base salary for
adjunct professors increased by approximately |3 percent, although the average salary paid per
course taught by adjuncts has remained about the same. Inflation from September 2001 to June of
2006 as measured by changes in the Consumer Price Index was 13.8 percent. Although the
salaries paid to faculty in recent years have not kept up with inflation, the department’s payroll
expense exceeded inflation rates by 1.4 percent. This discrepancy is due to the disproportionate
increase in costs of other payroll expenses, particularly medical benefits.

In 2004-05, the university completed a comparative analysis of average full time faculty salaries at
the UO and peer institutions. The results, based on 2003 data, are:
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Assistant Associate Full
UO architecture (in 2003) $46,000 $55,000 $71,000
UO School of Architecture and Allied Arts $44,600 $52,700 $71,800
UO all academic units $55,600 $59,700 $83,400
AAU peer institutions architecture $53,200 $69,700 $81,800
OUS defined peer institutions architecture $50,500 $71,300 $99,200

Current average salaries in the department of architecture are:

Assistant Associate Full

UO architecture (in 2006) $45,600 $56,600 $76,400

It is difficult to assess the direct impact of salary levels on faculty hiring and retention. Since 2003,
two architecture faculty members have resigned to accept positions at universities offering higher
salaries. The 2004 architecture and landscape architecture faculty searches were very successful
in attracting top recruits, indicating that non-wage amenities such as the draw of the university’s
location and the quality of professional opportunity provided by the department contribute
significantly to faculty recruiting. Five of the six first choice candidates accepted offers. The drop
in average salary for assistant professors and relatively small increase in the average salary for
associate professors between 2003 and 2006 reflects the retirement of some of the department’s
senior associate professors, the advancement of assistant professors to the associate level, and the
department’s success in attracting several new junior faculty members.

Funds will be available for faculty salary increases effective January 2007, with increases across the
school averaging 7 percent. Through its fundraising efforts, the school is aggressively seeking
external support to endow faculty chairs.

The provost and the dean have identified salary equity as a high priority. We anticipate that new
funds will become available to support faculty excellence.

SUPPORT FOR FACULTY DEVELOPMENT

With the doubling of faculty academic support accounts provided by the university (from $500 to
$1,000 per faculty member per year), more equitable access to start up funds (all new tenure-
track faculty hired since 2001 have received start up funds ranging from $10,000 to $15,000), and
increased income from the department’s summer session earnings, funding for faculty
development has increased significantly since 2001. In 2004 the department initiated a graduate
research fellowship program that provides three fellowships annually to assist faculty members
with research projects. In recent years, our faculty has also had a high success rate in receiving
grant awards that support research and provide release time from teaching. This in combination
with some flexible scheduling of teaching assignments has increased faculty access to schedules
that allow terms free from teaching at the university in order to pursue research or participate in
international programs. This is in addition to the standard University of Oregon eligibility for paid
sabbatical leaves every seventh year.

Resources for academic computing are managed by the school to serve the needs of all of the
school’s academic units. In addition, the architecture department maintains a computing support
account that sets aside funds for computer replacement at four-year intervals for faculty members
and three-year intervals for staff members. Since 2001, the school has been successful in
competing for approximately $500,000 in university incentive grants for educational technology
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support, which has augmented the school’s annual computing operations budget. The school’s
annual expenditure on computer-related staff support, hardware, software, supplies and services is
approximately $600,000.

Team Comment
The architectural program is student centered, and a generally positive environment for students is
prevalent. There are, however, two areas of difficulty for students. The first concerns advising. In balancing
three degree programs and accepting a large number of transfer students, the advising process is complex,
and students complain that they have received inaccurate and misleading advice from their faculty
advisors. A second concern is the system of establishing preferences for studio choices in the intermediate
sequence. Some students feel that an elaborate system for establishing fairness in the selection of studios
is not working.

Students are not aware of a process for voicing complaints in a way that their grievances can be mediated
or redressed.

Program Response

STUDENT ADVISING

Since 2003, students receiving transfer credits have made up 37 percent of undergraduates and 40
percent of graduate students including our option Il program. Approximately 17 percent of our
option lll students receive some transfer credit for prior study, at an average rate of |5 credits for
those matriculating since 2003. To insure consistency, before transfer credits can be applied to
our professional degree program they must be approved by the associate head according to a
transfer credit policy that takes into account the particular content of individual courses and the
NAAB accreditation status at other institutions. Student records are managed at the department
level by a student records administrator. These two individuals along with the director of the
Portland Program and the director of the Interior Architecture Program have primary
responsibility for academic advising and monitoring student progress. Advising policies are
detailed in the department's academic advising handbook, which is updated each year. Each year
faculty receive an updated copy of the University of Oregon Faculty Advising Manual, prepared by
the Office of Academic Advising and Student Services, and the Department of Architecture
Advising Handbook, updated each summer by the associate head and department staff. New
students receive a copy of the Department of Architecture Advising Handbook and keep it
throughout their tenure, as it contains the policies and conditions in effect at the time of their
entry into the program. New undergraduate students receive a handbook prepared by the Office
of Academic Advising and Student Services. This information is also available on the department
and university websites, which have been updated to provide students with more convenient
access to advising information.

New students attend group advising sessions with the associate head, and every student is
assigned a faculty advisor and encouraged to meet with them annually. New transfer
undergraduates are advised in the spring; incoming freshman are advised in the summer as part of
the university’s IntroDUCKtion Program. The assignment of advisees to faculty members aims to
provide each professor with the same advising load and matches graduate and undergraduate
students with faculty members who are familiar with the core curriculum for their degree
program. In addition, informal advising takes place during the individual exit interviews each
studio instructor has with students. There is also a program of Special Advising Meetings (SAMs)
and Entrance Evaluations in place to help students who are having difficulties in design studios.
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The associate head and the administrator of student records are available to answer questions
that may arise in advising meetings.

In 2003, the department hired a new admissions administrator and a new receptionist who are
both very effective at assisting students and prospective students with access to information about
the department’s curriculum. The annual newsletter that is sent to students at the beginning of the
academic year was also expanded to include information about curriculum changes and courses
offered for the coming year to assist students in planning their studies.

THE STUDIO PREFERENCING PROCESS

Although the placement process for students in the department’s topical and advanced studios can
seem complex to new participants, it is straightforward and has been managed consistently for
many years. All students eligible to take an intermediate or advanced studio are invited to rank
their studio preferences. Information about intermediate studio offerings is posted on the
department course board. Faculty members teaching advanced studios make presentations to a
student assembly. Students are placed in studios to maximize the number of first and second
choice studio assignments. In the spring term of 2006, 94 percent of students received their first
choice, 6 percent of students received their second choice, and less than | percent of students
received their third choice. This is a typical outcome. When there is a choice to be made
between students, the selection is made based on the students’ history of past choice outcomes in
order to distribute the numbers of first choice assignments as equitably as possible. On rare
occasions, the faculty members conducting a SAM will place a student in a particular studio.

In 2004, in order to better track and manage studio enrollment, the department implemented a
new pre-enrollment requirement in which students enroll for studios prior to preferencing. Pre-
enrollment generally takes place before all of the studio options are posted and posting of studio
descriptions continues until the closing date for students to submit their preferencing sheets.
Although, this change has helped the department manage resources, it has caused confusion
among students as they attempt to anticipate their preferences for design studios before
information about all studio offerings are available. This is an issue that needs to be addressed
through more timely postings of studio options and more effective communication with students
about the studio planning and studio preferencing processes.

In 2005, the department head began holding information meetings for students planning to take
advanced terminal project studios the following year to hear from students about the types of
studios they would like to see offered and to answer their questions about the advanced design
options in Eugene and in Portland.

STUDENT GRIEVANCE PROCESS

The department’s advising handbook distributed to all incoming students includes information
about how to contest a grade. The University Office of Student Life provides information and
assistance related to redressing grievances and counsels students in need of assistance. In 2006,
the department will revise the advising handbook to provide students with a list of university
contacts related to grievances and information about ways students can express concerns or
complaints related to other activities of the department.
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Condition 7.0 Physical Resources (not met in Portland only)

Team Comment
While the facilities in Eugene generally are appropriate for architectural education instruction, the following
support spaces are needed for class work and research:

I. Secure gallery space for display of student and faculty work to provide informal opportunities to observe
examples of course and research work.

2. A model shop

3. A photo lab or dark room

Additionally several corridors in the older part of the building have asbestos tile floors with some exposed
cut edges. This tile should be removed or encapsulated as soon as possible for health and safety reasons.

Program Response to Comments Concerning Eugene Facilities
I.  The school has received an initial gift that is being used to plan a gallery to exhibit

environmental design projects on the first floor of Lawrence Hall adjacent to the courtyard, an
area that is currently used for informal, non-secured exhibition. A schematic design proposal
for the gallery has been prepared by members of the architecture faculty, and the possibility of
involving students in the design and construction of the gallery has been discussed. Additional
fundraising is required. In the meantime, the department makes frequent use of the exhibition
space available in the A&AA Hearth, which is a secure area. In 2005, the school received a gift
of display cases which are being recycled to provide additional secure exhibition areas in the
public spaces of the school.

2. The department’s new model shop in Lawrence Hall opened for student use in September of
2003.

3. With the increasing use of digital formats for photography, there is reduced demand for
darkroom facilities. Students, staff, and faculty who would like to use darkroom facilities have
access to the photography lab at the University Craft Center.

The University Office of Facilities Services assesses annually all facilities used by the department to
determine potential asbestos hazards. Our facilities meet the asbestos standards established by
the University Asbestos Management Plan.

The following facilities in Portland are needed for the current basic program requirements:

Library facility meeting NAAB requirements

1. A portion of the third floor needs structural reinforcement before it can be occupied

2. Secure gallery space for student and faculty work. If this gallery space is located at the street level store
front area the University and architecture program identify would be enhanced.

3. The computer lab needs additional equibment, printers, plotters, and technical support.

4. The model shop is undersized.

5. Photo lab or darkroom space is not provided.

Program Response to Comments Concerning the Portland Facilities
I.  All necessary structural upgrades to the Portland Center have been completed.
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2. The area on the fourth floor that serves as a lobby for the architecture department has been
remodeled to serve as a gallery where student and professional work is displayed.

3. Computer facilities in Portland have expanded to include a classroom outfitted for computer-
based instruction and a room adjacent to studios where students have access to printers.

4. The model shop in Portland has been reorganized and upgraded and is now being
administered according to the same safety standards established for the new model shop in
Eugene. The construction of separate spray booths for painting has reduced model shop
crowding.

5. Because of reduced demand, the construction of a photo shop at the Portland Center is not a
priority.

The department, along with several other university units, will be moving to the new Portland
Center in the Pearl District of downtown Portland opening in January of 2008. Current efforts
are focused on preparing for this move, which presents many opportunities to increase the size
and quality of our Portland facilities, including a substantially larger library that will serve as the
University of Oregon Libraries Portland branch.

Condition 8.0 Information Resources (not met in Portland only)

Team Comment
The main library service of the program is part of the A&AA Library in Eugene. The service is adequate in
its quadlity and quantity of books, periodicals, slides and videos. It seems that the students may take better
advantage of the video collection would be relocated to the A&AA library. Currently the reception desk is
not ADA compatible.

The library service for the Portland program is still underdeveloped and insufficient for the needs of the
program. There is a lack of creative organization, which should solve the special situation of the program
in its location in Portland. Students seem to have received very little, if any orientation on the options they
may have in using local opportunities in the Portland’s library systems, public and private.

Program Response
The Portland Center library was moved to the third floor to a space remodeled to improve
library function and the quality of the library space. The library collection was expanded and a
librarian added to provide students with research assistance. We anticipate that library services
will increase significantly after the move to the new Portland Center in 2008.

Condition 9.0 Financial Resources

Team Comment
The programs at both Eugene and Portland are adversely affected by insufficient funding caused by
systemic budget conditions. The University’s current model for funding is disadvantageous to the
Department of Architecture, which relies on low faculty-student ratios to insure the quality of professional
education.

The laboratory, studio and shop requirements of this nationally ranked technical program demand that
architecture should be ranked in the fourth tier of the State resource allocation system. This is especially
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true at U of O where Architecture serves as the lead tech program without support from an engineering
program on campus.

The administration of the University needs to work with the dean of A&AA and the chair of the
Department of Architecture to develop plans to increase program funding. The Department of Architecture
must develop a strategic plan to assist this process. The addition of a gifts officer to the staff is seen as a
positive step toward acquiring funds and endowments for targeted needs.

Program Response
Although budget constraints continue to pose challenges for the department, the school has made
positive steps to address the budget. The budget planning process improved significantly in 2002
when the annual budget allocation for the department was adjusted to conform to its actual
expense history. Between 2004 and 2005 the school’s student credit hour production increased
by 5 percent, which has helped the school contribute to university enroliment targets. In 2005 the
school received state approval for a proposed increase in student fees to support student services.
In 2005, Frances Bronet, our new dean, successfully negotiated on behalf of the school for the
university to substantially reduce the school’s obligation to repay past budget shortfalls; most of
this debt was forgiven and absorbed by other academic units at the university. New financial
management for the school and its departments to be implemented in 2006 includes a “bright line’
budget system with clearly articulated allocations and more frequent mid-year reporting (variance
of budgeted to actual expenses). This will assist department heads in working within the allocated
budget and to more accurately forecast the following year’s resource needs. The addition of four
new positions at the school level, coordinator for finance and operations, a director of
development, an assistant director of scholarships, and an accountant, are helping the school raise
and manage funds.

’

At the department level, restructuring of summer session offerings has generated increases in
summer session earnings. Several new gifts for the purpose of enriching studio experience and
faculty development have been directed toward studios, graduate research fellows, and faculty
travel. Some adjustments in the staffing patterns of the department’s two smaller programs,
Interior Architecture and Portland, have helped to distribute teaching resources more equitably.
Strategic priorities to guide resource allocation and fundraising are outlined in section 1.5 of this
report.

Although the visiting team in 2001 proposed that the funding classification assigned to architecture
programs in the guidelines established by the State of Oregon be revised, this course of action is
neither feasible nor necessary to address the department’s financial needs. The state uses these
guidelines to determine its contribution to the university as a whole: that contribution is currently
approximately |0 percent of the university’s operating cost. The university determines how these
funds are used to benefit all academic units. A change in funding classification may not have a
direct effect on a department’s budget allocation.

Student Performance Criterion 12.19 Life Safety Systems

Team Comment
Basic principles that inform design and selection of systems for life-safety have been well covered in Design
Development 410/510, an elective taught in Portland. However there are no other courses that directly
cover the material for all students. While understanding of egress and exiting is apparent in the student’s
studio work, evidence of understanding of other life-safety systems is not.
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Program Response
The basic principles of life-safety systems other than exiting and egress, such as fire suppression,
non-structural seismic resistance, etc., are addressed in the department’s six core building
technology courses in construction, structures, and environmental controls systems. (Note: the
2004 NAAB Conditions clarify that egress is the life-safety subject that should receive emphasis in
the evaluation of this student performance criterion.)

Student Performance Criterion 12.21 Building Service Systems

Team Comment
Insufficient evidence in coursework submitted of understanding by all students of vertical transportation,
communication, security and fire protection systems.

Program Response
Building service systems are addressed in the required environmental controls systems courses.
In addition, the building service systems that inform schematic design, such as vertical
transportation and security, are routinely addressed in design studios.

Student Performance Criterion 12.24 Building Code Compliance

Team Comment
Some code information is covered as part of some studio work. Specific instruction in occupancy
classification, allowable construction types and separation requirements is not apparent except in Design
Development 410/510, which is an elective taught in Portland.

Program Response
Code information is presented across the curriculum as it pertains to studio projects and subject
areas. Occupancy classification, allowable construction types, and separation requirements are
introduced in the second half of the core studio sequence and in the construction and structures
subject areas. All students enrolled in advanced studios are expected to demonstrate an
understanding of the conceptual basis behind applicable building code regulations with emphasis on
code requirements that have the greatest impact on building form and the selection of building
systems. The required course on professional practice includes discussions of code issues. (Note:
this criterion was eliminated from the 2004 NAAB Conditions)

2.1.3 Response to areas of concern identified by the 2001 NAAB Visiting Team

Team Comment |
Systemic budget conditions have led to the current budget allocation which is inadequate for the
department. There is a danger of reduction in current programs or a return to increased faculty teaching
loads.

Program Response
The reduction from a six to a five course per year teaching load established in 1999 has been
integrated successfully into the department’s budgeting and staffing practices while maintaining
current programs. The teaching load of five courses per year allows each faculty member one
term with a teaching assignment at 0.3 FTE and two terms with teaching at 0.6 FTE. Over the
course of the year this provides faculty members with an average of 0.5 FTE to work on research,
creative practice, and service.
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Responses to the team’s comments on Conditions 6.0 Human Resource Development and 9.0
Financial Resources above contain more discussion of budgetary issues.

Team Comment 2

The lack of a coherent vision and strategic plan, further exacerbates budget constraints.

Program Response

The response to the team’s comments related to Condition 2.0 Program Self-Assessment
provides a summary of visioning and planning activities since 2001.

Team Comment 3

The Portland program is seriously undermined by the lack of adequate facilities; administrative, technical,
staff and graduate support. Inadequacies include library, model and photo shop, computer lab. and gallery
spaces; access to computer peripherals, plotting, and slide collection. The current support staff member in
Portland (0.75 FTE) is leaving in M. Arch.

These serious deficiencies need to be remedied immediately to keep the compact with the students and
avert accreditation consequences.

Program Response

Staff support in Portland has increased to include 1.0 FTE of professional staff for two half-time
positions: one in the library and one in the department office. In addition, the department has
three full-year 0.2 FTE GTF positions: one in computing, one in the model shop, and one for
department administration to provide assistance to the director of the Portland program. This is
in addition to two full-time university staff positions: a receptionist and a facilities director as well
as a 0.75 FTE staff position in the ESBL daylighting laboratory. The department anticipates greater

access to shared staff support at the Portland Center in 2008.

The response to comments concerning Condition 7.0 Physical Resources in Portland explains
recent developments related to the Portland program’s facilities and equipment.

Team Comment 4
The lack of gallery space, model shop, and photo lab in Eugene is a handicap.

Program Response
The response to the team’s comments related to Condition 7.0 Physical Resources in Eugene
explains recent developments related to facilities and equipment in Portland.

Team Comment 5
Academic advising by faculty remains an area of concern throughout the program.

Program Response
The response to the team’s comments related to Condition 6.0 Human Resources includes a

discussion of academic advising.

Team Comment 6
Faculty development and travel opportunities are limited.

Program Response
The response to the team’s comments related to Condition 6.0 Human Resources includes a

discussion of faculty development.
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Team Comment 7
Faculty salaries remain low relative to the National average, hampering effective recruitment and
retention. Senior faculty salaries have stagnated over time.

Program Response
The response to the team’s comments related to Condition 6.0 Human Resources includes a

discussion of faculty salaries.

Team Comment 8
The teaching load remains high and precludes adequate time for research, creative work and service
requirements, especially tenure-track faculty.

Program Response
The response to the team’s comments related to Condition 6.0 Human Resources and Condition
9.0 Financial Resources includes a discussion of teaching loads.

Team Comment 9
Graduate students feel that the challenges do not meet their expectations.

Program Response
Graduate students enrolled in the department’s NAAB-accredited programs consist of two types:
Option Il (those with four-year pre-professional degrees in architecture) and Option lll (those
with degrees in other fields of study). Option Il students receive a greater number of transfer
credits and begin their studies in the department with a graduate level studio and seminar, which
provides them with an orientation to intermediate and advanced level study opportunities in the
department. Most of the concern in this area comes from Option Il students. Option Il students
complete a graduate level series of six courses their first three terms in residence, but since they
are required to take most or all of the required first professional degree courses, starting with the
basics, there are fewer opportunities for them to take advanced seminars, particularly in the first
two years of their three-year program. To address this issue, many instructors have developed
dedicated graduate-only discussion sections within these large enrollment courses to afford a
more challenging learning community for graduate students. In addition, university policy requires
that all courses that are taught concurrently to graduate and undergraduate students include a
clearly articulated distinction between the graduate and undergraduate experience of the course.
Different instructors fulfill this requirement in different ways. In recent years, architecture faculty
have explored diverse approaches to the graduate/undergraduate distinction with positive results.
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2.2 SUMMARY OF RESPONSES TO CHANGES IN THE NAAB CONDITIONS

The Bachelor of Architecture and Master of Architecture programs meet or exceed the 2004 version of
the NAAB Conditions for Accreditation.

2.2.1 Faculty discussion of the 2004 NAAB Conditions

There have been several discussions of changes to the NAAB conditions in faculty committees and
faculty meetings. Copies of the 2004 Conditions were distributed to all faculty members at the 2004
faculty retreat. Changes to student performance criteria were reviewed by the curriculum committee
during the 2005-2006 academic year and by faculty members responsible for the curriculum in the
subject areas with changes.

2.2.2 Development of a studio culture policy statement

During the 2005-2006 academic year the architecture faculty prepared a draft studio culture policy
statement. ldeas for the policy content were contributed by students at a special student meeting
dedicated to studio culture. In the fall of 2006, this draft statement was distributed for review to all
current and incoming architecture students as well as to faculty and students in interior architecture..
We anticipate adopting a revised studio culture policy statement by February of 2007.

2.2.3 Curricular adjustments in response to changes in Student Performance
Criteria

The elimination of the awareness category of student performance and the consolidation and revision of
other student performance criteria were addressed by a few minor adjustments to the curriculum.
These adjustments included more coverage of non-Western architecture traditions in required design
arts courses and more coverage of construction cost and specifications in required building construction
technology and professional practice courses.

The departments of architecture and art history are discussing strategies for increasing architecture
student access to the non-Western content of the architectural history curriculum in a way that
respects the scholarly conventions common to the study of non-Western architecture. At the
University of Oregon and at many leading research universities, the study of non-western architecture is
integrated with the study of non-western art such that there are relatively few stand-alone courses in
non-Western architecture. The Department of Art History offers several courses that integrate the
study of non-Western architecture with art at the 300 level of their undergraduate curriculum that
enhance the diversity of the undergraduate art history curriculum. Those with environmental design
content that is half or more of the course content will be added to the menu of architecture history
course options available to architecture undergraduates. Currently there are fewer courses of this kind
at the graduate level available. This is likely to change in response to the increase in this NAAB student
performance criterion from awareness to understanding and also in anticipation of new faculty joining
the department of art history in the futures. A search for a faculty member at the rank of full professor
is underway in the area of Japanese art history.
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3.1 PROGRAM RESPONSE TO THE NAAB PERSPECTIVES

3.1.1 Architecture education and the academic context

The accredited programs offered by the Department of Architecture are well placed at a comprehensive
research university with responsibility for leadership in the arts and sciences and in the professions of
architecture and allied arts, business, law, journalism, music, and education. The physical campus and
academic support systems, including libraries, academic programs, and research centers, provide a rich
context for the study of architecture and the professional development of architecture students, staff,
and faculty. The value placed upon interdisciplinary linkages in academic life is reflected in the structure
of the curriculum as well as in the relationship of the department to the school and to the university.
Building on the liberal arts mission of the university, the school has from its founding emphasized the
humanistic traditions of architecture. Undergraduate students enrolled in architecture programs have
access to a robust menu of general education courses and opportunities to minor in other disciplines.
Graduate students with special interests in interdisciplinary studies have access to graduate studies and
faculty throughout the university as well as opportunities to attain graduate teaching fellowships at
administrative and academic units outside of the department.

Life at the Eugene campus is enriched by university-wide student organizations, student and faculty
governance participation, and an active calendar of symposia, lectures, performances, extra curricular
and social events as well as the serendipitous encounters that characterize campus life.

In Portland the department shares facilities and resources provided by the university. The program also
benefits from its relationships with other entities in the city that share aspects of the department’s
academic mission. In recent years the department has partnered with Portland State University and the
Portland Art Museum, and participated in continuing education programs offered by the AlA, the
Cascadia Chapter of the Green Building Council, and the Northwest Earth Institute. The department
hosts academic conferences at the Portland Center, such as the 2002 ACSA Technology Conference.
The department’s faculty and students also participate in professional conferences that come to Portland
such as: the NCARB annual conference in 2004, the annual conference of the Society of Registered
Architects in 2005, the National Solar Energy Conference in 2003, Greenbuild 2004--the national
conference of the Green Building Council, and the National Preservation Conference in 2005. (Where
Associate Professor Donald Peting received the prestigious James Marston Fitch Lifetime Achievement
Award for his contributions to preservation education.)

The department and its programs comprise a major component of the school, with the largest tenure-
related faculty and the highest level of student credit hour production. Architecture faculty and
students are active participants in the life of the school who provide academic, extra curricular and
administrative leadership. Dean Frances Bronet and Associate Dean for Operations, Robert Thallon,
are members of the architecture faculty. Architecture faculty members serve on, and frequently chair,
school-wide committees. Architecture students are also very active in school-wide organizations,
including the Ecological Design Center (EDC) that sponsors the annual H.O.P.E.S. conference on
sustainable design. As the EDC faculty advisor, Assistant Professor Brook Muller helps students with
outreach to the university community.

Architecture department faculty and students also actively serve on university committees and projects.
A few examples of recent contributions include:
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*  Associate Professor Peter Keyes’ service as President of the University Senate in 2005-2006.

= Professor Howard Davis’s project for a university-wide lecture series accompanied by
seminars about “Cities in War, Struggle and Peace: The Architecture of Memory and Life.
He received a $70,000 award from the Savage Endowment of Peace.

”

= The expert advice architecture faculty members provide to the university campus planning
committee, user groups for building projects, and other projects related to buildings

= Associate Professor Stephen Duff’s design/build project in which architecture students are
constructing a new kiln shed for the art department

* The Ecological Design Center’s (EDC’s) student initiative to bring solar energy to the UO
campus through the installation of a photovoltaic system on university roof tops Students
leveraged the $100,000 grant they received from the Association of Students at the
University of Oregon (ASUO) with resources provided by the Oregon Department of
Energy.

3.1.2 Architecture education and the students

During the first decade after the school was established in 1914, Ellis Lawrence, W. R. B. Willcox, and
other University of Oregon faculty members chose to abandon the beaux-arts curriculum in favor of a
"contemporary curriculum” that emphasized the "freedom and responsibility" of the students. So began
a tradition in which students have always been encouraged to establish their own goals and expectations
and to work cooperatively toward their realization. This spirit of inquiry remains an important
characteristic of the department’s present programs.

Architectural education at the University of Oregon is characterized by a design studio culture,
described in sections 3.5 and 4.2 of this report, developed to foster a learning community based on
respect, cooperation, and acceptance of differences. The mixture of student levels, the pass/no pass
grading standard, the individualized evaluations conducted in exit interviews, special advising meetings
for students experiencing difficulty, and the frequent use of the Oregon review (a method that
encourages open exchanges between students and reviewers in a format that minimizes the stress of
public critiques) all contribute to a nurturing and dignified learning environment that emphasizes the
development of students as individuals. The department encourages inclusivity in design education and
supports the pluralistic explorations of ideologies and the development of unique design solutions that
draw from diverse perspectives. Participants in the design studio often include non-architects who
represent community groups with an interest in the issues being explored. The experience students
gain by working closely with community members allows them to develop leadership skills that
contribute to consensus building in the design process.

Peer teaching between students is one of the strengths of the department’s learning community. This is
achieved through formal structures such as the active engagement of paid Graduate Teaching Fellows
and the credited activities of teaching assistants. It is also achieved informally in the design studio and in
courses that encourage collaborative learning. For the department’s graduate students interested in
pursuing teaching careers in building technology, the Building Technology Teaching Certificate
curriculum provides both teaching experience and mentoring from the department’s technology facuity.
In addition, many students have attended or presented their work at academic or professional meetings.

Students in the department shape their educational experience in many ways. Independent study, design
studio selection, courses developed or initiated by students, open meetings with the department head,
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participation in the department’s committees, and activities planned by student organizations are
common. There are currently 180 active student groups listed in the Association of Students at the
University of Oregon (ASUO). Ten are closely affiliated with the department. These range from student
chapters of national organizations such as the AIAS and ASHRAE, to organizations that are unique to
our school such as the Portland Student Action Council, the EDC, Design Bridge (a student group that
undertakes community design assistance projects), and AVENU (a group that produces a student
publication). Student forums, including the group “Architecture Forum,” host events throughout the
year, such as design charrettes and panel discussions that address topics of interest to students. The
programs run by the department’s student organizations are well organized and well publicized. They
provide opportunities for students to develop leadership skills and they attract not only students, but
also faculty members, area professionals and community representatives. Several of them have been
strategically linked to courses offered within the department’s accredited programs. Design Bridge has
partnered with instructors teaching design studios. The EDC pioneered a new course, Studio Plus, open
to students enrolled in any studio to participate in a forum designed to assist them in incorporating
ecological strategies into their design process. It was so successful that it is now a regular offering in the
department is being tested in other subject areas such as structures. In addition to library and
computing resources, students in the department have access to the Baker Lighting Laboratory in
Eugene, the Energy Studies in Buildings Laboratory in Portland, the department’s model shops in Eugene
and in Portland, and the Materials Resource Center.

Students enrolled in the department’s accredited programs have opportunities to expand their
educational experience to include study outside of the standard departmental offerings. The Portland
program originated as an urban immersion experience for Eugene-based students and continues to offer
this opportunity in its summer session and full-year study program. Several courses in the departments
of architecture and landscape architecture are open to student majors in both departments and are
‘taught by professors with joint appointments. Team teaching between architecture faculty members and
faculty members in other fields such as art, planning, and dance provide students with interdisciplinary
experiences. Students also have the option to take one of their required design studios in the interior
architecture or landscape architecture programs. Several study abroad programs provide architecture
students with international experience. Foreign study programs offered in the 2006-2007 academic year
make it possible for architecture students to study with faculty from the school in Kyoto, Rome,
Macerata, and Helsinki, as well as have access to programs conducted by other schools in Copenhagen,
Stuttgart, Hong Kong, Paris, and London.

3.1.3 Architecture education and registration

The State of Oregon requires full completion of the Intern Development Program (IDP) in order to
qualify to take the Architectural Registration Examination (ARE). The Oregon Board of Architectural
Examiners has reviewed and supported a possible change in the requirements that would allow interns
to take parts of the ARE prior to completion of their IDP requirements. This action is still pending.
After registration, The Oregon Board requires architects to complete a minimum of 12 hours of
continuing professional education (CPE) learning units per year to renew their license. A minimum of
eight of those hours must address public protection subjects. As a registered provider with the CPE
program, the department provides professionals and students with opportunities to interact as the
professionals fulfill their continuing education requirements by attending public lectures and graduate
level educational programs that are open to professionals.

Several student-run programs involving presentations by visiting professionals provide attending
architects with continuing education learning units and an opportunity for professionals and alumni to
maintain continued contact with the department, the faculty and students. As students develop these
programs (in consultation with faculty advisors) they assume responsibility for determining the content
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and format of professional continuing education. By undertaking this leadership responsibility, they
develop an understanding and appreciation for the role of continuing education in professional
registration.

The curriculum for the department’s NAAB accredited degree programs includes orientation to the IDP
Program and its requirements as part of the required coursework in ARCH 4/517 Context of the
Profession. Otto Poticha A.L.A, the senior professor teaching in this area, is the State of Oregon's
professional IDP coordinator and IDP education coordinator. He attends the national IDP coordinators
conference which is a joint conference of professional and education coordinators, the AlA and the
NCARB. He is an active member of the AlA and serves on national AIA committees. ARCH 4/517
includes student contact with professionals and members of the architecture and landscape architecture
state registration boards. Each year the Oregon Board of Architectural Examiners conducts one of its
board meetings on the University of Oregon campus, during which they welcome interaction with
students and faculty members. Many of the department's advanced students, particularly those in
Portland who have progressed beyond their 3rd year of undergraduate training, work part time in
architectural firms and have begun the process of documenting their IDP experience.

NCARB data show that graduates of the University of Oregon’s accredited architecture programs have
a sustained record of pass rates on the ARE that exceed national averages. The faculty is well qualified
to address issues related to registration and set a pro-registration example for our students. 63 percent
of the department’s tenure-related faculty and 46 percent of the department’s adjunct faculty are
registered architects in the U.S. In addition, several members of the faculty are registered architects in
foreign countries and registered professionals in the fields of interior design, landscape architecture,
engineering, and planning.

3.14 Architecture education and the profession

The curricula of the accredited B.Arch and M. Arch. programs correspond closely to the organization of
the NAAB performance criteria, the two having evolved together over the years. Foremost is the
emphasis on competence in design and the development of a realistic understanding of the issues faced
by practicing architects. Required subject area courses address design integration and provide a
carefully balanced preparation in history, theory, technology, and practice. In the design studio, where
simulations of practice involving actual projects contributed by architects and communities are common
and practicing architects participate in final reviews, student performance is measured by gauging the
students’ capacity for integrative work and their ability to acquire the knowledge base needed to
address the particular issues inherent in a specific design project. As students interact with design firms
responsible for projects and with the representatives of client and community stakeholders, they
develop first hand experience evaluating tradeoffs and reconciling conflicts.

Professional ethics is addressed across the curriculum, but it receives particular attention in the design
studio where questions of ethics and of cultural diversity are explored as part of the design process. The
required course on professional practice provides all students with a comprehensive overview of the
roles and responsibilities of architects. In Portland and in Eugene this course is taught by practicing
architects with extensive experience as principals in design firms. In Eugene interior design students and
landscape architecture students take the course along with architecture students. This provides all three
groups with an understanding of the relationships among associated disciplines and the roles of each.
The department’s place within a school of allied arts affords architecture students with extensive
contact with other design fields. Undergraduate minors in art history, interior design, historic
preservation and landscape architecture are common, and collaborations among faculty members across
the school’s programs provide students with access to team taught courses and jointly sponsored
lectures and extracurricular events.

UNIVERSITY OF OREGON | 2006 ARCHITECTURE PROGRAM REPORT THE THIRTEEN CONDITIONS | 3.1.4



In 2002, in response to interest expressed by students, the school launched an initiative to develop
programs that would assist students in making the transition from school to professional life. Two years
later, the school established PODS, the Office of Professional Outreach and Development for Students.
The office hosts the annual career symposium in Portland open to all students in the school. This day-
long program of speakers, panel discussions, workshops, and mock interviews conducted by area
professionals with the active involvement of the school’s Board of Visitors has been well attended and
well received by architecture students. The office also provides students with career counseling specific
to the field of architecture and sponsors programs that strengthen students’ job seeking skills. Short
courses and workshops on subjects that range from job interview skills to portfolio development are
offered throughout the year. The PODS’ director, Kassia Dellabough meets with classes to provide
students with an orientation to the school’s career services. Area professionals are active participants
in PODS’ programs. The architecture department continues to host its annual visiting firms day in
Eugene. This event functions as a job fair and as a meet-the-firms event with exhibitions of work and
opportunities for students to talk to practicing architects. In 2006, 24 firms participated; many were
represented by the department’s alumni.

The department maintains relationships with professional associations, including local chapters of the
American Institute of Architects through shared programs and other forms of exchange, including AIA
sponsorship of programs conducted by student groups. There is an annual exhibition of work by
graduating students in the gallery of AlA Portland with an opening reception that coincides with
downtown Portland’s First Thursday monthly celebration of the arts. The biennial Oregon Design
Conference, hosted by AIA Oregon, funds the involvement of the department’s students who are
invited to present their work at a session. The department head serves as an ex officio member of the
AlA Oregon Board, which also invites a student representative from the department’s AIAS chapter. In
2005, the Society of Registered Architects invited 14 of the department’s students to participate in a
juried exhibition at its national annual meeting in Portland. In Eugene, the Construction Specifications
Institute sponsors lunchtime events where building materials and products are exhibited, and the annual
interiors products fair hosted by the Interior Architecture Program introduces students to
contemporary finish materials and products and assists the department in maintaining the collection of
the Materials Resource Center.

With its active and accessible professional community, Portland provides many opportunities for
students to gain professional experience and have contact with the city’s architectural firms.
Distinguished adjunct faculty members who are engaged in professional practice teach courses related to
professional practice and building technology. Speakers and guest studio reviewers include area design
professionals. Courses include field trips to construction sites and offices. Many students work part-
time in the city’s architectural firms. In 2004, the Portland Program began offering firm-sponsored design
studios taught by architect teams from the city’s leading design offices. Participating firms have included:
Thomas Hacker Architects, Inc., Opsis Architecture, HOLST Architecture and TVA Architects. In 2006,
the documentary film about architecture students, “Future Perfect,” produced by Portland students, Erin
Hastings and Kimberly (Kim) Smith, was screened at Design Oregon, the biennial conference sponsored
by Oregon chapters of the AlA.

3.1.5 Architecture education and society

The Department of Architecture, through its faculty and curriculum, emphasizes respect for the many
contexts of architecture and seeks to develop in students the necessary knowledge and skills required
to build appropriately and with sensitivity to the needs and aspirations of the people for whom the

architecture is created. Students are asked to look beyond the limits of present opportunities as they
confront the problems faced by society and prepare to become leaders in areas of the profession that
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will respond to cultural and environmental challenges in the future. The department’s required courses
in design arts and building technology, particularly in the areas of human behavior, place and culture,
urban design, and environmental systems develop student understanding of architecture as a social art
that addresses the relationships between social and environmental problems and the built environment.
In design studios students learn to apply these concepts.

The department’s long tradition of service-based learning, research, and creative practice engages
students and faculty in work that helps communities while developing students’ ability to address
complex social and ethical issues. Curricular and extracurricular projects that assist non-profit
organizations and government agencies encourage civic engagement within the school and introduce
students to the responsibilities and rewards of public service. Some recent examples include:

= The Historic Preservation Program’s annual Pacific Northwest Field School. Founded and
directed by Associate Professor Don Peting, the field school engages students in design/build
preservation projects for the National Park Service and Northwest state park services,
commissions and preservation and archeology groups.

= The ESBL research team’s production of over 100 reports that have helped professional
design teams improve building performance with respect to energy and daylight.

= The participation of Portland students in the public Street of Eames tour of modern houses.
Working with adjunct assistant professor and architecture alumna, Becca Cavel, students
completed background research and volunteered their time as docents. The project raised
$80,000 to maintain an award-winning after-school program for Portland’s homeless
children.

= Associate Professor Jenny Young’s work in health care architecture. She leads student
groups in design charrettes at the national meetings of the AIAJAHA Academy for Health
and uses her professional projects for rural health care clinics to connect student designers
with the communities involved.

*  Professor Michael Fifield’s leadership in the GSA’s architect selection and design review
process for the new Federal Courthouse in Eugene.

= Associate Professor John Rowell’s work designing environments for people with
developmental disabilities. His contributions to the public policy agenda for the disability
community in California includes an educational guidebook and a white paper in support of a
legislative bill.

= Students in Assistant Professor Mark Gillem’s joint architecture and landscape architecture
design studios have presented their proposals to government officials and community
forums in Eugene. The work of the studio was recognized in regional newspaper articles and
radio programs for its role in raising community awareness of potential conceptual design
alternatives for the development of downtown Eugene.

= Design Bridge, a student organization dedicated to community service through design, led a
charrette for Habitat for Humanity. Many of the department’s students and faculty have
contributed their time, design and research skills to Habitat for Humanity projects.
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3.2 PROGRAM SELF-ASSESSMENT PROCEDURES

Self-assessment in the Department of Architecture involves many different activities within the
department, the school, and the university, as well as the community of which it is an integral part.

3.2.1 Self-assessment within the department

Faculty Meetings and Retreats

Regular monthly department meetings are held typically on the second Tuesday of each month. The
agenda is established by the department head and the department council with input from faculty
members, department staff, and students. Meetings are open to students. Meeting agendas address a
variety of subjects, but usually focus on one or two areas, such as a specific curricular issue,
accreditation, computing, etc. These discussions contribute to an ongoing process of self-assessment
that informs the faculty’s decision making.

The department also conducts a day-long faculty retreat at the beginning of the academic year to plan
the following year, establish strategic priorities, and consider changes to the department’s mission
statement.

Department Committees
Standing committees of the department are responsible for oversight and some administrative aspects of

the department’s teaching, research, and service activities. These committees define and implement self-
assessment projects in response to concerns raised by members of the community and to inform their
evaluation of proposals to initiate new practices or change existing ones. A list of standing committees
and their roles are included in section 3.1 of this report. Ad hoc committees are formed around
specific initiatives identified in the department’s planning process. When appropriate, these committees
undertake self-assessment projects. Recent self-assessment activities led by the department’s
committees included exit interviews with graduating interior architecture students conducted by the
Interior Architecture Program Committee and a survey of graduate students conducted by the
Graduate Studies Committee.

Department of Architecture Admissions/Matriculation/Enrollment Report

Each year department staff prepare a detailed admissions/matriculation/enrollment report that tracks the
characteristics of the department’s applicant pool, admitted students, and enrollment outcomes. It
includes an affirmative action report with diversity data. A copy of this report will be made available to
the NAAB visiting team.

Assessment Contributions Made by Students and Student Organizations

When student feedback is important to an issue, the department surveys students or conducts special
meetings with student focus groups. In addition, the department head conducts open meetings with
students each quarter to solicit feedback about issues that are coming before the faculty. Students are
also encouraged to meet with the department head, associate department head, program directors, and
faculty committees. Student organizations and individual students contribute to the department’s self-
assessment by conducting surveys to gather information about the department and its programs and
organizing meetings that bring students, faculty, staff and administrators together to discuss issues of
student concern. Graduate teaching fellows (GTFs), teaching assistants (TAs), and graduate students
enrolled in the Building Technology Teaching Certificate Program assist faculty members with
curriculum assessment projects.
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Student Evaluations of Teaching

Students have the opportunity to evaluate courses and instructors at the end of each term. These
evaluations include a standardized set of multiple choice questions and open-ended questions requesting
written responses. The survey instruments for design studios and subject area courses are different. In
addition, the university’s Teaching Effectiveness Program (described in section 3.2 of this report) assists
instructors in developing interim assessments of teaching that aid solicit feedback as the course
progresses.

Multiple choice questions ask students to rank their perceptions of the quality of the course and the
performance of the instructor in comparison to other courses taken at the university. Some of these
questions are standardized across the university. Results for selected questions are posted on the
university website, providing public access to student assessment of the department’s courses in
comparison with all other courses taught at the university. In addition, the data from the multiple
choice questions is graphed against the department mean for all of the subject area courses and for all of
the design studios taught the same quarter. This provides instructors and the department head with
comparative information about student perception of courses within the department.

Outcomes from student assessments of teaching are used by instructors to improve their courses and
by the department head to prepare annual evaluations of tenure-track faculty and make teaching
assignments for all faculty. This data also informs the mentoring and hiring of adjunct faculty members.
The comparative data sheets and the open-ended responses submitted by students who chose to sign
their responses, are placed in faculty members’ personnel files. Copies, along with unsigned responses,
are returned to faculty members. Student evaluations of teaching are made available to the personnel
committee and the voting faculty for the department’s tenure and promotion cases.

Copies of the forms used by students to evaluate courses and instructors are included at the end of this
section.

Peer Evaluations of Teaching
All tenure track faculty members have their teaching evaluated by faculty peers who are members of the

department’s tenured faculty. The department schedules at least two peer evaluations per year during
the three years prior to submission of the faculty member’s tenure case. The peer review process
involves a meeting between the faculty member being evaluated and the peer reviewer to discuss the
learning objectives and teaching approaches, a review of the syllabus, assignments, and other course
documents, and a scheduled visit to observe the class. Peer evaluators prepare a written evaluation that
is placed in the faculty member’s personnel file and included in files prepared by the department as part
of the pre-tenure, tenure, and promotion processes. A copy of the evaluation is provided to the facuity
member. The personnel committee and the department head have access to this document.

Studio Final Reviews

Reviewers are assigned to specific studios in response to faculty requests. However, all faculty members
with teaching appointments participate in the department’s final review process for design studios as
part of the department’s ongoing assessment of the design curriculum. Each full-time faculty member
attends three reviews during finals week; part-time faculty attend two. This process insures that all
professors teaching design are aware of the work produced by students in studios across the curriculum
and are able to assess how the work produced in their own studio compares to others. The
department’s final review assignment system also promotes informal mentoring between senior and
junior faculty members around issues of studio teaching methods and evaluations of student
performance. When decisions related to the design studio are addressed in committees and faculty
meetings, all faculty members are familiar with the content of the design curriculum.
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Faculty Self-evaluations and Evaluations by the Department Head

At the end of each academic year, tenure-related faculty members submit an annual report that includes
information about instructional, service, and research/creative practice contributions and
accomplishments during the year. Tenure-track faculty members are also asked to complete a self-
assessment of performance in the areas of teaching, research, and service that states short- and long-
term objectives. The department head completes a detailed written evaluation of all tenure-track faculty
members which is shared with the faculty member (requiring the signatures of both the head and the
faculty member) before becoming part of the personnel file. Tenured faculty members have informal
meetings with the department head to discuss their effectiveness. The department head’s annual report
and self-evaluation is reviewed by the dean. Merit pay decisions are made on the basis of these
evaluations.

Pre-tenure, Tenure, and Promotion Contracts

New tenure-track faculty are hired with three-year fixed-term contracts. Their dossiers are reviewed
by the department’s personnel committee and the department head at the end of the third year of the
contract. If the review is negative, a one-year terminal contract is given. These reviews include
consideration of peer and student evaluations of teaching and letters prepared by students and faculty
members in response to a call from the department.

The department’s evaluation process for tenure and promotion to associate professor decisions
generally occurs during the sixth year of the candidate’s initial appointment, with subsequent
promotions to full professor considered when candidates choose to submit their cases, usually six years
or more after attaining the rank of associate professor. Tenure and promotion dossiers are assessed by
a minimum of five external referees, a majority of whom must be named by the department from a pool
of referees who are qualified to review the candidate’s research contributions and who are not well
acquainted with the candidate.

Department Head Evaluation

New department heads are appointed by the dean in consultation with the faculty. Re-appointment
decisions are made by the dean at the conclusion of a performance evaluation conducted by the
department’s personnel committee with input from students, staff and faculty.

3.2.2 Self-assessment within the school

As a professional school, the School of Architecture and Allied Arts prepares its graduates to pursue
careers in fields that contribute to physical environments and visual arts. As an administrative unit, the
school provides the architecture department and all academic units within the school with shared
leadership from the dean’s office and shared resources, including collegial connections, financial support,
facilities, services, and equipment. Self-assessment is a collaborative responsibility conducted by the
dean’s office with the input of committees comprised of representatives from students, staff, faculty
members, alumni, and other external stakeholders who are members of or have interests in the school’s
departments, programs, and service units. Self-assessment procedures include:

School Meetings

Monthly school-wide faculty and staff meetings conducted by the dean or associate dean address matters
affecting the entire school community. These meetings are open to students. This past year, school
meetings addressed strategic priorities including the expansion of the school’s presence in Portland, the
proposed product design program, and the land development and real estate initiative. New courses
and other curricular change proposals made by departments are reviewed and voted on by this body. It
is a forum that provides school-wide feedback for proposals made by the dean’s office and by individual
departments and programs.
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School Committees

Standing committees of the school are responsible for oversight and some administrative aspects of the
school’s teaching, research, and service activities. These committees define and implement self-
assessment projects in response to concerns raised by members of the community and to evaluate
proposals to initiate new practices or change existing ones. A list of standing committees and their
roles are included in section 3.1 1 of this report. Ad hoc committees are formed around specific
initiatives identified in the school’s planning process. When appropriate, these committees undertake
self-assessment projects.

The 2002 Mission Statement Process

During the 2001-2002 academic year, Robert Melnick, the school’s former dean, with the assistance of a
strategic planning task force, led a school-wide, year-long self-assessment process, which engaged all
members of the school’s community and produced the school’s mission statement.

The 2005-2006 Self-assessment Process

During the 2005-2006 academic year, several of the school’s standing committees participated in a self-
assessment and visioning exercise led by Frances Bronet, the school’s current dean, which identified
directions the school should take by the year 2014, the school’s 100t anniversary. Participants included
administrators, faculty representatives, student representatives, staff representative, and the Board of
Visitors. The school produced a preliminary draft of strategic priorities in response to the findings from
this assessment process. Priorities with a direct impact on the department of architecture are included
in section 1.5 of this report.

3.2.3 Self-assessment at the university level

Self-assessment at the University of Oregon includes services that assist the department and the school
in measuring performance toward meeting the university’s mission. Some ongoing university activities
that directly inform self-assessment within the department include:

*  The university’s Teaching Effectiveness Program’s self-assessment assistance for instructional
faculty and graduate teaching fellows. Many of the department’s faculty members have used
these services to help them assess and improve their teaching. More information about these
services is available at: http://tep.uoregon.edu.

= The Office of Resource Management’s annual departmental performance indicators provide the
department with comparative data concerning enrollment, student credit hour production,
faculty FTE, salaries, and operating expenditures and other revenues. Data is posted on the

university website at: http://rm.uoregon.edu/

= Standing university committees provide assessments of activities proposed by the department
such as reviews of course proposals conducted by the University Committee on Courses, and
reviews of proposals for new programs conducted by the graduate and the undergraduate
councils. The Foreign Study Programs Committee reviews proposals for the department’s
international programs evaluates continuing international programs every 3 to 5 years.

» Assessments are provided by various offices at the university in conjunction with approval
processes related to the department’s administrative actions, such as the Office of Affirmative
Action and Equal Opportunity’s evaluation of faculty and staff hiring, and the Graduate School’s
annual review of the department’s GTF guidelines document.
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The university also conducts special university-wide self-assessment projects as they are needed to
address aspects of the university’s mission. Examples of projects that inform the department’s self-
assessment include:

=  The Five-Year University of Oregon Diversity Plan, completed in 2006 after a two-year self-
assessment process involving the entire campus community. During the 2006-2007 academic
year all academic units will conduct diversity self-assessments process and develop a
department-specific diversity plan.

= The 2004-2005 Office of Resource Management faculty salary study provided the school and the
department with salary data that compared the department’s faculty salaries with those at peer
institutions and measured the extent of salary compression experienced by the department’s
faculty.

=  The University of Oregon’s accreditation by the Northwest Association of Schools and Colleges
is a comprehensive university-wide self-assessment that takes place every ten years. The self-
assessment process in anticipation of the 2007 accreditation review is currently underway.

The recent hire of Dr. Linda Brady, Provost, has precipitated renewed discussions about the university’s
mission with an emphasis on sustainability and a commitment to academic excellence, international
engagement, research and diversity.

3.2.4 Self-assessment that engages constituents outside the university

Board of Visitors

The Board of Visitors of the School of Architecture and Allied Arts is composed of alumni and friends of
the programs of the school. The board meets bi-annually and alternates its meeting location between
the Eugene campus and the Portland Center. Each meeting includes focused discussions of issues before
the school, presentations of the work of faculty members and students, meetings of the board’s councils
and committees, and regular meetings of board members from each discipline with their respective
program heads and faculty. There are currently 25 board members who are professionals in fields
closely related to programs in the department, and there are plans to expand this number to about 40
within the next year. This group serves as a council of external respondents who provide the
department with practicing professionals’ perspectives. Recent meetings with the architect members of
the board have examined volunteer teaching by practitioners, the challenges of engaging international
offices in the department’s student practicum program, the role of allied design disciplines in the general
education of architecture students, and the draft proposal for a new product design program. Individual
board members also provide the department with assistance related to their expertise or connections.
The board also meets separately with students to learn more about student interests and takes time
during their visits to participate in critiques of student design work.

The Portland Program Advisory Committee
The Portland Program Advisory Committee meets periodically with the director and faculty of the

Portland Program to develop opportunities to enhance the urban architecture curriculum in Portland.
The committee participated in the program’s strategic planning meetings of 2003 and 2004. Members of
this advisory committee are practicing architects in Portland who have special knowledge of the mission
of the Portland Program through their involvement as alumni, adjunct faculty, or members of the Board
of Visitors.
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Visiting Professors and Practitioners

Each year several visiting professors and practitioners come to the school to teach courses, give
lectures, attend reviews and otherwise contribute to the department’s accredited programs. Their
observations of the department’s strengths and weaknesses and the information they provide about
architectural education at different schools and architectural practice and education within different
cultural contexts provide the department with valuable feedback.

Alumni and Professional Contacts

The dean, department head, associate department head, and program directors are in regular contact
with alumni and other architecture professionals. The departments faculty also maintain relationships
with graduates. The associate department head advises student organizations and assists them in making
contacts with area professionals. The department head attends events sponsored by the AIA and the
Oregon Architectural Foundation, serves on the state AlA board, and meets with the State Board of
Architectural Examiners when their meetings take place on the university campus. The department
head and the dean meet with firms throughout the state to discuss issues of mutual interest. In addition,
the department head, and especially the dean, meet regularly with alumni in other parts of the Pacific
Northwest region (e.g., Seattle, San Francisco). For the last several years the school has sponsored an
alumni reception at the annual AlA convention and sent either the department head or a faculty
representative to the AlA Grassroots meeting. The department’s lecture series in both Eugene and
Portland brings local professionals to the department to hear presentations by regional, national, and
international presenters. Exhibits in both Eugene and Portland have also brought many professionals and
community members together with students and faculty. Dialogues with alumni and professional
contacts include discussions of their assessments of the school and the preparation of the department’s
graduates for professional practice.

Contacts with Colleagues at Other Schools

Faculty members in the department are well connected to national and international networks of
architectural educators and researchers. Many have volunteered for service assignments and assumed
leadership roles in academic societies and associations related to architectural education. The
department’s faculty frequently makes presentations about aspects of the department’s accredited
programs at conferences organized and attended by colleagues at other schools. The peer review that
takes place in the form of paper submission evaluations and responses to conference presentations
provides the department with valuable critiques of our educational programs and research undertakings.

Faculty participation and leadership in national and international conferences provide the department
with a stream of input about pedagogy and teaching tools that helps expand the repertoires of teaching
techniques and raises faculty and student awareness of cultural differences in the context of architectural
education.
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ARCHITECTURE AND INTERIOR ARCHITECTURE COURSE EVALUATION
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COURSE: ARCH/IARC TERM YEAR INSTRUCTOR

WRITTEN COMMENTS

Please write below any comments which you believe would help the instructor in improving the course or
his/her teaching. .

1. What aspects of the class/studio were most effective?

2. What aspects of the class/studio need improvement?

3. Comment on the long range value of the class/studio.

4. Other comments.

Name Signature
(If signed, please print name above) The instructor may mclude this page in his/her personnel
file only if it has been signed by the student.
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3.3 PUBLIC INFORMATION

The department makes every effort to provide complete and accurate public information about the
department’s educational programs and the requirements students must fulfill to be eligible to practice
in the fields of architecture and interior design.

Public information requirements
The department has included the exact language required by the 2004 NAAB Conditions concerning
accreditation in the promotional materials that describe the department’s educational programs. The
text is in the University of Oregon Catalog, the department’s website (with a link to NAAB’s website),
the Department’s Portland brochure, and the Department of Architecture Student Advising Handbook.
Incoming and returning students and faculty are informed about how to access the NAAB Conditions in
the department’s annual newsletter, which is distributed to all students and faculty members before the
- beginning of fall term each year. Section 4.7 of this report includes a copy of the school catalog.
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3.4 SOCIAL EQUITY

Social equity and diversity at the University of Oregon is addressed by university-wide policies and
practices with the specific aim to ensure that all members of the university community have equal access
to opportunity and equal protection from discrimination. The department recognizes that architectural
education and ultimately the architectural profession would be well served by our taking a pro-active
approach to increasing diversity within our community. This report outlines the policies and procedures
that inform the department’s efforts toward maintaining equity and increasing diversity.

3.4.1 University of Oregon affirmation of community standards

In response to concerns brought forward by the university’s students, staff, and faculty and in
recognition of the university community’s desire to foster an open, yet respectful exchange of ideas, the
university, with broad participation from the campus community, developed the following statement of
community standards:

The University of Oregon community is dedicated to the advancement of knowledge and the
development of integrity. In order to thrive and excel, this community must preserve the freedom
of thought and expression of all its members. The University of Oregon has a long and illustrious
history in the area of academic freedom and freedom of speech. A culture of respect that honors
the rights, safety, dignity and worth of every individual is essential to preserve such freedom. We
affirm our respect for the rights and well-being of all members.

We further affirm our commitment to:

* Respect the dignity and essential worth of all individuals.

* Promote a culture of respect throughout the university community.

* Respect the privacy, property, and freedom of others.

* Reject bigotry, discrimination, violence, or intimidation of any kind.

*  Practice personal and academic integrity and expect it from others.

*  Promote the diversity of opinions, ideas, and backgrounds, which is the lifeblood of the

university.

This document was endorsed by the Faculty Advisory Council, the Student Senate and the University Senate. It
was approved by the President's Small Executive Staff and promulgated as policy on April 13, 2000.

3.4.2 The University of Oregon Diversity Plan

In 2003 the university appointed its first vice provost for institutional equity and diversity to lead the
many facets of equity and diversity work taking place across the campus. A significant outcome of the
work begun under this leadership has been the preparation of the University of Oregon Diversity Plan.
The plan was adopted by the University Senate in May of 2006. It contains a self-assessment of the
university’s diversity status and a directive that each unit undertake strategic planning focused on
diversity issues. The school and the department will prepare strategic action diversity plans during the
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2006-2007 academic year. The university diversity plan document is available at:

http://uoregon.edu/~uosenate/diversity.html

3.4.3 Faculty and staff equity and diversity

All faculty and staff appointments made by the department are reviewed by the Office of Affirmative
Action and Equal Opportunity, which monitors the department’s compliance with university efforts to
hire under-represented groups and provides training for all of the department’s search committees to
help them be more effective at addressing diversity and equity issues. The Department of Architecture’s
tenure-related faculty profiles in 2000 and 2006 are:

2000 2006
African-American Faculty 0 0
American-Indian Faculty 0 0
Asian-Pacific Island Faculty | 4 2
Hispanic Origin Faculty 0 I
Female Faculty |27 12 * (41% of the faculty)
5 tenured 10 tenured
6 associate professors | full professor
6 assistant professors 9 associate professors
2 assistant professors

**2000, in addition, the adjunct faculty included 6 women.
*2006, in addition, the adjunct faculty includes |13 women and 2 Asian/Pacific Island faculty members

Equity in compensation and promotions for staff and faculty and equal access to tenure for faculty are addressed
through procedures that insure that all faculty and staff are apprised of and evaluated according to written
performance standards that have been approved by the university office of academic affairs in the case of faculty
members and by the university office of human resources for staff members. Performance review, promotion,
tenure, and merit increase decisions always involve more than one entity within the department and are always
reviewed by one or more entities outside the department. This system of layered review with input from
outside the department by individuals with equity expertise insures that all candidates for personnel actions
receive consistent and impartial consideration.

Faculty cases for tenure or promotion have the most extensive review process, involving evaluations from at
least five external reviewers and a faculty vote that informs the assessment of the department head and
department personnel committee. Files are then reviewed by the dean and the school personnel committee and
then by the university personnel committee. The provost makes the final decision in keeping with university-
wide faculty performance expectations. Since 2001, all of the tenure and promotion cases submitted by the
department were successful. Assistant Professors Mary Anne Beecher, Nancy Cheng, Stephen Duff, Alison
Kwok, John Rowell and Alison Snyder were promoted to the rank of Associate Professor with tenure; Professor
Frances Bronet and Associate Professors Hajo Neis and Christine Theodoropoulos received tenure; and
Associate Professor Ronald Kellett was promoted to the rank of full professor.

3.44 Student equity and diversity

The admissions process for students entering the department’s accredited programs promotes a diverse
student body through recruiting of student applicants and a review process that considers multiple
measurements of student performance in addition to transcripts of academic work and standardized test
scores. Applicants to the department submit letters of recommendation, drawing samples, writing
samples, and a portfolio of creative work. Admission is competitive, and the department offers
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admission selectively to the highest ranking students in the applicant pool. In the interest of equity and
diversity, the department’s admissions committee may offer admission to students with slightly lower

scores on SAT, GRE, or TOEFL tests, or slightly lower GPAs in cases where students’ other materials
clearly demonstrate high potential for success in the program.

The Department of Architecture works closely with the university’s Office of Admissions to ensure
quality and accuracy in our communication with the public. The department also participates in the
university’s minority recruitment programs. The Summer Architecture Academy has been an important
venue for recruiting. A number of minority students have entered our programs after having first
attended the academy. Also, a number of older, non-traditional students are attracted to the study of
architecture through the academy.

The department has worked closely with the Graduate School to secure matching funds for recruiting
and to award the McNair Fellowship (a program designed to aid minorities in the pursuit of advanced
degrees). In addition the Graduate School provides departments with access to scholarship funds to
assist in the recruiting of admitted graduate students from under-represented groups.

The table below shows the numbers of architecture students from under-represented groups in 2000
and 2006.

2000 Architecture 2006 Architecture
African Origin Students 6 8
American-Indian Students 6 3
Asian-Pacific Island Students 79 65
Hispanic Origin Students 26 18
Disabled Students 3 15
Female Students 254 (41% of students) 324 (51% of students)

About 48 percent of our students are officially residents of Oregon, although, by point of origin, the
figure is closer to 38 percent. The various regions of the state are represented in roughly the same
proportions as their populations. The U. S. areas represented, in descending order from more than fifty
students to as few as ten, include: Oregon, California, Washington, Alaska, Colorado, New York,
Hawaii, and lllinois. About 6 percent of our students are not from the U. S. The Pacific Rim countries,
including Canada, Japan, and Taiwan, have the largest representations, followed by South America,
Southeast Asia, and Europe. Generally, each of the world’s regions is represented. In recent years the
department has experienced a decline in international students matriculating. This trend is consistent
with the drop in international students at American institutions of higher education nationally.

Each year the department prepares a detailed admissions/matriculation/enroliment report that tracks
the characteristics of the department’s applicant pool, admitted students, and enroliment outcomes. It
includes an affirmative action report with diversity data. A copy of this report will be made available to
the NAAB visiting team.

The University of Oregon is committed to equal opportunity in education and employment for everyone
on campus. Students and student employees have a legally protected right to a working and learning
environment that is free from discrimination and harassment and free from retaliation. Information
about rights and procedures related to employment is available from the Office of Affirmative Action
and Equal Opportunity at: http://aaeo.uoregon.edu/. Programs that support students in a diverse
community and address problems related to bias are offered by the University Office of Student Life at:
http://studentlife.uoregon.edu/main.htm. In addition, there are several student organizations with
missions that support the success of represented groups.
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The University of Oregon is committed to responding to the needs of students with disabilities as
outlined in both the Rehabilitation Act of 1973 and the Americans with Disabilities Act of 1990. The
university does not discriminate on the basis of disability in admission or access to, treatment of, or
employment in its programs or activities. A variety of accommodations help ensure that teaching
methods and the results of evaluation reflect a student’s ability based on knowledge and quality of study.
The Office of Disability Services assists students with documented disabilities. Information about the
office’s programs is available at: http://ds.uoregon.edu/.

The department works with the university’s Academic Advising and Student Services offices to ensure
that each student is given equal opportunity to an education in a supportive and caring environment.
The Associate Head for Student Affairs is the chief advisor for the department. New students claiming a
disability on their application are contacted and made aware of the facilities and accommodations
available to them. When a student demonstrates a need for intervention, his or her faculty advisor or
design studio instructor are usually the first to act as an advocate. Often, at this stage, the associate head
is asked to aid in helping the student get the appropriate guidance.

3.4.5 The community: freedom and responsibility

The department strives to give its students a place where they can practice, in the words of W.R.B.
Willcox, “freedom and responsibility.” For Willcox, it was incumbent on the department to maintain a
“sympathetic” learning environment that promoted self-responsibility and collaboration. Although
Willcox developed the following objectives over ninety years ago, they remain fundamental to our
community today.

The aim of architectural education is to produce in the student:

= personal growth and maturity

* abroad cultural understanding

= fluency with basic skills of expression

* basic knowledge in the fundamentals of the profession
= a clear, rational, problem-solving method

Using a botanical metaphor, Willcox suggested that there are three conditions necessary for growth to
occur: a healthy atmosphere (environment), adequate and proper nourishment (curriculum), and
appropriate care (methods). His code of conduct, entitled, The Coin of the Realm, remains an important
part of the school’s studio culture.

= The Coin of the realm is Consideration for others: the more you put into circulation the better for
carrying on the work of the school,

= Time: there is too little of it at best. Thoughtfulness, squandering of another’s time cannot be
repayed. And there’s one’s own. Have a Will!

=  Property: Few have more than they want. If one borrows, let him restore in full. As one values his
own property, so let him value another’s. Have a Care!

= Nerves: The noise one makes himself bothers him little, but it may annoy many others. Have a
Heart!

Students are encouraged to participate in the governance and decision making activities of the university,
school and department. Access to the formulation of policies and procedures, including curriculum
review and program development, is provided in multiple forums. The school’s student advisory
committee meets regularly with the dean. Department and school meetings are open to students. In
addition the department’s Student Forum provides a venue for discussions and student involvement in
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the governance of the department. The department head has a standing lunch hour meeting with the
students once each quarter. In Eugene, students serve on the department’s Archives and Materials
Resource Committee, faculty search committees, Graduate Studies Committee, Curriculum Committee,
and the Lectures and Exhibits Committees. Students in Portland belong to the Portland Student Action
Council, whose members assume a parallel role in governance of the Portland Program. The
department also solicits student feedback on proposed changes to the curriculum and procedures
through email requests for comment and meetings with focus groups.
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3.5 STUDIO CULTURE

The University of Oregon Department of Architecture has a national reputation for a studio culture that
promotes creative collaborative engagement and peer teaching, sensitivity to the broad context of
environmental design decisions, and a comprehensive approach to design exploration that integrates a
wide range of subject areas that relate to architectural design.

A spirit of public service and social and environmental responsibility is the hallmark of the department’s
studio culture, particularly at the intermediate and advanced level studios where students are
encouraged to use their creative insight in addressing critical issues facing communities. All studios are
expected to prepare students to address the real challenges that emerge from environmental and
cultural conditions.

At the intermediate level, vertical studios bring together students at different levels of experience so as
to form diverse learning communities. These studios encourage peer teaching among students and
foster support and respect among student designers at different developmental levels. They also make it
possible for the department to offer a diverse selection of studio projects and formats. After completing
the required core sequence of studios for their degree program, all students in the department have the
opportunity to make individual choices about their studio education.

Each year the department offers a range of studio projects that serve communities. Service-based
learning is a common bond among all of the disciplines within the school and collaboration between
architecture studios and students in other A&AA programs is becoming increasingly common.
Architecture faculty and students have received extensive attention in the regional press and university
community for studios that benefit non-profit community organizations or seek innovative responses to
challenges identified by the profession or by communities. Through close working relationships with
professional and community stakeholders, students are empowered to assume leadership roles and
become skilled at addressing the social, cultural, and technological implications of designing for clients,
users, society, and the environment.

The department was recognized by the 2002 AIAS Studio Culture Task Force for its elimination of the
letter grade system for design studios. Both graduate and undergraduate students take all of their
studios on a pass/no pass basis. Instead of letter grades, students receive individualized assessments of
their progress that address the complexity of design learning. Our faculty and students are strongly
committed to our pass/no pass grading tradition because we believe that it fosters a studio culture that
is mutually supportive. Competition for grades has been eliminated, and students who help one another
on design projects are rewarded. This system of assessment creates an environment that fosters
structured as well as informal design collaborations. It is our experience that letter grades are not
needed to motivate students to do their best work in the studio. On the contrary we find the synergies
associated with a culture of sharing provide a more effective incentive.

The methods used for design critique also characterize the department’s unique studio culture.
Although faculty and students vary the review format to best fit the circumstances of different studios,
the term, “Oregon review,” is used by many architectural educators to describe the department’s most
common review format. An Oregon review resembles a poster session in which all students
simultaneously exhibit their work while invited reviewers meet with individual students or student
teams at pre-arranged appointment times. In this kind of review there are several scheduled critique
discussions taking place concurrently, and students generally have more than one discussion over the
course of the review. Between their scheduled critiques, students visit the exhibits of other studios,
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participate in one another’s critiques, engage in informal discussions about projects, and present their
work to visiting friends and professors. Review week, a time when other classes in the department do
not meet, is central to the social life of the department for students, faculty, staff, and the many
community members who contribute to the review process.

The Oregon review is designed to be a less stressful, more interactive review experience for students
than the standard jury style review. Reviewers provide students with an honest assessment of their
work in a manner that is respectful and supportive of their growth as designers. The repeated
opportunity to discuss their work in a setting that is open to all but does not put students on display,
helps students develop communication skills and confidence so that by the time they progress to the
advanced studios they are well prepared for more formal, public presentations to teams of experts.

The department’s faculty staffing policy also aims to encourage a positive studio culture. All tenure-
related and most adjunct faculty members in the department are designers who are qualified to teach in
the design studio as well as in their subject area specialties. Since all faculty members teach design, they
are all vested in the success of the design studio. They present subject area courses in ways that are
relevant to the interests and needs of student designers and address the opportunities and demands of
design studio education. These efforts include courses that overlap with specific studios and
coordination of assignments to address student time constraints. From an academic perspective, one of
the greatest benefits to maintaining a design-centered faculty is that design studios draw from all subject
areas, and students learn how to undertake comprehensive design that synthesizes knowledge from
across the curriculum. From a faculty and student life perspective, the design-centered faculty also
eliminates some of the problems that can occur when studio and subject area teaching become separate
domains of the curriculum.

During the 2005-2006 academic year the architecture faculty prepared a draft studio cuiture policy
statement. As a former member of the national AIAS board that initiated the national dialogue about
studio culture, Department Head Christine Theodoropoulos, was able to share the history and context
surrounding this new condition for accreditation. Brook Muller, who received his master’s degree at
the University of Oregon, and has experience teaching in other programs, launched the effort with a
first draft and helped to gather input and refine the content. Ideas were contributed by students at three
special student meetings dedicated to studio culture. In the fall of 2006, the draft statement was
distributed for review to all current and incoming architecture students as well as the faculty and
students in the interior architecture program. A copy of the policy is included in section 4.2 of this
report.
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3.6 HUMAN RESOURCES

3.6.1 Students

Selection Goal

As part of the Oregon University System’s flagship university dedicated to the liberal arts and
professional education, the department has a special obligation to make the best possible architectural
education available to residents of the state and region. We strive to attract a varied student body —
one that reflects the diversity of contexts in which architects and interior architects design. Peer-based
learning is a valuable complement to the formal instruction and is enhanced by a heterogeneous student
body. Students are selected for their academic capability, creative spirit and desire to study issues
related to the built environment. The department looks for students whose contributions and presence
will contribute toward a rich, diverse, and supportive context for the study of architectural issues at all
scales.

Students applying to the architecture and interior architecture programs are required to meet a higher
standard than that for general university admission. Average characteristics of the applicant pool and
admitted students since 2000 are:

UNDERGRADUATES 2000 |[2001 |2002 [2003 | 2004 | 2005 | 2006
Applicants secondary school GPA (3.39 |3.46 |341 |3.52 [343 |354 |3.53
Admits secondary school GPA 3.63 [3.63 |3.6] |3.68 [3.66 |3.68 |3.72

Applicants verbal SAT 558 |562 |554 |565 |540 |578 |58|
Admits verbal SAT 601 [598 [605 |609 |[575 |603 |625
Applicants math SAT 586 (591 |589 (596 |[570 |607 |595
Admits math SAT 622 (623 632 (623 |61l |630 |629
% of applicants admitted 519% |56% |45% |44% |58% |65% |48%

% of admitted students enrolled 64% |50% |59% |56% |58% |69% |67%
Average age of students enrolled [ 21.36 |21.68 | 21.71 |21.84|21.73 |21.29]21.28

GRADUATES 2000 | 2001 | 2002 | 2003 | 2004 |2005 |2006
Applicants GRE verbal 508 [517 |513 |[547 528 |525 |523
Admits GRE verbal 543 549 |557 [55] [536 |553 |548
Applicants GRE quantitative 605 1644 |655 [660 |[656 (641 |643
Admits GRE quantitative 636 | 655 |680 |673 660 |[661 [653
Applicants GRE analytical 649 609 |627 [620 |[617 |60l |594
Admits GRE analytical 663 | 637 |670 |[64]1 |627 |627 |617
% of applicants admitted 66% |68% |60% |[54% |67% |65% |53%
% of admitted students enrolled |39% |[37% |39% |[38% |47% |30% |46%
Average age of students enrolled | 27.60 | 27.99 | 28.92 | 29.41 | 27.08 | 27.79 | 27.79
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Graduate students in the department bring a diverse range of educational backgrounds. The table below
shows the number of currently enrolled graduate students as of fall 2005 who have prior degrees in the
fields listed:

FIELD OF PRIOR DEGREE FIELD OF PRIOR DEGREE

Architecture 57 Religious Studies 2
Studio/Fine Arts 2 Spanish Literature 2
Art History [ Theater 2
Engineering 10 Animal Science |
English 8 Arts Administration |
Psychology 7 Arts and Letters |
Environmental Studies 6 Astronomy l
Philosophy 6 Communications l
Journalism 5 Design l
Biology 4 Geography |
Earth/Environmental Science 4 German Literature |
History 4 Health Sciences I
Music 4 Hispanic Studies I
Computer Science 3 Housing Studies I
Anthropology 2 Human Ecology I
Business Administration 2 Interior Design |
Chemistry 2 International Relations I
Economics 2 Latin American Studies I
Film/Television 2 Molecular Biology I
Finance 2 Peace & Global Studies I
French 2 Photography I
Geology 2 Recreation Management I
Math 2 Social Work I
Political Science 2 Technological Management I

Retention

The department’s retention rate averages 88 percent for graduate students and 83 percent for
undergraduate students. The department’s retention of undergraduates exceeds the average retention
rate of 66 percent at the university. University-wide retention rates for graduate students are not
available.

The department’s admissions committee is careful to insure that all admitted students are well prepared
and the department’s student advising process includes special meetings and follow-up for students who
are having difficulty. The department’s administrative assistant for student records, Michael Clark, tracks
the progress of every student in the department and provides students with information concerning
their progress toward completion. Each student who is accepted into the program has the potential to
succeed. We ask our students to take responsibility for their performance. We are bound to provide
each student with the very best education, but ultimately it is up to each student to decide her or his
own future. The University has excellent advising and career counseling services to help students who
wish to change their focus of study. The department also grants leaves of absences upon request, which
are renewable for a second year.

The university sponsors a number of programs developed to aid in the retention of undergraduate
students such as Freshman Seminars, Honors College, and Freshman Interest Groups (FIGS). Associate
Department Head Glenda Utsey coordinates the department’s participation in these programs.
Retention is also furthered by university student organizations that provide non-traditional students and
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students from under-represented groups with a voice and with peer support. The university has four
excellent child care programs as well as housing available that meet the needs of students with families.

Time to Graduation Rates

Time to graduation rates average 4.86 years for undergraduate students and 3.19 years for option ll|
graduate students in the three-year master’s degree program. The average rate for option Il graduate
students in the two-year program is 2.01; however, the duration of the option Il curriculum is somewhat
variable depending on the prior professional coursework completed by the students. The department
has recently experienced an increase of graduate students that fall between the option Il and Ill profiles.

Size of the Student Body

In response to university directives to maintain a certain level of student enrollment, the department has
strived to maintain a student population size that is commensurate with the department’s human and
physical resource base.

ENROLLMENT BY PROGRAM | 2000 | 2001 | 2002 | 2003 | 2004 | 2005 | 2005 | 2006
Architecture total 511 519 511 511 551 | 532| 532 552
Interior architecture total 84 87 89 77 87| 102| 102 98
B. ARCH students 358 | 357| 343 | 330| 346| 353| 353 | 359
B. IARC students 63 62 64 57 68 8l 8l 82
M. ARCH. students I53| 162 168 181 | 205( 179 179| 193
M. IARC students 21 25 25 20 19 21 21 16
Total number of students 595| 606| 600| 588| 638| 634| 634| 650

Recruiting
The department’s self-assessment process includes an annual report that analyzes data concerning

student applications, admissions and enrollment. Recent data indicates that recruiting student applicants
should be a high priority and that more effort and resources need to be made available to address this
important aspect of the department’s human resource development. Recruiting of qualified students is
particularly critical for the department’s smaller programs in interior architecture and in Portland,
where it is important to maintain a learning community of sufficient size and diversity to insure
educational quality. The department’s option | and option Il graduate programs, designed for students
with prior degrees in architecture and interior design, have applicant pools that fluctuate significantly,
resulting in years that have enrollments that do not meet optimal class size targets.

In response to these concerns, the department published a second edition of its Portland brochure and
sends a representative to the College and Career Expo jointly sponsored by the Association of
Collegiate Schools of Architecture and the American Institute of Architecture Students. Improvements
to the department’s website, an increasingly important recruiting tool, are ongoing. In recent years
many of the department’s highest ranked graduate applicants have declined offers of admission to attend
schools that provide funding to support their graduate study. To compete for the highest ranked
graduate students in our applicant pools, the department will need to develop graduate student
fellowships and scholarship awards. This coming year the department plans to expand its efforts to
improve recruiting effectiveness, especially in anticipation of the department’s increased capacity in
Portland after the move to the new Portland Center in the 2007-2008 academic year.

3.6.2 Faculty

At the University of Oregon, the standard distribution of effort for full-time tenure-related faculty
members is: 40 percent teaching, 40 percent research and 20 percent service. Full-time faculty
members in the architecture department teach five courses per year which represents approximately 40
to 50 percent of their workload; research, service and unassigned teaching combined represent
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approximately 50 to 60 percent of faculty effort with somewhat variable distributions between these
categories, depending on an individual faculty member’s priorities in any given year. Faculty
administrators are released from teaching to provide time for administration. Part-time adjunct faculty
are primarily hired to teach and occasionally hired to complete service assignments.

In the 2005-2006 academic year, the department engaged 39.58 full-time equivalent (FTE) of faculty
effort and 8.03 FTE of graduate teaching fellow effort. (Note: faculty and GTF full time equivalents are 9-
month appointments that are full time during the nine month, three-quarter academic year) During the
same year the department offered 83 design studios and 81 subject area courses. (These numbers do
not include courses offered by other units within the school that can fulfill architecture degree
requirements, such as art history or landscape architecture courses.) The average numbers of students
enrolled in studios were:

STUDIO LEVEL Average number of students per studio
Studio: first year undergraduate [5.1
Studio: second year undergraduate 14.5
Studio: graduate option Il core 14.0
Studio: graduate option Il core 14.0
Studio: intermediate topic 14.2
Studio: advanced terminal project 14.7
3.6.3 Staff

The department staff currently includes 4.5 FTE. (Note: staff full-time equivalents are based on the 12-
month calendar year.) Department staff are assigned to the following positions:

Management Assistant to the Department Head (1.0 FTE)

Nancy McNaught, the assistant to the department head, works full time on the administration of
department operations. She supervises the department’s professional and student staff and provides staff
support to the department head and the department’s faculty committees.

Student Records Administrative Assistant (1.0 FTE)
Mike Clark, the student records administrative assistant, works full time on administrative duties that
serve the needs of enrolled students.

Admissions Advisor and Administrative Assistant (1.0 FTE)

Helga Wood, admissions specialist, spends most of her time on administrative and advising duties that
serve the needs of the admissions process and public information. She occasionally assists the
department with other administrative functions and provides staff support for the Summer Architecture
Academy program.

Receptionist and Administrative Assistant in Eugene (1.0 FTE)
Rachel Howe, the department’s receptionist in Eugene responds to the department’s walk-in, telephone,
and email requests and provides clerical support for various department activities.

Receptionist and Administrative Assistant in Portland (0.5 FTE)

Marcy Rouske, the department’s receptionist in Portland responds to the Portland program’s walk-in,
telephone, and email requests and provides clerical support for the director of the Portland program.
An increase in staff support in Portland that will be shared by the department and other units within the
school will take place when the new Portland Center opens in 2008. This will ensure that the
department has a full-time presence with staff support available during normal business hours.
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Student Administrative Assistance

The department hires students and GTFs to assist with administrative tasks. The total FTE of student
administrative assistance for administrative tasks in the department offices is approximately 0.4 FTE. In
addition, the department funds GTFs to assist with the administration of model shops, the Materials
Resource Center, and the Baker Lighting Lab.

The school maintains a complement of staff that supports school and department operations. These
include:

Accounting
Shoshana Cohen, the school’s director of fiscal affairs works with Della Green, accountant, and Greg

Daugherty, accounting technician.

Building Maintenance
This team includes Michael Smith, the school’s director of facilities, a maintenance technician, and part-
time student employees.

Computer Support
Chris Jones, the director of computing services works with Computing Lab Manager Chris Wiesemann,

Output Room Manager, Karl Owens, and a team of part-time student employees.

Dean’s Office

Tracy Bars, assistant to the dean, Christine Wilson, receptionist and administrative assistant, and Ed
Parker, public information specialist who maintains the school’s website, work in the dean’s office. This
office also makes use of part-time student assistants.

Faculty and Student Services
This is a service counter where faculty and students can send faxes, check out equipment, and obtain
supplies overseen by an office specialist who supervises part-time student employees.

External Relations, Communications, and Development

Karen Johnson, assistant dean of external relations and Joseph Hunter, director of development work
with an assistant director of scholarships, a program coordinator, and an administrative assistant. GTFs
and other part-time students are hired to assist. Staffing levels for this area of the school’s efforts have
doubled in recent years in response to increased administrative loads in this area. More information
about the activities supported by each of these positions is provided in section 3.10 of this report.

3.6.4 Administration

Administrative positions held by faculty members in the school that provide direct administrative
support of the department include:

Dean of the School of Architecture and Allied Arts

Dean Frances Bronet is an architecture professor. Although the dean teaches one interdisciplinary
seminar each year and engages in research, most of her time is dedicated to leadership, development,
and administration of the collective and individual interests of all units within the school.

Associate Dean of Administration
Associate Dean Robert Thallon is an architecture professor whose appointment is equally divided
between the department and the dean’s office. This position carries half of a typical teaching and
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research load, with the majority of his administrative appointment focused on addressing the school’s
facilities needs in Eugene and in Portland.

Associate Dean of Academic Affairs

Associate Dean Douglas Blandy is an arts administration professor whose appointment is equally divided
between his home department and the dean’s office. It carries half of a typical teaching and research
load, with the remainder of time dedicated to administration of the school’s academic affairs.

Coordinator for Finance and Operations

Renee Irvin, a planning, public policy, and management professor, is the coordinator for finance and
operations whose appointment is equally divided between her home department and the dean’s office.
It carries half of a typical teaching and research load, with the remainder of time dedicated to
administration of the school’s finance and operations. This is a new position developed in response to
the school’s need for more administrative support to address financial equity and the effective
application of resources.

Administrative positions held by faculty members in the department include:

Department Head

Department Head Christine Theodoropoulos provides leadership at the department level, supervises
department operations and faculty affairs, and represents the department externally. In recent years, the
department head has taught an average of two courses per year and engaged in research and service
such that approximately half of her time was available for department administration. In 2006, the dean,
with the assistance of the department’s students, staff, and faculty, conducted a performance evaluation
that included a review of the position responsibilities and a recommendation that more of the
department head’s time be freed up to attend to administrative tasks. Adjustments to the position have
been made to increase the time available for administration.

Associate Department Head and Director of Student Affairs

Glenda Utsey, the associate department head and director of student affairs, teaches three courses per
year and engages in research and service such that approximately half of her time is available for
administration. She serves as the department’s chief advisor and oversees the department’s admissions,
scholarship and student recruiting efforts. She works closely with the manager of student records and
admissions advisor.

Director of the Interior Architecture Program
Alison Snyder director of the Interior Architecture Program, teaches four courses per year and engages
in research and service such that about one third of her time is available for administration. .

Director of the Portland program
Hajo Neis, director of the Portland Program, teaches three courses per year and engages in research
and service such that approximately half of his time is available for administration.
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3.7 HUMAN RESOURCE DEVELOPMENT

3.7.1 Human resource development opportunities

Both the school and the department are committed to providing a supportive environment, founded on
diversity, for the development of all students, faculty, and staff. Explicit and implicit policies, guidelines,
and procedures reinforce a community that:

= Supports student, faculty, and staff development.

= Ensures that all members of the school community are represented in the decision-making
processes.

= Seeks to continually improve the context of the school to enhance teaching, research, and
learning opportunities for students, faculty, and staff.

Mechanisms to achieve these objectives include:

= Open meetings for faculty, staff, and students, including school and departmental meetings,
student meetings with administrators, committee meetings, public forums, etc.

* Dissemination of information regarding the accomplishments of faculty, staff and students.

= A visitors’ program that brings creative designers, artists, and researchers to the school who
will infuse discourse with new ideas that stimulate innovation.

= Support for faculty to conduct research and participate in professional and scholarly exchange.

= Support for research related to architectural education and the development of innovative
instructional methods.

* |mprovements in facilities and working conditions, with consideration for both ongoing needs
and new initiatives.

=  Progress toward insuring that the salaries of all faculty and staff members are equitable and
commensurate with salaries at peer institutions.

»  Attracting new faculty who will contribute to the department’s existing strengths, bring new
strengths, and introduce diverse perspectives.

= |nvolving emeritus faculty members in the teaching, research, and service missions of the school.
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3.7.2. Guest lecturers, visiting critics, and exhibitions

Both the school and the department offer a diverse menu of guest lectures, visiting critics and
exhibitions. Students and faculty in the department attend events across the disciplines of the school and
throughout the university. The list below includes events from the last five years that are specific to

architecture.

2000-2001

Julia Monteith
Bridget Shim
Osama Ishiyama
Ed Allen, FAIA
Charles Davis
Tom Kundig
Scott Wolf

Zvi Hecker, Architect
Enrique Norton
Julie Eizenberg
Jan Olav Jensen
Thomas Hacker
Steven Ehrlich
Dennis Davidson
Tim Wiper,
Doris Rai

Sasaki Associates, San Francisco

Som-Sutcliffe Architects, Toronto, Canada

Woaseda University, Tokyo, Japan

South Natick, MA

San Francisco, CA

Olson, Sunberg, Kundig, Allen Architects, Seattle, WA
Miller / Hull Partnership, Seattle, WA

Berlin and Tel Aviv

TEN Arquitectos, Mexico City

Koning Eizenberg Architects, Santa Monica, CA
Jensen-Skodvin Architects, Oslo, Sweden

Thomas Hacker Architects, Portland, OR

Steven Ehrlich Architects, Culver City, CA

Oregon State Parks

Director, Resthaven Memorial Park, Eugene, OR
Waldport, Oregon District Ranger, US Forest Service

HOPES Eco-Design Conference, University of Oregon Keynote speakers:

Lori Ryker

Gail Vittori
Steven A. Moore
Buster Simpson
John Perlin

2001-2002

Charles Rose
Jennifer Siegal

David and Paul Lewis
Lawrence Scarpa

Ed Allen, FAIA
Laurie Olin

James Carpenter

Jo Noero

Jeff Stuhr

David Lung, Historian
Ron Witte

Rick Mather

Eric Owen

Nancy Merryman
Josephy Tanney

Mary Todd Winchester

Megumi Unno

School of Architecture, Montana State, Bozeman, MT
Center for Maximum Potential Bldg. Systems, Austin, TX
Department of Architecture, University of Texas, Austin
Seattle, WA

Santa Barbara, CA

Charles Rose Architects, Cambridge, MA
Principal, Office of Mobile Design, Los Angeles
Lewis Tsurumaki Lewis, NY, NY

Architect, Santa Monica, CA

South Natick, MA

Olin Partnership, Philadelphia, PA

James Carpenter Design, NYC, NY

Architect and professor, Capetown, South Africa
Holst Architects, Portland, OR

Hong Kong

Cambridge, MA

Architect, London, England

Eric Own Moss Architects, Santa Monica, CA
Robertson Barnes Architects, Portland, OR
Resolution: 4 Architecture, NYC

Chesapeake Bay Foundation, Annapolis, MD
Japanese Tea Ceremony Specialist, Eugene, OR
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David Skilton
Ron Miayzaki
Garret Hongo
Phyliss Steeves
Henry Kunowski
Satouko Motoji
Larry Kominz
Sue-Chung Liu
Kent Duffy

Nan Laurence

Oregon State Historic Preservation Office

Professor, Psychology, University of Oregon
Professor, Creative Writing, University of Oregon
National Parks Service, Waldport, OR

Oregon State Historic Preservation Office

Japanese Painting Specialist, Eugene, OR

Japanese Studies, Portland State University, OR
Ikebana Specialist; Ed. Austin, Interpretive Exhibits, OR
SRG Architects, Portland, OR

City of Eugene Planning Department

HOPES Eco-Design Conference, University of Oregon Keynote speakers:

Angela Danadjieva
John Schaeffer
Stefan Behnisch
Steve Bandanes

2002-2003

Wolfgang Rang

Mike Abate

Giuseppe Liganano &
Ada Talla

Chet Orloff, President

Bing Sheldon

Eric Parry

Ed Allen, FAIA

Alex Gino/Jason Griffith

Peter Bosselman

Yost, Grube, Hall

ZGF Architects

Henry Kunowski

Chuck Gordon

Martin Glastra van Loon

James Meyer

Tim Eddy

Rick Potestio

Richard Manning

Eric Cugnart

Randy Higgens

Fred Koetter

Steven Brown

Sue Donaldson

Mark Unno

Janet Descutner

Michael Baskett

Jocelyn Helgerson

Emmy Jenson

Maureen Yandle

Ken Nagao

Edward Waterbury and
Richard Shugar

Janet Yood

San Francisco, CA

Solar Living Institute, Hopland, CA
Stuttgart, Germany

University of Washington, Seattle, WA

Atelier Wolfgang Rang, Darmstadt, Germany
Principal, Greenworks, Portland, OR
LOT-EK, NYC, NY

Museum of the City, Portland, OR

Principal, Sera Architects, Portland, OR

Eric Parry Architects, London

South Natick, MA

Gino Griffiths Architects, London

Berkeley, CA

Portland, OR

Portland, OR

Oregon State Preservation Office

Principal, GBD Architects, Portland, OR

OTAK Urban Designer, Portland, OR

Opsis Architecture, Portland, OR

Hennebery EddyArchitects, Portland, OR
Potestio Architects, Portland, OR

Earth Advantage Program, Portland, OR

BOORA Architects, Portland, OR

R&H Construction, Portland, OR

Koetter Kim & Associates, Boston/London
Professor East Asian Languages & Literature, UOregon
City of Portland Parks Department, Portland, OR
Professor, Religious Studies, University of Oregon
Professor Emerita, Dance, University of Oregon

Professor, East Asian Languages & Literature, University of Oregon

SRG Architects, Portland; 2003

City of Eugene Property and Lease Manager
Japanese Garden Society of Oregon

Nagao Architects, Eugene
Woaterbury-Shugar Architects, Eugene

Carolyn Kranzler Architects, Eugene
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HOPES Eco-Design Conference, University of Oregon keynote speakers:

Stuart Cowan

Lois Arkin

Kathryn McCamant
Mark Lakeman

Portland, OR

Los Angeles Eco-Village, Los Angeles, CA

Architect, CoHousing Partners LLC, Nevada City, CA
Portland, OR

ACSA Technology Conference keynote speakers:

Michael Pyatok
David Miller

2003-2004

Janine James

Gordon Chong, FAIA

Ed Allen, FAIA

Bill Bordass

Grant Hildebrand

Laura Hartman and
Richard Fernau

Jo Noero

Anne Vernez Moudon

Peter Pfau

Charles C. Benton

Stewart Emmons

Bob Snyder

Steve Dotterrer

Phil Goff

Arun Jain

Paul Schwer

Ron Kasprisin

Don Stastny

John Flynn

Brad Cloepfil

Jeff Stuhr

Seth Moran

Chris Bixby

Mike Abate

Robert Park

David Gabriel/Mark Engberg

Department of Architecture, University of Washington, Seattle, WA

Miller Hull Architects, Seattle, WA

The Moderns, NYC, NY

Chong Partners Architecture, San Francisco, CA

South Natick, MA

William Bordass Associates, London, England

Professor Emeritus, University of Washington, Seattle, WA
Fernau & Hartman Architects, Berkeley, CA

Architect and professor, Cape Town, South Africa
Professor, University of Washington, Seattle, WA
Pfau Architecture, San Francisco, CA

Professor, UC Berkeley, CA

Emmons Architecture, Portland, OR

ZGF Architects, Portland, OR

City of Portland Bureau of Planning

City of Portland Bureau of Planning

Principal, Urban Designer, Portland, OR

PAE Engineers, Portland, OR

Professor, Urban Design & Planning, UW, Seattle, WA
Architect, Portland, OR

BLM Architects, Portland, OR

Allied Works, Portland, OR

Holst Architects, Portland, OR

Fletcher Farr Ayotte, Portland, OR

Allied Works, Portland, OR

Greenworks, Portland, OR

Columbia Wire & Iron, Portland, OR

COLAB Architecture, Portland, OR

HOPES Eco-Design Conference, University of Oregon

Keynote speakers:
Eric Lloyd Wright
Edward L. Blake, Jr.
Brock Dolman
Ananya Roy

2004-2005

Eric Hall

Jerry Pike
Brian McGinley

Architect, Mailbu, CA

The Landscape Studio, Hattiesburg, MS

Occidental Arts and Ecology Center, Sonoma County, CA
City and Regional Planning, UC Berkeley, CA

Eric Hall Architects, Eugene, OR
Pike Architecture, Eugene, OR
McKenzie River, OR Fire District US Forest Service
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and Steve Keable
Josh Cerra

Thomas Sieverts

Chris Luebkeman

Rebecca Lowry

Vikramaditya Prakash

Ed Allen, FAIA

Doug Macy

Chuck Rusch

Deanne Brause

Ann Marie Holmes

Tree Bresen

Melanie Rios/Robert Bolman

Rudy Berg

William Church, FAIA

David Sweet

Rosemarie Cordello

Peter Reppe

Steven Peterson and
Barbara Littenberg

John Beldon Scott

Allen Ceen

James Harper

Larry Bruton

Wildlife biologist and landscape architect, David

Evans and Associates, Portland, OR

Professor Emeritus, Darmstadt Institute of Technology, Germany
Arups Global Foresight & Innovative Initiative, London, England
Herzog DeMeuron, Basil, Switzerland

Professor, University of Washington, Seattle, WA

South Natick, MA

Walker Macy, Portland, OR

Professor Emeritus, Architecture, University of Oregon

Lost Valley Educational Center, Dexter, OR

Earth Spirit, Dexter, OR

Treegroup Facilitation, Eugene, OR

Maitreya Ecovillage, Eugene, OR

Common Practice Building, Eugene, OR

Portland, OR

Northwest Earth Institute, Portland, OR

Sustainable Communities Northwest, Portland, OR

SOLARC, Eugene, OR

Peterson/Littenberg Architecture and Urban Design, NYC, NY

Professor, School of Art and Art History, University of lowa
Professor, Urban Studies, Penn State University

Asst. Professor, Art History, University of Oregon

ZGF Architects, Portland, OR

Symposium on the Design for Use: Art, Architecture, and Material Culture, University of Oregon Invited

speakers:
Larry Eisenbach
Tinker Hatfield
Herman, D’Hooge
Allen Samuels
Leslie Speer

Ralph Weber

Alexander Schmidt

Nike

Nike

Intel

University of Michigan

California College of the Arts

Dresden, Germany

Professor, University of Duisberg-Essen, Germany

HOPES Eco-Design Conference, University of Oregon Keynote speakers:

Edward Mazria
Cameron Sinclair

2005-2006

Gordon Price
William Leddy
Louise Shimmel
Prof. Ted Toadvine
Vibeke Grupe Larsen
Malcolm Fraser
Erling Christoffersen
Anna Rubbo

Mark Edlen

Ken Radtkey

Mazria Odems Dzurec, Inc., Santa Fe, NM
Architecture for Humanity, NYC, NY

Former Vancouver City Councilman, Vancouver, BC

Leddy Maytum Stacey Architects, San Francisco, CA
Executive Director of Cascades Raptor Center, Eugene, OR
Philosophy and Environmental Studies, University of Oregon
Denmark

Malcolm Fraser Architects, Edinburgh, Scotland

Holbaek, Denmark

Sydney, Australia

Gerding Edlen Development Company, Portland, OR
President, Blackbird Architects, Santa Barbara, CA
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Omer Kotzer Ziba Design, Portland, OR

Teddy Cruz Estudio Teddy Cruz

Maryann Thompson Cambridge, MA

Joachim Kieferle University of Wiesbaden, Germany

Henry Sorenson Montana State University

William Church, FAIA Portland, OR

Greg Acker Portland Office of Sustainable Development, Portland, OR
Eli Spevak Peninsula Park Commons, Portland, OR

Charles MaclLean Trillium Hollow, Portland, OR

Heather Carver East Portland Cohousing, Portland, OR

Terri Huggett Sunrise Cohousing, Portland, OR

Dusan Vuksanovic Podgorica, Montenegro

Dan Solomon, FAIA Solomon ETC a WRT Company, San Francisco, CA

Paul Crawford, FAICP Crawford Multari & Clark Associates, San Luis Obispo, CA
Elizabeth Macdonald Professor, City & Regional Planning, UC Berkeley, CA
HOPES Eco-Design Conference, University of Oregon Keynote speakers:

Shigeru Ban Shigeru Ban Architects, Tokyo, Japan and Paris, France
Penny Livingston-Stark

Christine Macy Architecture. Dalhousie University, Canada

Sarah Bonnemaison Architecture. Dalhousie University, Canada

Sergio Palleroni University of Texas, Austin, TX

3.7.3 Student support services

Academic Advising

Most new students are advised during the spring and summer prior to the beginning of their academic
program. The university’s Office of Student Services organizes the IntroDUCKtion program. Activities
include an overnight stay in a dorm (parents included), a tour of campus, and information sessions for
parents and students. Students are advised and then register for their classes. Faculty members are
assigned advisees and participate, voluntarily, in the morning coffee sessions and afternoon receptions
for parents. The department is an active participant in IntroDUCKtion and appreciates the excellent
program developed by the Office of Student Services.

For new students who miss the spring and summer advising sessions and for returning students, advising
is scheduled during the Week of Welcome in the fall. Advising of our students is a high priority in the
department. Each student is assigned an advisor, but is free to change advisors. Initial group advising
sessions are conducted by the associate department head, who is also available to meet individually with
students who have additional advising needs. Studio instructors are also available for advising.

For general academic advising related to studies outside of the school, special advising, testing, and crisis
intervention, students have access to:

Office of Academic Advising and Student Services
http://darkwing.uoregon.edu/~aass/index.html

Counseling and Testing
http://www.uoregon.edu/~counsel/

Crisis Center (open 24 hours a day and weekends during the academic year)
http://www.uoregon.edu/~counsel/uocrisis.htm
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Career Guidance

The university Career Center, a program operated by the Office of Student Affairs, is dedicated to
providing comprehensive career and employment resources that prepare a diverse student community
to successfully connect to the world of work. More information about the Career Center’s services are
available at: http://uocareer.uoregon.edu/

Architecture students also have access to the Office of Professional Outreach and Development for
Students (PODS). This office assists students in all of the school’s disciplines to develop job search
strategies, career goals, and career development tools. This office works collaboratively with both
administrative and academic units to provide comprehensive career services including linking students
with professionals in the field, individual career advising, presentations to classes and student groups,
coordinating workshops, panels, and the annual Career Symposium held in Portland. More information is
available at: http://A&AA.uoregon.edu/index.cfm?mode=pods

Professional Connections, a program initiated by the Board of Visitors, is a searchable database on the

school’s website that lists professionals and alumni who have expressed an interest in assisting students
with their professional development. The goal of the program is to help students develop relationships

and initiate their own on-going professional development to carry them into a rewarding and successful
professional life. More information is available at:

http://A&AA.uoregon.edu/index.cfm?mode=connections

Students in the department also receive career guidance from faculty members and visiting practitioners
who visit classes and participate in final reviews and the department’s visiting firms day.

Internship Placement

Although the department does not require students to complete internships prior to graduation, it does
assist students in locating internship opportunities and provides professional and community entities
seeking interns with ways to post their internship openings at the school. Faculty members frequently
receive grant support to hire student interns. Students also have opportunities to gain internship
experience through volunteer work for non-profit organizations. Recent examples include:

= Rick Mather Architects of London, England, through a gift to the department, has provided
financial resources ($10,000 annually) to support an outstanding architecture student each year
for a three-month internship at the London office of the firm. Internship recipients receive
travel, housing, and living expenses. (Sponsor: Rick Mather)

= Students in Portland work on community design projects either as volunteers assisting non-
profit organizations or as paid interns through grant support provided by local public agencies.
Funds for these internships have been provided by the East Metro Economic Alliance, the
Portland Development Commission and the Oregon Community Foundations. (Principal
Investigator: Gerald Gast)

= Graduate student interns conducted rapid visual screening assessment (RVS) of buildings in rural
Central Oregon to assist the Oregon Department of Geology and Mineral Industries
(DOGAMI) to develop statewide seismic needs assessment and a GIS database of K-12 and
community college public school buildings, fire stations, police stations, and acute care hospitals.
(Principal Investigator: Christine Theodoropoulos)

= A student worked as an historical architect intern for the Alaska Regional Office of the National
Park Service in Anchorage, Alaska to assist with the production of Historic American Building
Survey (HABS) drawings of early 20t century buildings_ on the campus of Sheldon Jackson
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College, the only formally planned campus in Alaska._ The drawings will become part of the
HABS collection of the Library of Congress. (Sponsor: National Park Service)

3.7.4 Field trips and educational programs away from the Eugene campus

The architecture department has consistently supported faculty and student initiatives to participate in a
variety of off-campus activities. Field trips in support of subject area study and site visits associated with
studio projects are common. The introductory studios in each of the department’s accredited degree
programs take students on field trips to see the architecture, the cities and the landscapes of the Pacific
Northwest. Student organizations also sponsor trips for students.

In recent years, academic year field trip destinations have included numerous sites in cities throughout
Oregon including Bend, Coburg, Columbia Gorge, Corvallis, Cottage Grove, Mount Angel, Salem,
Shedd, Eugene, Springfield and much of the Portland Metropolitan area. Annual destinations include the
High Desert Museum in Bend, the Mt. Angel Abbey and Seminary where there is a library designed by
Alvar Aalto, Timberline Lodge, the Shire Retreat and Study Center in the Columbia River Gorge, the
Woatzek House designed by John Yeon, and Portland’s Japanese and Chinese Gardens.

Destinations throughout the United States have included trips to Alaska, California (Los Angeles, Muir
Beach, San Francisco, San Jose, Sonoma County and Laguna West), Colorado (Denver), lllinois
(Chicago), Louisiana (New Orleans), Massachusetts ( Boston and Martha’s Vineyard), New York,
Pennsylvania (Ambridge and Philadelphia), and Washington (Seattle and Tacoma).

In addition to travel in association with the department’s international programs, students have visited
British Columbia (Vancouver), China (Hong Kong and Guangzhou), Egypt(Cairo), Finland (Helsinki),
South Africa (Cape Town), Sweden(Stockholm), Tanzania, Thailand(Bangkok), Turkey (Istanbul) as well as
several destinations in Italy.

Currently, the department supports the following ongoing off-campus educational opportunities:

Portland Program

Architecture students can complete advanced study toward the department’s accredited degree
programs at the University of Oregon’s Portland Center in downtown Portland. This is the
department’s most popular off-campus program, enrolling about 75 students each year. Students can
study in Portland full time or part time during the summer session or choose to be a full- time student
in Portland for one or two years. Information about the Portland Program’s curriculum and student
eligibility are included in section 3.12 of this report. The department’s current facilities in Portland,
located in the historic Willamette Block, include studio spaces, classrooms, faculty offices, a review
room, a model shop, paint-spray booth, computer room, and a library. These will increase significantly
when the department moves to the new Portland Center in 2008 at the edge of Portland’s Pearl district
adjacent to Chinatown—a project that promises to elevate the university’s Portland presence while
contributing to the revitalization of one of Portland’s transitional urban neighborhoods.

Portland has steadily and significantly enhanced its livability and public life by building pedestrian-friendly
infrastructure and civic accommodations while expanding its commercial and residential precincts. This
produces many opportunities for studios to focus on urban design and urban architecture with
developers, planners, members of the architecture profession, and community stakeholders. As
Oregon’s center for design services and as a city that exports architectural services, Portland provides
students with access to paid professional internships and academic practicum experience. The
department’s Portland-based faculty partner with public and non-profit entities in the metropolitan area
to raise funds for paid urban internships. More information about the Portland Program and a copy of
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the program brochure are available at:
http://architecture.uoregon.edu/index.cfm?mode=programs&page=portland

Practicum

Practicum is a course open to students who have taken six or more design studios. Instruction is
provided by architects or practitioners from allied fields in their firms’ offices where students participate
in a variety of professional activities and have the opportunity to observe aspects of practice. Although
practicum study is most frequently completed in Portland or Eugene while students are enrolled in
other courses, some students will take the practicum course at other locations during the summer
months. This is an academic experience rather than a paid internship and tends to attract students who
have never worked in a design firm and would like to gain knowledge about practice and receive
mentoring from practitioners as they prepare to apply for intern positions. Many participating firms pay
students an honorarium (usually $100 per academic credit) at the conclusion of the course to offset the
student’s tuition expense. More information about the course format and content is available in section
4.3 of this report.

The Rome Program

University of Oregon architecture faculty members have led a summer program in Rome for more than
twenty years. The program provides full-time study, |12 credits — a studio, a media course, and a
seminar. Rome is the laboratory for each of these courses, and studio space is provided at the Palazzo
Pio, the University of Washington’s Center for Rome Studies. The Rome program also provides field
trips with opportunities to explore other cities in Italy and the Mediterranean. This program is available
to interior architecture and architecture students who have successfully completed at least four design
studios. The faculty directorship rotates among faculty members in the department so that all interested
tenure-related faculty have access to this professional development opportunity. The university Office of
International Programs assists the faculty program director with program administration. A copy of the
most recent program brochure is available at:

http://studyabroad.uoregon.edu/brochure/rome_brochure.pdf

The Macerata Program

Directed by Professor Jenny Young, the spring architecture program in Macerata offers a unique
opportunity to experience Italy's contribution to architectural, urban and landscape design and gives
students a first-hand introduction to ltaly's culture, people and language. The program’s studio space,
seminar rooms, computer lab, library and student lounge are housed on the third floor of the Palazzo
Ricci, an elegant eighteenth century palace in the historic center. Excursions in Macerata and nearby
regional towns complement the studio, allowing students to expand their knowledge of ltaly outside the
classroom, and providing a vehicle for hands-on study in the history and media classes. The program
provides full-time study, 16 credits — a studio, a media course, an architectural history course and an
introductory course on ltalian language and culture. Design studio and media instruction is provided by
University of Oregon faculty. Italian faculty teach the architectural history and ltalian language courses.
A copy of the most recent program brochure is available at:

http://studyabroad.uoregon.edu/brochure/macerata_spring.pdf

The Martha’s Vineyard Program

Professors Donald Corner and Jenny Young offer students a unique opportunity to study the rich
architectural settings of Martha’s Vineyard Island. Students enroll in a full-time 16 credit program
including a design studio and courses in media, town form and building technology. Students travel
extensively undertaking field study and detailing exercises in Boston and southern New England. The
results of their field based research on the history and structure of New England towns are summarized
in documents for use by community leaders.
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The Kyoto Program

Professor Ron Lovinger, a landscape architecture faculty member, directs an interdisciplinary summer
program in Kyoto, Japan for environmental design students from the University of Oregon who are
majoring in architecture, interior architecture and landscape architecture to study Japanese architecture
and garden design. The program provides full-time study, |12 credits--a studio, media course, and
independent research. A highlight of the program is the opportunity to reside at the Daishin-In Temple,
where students experience a traditional Japanese lifestyle. More information about the Kyoto program is

available at: http://darkwing.uoregon.edu/~kyoto

Historic Preservation Field Schools

The Historic Preservation program offers field schools at sites in Oregon and Washington each summer
that are open to students in architecture and interior architecture. Previous field school sites in Oregon
include: Peter French Round Barn, Harney County; Cape Blanco Lighthouse and the Hughes House,
Port Orford; WPA Log Cabins, Silver Falls State Park; Guard and Officers Quarters, Fort Stevens State
Park; and the Rothschild House, Fort Worden State Park in Washington.

In 2000, the Historic Preservation Program began a preservation field school in Oira, Italy, where
architecture and preservation students documented a group of nine hundred year-old stone buildings,
attended demonstrations by Italian stone masons, and working on a historic structure with local
craftsmen. More information is available at: http://hp.oregon.edu.

3.7.5 Affiliated international programs

The following affiliated programs have been reviewed by the department and visited by one or more
members of the department’s faculty. Students who attend these programs can apply appropriate credits
toward their professional degree program.

Copenhagen
The University of Copenhagen offers programs in architecture and urban design through the Danish

International Studies Program (DIS). Instruction is in English, and the curriculum provides students with
an immersion experience in Scandinavian design traditions and contemporary practice. Students in
residence have access to travel opportunities throughout Scandinavia and Europe.

Hong Kong
The department maintains an exchange relationship with the University of Hong Kong. Eligible students

are architecture majors who will have a full year of study remaining after the exchange year.

Stuttgart
The department maintains an exchange relationship with the University of Stuttgart in Germany. Eligible

students are architecture majors who will have a full year of study remaining after the exchange year.
The University of Stuttgart is a technical institute with programs in science, engineering, business, and
architecture. They also offer limited courses in the liberal arts. Stuttgart applicants must have at least
conversational facility with German. The academic program includes a four-week orientation in
Tubingen, an entrance exam in German language proficiency, and two semesters of architectural study.
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3.7.6 Student organizations

The Association of Students of the University of Oregon recognizes 180 active student organizations,
most of which welcome the participation of interested architecture students. Student chapters of
professional societies and student organizations closely affiliated with the department include:

American Institute of Architecture Students (AIAS)

Lawrence Hall, 381B

aias@uoregon.edu

The mission of the American Institute of Architecture Students is to promote excellence in architectural
education, training, and practice; to foster an appreciation of architecture and related disciplines; to enrich
communities in a spirit of collaboration; and to organize architecture students and combine their efforts to
advance the art and science of architecture.

American Society of Heating, Refrigerating and Air Conditioning Engineers (ASHRAE
uoashrae@uoregon.edu

http://www.uoregon.edu/~uoashrae/

The American Society of Heating, Refrigerating, and Air Conditioning Engineers (ASHRAE) is organized
and operated for the exclusive purpose of advancing the arts and sciences of heating, refrigerating, air
conditioning, and ventilation, the allied arts and sciences, and related human factors for the benefit of
the general public as defined in the Certificate of Consolidation. To fulfill its role, ASHRAE recognizes
the effect of its technology on the environment and natural resources.

Architecture Student Forum

archinfo@uoregon.edu

An organization of graduate students, Forum provides a sounding board for the interests and concerns
of graduate students in the department. Forum's goal is to improve and strengthen graduate programs in
architecture and interior architecture by contributing a student voice to the department. it sponsors
symposia and social events of specific interest to both professional and post-professional graduate
students. The group's officers meet with the graduate studies committee and program administrators
periodically to provide feedback and advise on graduate policies.

AVENU, Student Journal of the School of Architecture and Allied Arts

avenu@uoregon.edu

http://www.uoregon.edu/~avenu/

AVENU was founded in 1972 by three students of architecture who felt it was important to generate an
ongoing discussion between students and faculty, and important to have a venue for freedom of
expression, experimentation, and critical thought. AVENU is the student publication of the School of
Architecture and Allied Arts. It reflects the interests of its staff, their skills and intentions, while
providing a forum for school and departmental issues and ideas.

Center for the Advancement of Sustainable Living (CASL)

UO Annex, Suite |

casl@uoregon.edu

http://uoregon.edu/~casl

The mission of the Center for the Advancement of Sustainable Living (CASL) is to demonstrate
ecologically and socially sustainable technologies and living practices in a residential setting, to provide
hands-on experiential learning opportunities for the University of Oregon community, to collect and
disseminate information about such technologies and practices, and to facilitate original research in this
field. CASL is dedicated to challenging the notion that living lightly is difficult or burdensome. (CASTL,
with the assistance of the dean’s office and the university, is in the process of acquiring a university-owned
house adjacent to campus for a demonstration project.)
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Ecological Design Center (EDC)

Lawrence Hall, 381B 346-0719

edc@uoregon.edu

http://edc.uoregon.edu

The mission of the Ecological Design Center (EDC) is to promote education among students,
professionals, and the community at-large on issues related to creating sustainable living environments.
The EDQC, its library, lecture series, solar homes tour, and Holistic Options for Planet Earth
Sustainability (HOPES) Conference serve as resources for artists, architects, landscape architects,
planners, designers, and all those who share an interest in being responsible stewards of the
environment.

Design Bridge
cockram@uoregon.edu

http://designbridge.org
Design Bridge links the design and planning resources of the School of Architecture and Allied Arts at

the University of Oregon to the surrounding community. It provides students with hands-on practical
experience in real-world projects.

International Interior Design Association (IIDA)

Lawrence Hall, 381B

archinfo@uoregon.edu

IIDA is a student chapter of the professional organization for practicing interior designers. The student
chapter’s aim is to prepare future interior designers for the transition from school to the profession.
Through involvement with IIDA, students gain opportunities to interact with design professionals, to see
recently completed projects, and to build leadership skills through planning and organizing events.

Portland Student Action Council (PSAC)

UO Portland Center

http://uopsac.blogspot.com/

The Portland Student Action Council (PSAC) works to address the interests of students studying at the
Portland Center in Portland, Oregon. PSAC also seeks to strengthen the presence of Portland students
as representatives of the University of Oregon and the Department of Architecture’s Portland Program.

Student Association for Women in Architecture (SAWA)
Lawrence Hall, 381B

sawa@uoregon.edu

http://uoregon.edu/~sawa/about.htm]
The Student Association for Women in Architecture (SAWA) strives to promote gender equality and

diversity in the Department of Architecture at the University of Oregon through various activities and
functions as well as the management of a forum throughout the academic year.

3.7.7 Student contributions to the university and the community

In addition to their participation in the life and governance of the school, students are active in
university campus governance, most typically on campus planning and student housing committees. Our
international students have traditionally been active in organizations representing their culture and place
of origin. A number of students each year act as peer advisors and volunteer in various admissions and
recruiting programs. Advanced architecture students often participate as discussion leaders and
advisors in the university’s Freshman Interest Group Program (FIGs). Many have been active in their
hometowns with Habitat for Humanity projects and working with young people as peer counselors and

UNIVERSITY OF OREGON | 2006 ARCHITECTURE PROGRAM REPORT THE THIRTEEN CONDITIONS | 3.7.12



“big brothers” or “big sisters.” Others have participated in the American Institute of Architects’
Architecture in the Schools Program. '

3.7.8 Recognition of student achievements

Architecture students have received numerous recognitions and awards including:

3.7.9

Graduate student Darin Bell won the Grand Prize for his project, U.S. Embassy-Kingston,
Jamaica in the 2000 ACSA Student Design Competition, Embassy for the New Millennium.
(faculty advisor: John Cava, 2001)

Undergraduate architecture student Ben Gates and landscape architecture graduate student
Jacelyn Eisenberg wrote the winning proposal for the Associated Students of the University of
Oregon “100,000 Bucks for Ducks” campaign for a project to install photovoltaic panels of the
ERB Memorial Union building. (faculty advisors: John Reynolds and Charlie Brown, 2001)

Graduate student David White won first place in the theme category and undergraduate student
lan O’Banion won first place in the open category of the Fabric Architecture Magazine Student
Design Challenge. (faculty advisor: Christine Theodoropoulos, 2001)

Undergraduates T.J. Bates, Justin Helm, and Kai Liang, the only U.S. students recognized, won
the UIA French Chapter prize for the International Union of Architects student competition.
(faculty advisor: Ihab Elzeyadi, 2005)

Undergraduate Padru Kang won an award of Distinction for Architectural Design in the FormZ
Joint Study competition for his terminal design project, “New York/Urban Form.” (faculty
advisor: Howard Davis, 2002)

Students active in ASHRAE received the Outstanding Student Chapter for Region XI Award, in
2002 and 2003. Catherine Hunger and Alison Kisor received ASHRAE scholarships in 2004.

Undergraduates Eric C. Black, Trevor W. Lewis, Richard A. Meakins, Nathaniel McCoy,
Matthew Brown, Daniel Toole and Emily Knudsen received the Senator Mark O. Hatfield
Architectural Awards between 2001 and 2006.

Graduate student Carol Bellows and undergraduate student Sebastian Rake receive a $500 prize
in the 2006 Undergraduate Berkeley Prize Essay Competition for their essay entitled, “People to
Know, Places to Grow: Children in Downtown Eugene.” Undergraduate Trevor Lewis’s 2002
essay, “Places, Not Just Passageways,” also received a $500 award. In both cases they were the
only entries from U.S. schools to receive jury awards. Their essays are published at:

http://www.berkeleyprize.org

Graduate students Kathleen Bevers, Leesa Mayfield, Troy Peters, Nicholas Rajkovich, Christina
Bollo, Jenny Thurman and Tara Hanby received the 2001-2006 Architectural Research Centers
Consortium King Student Award.

Policies and procedures for faculty appointment, promotion, tenure

Policies and procedures for initial appointment, reappointment, promotion, tenure, faculty development,
and post-tenure review are fully described in documents maintained by the department, school, and
university. These documents have been written by faculty committees and reviewed and approved by
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appropriate faculty and administrative units. The department has recently revised its pre-tenure review
document. The department’s tenure and promotion document was approved in 1992. The department
recognizes that the changing contexts of tenure and promotion needs to be addressed. This project will
be undertaken by the Department Personnel Committee during its next policy making cycle. Copies of
the following documents are provided at the end of this section.

= University of Oregon Faculty Guide to Promotion and Tenure

= Department of Architecture Guidelines and Criteria for Promotion and Tenure
* The Department of Architecture Contract Renewal/Pre-tenure Review Policy
*  The Department of Architecture Tenure Planning Advising Policy

*  The Department of Architecture Peer Teaching Evaluation Policy

3.7.10 Faculty development

Research
The department’s approach to faculty development in the area of research and creative practice
includes:

= Assigned time, equivalent to at least one day a week during the weeks when classes are in
session and several days per week between terms, to pursue research, or creative activities.

= Peer mentoring activities such as pre-tenure reviews, yearly written department head
evaluations for each tenure-track faculty member, a faculty mentor selected by each tenure-
track faculty member, informal meetings with the department head and faculty peers,
departmental research meetings organized by the research committee.

= Sabbatical leaves every seventh year. The duration of sabbatical leaves varies from one academic
term to three academic terms with salary compensation at 60 percent of the faculty member’s
full time salary for three terms, 75 percent for two terms, and 85 percent for one term.

= The Belluschi Faculty Fellowship program provides a one-course release for research.

* Three one-quarter graduate research fellow appointments each year to assist faculty members
with research or creative practice projects.

= In 2003, the university increased the annual contribution to academic support accounts for
tenure-related faculty members from $500 to $1000.

*  Funding for research-related travel has increased substantially since 2001. The department
currently provides tenure-related faculty members giving peer reviewed papers at academic
conferences with up to $750 per trip for travel within the U.S. and Canada and up to $1500 per
trip for international travel. Travel for other purposes may be funded if it advances faculty
development or disseminates faculty research.

*  Foundation funds for faculty development. These funds are distributed to faculty members
requesting research assistance.

= All new faculty members receive start up funds ranging from $10,000 to $15,000 for their
professional development expenses.
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=  Faculty computing support. New faculty members can purchase the computer system that best
suits their teaching and research needs with their start up funds. The department places $250
per year in an account for each faculty member to use toward computer related expenses and
computer replacement.

= Research grants provided by the university and the school through competitive proposal
processes. In recent years architecture faculty have received support from the Oregon
Humanities Center, the Oregon Research Survey Laboratory Fellowship, the University of
Oregon Summer Research Awards, the school’s Yeon Faculty Research Award Program.

»  The Center for Housing Innovation awards the equivalent of a 1.0 FTE faculty research
appointment to architecture faculty members undertaking research at the center. Currently
two faculty members have half-time appointments in the center and half-time appointments in
the department.

= The Baker fund provides faculty members who conduct research on lighting with support in the
form of equipment purchase, travel funds, and graduate research fellow assistance.

* The department encourages faculty members to apply for external grants or contracts that
allow them to conduct funded research during the summer or fund release time from teaching
during the academic year. The department provides matching funds or reduced buyout rates in
accordance with conditions required by grant or fellowship sponsors. Faculty in the department
have recently received research awards from The Graham Foundation, the Fullbright
Foundation, The Getty Foundation, The National Science Foundation, The Department of
Education, The Department of Energy and The Federal Emergency Management Agency.

=  Every few years the department sponsors a national research meeting. Professor Christine
Theodoropoulos co-chaired the 2002 ACSA Technology Meeting at the Portland Center.
Professors Alison Kwok and Brook Muller will chair the Architectural Research Centers
Consortium (ARCC) annual meeting at the University of Oregon campus in 2007.

* The department has a history of faculty service in national leadership roles including three
presidents of the ACSA, members of the boards of the ACSA, NAAB, AIAS, SBSE, ARCC and
the Journal of Architectural Education (JAE). The department receives funding from the dean’s
office to augment the department’s financial support of faculty members who have been elected
or appointed to national leadership positions in architecture and architectural education.

Teaching
The department’s approach to developing faculty teaching effectiveness and innovation includes:

= GTFs to assist faculty members teaching large enrollment courses.

*  GTFs to assist faculty in the development of new courses. This form of teaching support was
initiated in 2005 to promote the development of new advanced building technology courses.
After these new courses have been established the resource will be made available for new
course development in all of the department’s subject areas.

*  Peer evaluations of teaching for all tenure-track faculty members.
*  Funding from the department for faculty members presenting peer-reviewed papers about

teaching at conferences. Faculty members have presented numerous papers on pedagogy at
conferences sponsored by the ACSA, the Conference for the Beginning Design Student, the
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Society of Building Science Educators, the Architectural Research Centers Consortium, and the
Building Technology Educators Society.

= Encouragement of faculty to take advantage of university teaching support, including that of the
Teaching Effectiveness Program.

3.7.11 Recognition of faculty achievements
Faculty members have received numerous honors and awards in the past five years. These are included
in the faculty resumes provided in section 4.4 of this report.

3.7.12 How faculty remain current

As researchers and creative practitioners, the department’s faculty make original contributions to
knowledge in their areas of expertise. In addition, faculty remaining current in the general knowledge of
architecture and architectural education through various means.

Professional Associations

Many faculty members remain current by participating in professional and scholarly organizations.
Conference attendance and service on committees and boards is a common activity. Members of the
department’s faculty have assumed leadership roles in some of these organizations, including the
American Institute of Architects; American Institute of Certified Planners; American Planning
Association; American Society of Civil Engineers, American Society of Heating, Refrigeration and Air
Conditioning Engineers; American Solar Energy Society; Association of Collegiate Schools of
Architecture; Association of Computer-Aided Design in Architecture; Congress of the New Urbanism;
Construction Specifications Institute; Earthquake Engineering Research Institute; Environmental Design
Research Association; Historic Preservation League of Oregon; National Architectural Accrediting
Board; National Council for Preservation Education; National Council of Architectural Registration
Board; Oregon Phi Kappa Phi Honor Society; Small Towns Institute; Society of Architectural Historians;
Society of Building Science Educators; and Vernacular Architecture Forum.

Making Contributions to Other Schools of Architecture

Faculty members have also served as visiting professors and critics, lectured, served as tenure and
promotion external reviewers, been members of NAAB visiting teams, and served on reviews at
numerous universities.

Professional Practice
Most members of the faculty are engaged in some form of professional practice or consulting that helps
keep them informed about developments in professional practice.

Participation in the Life of the School and the Community

By attending public lectures and participating in educational programs at the school, faculty members
have extensive exposure to the work of their colleagues. Public service in the community is also a
common activity that keeps faculty current.
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Introduction

Expectations for you as a fulltime tenure-track faculty member at the University of Oregon
are in keeping with those of researchoriented universities: effective, stimulating teaching in
your classes; steady responsible service to your students, your department, and your
university more broadly; and sustained high quality, innovative scholarship in your
discipline.

The University of Oregon also follows the general timetable, process, and standards of
performance for evaluation and promotion as many other public research-oriented
universities, particularly AAU schools. UO also considers and adheres to AAUP guidelines
to the extent possible.

What follows here is an elaboration of UO expectations and of the evaluation process, as
well as some suggestions on how you might prioritize your time and efforts in order to
meet the expectations for you at the appointed times. The discussion assumes that you are
a beginning assistant professor on a tenure-track line. However, as you move through your
years here, you will be expected to meet the same high standards of classroom
performance and scholarship and professionalism discussed here while you also take on
additional responsibilities in your department and on campus. Our university operates with
an unusually high degree of self-governance, so necessarily as you advance in your career
~ you will also be expected to be willing and able to take on more responsibility along those
lines.

In a chapter entitled "Special Conditions of Employment of Teaching Faculty" in the
Faculty Handbook, you will find detailed promotion and tenure material not repeated in
this guide. In the Teaching Handbook you will find discussion of UO teaching standards
and material on effective teaching strategies, again not repeated here. Many academic
units have their own documents outlining criteria and standards for reappointment,
promotion, or tenure. Be sure to become familiar with those career guidelines as well.
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Teaching

Expectations

The university measures success as a teacher by levels of excellence achieved in all aspects of higher
education, including:

e large predominately undergraduate classes.

e small upper division and graduate classes.

e lecture, discussion, seminar, lab, or studio formats.

e curriculum development.

e Post-doctoral, Ph.D., Master's, or professional student supervision.

e mentoring, and academic advising at all levels.

You are expected to be thoroughly familiar with scholarship in your discipline and about current ideas on
teaching effectiveness. For your classes you need to develop course content as well as techniques of
presentation and evaluation that reflect that knowledge. You also need to learn to present course material
carefully and clearly. Indeed, one of the most important characteristics of university-level teaching should
be the myriad of ways that a faculty member's own research and scholarship is brought to bear in the
classroom. "Learning from creative scholars" is why students study at universities. Strive to live up to that
expectation. You also need to stimulate students to do high quality work. You are expected to show a
sustained interest in effective teaching techniques and to revise courses to keep them up to date both in
content and in style of presentation. You have to establish appropriate measures of student evaluation and
set appropriate standards for student evaluation. You are also expected to do academic advising,
consultation, informal teaching, and supervision of student research. Finally, you must build a record of
evidence of your achievement in all of these areas. Your attitude as you approach these responsibilities will
affect success. All of us need to regard our students as our primary constituency, as individuals whose
needs are of -very high priority and who must be served in a caring, welcoming way.

Recordkeeping

While your department will maintain records about much of your teaching responsibilities and
achievements, you too should keep a thorough record:

e Keep a list of all formal courses that you teach, or co-teach.

e Keep a file of individual tutoring and supervision of independent studies and research.



Keep a record of theses and orals committees on which you have served (undergraduate honors
theses, M.A. theses, oral qualifying examinations, doctoral dissertations) in and outside of your
department or on other campuses.

Keep qualitative records that attest to your attention to teaching: course outlines or syllabi, reading
lists, evidence of work in the development of new courses and new methods, and work on textbooks
published or unpublished. If you have spent time on curriculum development in your department, be
sure you or the department has evidence for that activity.

Keep a record of any joint publication you do with students and of any student publications that
stem from work with you.

Keep a record of the professional status of former students.

Encourage students to sign course evaluation narratives. Only signed evaluations may be used as
evidence of teaching performance, so let your students know the importance of signing those
evaluations. Remind them that you will not see their evaluations until after grades have been
submitted.

Questions you might want to ask early

1.

What teaching styles and techniques have been used successfully in your department, profession and
discipline?

What methods of evaluation of teaching does your department use? Is there peer review or class
visitation by colleagues or department head? Should you supplement the student evaluation form
used in your department with another instrument that asks questions specific to your approach of
teaching?

Are you expected to have evaluations from all types of classes taught (undergraduate/graduate,
small/large, required/elective, easy/demanding)?

What value does your department place on teaching relative to other criteria at tenure and promotion
time?

Where and how in your department or elsewhere on campus can you get assistance in learning how to
teach effectively?

Is there a possibility of a lighter teaching load at some point in the probationary years in order to
devote more time to research and publication?

Are there any aspects of your unit's guidelines for promotion and tenure that should be discussed with
your department head? Should specific arrangements be recorded on paper?

Potential problems and What you can do about them
1. Concerns about your teaching effectiveness or poor teaching evaluations:
A. Seek help in the department.

= Seek advice from colleagues who are known to be good teachers.



= Visit other classes.
= [nvite peer review of your classes.
B. Seek help in the university.

= Look seriously at the Teaching Manual and issues of The Lizard, published by the
Teaching Effectiveness Program (TEP) run by Academic Learning Services.

= Attend the periodic seminars on aspecté of university teaching sponsored by TEP.

= Consult with the TEP coordinator about how to assess and improve your own
teaching. ‘

= Consider having TEP videotape you teaching; then analyze that performance with
the TEP coordinator.

= Join a TEP group working on classroom performance analysis and performance.
= Review library materials on teaching techniques.

C. Seek help from experienced colleagues at other universities who teach similar
courses. ‘

= Find out what teaching techniques work for them.

= Find out what readings have worked with their students.

= Find out what different materials they have used, with what success.
2. Lack of appropriate recognition:

= Put your abilities on display by giving departmental colloquia or guest lectures in your
colleagues' classes.

= Invite peer review of your classes.

3. Perceived hostile or biased student evaluations:
= Ask a peer to visit your class to get a professional counterbalance.

= Consult the Office of Affirmative Action and Equal Opportunity for information on your
rights and options.

Demonstrated excellence in teaching is a very important factor in retention and promotion at the
University of Oregon, and it will be weighted heavily in the tenure decision. Thus, excellent teaching
really is vital to your future here, and demonstrated capability as a teacher is essential even in your
early years. So, as you set up your work and establish priorities for yourself, keep in mind the weight
that will be put on effectiveness in teaching when you are evaluated. '
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Scholarship

Expectations

To hold a tenured position at the University of Oregon, faculty members are expected to excel in teaching
and service. But what distinguishes a research university - and an AAU member in particular - from other
institutions of higher learning is its advancement of a discipline or profession by the contribution of new
knowledge. What justifies the teaching load and research resources on this campus is the steady, regular
expenditure of time and effort in research and creativity in the various disciplines. Thus your
accomplishments in your discipline over the course of each year are a primary basis for evaluation and
promotion and tenure.

These accomplishments may take the form of traditional scholarship and be measured by publication of
significant articles, briefs, reviews, and books; they may also be achieved in other forms of distinguished
scientific, artistic, professional, and creative production and performance. In order to be awarded tenure at
this institution you must show evidence of a productive and independent creative mind; you must make
significant, sustained contributions in your field; you must be continuously and effectively engaged in
innovative creative activity of high quality and significance.

What you need to do, then, in order to meet these standards is to:

e Steadily conceive and pursue significant areas of new research, production, or performance in your
field.

T "W/ . . . . - . - . .
/ —e Plan your time to allow sustained work on your individual projects while still meeting teaching and
service obligations and standards.

e Establish a respected reputation in your field.

e Build a convincing record of these achievements.

What constitutes sustained contribution in one's field?

In the University of Oregon Faculty Handbook, Chapter VI, "Special Conditions of Employment of
Teaching Faculty...Criteria for Teaching-Faculty Evaluation", you will find a long list of "professional

- growth, scholarly activities, creative and artistic achievements" that are considered evidence of sustained
contribution to one's field. Departments, schools, and colleges have also delineated what specifically is
expected within their disciplines so that faculty know the criteria.

You should also discuss what constitutes research in your field with your department or unit head and with
other members of your discipline in and beyond this university. You need to understand early the
expectations and standards of performance by which you will be evaluated. Conversely, if your field of
study is highly specialized or you are the only expert on campus in that area, you may wish to discuss with
your unit head the forms, forums, and areas of innovative work in your field.



Developing a scholarly program

Your scholarly contributions will be evaluated for evidence of growth, impact on the field (for example,
work that opens new lines of investigation), and future promise. Often this means your work needs to be
programmatic or progressive -- it is expected to unfold, with one contribution leading to another. Hence,
one is continually faced with choices about what to do next.

Each discipline is unique in terms of what kind of scholarly contribution is most valued, be it a book or
journal articles, be it empirical or theoretical work. Your colleagues and department head can advise you
about these criteria for achievement, and we urge you to choose wisely about shaping the direction and
scope of your scholarly activities. Whatever the particular track you follow, you should be sure to work in
ways that clearly identify you and your intellectual contributions in moving forward the agenda of your
discipline.

In spite of the diversity in scholarly expectations, several rules hold across most disciplines.

1. In most cases, publication of general-audience books and textbooks does not count heavily as
scholarly contribution. The writing of a textbook is generally viewed as a teaching rather than a
scholarly activity, unless reviews or colleagues' letters attest to its scholarly contributions. Highly
original texts for general audiences are taken seriously in programs such as journalism and creative
writing if they are highly acclaimed. The burden of the proof of scholarly value is upon you.

2. Invited chapters do not count as much as articles in refereed journals in fields where journal
publication is important since some edited books do not undergo the rigorous peer review that
journals require. '

3. Work that is redundant, derivative, or too narrow in scope might not be considered a significant
contribution. Conversely, work that contains too many unrelated interests may be seen as dabbling
and as lacking theme or focus. ‘

4. Work done in collaboration with someone else, in particular senior colleagues, is difficult to
evaluate; questions might be raised about the nature of your independent contribution. Hence, you,
research colleagues, and peers in your profession will need to be able to document your individual
contributions. In some fields, this is done strictly by order of authorship, but additional information
on the details of the contributions are typically necessary. If in your field almost all work is co-
authored, it is important to be clearly identified as the primary author on some work.

5. Work in newly defined, unconventional, or interdisciplinary fields is also more difficult to
evaluate. Discuss with your department head and dean ways to publish significant work of this
nature. In order to establish your credentials, it might be necessary to publish at least some
mainstream contributions.

6. Sporadic, especially "wonderful but fifth year only," work does not constitute sustained contribution
to one's field. A record of production that looks like a "pre-tenure bubble" might be difficult to
support. ' ' :

Early in your career here, find out from your department head, or even from the dean, what
your discipline expects in the way of publication or performance and plan your research goals
with those expectations in mind. :




Preparing for publication, performance, or exhibition

You will be faced constantly with choices about where, when, and what to publish, perform, or
exhibit. There are several aspects to think about in this choice.

Prestige

Get to know the leading publications in your field and in related sub-fields. Prepare your work for
the most significant and appropriate outlets in your field. If, for example, journal publication is
important in your field, send your work first to the most respected peer-reviewed journal. The
prestige of the journals where you publish influences the assessment of your reputation.

Likewise, for those fields that are primarily book oriented, pay attention to which publishers are

- regarded as strong in your area. Submit your book manuscripts to those top presses, since the
quality of your publisher will make a difference at evaluation time, not to mention a difference in
your overall career and professional standing.

Audience

In choosing to which journal or press to approach, make conscious decisions about the particular
audience you want your work to reach. If your work is interdisciplinary, or if it has implications
for a variety of subfields within your discipline, or if it has applied implication (for teachers, for
example), you might want to have some papers or publications which address each of these
audiences.

Timing

Publish your work as promptly as you can so that wide groups of scholars and professionals can
learn about it, cite it, and provide helpful critical responses which will aid in shaping your future
work. How often your work is cited, and by whom, will become a measure of the impact of your
work. Begin the process of building visibility early and keep the door open for important criticism
that you may need to respond to in your work. Do not wait until a book is completely finished before
earmarking a piece (perhaps a pilot piece) for professional communication. On the other hand, avoid
publishing too many small, incomplete pieces of work which in and of themselves might not be
considered significant.

Polish

Have your manuscript in good shape in format as well as in substance before submitting it for
publication, keeping in mind, however, that extreme perfectionism is not a useful expenditure of time
given the fact that most journal reviewers ask for some revisions by the author.

Engage the most respected scholars in your own or other departments in all stages of your research,
writing, and publication. Colleagues can be very helpful about the criteria for achievement in the
field and about the reputation of journals in your field and in related sub-disciplines. To the extent
possible, develop professional relationships which involve reading and commenting upon each other's
draft manuscripts. This kind of reaction and response will help you get your written work in the best
possible shape before submission to refereed journals. Indeed, the high quality of your departmental
peers is one of the principal reasons to be at an AAU university like the University of Oregon. Using
one another's expertise can be very beneficial and mutually rewarding.

In fields where publishing is not the norm, discuss with successful colleagues the kinds of galleries,
theaters, or other venues you should use, which are the equivalents, in a sense, of high quality presses
and refereed journals. ' ‘ ‘

Budgeting one's time to make research a priority




The professional role of a faculty member in a major research university focuses on research and
teaching, but also includes administration, professional and public service, and in some cases, applied
activities such as clinical practice.

The foremost concern for junior faculty is to show evidence of a productive and creative mind,
primarily through your published research; or in fields like art, dance, journalism, architecture,
music, literature, and drama, through continuous and effective engagement in distinguished
unique creative activity of high quality and significance.

Faced with this array of multiple responsibilities, you also face making daily decisions concerning
participation: what meetings should you attend and in what aspects of organizational life should you
become involved?

In addition, the university structure is set up primarily around your teaching functions. Your daily life
is most visibly organized around the academic calendar, that is, when classes begin, when courses
meet, and when grades are due. Moreover, the UO quarter schedule allows no lengthy chunk of time
free from classes during the school year.

So the responsibility falls on you to organize your year to make room for your own scholarly or
creative accomplishments. Plan what you can accomplish during the teaching year and what you can
do only in the periods free from teaching. Develop an overall five-year plan for your own scholarly
development, with each year spent working toward a subset of your overall goals. Plan what you
want to accomplish by the pre-tenure review and what you need to have completed by the time of
tenure evaluation.

How can you manage all this?
1. Develop a research agenda:

o Looking at the academic calendar, plan time during terms and courses to collect data. For
example, if you are faced with particularly heavy teaching responsibilities one term, determine
when you can make time weekly to collect data or to do library research so that when more
open blocks of time become available to you, you are ready to begin writing.

o Looking at the calendar year, block out times to write, and make sure you are ready to do so
when those designated periods of time arrive.

o Keep in mind the yearly cycle of deadlines for conference and grant-proposed submissions and
any annual deadlines for papers. Keep in mind the long timeline involved in abstracts for
meetings and the prolonged process of first piloting or testing material and ideas at conferences
and later submitting them for publication.

o Discuss with your department head the possibility of a teaching load that might better
accommodate your research needs. Having a smaller size class or a repeat class, for example,
can be a great help at some career stages. ’

1. Protect your research agenda:

o Consider those weekly blocks of time to work on your own research activities just as inviolable
as your teaching hours: do not give them up. For example, in scheduling student appointments,



keep a reasonable number of hours open for students, but keep to your own scheduled research
hours as well.

o Earmark sufficient and high-quality time for your own scholarly activities. Some people work
best in whole day blocks of time; others find mornings the best time to write. Although the
scheduling of classes must be aimed first at student needs, work within reasonable alternatives
in scheduling your classes. Schedule meetings and appointments with these considerations in
mind to the extent possible. Use these times well. Do not use these precious blocks of time to
do other work that has spilled over into the time allotted to your own research. Guard your
research times as if they are actual classes or appointments and cannot be rescheduled.

o Even early in your career you may be called upon to do committee and administrative service.
While this work is useful and important both to you and to the university, you also have to
carefully monitor your workload. It is better to pull your weight on a small number of
committees than to be on many only as a "phantom" or unreliable participant. If you are having
trouble drawing these lines or if you feel you are being over-selected, consult your department
head or your dean for help.

1. Try to arrange for some leave time in order to maximize your opportunities to work on
your research.

o Apply for a grant with some release time from teaching, or for a Summer Research Award,
which would allow for a non-teaching summer free to write or pursue your research. To apply
for a Summer Research Award, contact the Office of Research and Sponsored Programs,
Riverfront Research Park (ext. 5131). The application deadline is late November or early
December.

o Familiarize yourself with the kinds of grants and fellowships available to scholars in your field
and at your career stage; pursue appropriate opportunities aggressively. Here again, colleagues
and unit heads can be helpful and knowledgeable.

o Faculty who are members of under-represented groups often face extraordinary demands
(committee service, community activities, etc.). It is especially important for such faculty to
take full advantage of the advice and resources designed to promote scholarly productivity.

o By developing a long-term plan and then actively designating time for your research, you can
build a research program that has room and time to grow and have the time to develop and
complete it.

Building a professional reputation

1. In the university community:

Get to know your departmental colleagues and those colleagues elsewhere in the university
who do work related to your own. Your colleagues' familiarity with your work is vital. You
should not forget that they will be called upon to evaluate your contribution to yourdepartment
and your discipline at future stages of your career. They need to know your scholarly and
professional work; they also need to have a sense of you as a lively, responsive, thinking
scholar and professional.

Colleagues can put you in contact with other professionals, on this campus and beyond, who
are interested in and knowledgeable about your field; they can suggest your name for a variety
of professional opportunities on campus and beyond. Colleagues can also help by talking over



your research and teaching ideas with you, encouraging you about what is new enough and
valuable enough to write, formally advising on the best journals, and also reading and
criticizing drafts.

How do you get to know your colleagues?

Know their work: read their recent work and discuss it with them. Even professionally
secure colleagues like to know that their research is stimulating to others and that they
are not being ignored by the next generation.

- Attend department or university-wide lectures that they give.

Join or initiate lunch time and over-coffee-discussions.

Seek your colleagues' advice about your work. If you hesitate to overburden them when
asking them to read a draft, specify a section or a topic that you would like their
comments on.

If your department holds colloquia, ask to give a presentation, especially if your plans
include a talk at a subsequent professional meeting: you have here an excellent
opportunity to rehearse that talk before a friendly audience.

Offer to give a guest lecture in colleagues' classes in areas where you have unique
knowledge and insight.

Serve on departmental committees where you can develop collegial relationships, picking
and choosing carefully, however, in your early years since you must at the same time
keep a wary eye on the time commitment involved.

If your department has a faculty mentoring program, do all you can to establish rapport
with your mentor. If that relationship does not work to your satisfaction, seek another
mentor.

Talk to your department head regularly. Your head is, by virtue of the position he or

- she is holding, very interested in seeing your career move forward in a timely fashion.

He or she can be a very helpful resource in your development as a scholar and
professional and will play an important role in your evaluation. You need to keep the
department head informed about your accomplishments and you need the head's support
in making choices. You also need to consult the head about any potential problems. If,
for example, you feel that there is a bias against you, your field, or your methodology, or
you perceive reservations about your performance or productivity in your department
talk through those concerns to find ways to resolve the situation.

Within a national and international network of colleagues: Your national and
international reputation as a scholar will play an important_part in your evaluation for
tenure. Gaining that positive reputation during the relatively short period of time before
the tenure review requires some careful planning. One of the most important steps to
developing visibility has been discussed earlier: publish in highly regarded refereed
journals, or with high quality presses, as appropriate.

Additional ways to improve your reputation outside the UO include:



Attend meetings and conferences where you can establish contacts.

Present papers at conferences. Conference paper presentation generally requires less
lead time than journal publication; while such papers are not weighted as heavily in the
tenure-review process as are publications in refereed journals, presentations do make
your work known and allow you feedback that may be valuable in producing a superior
piece for publication in a respected journal. Your presentation will also give your st senior
peers from other institutions a glimpse of your teaching capabilities.

Participate in selected regional meetings where you can engage in serious intellectual
discussion with colleagues.

Participate in national or regional networks of colleagues in your particular area of
specialty. Or set up a conference or interest group to facilitate building such a network if
none exists.

Establish mail, electronic, and phone contact with professionals beyond this campus
who are involved in work similar to or related to your own. Interact with them in the
same mutually helpful ways you do with your colleagues on campus.

Again you need to strike a balance: in your early years you need to monitor the amount
of time you spend on attendance at meetings, since these too can cut into your scholarly
activities; yet the contacts you make are important for you professionally.

Recordkeeping

~ As noted earlier, you must not only build your reputation, but be able to provide ample
evidence of it. So it is important that you keep a thorough record of your professional
achievements, updating it regularly. '

Keep a list of all published scholarly articles, reviews, chapters, and books, making
clear which journals are refereed and which are not.

Keep a list of creative work, juried exhibitions or compositions, and performances;
keep tapes, programs, and published reviews of any creative performances.

Keep significant referees' comments on your articles.

Keep a list of all professional meetings, conferences, and symposia in which you have
played some role - organizer, chair, invited speaker, discussant, presenter.

Keep a list of all grants, awards, honors, invited talks, and contracts you have
received.

Keep a list of involvement with professional associations, especially offices held,
committee and panel service, or other evidence of professional stature or service at
regional, national, and international level.

Questions you might want to ask early

What constitutes research for members of your department and college?

To what degree does professional service or performance serve as evidence of




contribution to new knowledge in your particular field?

= What are the qualitative and quantitative differences in regard to the weight given to
publications, journals, or creative activities such as performances?

= What mix of scholarship, production, and performance is expected in your particular
field?

= Which forums-aré the most highly regarded?
m Is joinf work valued as hi.ghly‘ as indepéndent work?

= How can you establish a clear record, in advance, of your contributions to joint research
efforts and publications?

= What role is played by research grants in promotion and tenure? In some disciplines,
success in obtaining research grants is viewed as an important indicator of scholarly
activity and promise. Faculty in these disciplines may devote significant time and effort
in the pursuit of grants. Understanding the expectations, rewards and resources for
grantsmanship can be extremely important.

= Is external grant funding expected by your department, by your college or school?
= Will grants enhance your likelihood of promotion and tenure, if so, how?

= What resources are available on campus to support young scholars? What help is
available for locating and applying for outside grant money?

= Will you be penalized if you take unsupported time off for research, writing, or
performing?
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Service
As the previous discussion probably suggests, service, particularly in your early years, is intricately

intertwined with your teaching and research responsibilities. Above all, you must meet your responsibilities
to your students in the classroom and as an academic and/or research advisor.

You will also rapidly become involved with department-shared responsibilities with both undergraduate and
graduate students:

e Advising on independent studies projects.
e Serving on examination committees.

e Working on curriculum development, particularly when your area of expertise needs to be
represented.

Likewise, even in your early years you may be called upon to help with department tasks and committees,
especially when your area of expertise needs to be represented.

You may also be asked to serve on a campus-wide committee as well, because your expertise, skills,
knowledge, and interest are viewed as a valued resource for the university community.

How can you manage all of this?
e The same advice follows for service as for teaching and professional growth:
e Keep thorough records of your efforts, from your very first year.

e Maintain an enlightened self-interest: take on a few tasks and do them well, but don't spread yourself
too thin.

If you feel overly taxed by the many demands on your time and energy, sit down with your department
head, decide together how much you realistically should be doing in terms of service at this stage of your
career, and then prioritize the tasks asked of you.
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Evaluation

Evaluation at the University of Oregon takes a Varlety of forms as you move through various stages of
your academic career: : o

PROBATIONARY YEARS (tenure-track appointment with no credit for prior service).

‘Annual Review
spring of years 1, 2, 4.

Contract Renewal
spring of year 3.

Promotion and Tenure Review
‘beginning spring of year 5
with a decision by spring of year 6.

EVALUATION DURING PROBATIONARY YEARS

Terms of hire

The timetable here and throughout this handbook assumes you arrive on campus in the fall as a first-time
assistant professor. Your actual status, as agreed upon by you, your department, and the Provost, may
differ, but your terms of hire should have made it clear where on this timetable you are when you begin
your position. Once appointed, your advances in rank will be awarded according to the established
promotion procedures even if not by the normal timetable.

Getting started - first term on campus

It is wise, when you first arrive on campus, to go over your terms of hire in order to start the year with a
clear understanding between you and your department or unit head of just what is expected of you in
terms of teaching, progress on research, and general service not only for that first year but also for the
time of the tenure and promotion decision six years ahead.

Working with your department head, clarify any special conditions or expectations attached to your
hire ; be sure you agree on forms of scholarship or performance for advancement, on teaching load, and
on amount and form of service expected in early years. Start your record keeping and familiarize
yourself with teaching evaluation procedures.

Annual review - spring of years 1, 2, & 4
Rules established by the Board of the State System of Higher Education call for a performance evaluation
every year for every member of the UO faculty. These annual evaluations - of teaching, scholarship, and



service - are particularly important to you as an untenured faculty member and consequently are done
more thoroughly with probationary than with tenured faculty.

The annual review allows you to evaluate, on a regular basis, what you are trying to do and how
effectively you are getting it done. It provides you with constructive feedback on your goals and
accomplishments.

Annual reviews should be viewed as a constructive tool for both you and your department head. The
structure encourages you to establish teaching, research, and service goals at the beginning of a year
because you and your department head will assess your accomplishments in each of those areas at the end
of each year. Through this structure you have the opportunity annually to touch base with your immediate
supervisor, who will ultimately be responsible for presenting your case for tenure and promotion.

CONTRACT RENEWAL / PRE-TENURE REVIEW -- spring of year 3

Initial contracts for untenured faculty are usually for three years. Contract renewal, sometimes called pre-
tenure review, is your first serious testing point. The major criterion behind the decision to renew a
contract is evidence of satisfactory progress toward establishing a record appropriate for tenure.

Though it makes no promises, the thorough process of contract renewal at the end of three years provides
analysis of progress toward promotion and tenure. This renewal process helps the department and the
candidate to identify strengths and weaknesses while there is time to improve the record.

The third-year review develops a written evaluation of all aspects of your career - teaching, research, and
service - in greater depth than do the annual reviews. The standards against which you are measured in
this review begin to approximate those standards you will need to satisfy in order to be granted tenure and
promotion at a later point. Therefore, the written review should spell out concerns in any areas related to
tenure; it should be a critical analysis that allows you to know areas in which further improvement will be
needed. Ideally it will suggest - or your supervisor will suggest in conference - ways to bring about those
improvements.

Though individual departments handle the probationary years somewhat differently, in no department is
renewal automatic ; nor is a three-year contract renewal automatic if renewal is awarded. At this point in
time, the university may terminate the contract; or it may, and frequently does, specify a one-year or two-
year renewal rather than a three-year contract.

Y our supervisor does you a favor by being frank and thorough at this stage of your career. If there is a
clear mismatch between individual and institution, it is better for everyone to acknowledge that sooner
rather than later. A much more likely scenario is that reasonable development is occurring and some form
of renewal will be granted. That renewal, whether year by year or for a longer period, should be viewed as
an opportunity for continued professional development before coming up for tenure. Although it is your
department head's responsibility to provide you with the sort of three-year review described herein, if you
do not receive one, then it is your responsibility to request one in writing, copying your dean in the
process. ’

PROMOTION AND TENURE REVIEW

In addition to the following explanation, you should familiarize yourself with the material on promotion
and tenure in the Faculty Handbook, pp. 46-50.



When will I come up for promotion? ("normal")

A recommendation for promotion from assistant to associate professor, or from associate to full professor,
is viewed as coming at the "normal" time when that recommendation is formally presented during the
sixth year in rank in a process that starts in the spring or summer of the fifth year. The assumption is that
most recommendations for people who clearly merit promotion will come at that time.

Is it possible to speed up that timetable? ("early")

A recommendation for promotion made in the fifth year is exceptional, one in the fourth year really
extraordinary, and so on down, with corresponding expectations. The candidate must have established in
the shorter time unequivocal evidence, both in published scholarship or its equivalent in the arts, and in
teaching, that the quality equals or surpasses that required in sixth?year cases.

Any decision to request "early" consideration should be made only after discussing thoroughly all the
scenarios and consequences with your department head, and dean.

With the promotion to full professor, however, years in rank beyond six do not change the expectations of
what is required for promotion to full professor; there may be a shift in emphasis between criteria to
reflect the many differences individual professional careers entail.

Can I delay the "normal" schedule for promotion and tenure? ("stopping the clock")

A faculty member may apply for a leave without pay for either personal or professional reasons. Leaves
of one year or less are often approved as long as the absence does not cause real disruption within the
program. Normally leaves do not count toward the probationary period; nor do they extend the period of a
contract. In some cases the tenure probationary period may be altered in individual cases when there is a
specific written agreement between the institution and the faculty member. Be aware also that some
promotion and tenure evaluations look at rates of production, so an overall rate which is very slow will in
all likelihood need justification.

The University of Oregon has a liberal policy allowing leaves without pay for child-bearing and other
family-related needs. In the case of child-bearing, this leave may stop the clock as long as the request for
extension of the tenure probationary period is initiated no later than twelve months after childbirth. The
university also acknowledges that pregnancy or childbearing may lessen a faculty member's scholarship
for a period of time. even when she is continuing to fulfill assigned instructional responsibilities and is not
on extended sick leave or leave without pay. In these circumstances the faculty member can enter into a
special agreement with the University to extend the probationary period for one year.

However, any request for leave without pay that is combined with a request to suspend the tenure clock
shall in no.case lead to a suspension exceeding twelve months. Leaves to stop the clock in the last year
before consideration for tenure are not usually granted.

TIMETABLE FOR PROMOTION AND TENURE

In the spring and summer of year 5:

Your department or unit head puts together your dossier, collecting teaching data, requesting letters of
reference after consulting you about appropriate referees outside the university, and gathering an updated
‘vita, a candidate's statement, and copies of scholarly works from you in the process.

By October of year 6:
The deans notify the Office of Academic Affairs of those being considered for promotion and tenure.




By November of year 6:

In CAS, after reviewing the completed dossier, a selected or appointed departmental committee, or the
full tenured faculty, votes by ballot on the case and makes a recommendation to the department head. If
your own department is too small to provide a sufficient number of appropriate committee members, other
UO faculty members who have areas of expertise that render them qualified to make evaluations of your
dossier and contributions may sit at this level. The department head then composes a letter of analysis,
makes his or her independent recommendation, and forwards the case to the dean by November 1.

In other schools and colleges, an advisory or a personnel committee, usually elected, of tenured
representatives of the school or college evaluates the file, votes, writes an analysis, and forwards the case
to the dean. The dean reviews the case and writes an analysis. There is a meeting between the candidate
and the dean or associate dean, if so designated. The dean forwards the case and a recommendation to the
Office of Academic Affairs by the end of November.

By February of year 6:

In CAS the Dean's Advisory Committee, (made up of elected CAS faculty), and then the dean reviews
and evaluates the dossier. The dean, on his or her own volition or in response to requests from the Dean's
Advisory Committee, may seek additional information and request additional references from sources
either inside or outside the institution. The dean or designated associate dean meets with the candidate to
inform the candidate of the recommendation to be forwarded. The dossier and the dean's recommendation
are then submitted to the Office of Academic Affairs.

During late winter term and spring term:

The Vice Provost for Academic Affairs reviews the file for completeness and general presentation, and
may request additional information from the dean. The dossier then goes to the Faculty Personnel
Commiittee.

The Faculty Personnel Committee , made up of ten elected faculty members from the various colleges
and schools in the university as well as two advisory students nominated by the ASUO, reviews the
dossier, may request additional information, discusses the merits of the case, votes, writes an explanation
of the decision, and forwards the case to the Vice Provost for Academic Affairs.

Currently, the Provost and a committee, consisting of the Vice Provost for Academic Affairs, and the
Vice Provost for Research and Graduate Education, reviews the recommendations and discusses the merits
of the case. Again, additional information may be requested before a final decision is made.

Taking into advisement the dossier and the recommendations at the various levels, the Provost then makes
the final decision. The authority for awarding tenure is delegated to the Provost, whose decision can be
yes or no regardless of all the earlier advice and recommendations. If there is a question about the strength
of the case, the decision will be negative.

In the spring of year 6:
You are formally notified of the Provost's decision.
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What your Dossier will Contain (When it goes to the Provost)

Items with * are prepared or provided at least in part by the candidate.

Vita*

Statement of duties and responsibilities

A candidate's statement*

Letters of evaluation. *Candidate may propose names of qualified outside referees, some of whom
will be contacted

. Statement of waiver. partial waiver. or non-waiver*
. Conditions of appointment

5
6
7. Teaching evaluations and supplemental teaching materials*
8
9

RN

. Evidence of professional activities*

. Department committee recommendation
10. Department head's evaluation and recommendation
11. Dean's Advisory Committee recommendation
12. Dean's evaluation and recommendation

13. Voting summary

It may also include additional materials collected by the dean and/or Provost, if deemed necessary or
advisable. |

MORE ABOUT THE MATERIAL IN YOUR DOSSIER WHEN IT REACHES THE PROVOST'S
OFFICE

For your tenure review dossier you need to submit a vita that details your research, teaching, professional
activities, and service; a bibliography of all your published work or productions; and a candidate's
statement on your plans and goals as a scholar-teacher. You must make available a complete set of your
work. You will also be asked to provide a list of names of possible outside referees.

You are involved in preparing the items with asterisks below; the rest is done by the department head or
whoever is in charge of putting together your promotion and tenure dossier.

1. Vita* and bibliography *:
The vita is a summary of your education, professional experience, honors, public, professional, and

university service, set off separately and all in as much detail as possible. It should cover your entire
scholarly career.

The bibliography should list all your published work, including a listing of all coauthors, in the same order
as on the publication, exact titles, inclusive page numbers, and journal names. It should make clear which
publications are refereed.

You need to make available to referees at all stages of evaluation a complete set of all published work or
materials such as slides or reviews of artistic productions.

2. Statement of duties and responsibilities:



An objective statement - purely factual - summarizing the candidate's duties and qualifications for the
performance of those duties.

3. A candidate's statement:*

Your statement of scholarly, scientific, professional, or artistic accomplishments, goals, and plans. This
analysis should provide an explanation of your scholarly, professional, or artistic activities, especially the
most significant ones, and describe how these activities are related to your long-term goals as an
independent scholar-teacher or artist. You should address specifically the areas of research, teaching, and
service. The statement should be approximately five pages long; no autobiography should be included.

4. Letters of evaluation:

Letters of evaluation from referees received after they are sent the standard request-for -evaluation form
letter, a copy of which is included in the appendix, together with copies of publications for specific
evaluations. These referees should be highly regarded scholars and experts at other universities, at research
centers, or in professional practice. They provide formal evaluations of your professional contributions -
your scholarship, performance, and service - in the context of what is going on in your field nationally or
internationally. '

*Y ou may submit names of persons you believe would be appropriate evaluators as well as names of
persons you believe would be inappropriate evaluators, giving a reason. In suggesting referees, remember
that reviewers will want evaluations from persons who are not closely identified with you or your work.
Referees from institutions comparable to or of higher caliber than the UO, that is AAU-level institutions,
help build a stronger case than do referees from institutions in which faculty expectations differ
significantly from those of an AAU university. Remember too that department heads will not consult all
persons whom you recommend and must consult some who are not on your list; the dossier will indicate
which referees were proposed by you; and a clear majority of the referees must be selected from the
department's list. All letters received must be included in the file, including those that are negative, neutral,
or indicate an unwillingness or inability to offer judgment.

S. Statement of waiver:*

Very early in the process whoever is assembling the dossier will give you your choice of signing a
statement of waiver or non-waiver of access to your personnel files, copies of which are in the appendix.
Alternately, you can work out an individual agreement of partial access. It is your option whether to retain
or waive your right of access to confidential letters of reference. If you waive right of access, the names of
the reviewers cannot be revealed to you. All soliciting letters sent to referees must include information
about whether or not the candidate has waived access to the dossier so that the referees will know in
advance whether their evaluations are to be confidential or not. If you retain access to your file, you may
see the departmental checklist of materials which are included in the dossier, including the list of referees.
If you have waived access, that list is closed to you.

In deciding whether to waive access, you should consult with your department head and senior colleagues
at this or other institutions to be sure that you are aware of the customs about open and closed files in your
discipline. There is significant variability across the disciplines so that the kind of evaluative letters and
their usefulness to reviewing persons at UO may be affected by your choice. Be aware that letters written
for candidates who waive right of access may be taken more seriously by some reviewers than those
evaluations written without guarantee of confidentiality. It is not uncommon for scholars to refuse to write
letters when right of access has not been waived.

6. Conditions of appointment: :
Official administrative letters of understanding about conditions of appointment which limit the range of
activities on which promotion will be based or grant credit for prior years at other institutions.



7. Teaching evaluations:

Material on all aspects of your teachmg, drawn from the department files and prepared by the head, w1li be
included in the dossier: summaries of student evaluations, including a list of all courses taught, a sample of
the evaluation forms, class size, percentage responding, data for comparison with the rest of the
departmental staff, and departmental policies on administering the surveys, as well as an evaluative
summary of teaching. All teaching data and summaries must be in the dossier.

Only signed student evaluations can be included in the file or quoted from in summary statements. Letters
evaluating teaching from postdoctoral fellows, graduate students, or others, such as faculty, with first-hand
information about teaching can also be gathered by the department head.

*While all this material must be prepared by the head, you may be able to provide some supplemental
evaluatory teaching material from your own records: ‘

*You may wish to include summaries of grading records, of course content, or other things that establish
the rigor and substance of what you teach.

*Y ou should provide a list of students at all levels who have carried out independent research/scholarship
with you, including indication of your role in their studies.

*Some departments are asking their faculty members to develop teaching portfolios, which should then also
be included.

8. Evidence of professional activities:*

Each level of review analyzes all aspects of a candidate s career: teaching; research, scholarship, and other
professional activities; and service. The preparer of the dossier takes responsibility for presenting both
factual and evaluative material on your record/achievements.

*You can give insight into the ways of your discipline as well as provide record and documentation of your
achievements.

The dossier considered at each level of review will include explanatory comments on the journals or
publishers used by the candidate; ranking of the journals, with indication of whether articles are refereed or
not; comments on the patterns as well as the places of publication in your field; and other information
relevant to appraising published works. Analogous evaluations of artistic or other creative efforts that are
not in published form will also be provided as will comments on the role of research grants and fellowships
in your field. At issue is not size or number of awards but rather recognition by rigorous peer review. The
preparer will explain any discrepancies in this area and comment on your publishing record.

*Y ou should provide supporting documents relating to your professional growth, scholarly activities, and
creative and artistic achievement: publication, reprints, papers, programs of recitals, design portfolios and
other relevant materials, including work in progress. You can also be helpful in providing insight into any
relevant idiosyncrasies of career patterns in of your particular field. You should candidly discuss with your
head the relative standings of book publishers and of professional journals and whether or not papers in
them are reviewed, and explain unusual publishing patterns characteristic of your field, since the head must
make evaluative summary statements about this material.

9. Department or college promotlon and tenure committee evaluation:

The evaluation and recommendation and the voting tally are secret. If students, nontenured faculty, or
emeriti vote, their votes are identified as such in departmental vote summaries.




10. Department head's evaluation:

Evaluation and recommendation, including a statement of the unit's position on the case and the head's
personal evaluation, position, and recommendation on the candidate. There will be times when the
evaluation by one group or individual may not coincide with the others.

11. Dean's advisory committee evaluation and recommendation with votes reported by name.

12. Dean's evaluation and recommendation

13. Summary of voting by secret ballot

When the dossier reaches the provost, it includes a summary of the vote counts, yes, no, and abstentions, at
the department level, at the college or school level, and in the dean's committee.
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Rights of the Candidate

During the process:

After the dean has formulated a recommendation, but before a dossier is sent to the Office of Academic
Affairs, the dean or associate dean, if so designated, will meet with the candidate. In this meeting the dean
will provide you with a description of the documents that have been assembled in the dossier, and a
summary of the recommendations at the variousl levels to date. If you have waived access to your dossier,
you may at this point request a written summary of the meeting with the Dean. If you feel after this meeting
and reading the written summary prepared by the dean, that aspects of your work have been misrepresented,
misunderstood, or omitted, you may respond in a written statement which will accompany the materials at
subsequent review levels. If you have not waived access, you may at this point examine all the contents of
the dossier and likewise respond in writing. This step in the review process is intended to ensure that all
candidates are informed of the contents of their dossier so that they may know if their case is adequately
represented from their vantage point.

Those who have not waived access may also see the subsequent vote and report of the Faculty Personnel
Committee.

In the event of a negative decision by the Provost:

The decision on tenure rests ultimately with the Provost, whose decision is final. Within the bounds of
reasonable behavior, the Provost's decision can be either yes or no regardless of all the specific pieces of
advice that came before. If you receive a negative decision, grounds for review exist only if the decision
was flawed by improper procedure, by illegal discrimination, or by arbitrariness or capriciousness. If you
believe that your review has been inappropriately or unfairly conducted, you may make use of established
university grievance procedures, which are set forth in the Faculty Handbook. You may also seek advice or
information from the Office of Affirmative Action.

If you feel you received an unwarranted negative decision, there are a number of avenues open to you. You
should proceed, however, with the realization that process, not standards, is the only ground for appeal and
that any action you take needs to be taken judiciously.

If you feel the departmental report and outside letters have been inadequately summarized for you, or that
your case has been misrepresented, or that internal bias exists and you have been treated unfairly, first try to
get a "reality check" from a disinterested but knowledgeable third party after a full and fair disclosure of
the situation. Then exhaust the channels for informal inquiry within the University before trying formal
complaints. The internal channels that are available include:

your department chair and your department Affirmative Action liaison person
the Dean of your college or school

the Vice Provost for Academic Affairs (207 Johnson Hall, ext. 2041)

the Director of the Office of Affirmative Action (472 Oregon Hall ext. 3123)



Administrators can look into your file, correct proven errors and obvious injustices, and advise you about
other courses of action.

If after seeking good advice, you still feel that a formal complaint is justified, you can invoke university
grievance procedures, described in the Faculty Handbook; you can consult with the local AAUP chapter for
clarification on grievance procedure and rights; and you can go to the Oregon Bureau of Labor, to the Civil
Rights Division, or in some cases, directly to the courts.
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EVALUATION AND PROMOTION AFTER THE TENURE
DECISION

3-year and 6-year post-tenure reviews

Tenured faculty members are expected to maintain a consistently satisfactory level of performance in the
essential areas of research, teaching, professional growth, leadership, and service. At least once every three
years, each tenured professor's record of performance is subjected to a thorough examination of peer
review. The purpose of these reviews is to identify faculty members who merit special recognition or need
special assistance. The criteria are the same as those for promotion and tenure:

e continuing professional growth, scholarly activities, creative and artistic achievement;

e maintenance of high quality of teaching;

e exercise of leadership in academic and administrative service; service and activities on behalf
of the larger community.

The process of review also mirrors that for promotion and tenure, except that the case is developed by an
elected or appointed departmental committee and is not submitted to the university-wide Faculty Personnel
Committee. The dean and the Provost do review the case and may comment on it. For more information
see the Post Tenure Review Policy.

Promotion from associate to full professor

The standards for promotion to full professor mirror those for tenure and promotion to associate professor:
high quality performance in both teaching and service is a must and national or international prominence in
scholarship or artistic performance is expected as well. Promotion to full professor does not come
automatically with longevity at UO. While some faculty members retire as associate professors, this is not
in the best interests of the university or the individual: One mission of a research university is the
contribution of new knowledge and levels of performance; our resources and faculty workloads are
allocated to allow for research; and productivity in your discipline is as much a requirement of the job as is
meeting your responsibilities to your students, your department, and the broader university community. So
in addition to your service as teacher and university community member, you need to stay active as a
scholar in your discipline at a level that merits recognition and promotion to full professor within six to ten
years of your becoming an associate professor. Standards for promotion do not change over time - you are
expected to have as productive - if not more so - a scholarly record when seeking promotion to Professor
after ten or twelve years as you need to be promoted to a tenured associate professorship after six years.
However, it is recognized that there is variability in career paths across UO's many disciplines; therefore, a
shift in the weighting of teaching versus research versus service accomplishments may be carried out in
some cases, with promotion to Professor as the proper reward for excellence.




The Office of Academic Affairs can be an important resource for facult of all ranks. If you have
questions or concerns that have not been adequately addressed at the department or college level, please
Jeel free to contact us.
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DEPARTMENT OF ARCHITECTURE
School of Architecture & Allied Arts
University of Oregon

Guidelines and Criteria for Promotion and Tenure

Introduction

The Department of Architecture is an accredited professional and academic unit of the
University offering undergraduate and graduate programs in architecture, interior
architecture and historic preservation. The Department has an enrollment of
approximately 600 full-time professional majors and offers the only accredited degrees
in architecture and interior architecture in Oregon.

Department criteria for promotion and tenure acknowledge that architecture is a
creative, multi-disciplinary profession founded in traditions of art, technology and the
- humanities. Excellence in the profession is not easily or quickly achieved and
professional growth and achievement is dependent on sustained, long term commitments
that often take much time to develop and advance.

Faculty in the Department are evaluated to University standards and measures of
academic performance and merit. At the same time, the Department, its curriculum and
faculty are obligated to the national standards and measures of a licensed and
regulated profession. While academic and professional standards and measures are not
necessarily in conflict, neither are they necessarily the same.

Diversity of professional expertise is valued, and the Department encourages
specialization within an integrative and comprehensive understanding of architecture
and design. The work of candidates for promotion and tenure will vary in emphasis
between teaching and professional activity as will the measures and evidence of
quality and exploration.

Teaching

Teaching of architecture depends upon knowledge in design and a diversity of
specialized subjects. Faculty are expected to be both effective design teachers, able to
integrate a range of subjects, and effective specialists, well founded in the knowledge of
a particular curricular area. Most faculty teach both design and a subject area.

At the core of the program are the studio courses, in which faculty teach design through
a particular design problem defined by the faculty member each term. These courses are
taught like tutorials. Faculty members work directly with an individual student to
develop a comprehensive design solution to this problem. Subject courses cover a range
of curricular areas within the profession and are conducted in a variety of formats,

* lectures, labs and seminars, common to the University.
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Within this structure, teaching loads are substantial. Design studios are 6-8 credit
courses and meet 12 hours a week. Subject courses are 3-4 credits, equivalent to
University norms in contact time and preparation requirements. In addition, faculty
advise and direct a variety of independent studies and master's theses. Approximately
20 hours a week of a faculty member's time is allocated to direct teaching contact with
students.

Candidates for promotion to Associate Professor rank with tenure are expected to have
demonstrated effectiveness in teaching comprehensiveness and integration in design. In
subject teaching, candidates are expected to have demonstrated creative and effective
teaching of their subject, developing its content to make connections to the design
program and to enhance the curricular area of which it is a part. In addition,
candidates for promotion at Professor rank are expected to have demonstrated
leadership in a curricular area.

Evidence of teaching quality can be found in both peer and student review. In design
studio, the work of students is reviewed directly by faculty peers and professional peers
outside the University several times a term. In the subject curriculum, opportunities for
direct observation and contact by peers are common through shared lectures and
collaborative ventures. Peers also evaluate the quality of teaching by reviewing course
materials and examples of student work. Evaluation of quality in teaching is based on
letters from students and former students who have entered the profession and
standardized course evaluations.

Research, Scholarship and Creative Practice

Department criteria for promotion and tenure recognize applications of knowledge
through architectural works as well as creation of knowledge through traditional
research and scholarship. Architectural works considered for promotion and tenure
include built and unbuilt projects completed for professional commissions, competitions
or exhibition. These works are customarily commissioned or defined by a sponsor and,
depending on their size and complexity, may take two years or more to develop. A
candidate’s contribution to an architectural work will often be in collaboration with
other professionals. The nature of this work will vary with expertise and may include
consultation in specialized areas as well as design. In all instances, a candidate’s
specific contribution to a work will be defined and evaluated accordingly.

Creative work, research and scholarship considered for promotion and tenure can
include a range of publications, studies or demonstrations. Candidates are expected to
have made vigorous, effective effort to advance and communicate the state of
knowledge or practice in their area of expertise. Evidence can include recognition by
peers, sponsors and the community; awards; publication in refereed journals; books;
exhibitions; awards of competitive grants and external funding; and, invitations to
lecture or consult. Quality of achievement will be measured as the 31gn1f1cance or
influence of the work for the discipline.

Candidates for promotion to Associate Professor rank with tenure are expected to have
demonstrated achievement and promise in their area of research, scholarship or
professional expertise. There must be evidence that a candidate’s work will provide a
foundation for further growth subsequent to tenure and promotion. Candidates for
promotion to Professor rank are expected to have demonstrated leadership and
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achieved national or international stature in their area of research, scholarship or
professional expertise.

Academic and Administrative Service,
Service and Activities on Behalf of the Larger Community

The Department maintains a tradition of self-governance and administration
dependent on effective, regular faculty participation. All faculty serve on department
committees. In addition, faculty manage the professional programs of the Department.
This commitment can be substantial and includes regular review and development of the
curriculum; maintenance of archival records of student work; preparation for
accreditation; evaluation of admissions files; and, student advising.

Service contributions on behalf of the public interest through national, professional and
community organizations are encouraged and recognized as important to the mission and
reputation of the Department and University.

Candidates for promotion and tenure are expected to share the service commitments and
responsibilities borne by all faculty. Candidates for promotion to Associate Professor
rank with tenure are expected to have demonstrated a service contribution to the
department. Tenured faculty are expected to have demonstrated a service and
leadership contribution to the School, University, profession and / or community.

In some instances, the service contributions of a candidate for promotion to Professor
rank can be extraordinary and should be recognized as supplementary to their
achievements in research, scholarship and creative practice. These kinds of service
contributions are those where research, scholarship or creative practice expertise has
been demonstrated in the formulation of goals and polices for national, professional or
community bodies.






DEPARTMENT OF ARCHITECTURE
School of Architecture & Allied Arts
University of Oregon

Contract Renewal/Pre-tenure Review Policy
DRAFT to replace “Fixed Term Review Policy” October 1993

Introduction

The purpose of this document is to describe the contract renewal/pre-tenure review process for
tenure related faculty in the Department of Architecture. Faculty appointments in tenure-related
positions at the University of Oregon are made on the basis of fixed term contracts, usually three
years in length, until the time that indefinite tenure is awarded or denied. These contracts have
specific dates of expiration and do not include automatic reviews or routine extensions. The
University may choose to renew contracts after a process of evaluation that requires timely
actions by both the home department and the candidates. This document sets out the policy and
process for reviews of tenure-related faculty members, including the responsibilities and the
expectations of the faculty being reviewed.

The Timing of Reviews Leading to Promotion and Tenure

Annual Review: Initial tenure related contracts are usually three years in length. After joining the
University, faculty will be reviewed annually by the Department Head. These annual reviews will
be based on a standardized activity report from the candidate and student course evaluations.
Supplementary evidence of research, scholarship or creative work may also be required. The
first annual review will be based on material submitted by June 15 of the initial contract year.
Typically, the next review will be based on material submitted on the same date in the second
year. Supplementary evidence of research, scholarship and creative work may also be required
in response to issues raised in previous reviews.

Contract Renewal/Pre-tenure Review. During the third year, a more extensive contract
renewal/pre-tenure review will be conducted. This review involves the Personnel Committee, the
Department Head and the Dean. The process for this review is outlined in detail below. It will
begin with material submitted by the candidate no later than February 15™ for a review to be
completed before June 15, assuming that is the end date on the contract. (See attached
calendar)

Tenure Review: A full dossier for tenure review will be due at the end of the fifth year, so that
external letters of evaluation may be collected during the summer. The promotion and tenure
review begins with the Department Personnel Committee in September of the sixth year and will
be completed by June 15" of the sixth year.

Exceptions to the Standard Timeline

Because the tenure clock is governed by the number of terms of teaching service, the schedule
of the reviews may vary in certain cases from the fixed-term contract dates. The Department
Head and the candidate, with the approval of the Provost's office, can revise the schedule of
reviews to take into account exceptions to the timeline outlined above. First, a candidate may
come to the University with one or more years of credit for prior teaching at another institution
and/or professional service. In such a circumstance, the timing of the contract renewal/pre-
tenure review may be advanced, but there should remain at least one year to respond to critical
input before the tenure dossier is due. Second, faculty members may take leaves of absence. In




these circumstances, the Department Head’s annual evaluation may be the basis for extending
the contract in short increments up until three years of credit are accumulated. At that point a
contract renewal/pre-tenure review as outlined below must be undertaken before another
contract is extended.

Criteria

Performance evaluation for the contract renewal/pre-tenure review shall be based on
expectations outlined in the Architecture Department’'s document, Procedures and Criteria for
Considerations of Promotion and Tenure and the policy, Guidelines and Criteria for Promotion
and Tenure (approved 11 May 1992). Renewal of fixed term appointments will be granted only to
those persons judged to be sufficiently “on track” in areas of teaching, research/creative
practice and service and judged to be especially strong in at least one of the areas. The
objective of this evaluation is to ensure that faculty members are making adequate progress
such that their continued progress is likely to lead to a successful candidacy for indefinite
tenure. For faculty in first appointments, it is reasonable to expect that a significant percentage
of their efforts will be devoted to achievement in teaching. Contributions in teaching and
research/creative practice are considered to be more important than service.

TEACHING: The candidate should show significant evidence of pedagogical inquiry,
curriculum and course development, fostering a high level of student interest in the
subject matter.

RESEARCH, SCHOLARSHIP, CREATIVE PRACTICE: The candidate must demonstrate initial
activity and the promise of accomplishment in the area of research. Commensurate with
the level of seniority, there should be clear evidence that the candidate defines significant
issues in the field, is actively engaged in a fundamental search for new understandings
of those issues, works either collaboratively and/or individually in research projects, and
helps students develop their own interests and means of inquiry into such important
matters.

ACADEMIC and ADMINISTRATIVE SERVICE: There should be evidence that the candidate
has started to develop an involvement in service activities that benefit the department,
university, the profession, or the community.

Process

In cases where the Department chooses to consider reappointment, the Department Head will
notify the candidate in June of the year before the candidate’s third year of teaching service. The
Department Head's letter describes the process and timing for the contract renewal/pre-tenure
review and includes copies of the department and the university’s policies on pre-tenure and
tenure reviews.

The File: The candidate and the department staff will assemble a file to be used for evaluation of
performance by the faculty and the Department’s elected Personnel Committee. The file is
comprised of teaching, scholarship materials, teaching evaluations, and letters of
recommendation(see attached File Contents). It will be the responsibility of the candidate to
prepare and submit a current vita, personal statement, teaching portfolio and dossier with
selected examples of research, scholarship and or creative work completed during the period
under review. The candidate will also be provided a waiver of access form and will be asked to
either waive or reserve the rig ht to view materials in the file. '

The Department shall, with the knowledge of the candidate, compile additional items for the file,
including numerical and qualitative, signed student course evaluations, letters of evaluation



solicited from students for this review, and letters of evaluation from faculty in the Department.
Letters from qualified persons outside the Department are not generally expected in contract
renewal/pre-tenure reviews, but may be requested by either the Department or the candidate.

Department Personnel Committee Review: Once the file is complete, it will be forwarded to the
Personnel Committee for review. In the course of this review the committee may request
additional information. The review concludes with a signed letter of evaluation, including specific
recommendations for action. The letter written by the Personnel Committee critically evaluates the
candidate’s progress in order to help the candidate strengthen his/her case and mitigate its
weaknesses during the time before the tenure review. This letter is confidential and like the
Department Head’s annual evaluations does not later appear in a file for tenure review.

Department Head, Dean, and Provost Review: After reviewing the complete file and the
Personnel Committee’s letter, the Department Head makes a recommendation to the Dean to
reappoint or not to reappoint. The Dean then reviews the complete file and the Department
Head's recommendation and makes a recommendation to the Provost. Based upon the Dean's
recommendation, the Provost decides whether to offer reappointment. .

A more specific description of the contents of the file and a timetable for the review process are
appended to this document.

Outcomes
The following outcomes are possible at conclusion of the contract renewal/pre-tenure review:

1. Reappointment of the candidate to another two-year or three-year fixed-term contract. This
will typically lead to tenure consideration in the candidate’s sixth year, but in certain
instances may lead to another contract renewal/pre-tenure review.

2. No reappointment. In a case where reappointment is not offered, the candidate is typically
offered a one-year extension of his/her contract. Recourse for appeals is described in the
Oregon Admlnlstratlve Rules (OARs).

REFERENCES

The candidate should use this policy in conjunction with other documents:
- Guidelines and Criteria for Promotlon and Tenure (approved 11 May 1992) —
Architecture Department
A Faculty Guide to Promotion and Tenure at the University of Oregon — Office of
Academic Affairs, http:.//academicaffairs.uoregon.edu/tenureguide/tenureguide.htmi




The File: The Candidate and the department staff assemble the file to be used for evaluation of
performance by the faculty and the Department’s elected Personnel Committee. The Candidate
File is comprised of a base file (items 1-5) and the complete file (items 1-9) outlined below:

CANDIDATE FILE
The candidate shall prepare | 1. Curriculum Vitae: documenting all academic activities and
and submit the following research/creative practice efforts, as well as service
| items (1-4): contributions to department committees, the school, the

university and the larger community. Designation of which
work has been undertaken since the contract start date
should be clear.

2. Personal Statement: a 3-5 page statement of goals and
accomplishments in teaching, research/creative practice and
service.

3. Teaching Portfolio: compilation of work describing the
teaching objectives and methods developed for all types of
courses taught, including samples of student work.

4. Dossier: selected examples of research, scholarship and/or
creative practice completed during the period in review.

Department compiles the 5. Teaching Evaluations: quantitative course evaluations
following items for the completed by students and made public for each course, as
candidate file (5-9): - required by university policy.

6. Solicited Letters: evaluation letters from faculty and students
in the Department, identified by the Department Head.
Typically, 3-5 tenured faculty and 3-5 students are selected,
who have direct experience with the candidate in teaching,
research, scholarship and/or service activities.

7. General Letters: a general notice to faculty, staff and
students by the Department Head that the candidate is being
reviewed, offers the opportunity for written input from all.

8. Teaching Evaluation Data: complete course evaluation data
from students for all classes taught: including numerical data
and signed, open-ended written evaluations, which are not
publicly available.

9. Peer Evaluations: of the candidate’s courses that have been
completed in years 2 and 3

ltems 1-5 constitute the base file for the pre-tenure review, and are available for review by all
faculty who are solicited or who wish to write evaluations of the candidate’s performance and
potential. External letters from qualified persons outside the department are not generally
expected in pre-tenure reviews, but may be requested by the Department Head, Personnel
Committee, or the candidate. ,



Timetable and Deadlines

June (mid)
December (early)

January 15

February 15"

April 1

April
May 1

May 15

May 31

June 15

~ Letter of notification (before candidate’s third year of teaching) from

Department Head to candidate with timetable of deadlines.
Personnel committee meets with candidates to answer any questions

Department Head identifies faculty and students from whom to solicit letters of
evaluation and sends them formal requests, notifying them that the file will be
available for review by February 15" ;

Candidate submits parts 1-4 of file (# of copies). Department staff assembles
item 5, makes several copies of the base file and established a procedure for
faculty and students to review this file before writing their letters of
evaluation. ‘

Department Head issues general notice to all faculty, staff and students to
invite their written input by mid-March.

Department Head reminds identified faculty and students (solicited letters) by
mid-March.

All letters of evaluation must be in the file. Department staff assembles the
complete file for review by the personnel committee.

Personnel Committee Review

Personnel committee transmits a signed letter of recommendation to the
Department Head.

The Department Head reviews the file and the Personnel Committee’s letter
and make a recommendation to the Dean.

Dean makes a recommendation to the Provost.

The Provost makes a final decision on reappointment. The Department Head
meets with the candidate with formal notification of the outcomes no later than
this date and provides a copy of the confidential letter the Personnel
Committee has written with recommendations for action.







- TENURE PLANNING ADVISING
DEPARTMENT OF ARCHITECTURE
University of Oregon
Approved May 21, 2002

The goal is to provide guidance and assistance to regular appointment untenured
faculty members as they establish their academic careers within our department
and the university.

Tenure Planning Advising pairs untenured faculty members with tenured faculty
members who act as advisors to assist in the process of moving toward
advancement in rank, preparing for pre-tenure review and consideration of
promotion and tenure. This role may require the advisor to act as confidant or
advocate.

In order to promote and preserve a completely open working relationship, and to
allow the advisor to play an advocacy role on behalf of the untenured faculty
member, it is expected that the advisor (past or present) will abstain from the
formal committee evaluation processes regarding the advisee (to include Pre-
Tenure Term Review, and Tenure and Promotion Review), regardless of whether
or not they are currently an advisor.

2. CRITERIA FOR THE SELECTION OF ADVISORS

It is expected that all tenured faculty members will be available to assist in the
tenure planning advising process. Advising responsibilities should be distributed
as equitably as possible in the department with the intention, but not the
constraint, that any given faculty member would not normally have more than two
advisees.

It is desirable that the advisor's area of special interest be different from that of
the advisee to provide a broader perspective on activities and accomplishments.

- In some instances, however, an untenured faculty member may identify as a
potential advisor a person who shares her or his special field(s) of interest. What
is essential is that the advisor genuinely have the interests of the untenured
faculty member at heart, and that the advisee feel comfortable with the
relationship.

3. PROCESS
New regular faculty members shall meet with the Department Personnel

Committee whose members will explain tenure planning advising and outline
university policies related to appointments.
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The untenured faculty member will identify to the persbnnel committee one or
more potential advisors from among the tenured faculty. The department head or
the personnel committee itself may assist in this process.

The personnel committee may then act as a "broker”, to the extent necessary, to
contact the tenured faculty member(s) to ascertain that they would be willing and
able to take on the given individual as an advisee. Once agreement is reached,
all parties are to be so informed; including the department head.

Advisors should be identified for all regular faculty at least by the end of their
second quarter of appointment and prior to the first annual self- evaluation.

The department office and the departmental personnel committee will maihtain a
current list of all advisor/advisee pairs.

Should a designated faculty advisor become unavailable due to resignation,
retirement, or leave, the personnel committee will assist with the process of
identifying a new advisor as appropriate‘.

The department head will not accept annual evaluations from untenured faculty
who do not list the name of their advisor as part of their evaluation.

4. RESPONSIBILITIES OF THE TENURE PLANNING ADVISOR

Meet with the advisee at the beginning and toward the end of each academic
year (and at intervals as appropriate-during the rest of the year), to advise on
opportunities and problems associated with the untenured faculty member's
involvement in teaching, research and scholarship, creative work, and service.

Assist the untenured faculty member in establishing a research/creative work
~ agenda and review the progress of the advisee in working toward identified goals
in these areas.

Assist the untenured faculty member in identifying outlets for scholarly work
(conferences, publications, etc.) and creative work (commissions, collaborations,
consulting, etc.) Be aware of research initiatives appropriate to the untenured
faculty's interest and bring them to the advisee's attention. Assist the advisee in
establishing contact with others outside the department who share similar
interests and research agendas.

Advise on the balance of effort in regard to teaching, research/creative work, and
service and provide feedback to the advisee on efforts in each Qf these areas.
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Advise and assist the advisee in the preparation of materials for review such as
annual self-evaluations, pre-tenure review, and promotion/tenure review. Assist
with identifying appropriate outside reviewers in the candidate's area.

Assist the Department Head, Dean, Central Administration, and faculty in
understanding the special needs of individual untenured faculty members.
Advisors should have special opportunities to see administrators.

5. RESPONSIBILITIES OF THE UNTENURED FACULTY MEMBER

Keep in reasonably close contact with the advisor and provide the advisor with
the information needed to facilitate the intended relationship. Discuss the
preparation of, and provide the advisor with a copy of the annual faculty self
evaluation.

Outline a plan and set a schedule with regard to research and/or creative work as
well as the development of teaching materials and capabilities.

Work toward the achievement of this plan and respond to feedback of the advisor
and others in regard of progress in meeting goals.

Keep records of work in progress; Teaching: course descriptions and notes,
student evaluations; Research: talks. grants, papers; Practice: sketches,
drawings, photos; Consulting and<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>