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Several flelds of cultural endeavor have sought
to explain the appresiative experience with reference to
the vearious concepts characterizing 1t in each fleld,
"Hilosophers heave thought to eaplalnm the spprectative
theory in terme of & single element. Fsyohologists have
been concerned with the empiricsl and objective eloments
of the appreciative experience as they relate to the abil~
ities and capacities of individual appreciastors. Hduca~
tors :’::%::dwm“ of art with peference to the
part 1t plays in establishing desirable soeisl attitudes
and enabling evaluations of sesthetic veluea, Artiste
have eentered thelir attention upon the sesthetic snd funo~
tional elements of those materisls whish are the common
subgstance of the arts.

The concepts of theee thinkers with reference
umwuuuunmmumnthom
the problew,

. Emepgent fpon the considewation glven o the
appreciation of art on the pert of these thlnkers are
those ooncerns whleh center about the nauture of the ap-
preciative probles with respect to the soelal snd imdie
vidual personslity factors charsoterizing it., fecause of
the existing confusion regarding the nature of these
factors, this study was undertaken as an attespt to

—_—



determine the elements which characterise the apprecistive
experiences of a selected group of students with reference
to certain art forms.

From such an enalysis 1t was hoped to learn
more about the apprecistion of space art in so far ss it
is dependent upon perception and to galn imsight into the
nsture and souree of such perception. The entire study
conslders the apprecistion of apece art in regard to its
worth as a factor of soolal advansement. ' ‘
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A STUDY OF THE ELESENTS OF SPACE ART
IN RELATIONSHIP TO APPRECIATION

I. The Problem

This paper reports an analytic study of the art
object and of the personality which characterize the sppre-
ciative experiences of & plicked group of pevple who were
brought into contact with selected art forms. The purpose
of the study was to cbtain as much information as possible
about the part rlayed in the appreciative expletive by s
sueh Faetors as emotion, ‘mowledge, and m!m on the

one hand end color, technique, line, and similar olang (Y;\fg‘\:’:: et

""'A\,
on the other. The study recognizes the space arts as &n

expression of experience, thinking, and attitudes developed
by soclety. it recognizes the products of such sctivity

" as they are used for the purpose of satisfying the sesthetiec
and intellectusl desires of man, The term "appreciation®,
then, relates to the utlﬂt&u concerned with the 0131:;?3
tion of an art form, skill, or function in terms of intel-
lect, sense, feeling, and emotlon.

This study in no way attempts to present a method
of teaching, nor an explanation as to the nature of creative
ability or genius, nor does it seek to determine the nature
of the sssthetle response as dlstinet from various non-
agsthetie reasponses, The mtnn of the study =ight be

elarified by saying that 1t iz an attempt to develop a

—_—
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better understanding of the appreciative experience, by
identifying the pemamlity factors and the art factors
upon which the appreclative capacity of the individual
is dependent. This is attempted through an analysis of
the entire appreciative experience in relation to these

factors.
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Yorks of art do not change, but the apprecistions
and attituGes towsrd these worke do change. Hhach period
of history has had its art gosls and art velues which 1t
sought to achieve. Among other goals Athens directed art
tovard the betterment of her state. Creft guilds and work
ships of later cultures developed expressions centered .
around the dietates of recognised masters. Against :h-o,(ﬂ PS&”/
we have the rich contributions of the so-called "primi- U’_fé'&;;‘/
tives”, cultures in whose langasges the word "art” does ﬁ;:.(,p 56%
not exist. mmmmmcumqu fjw'
abstraction, we see art as en element motivated toward
expression of, or symbolic deseription of, a variety of
gogial goals. ¥e see 1t developed as a set of skills for
voeational purposss, or simply Por the sake of free expres-
slon on the part of the Individusl, Hach of these functions
fails to include one which preseant edusationsl thinking
considers to be the real problem; namely, the value of ars
&3 an important factor in establishing the social well- |
being and security of the imdividusl. Nr, N. B, Zane

)

.lplll’ the nature of the problem saying:



o Guasratle Tamis, in the Seistl of ewvent
e e e T
The idea underlying this lsst stated funetion

of art is in sccord with Dewey's viewpoint that "a catho-
lie philosophy based on the understanding of the constant
relation of self snd the world amid vartetions in thetr
sotusl contents would render enjoyment wider and more
sy=pathetie,” Tence, In 1taelf, unlike other sehool |
subjects, appreciation sannot be taught directly. jIt s —
dependent on the buckground of the individusl's experienss
with regard to his perceptusl abllity and training. These
are the avenues through which srt appreciation will be

realized, not as compensation, mqmuma
Eagonigle def'ines es: '




This study has been approsched through three
channels. 7he first two may be classed as survey pro=-
codures and the third ss eclectic and synthetic. The
approaches are ss follows: ‘ |

l. in analysis of the principles of art appre~-
ciation stated in books and magaszine articles on the
subject. The viewpoints of philosophers, present day
peychologiste and eduentors in respect to thelir concept
of appreciation @s 1t 12 related to the u?atmg soeial
structure.

2. Conferences held for the purpose of assembling
the appreciative reactions of & selected group to art forms.
~ These conferences were held with fifty students chosen from
the art appreciation classes of the University of Oregon.
They selected from one hundred end fifty students who rated
nm:pmmar-umrmu;amm»
indieate Wac degrees of spproval and disapproval.

' 3. The writer's enalysis of eppreciation.
it sust be romembered that this study seeks to make an
analysis of the subject supporting the idea thet the soclal
values of appreciation are eminently worth while both $o
the individual and to soclety. Toward such an end the



paper is developed, The conecepts of philosophers, artists,
psychologists, and educators on the subject were sought
to eluclidate this viewpoint. The findings h‘u_ m_-m
conferences are reported in this comnection. Through these
avenues, an attompt was made to point out some of the dom-
mummur the appreclative experience and to bulld
them into worlking principles.

‘ mMnmntmlmumnyw
consecutively, but they are brought to bear on the analysis
whenever applicable,



Critical interest in the problem of art appre~
clation involves some study of the concepts of art held
by leasdors who have contributed mesterially to the culture
of the world. Philosophers, psychologists, and educators
have made special contributions in this fleld. Traeing
the implications of these leaders to the present day, the
whole problem of art sppreclation would seem to impinge
upon s consldaration a3 to the nature of art « the way in
which it functions, and individusl concept of the appre-
ciative experience.

"Shile art, "as Dr. Nueller says, "may be uni-
versal, no given work of art 1s."} Likewise, 1t may be
argued, thet appreciation of art is not an entity.” The
eppreciative experience cannot be defined in terms of &
subject matter, nor in terms of the "pure form", of some
philosophie thought; it cannot be delimited in & functional
elassification such as "Art for Arts Sake”; nor can it
depend solely upon the husan contridbution by which the
individual concelves his experience. In short, interpre-
tation of the appreciative experience is made meaningful
by each of these concepts. .

in Studles in Aamﬁu »
Vol. iV, Ho. 6, Februsry, M.



¥ith this viewpoint in mind, the following
discussion seeks to present the considerations which the
philosophers, psychologists, and educators have given to
the problem.

A, Coneepts of Art Appreciation
Held by Philosophers

cpbat e acethmers ey . crons ot Shaets
aes e
itself with ul te uluam and -
ings~-values that are born of the deeper levels
of personallty--out of experiences that haunt and

deeply stir, W derived from aspirs-
t!m. tnfini tiea, To rhilosopher, art fune~-
 %ions 1like relligzion to Hring man into ‘h’ presance

of trath, The philogsepher clalms the right to
tnterpret what the artist has ereated.”
Sueh & viupaiat luﬁu the general nature of the
puiuopur'c concern, lJewey explains these viewpolints more
clearly in the following elassification:

1. The imitative or representative theory of
Aristotle and Plato.

The fatal defect of this theory is that 1t exclusively

identiflies the matter of a work of art with 1ts objective.
. £+ The play, or escape theory.

Dewey declines this theory saying: “The spontaneity of art

is not one of opposition to anything, but merks complete

1. ., B, Zane, "Appreclation of Space m'i am..

%_n_rl_ggnnt!en of irt University of Oregon Pub
o1. TV (Tebrusry, 1054), p. 69.
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absorption in an orderly development. This absorption

is charscteristic of sesthetlic experience.”l This theory
also fails to realize that the sesthetie experience in-
volves a2 definite reconstruction of objective materials.

3. The rational supporting the idea that
- the value of art lies neither in meaning,
nor in substanee, but in the idea which art
approaches .

The weakness of this ehcm'y is presented through the argu-
ment that art depends upon and refers to essences slready
in belng. Out of this rational theory come two main divi-
sions of thought, the first being sllied with the percep-
tual theory of Xant erd the second with the conceptusl

theory of “ehopenhauer,

"There csn be noe objective rule of taste by whish
what is beautiful may be defined by neens of con-
copla. For every Julgment [rom Lhat source is
sesthetic, l.e., its deteralalng ground ias the
feeling of the Subject and not any concept of the
object."2

Again:

" propaedeutic to all fine arg, so f ss the
Mighent Sagtn +F 156 paifesiinn 1o whet S5 In
view, muu-,uttampumum
ﬂmwmulmmmbyam”
paratory education in what is called ‘husenicra’
sssssthe feeling of sympathy on one hand, and on

1. John (m York: The Eaec~

n-nninn

!’lﬂhm by Je ﬂo '
m,. Pe 96,




“"the other the faculty of beling able_ to communi-~
eate universally one's immost self.”!

Supporting the conceptusl idea, fchopenhauer
says: :

“Now what we hold is the end of representa~-
tion of & perceivable, comprebensible idea is
not here the end.....it is necessary that we
should see the thing ss it is meant to be for
as soon as this has been discovered, the end is
reached, and the mind 1s now led away to guite
aurf”tnnioruim.uaammctm-
ception, which is the end that was in view,"2

"If in plestic and pletorial art we are led

awvay from what s lsmediately glven to some~

thing else, this must always de a coneeption,

heeause here only the adbstraet can be glven

diresctly, but & conception must never bhe its

scurce, and its coumunicetion must never be

the end of & work of ars.”>

What might be termed the fourth theory, seois

to plecture art as sn experience which derives meaning and
value from the interaction of individual, snd the cul-
tural elements producing the sesthetic experience., In
this connection an experience is reslized to 1ts greatest
extent only im art. This theory has been stated as the
theory of perceptual experience.

4. "The besuty of things that sre in change,
as are all things of experience, is spt

1. Imenuel Xant, Cr
Translated by J. C. ¥e
1911), p. 95,

§ Arthur “echonenhauer, The ¥orld as w1
Translated by R, B, b!ﬁao o Clg
?meg ?ragu; ag%f Tenvany, 12071909 s Po

- » -
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to be regarded then but as a potentisl
becoming of the soul toward a ion
of eternal patterns of beauty.

Further explaining this theory, Dewey says:

"In art as an experience, actuality and possi-

tive material and personal response, the indl-

vidual and the universal, surface and depth,

sense and wmeaning, are Integrated in an exper~

ience in which are all transfigured from

the significance that belongs to them when iso-

lated in reflection.”2

' The word "apt” is generally used by these philo-
scphers to Inelude the whole range of artistic achievement
whether 1t be in musle, poetry, drama or sny other phage
of endeavor. 4s previocusly stated, the present dlscussion
is concerned with the appreclation of space arts ss an
expression of thinking and atiitudes developed by soclety.
With regard to some of the special phases of art such as
poetry and musie, philosophy has much te say about the
effect of these arts on the individusl, Philosophers have
mentioned the woral, emotional, and less [requently, the
intellectual values. The outstanding contribution of philo-
sophy in this case seems to be its concern with the weanings

of the aesthetie experience, These meanings are determined

1. John Dewey, iArt fence, {(New York: ¥ilten
24 A s



by the soclal class developing and supporting each art.
Pareplresing certain conclusions of Dr. Hueller,l 1t may
be stated that the analysls of thought and culture as to
the neture of the aesthetliec iz egqually important with
the theory of the sesthetic itself. In & primitive so-
clety art functions es a natural expression of socisl
and artistie worth. In a moraliatic scheme, art contri-
butes mateorially towerd charscter trainming. In & soeclal
order dependent upon en apristocratie class, art asssumes
the nature of diversion.

In coneluston, the nhilosophers heve shown us
that art is not a fized thing, Hather, it is 1inked
with she calmo contrivuting t¢ its {ormation, and an
essential toe the understending of the aesthetic exper~
lence.

' B. The Approsch Through Psyehology

The first glence Into the payeheloglst's approach
to the problem of ert eppreecistion nhm us two things:
first, that the materials for adequate psychologiocal study
of srt have besn rapldly accumulating; second, that the

, 1. John ¥ueller, "Theories of Art Appreciation®
in Apprestation of M, Untversity of Oregon mnuh
» . Uy s lm,. PP ﬂ, 29,
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 task of putting those materials together remains to be
done. We have bodles of knowledge regarding the artistie
developments of nations which have boen made from socio-
logiecal, archasological, and historiec points of view.
Added to this there is much material about the lives of
individual artists studled from simllar polnts of view.

Against this knowledge there 1s all that has

- been written or preached concerning what psychology has
‘dlseovered sbout the neurophysical organism which 1s man,

"sbout his basie inborn mechanisms and thelr development
through individual growth and eultursl influence”.l Nuch
is k¥nown about the human processes of sensation, percep-
tion, recognition, formation of bablits and other charace-
teristics of the individusl. It s obvious that these
processes enter into the creation and apprecistion of art,
yot psychologists seem to pay little attention to the fact
that they have & limited knowledge ebout what Hunro calls
"naterisls and situations of art.,” The necessity for uniting
the bodies of knowledge in these two fields is pressing,
and research along this lime will add wuch to an understand-
ing of art appreciation ss & phase of worthwhile human
activity. |

Pnn, :& }, @hﬁpﬁ mu Rm-th cswum, pa. 169.
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iwo main types of pasychologieal investigation
in this fleld are:

1. The behaviorist approach which seeks to
determine what faetors influence people to look at visual
art, listen to muslc or read literature snd what effects
these processes have upon this subseguent behavier. -

2. The introspective approsch which sesis to
snalyse the thoughts and feelings of the cbserver or the
;rm of & work of art. ‘

Fechner might be considered ss the founder of
experimental sesthetics. His work and that of iAngler,
Legowak!, ms.kn; and Telsing way be sald to have been
concerned with finding & simgle type of line or ratio of
lines which would explsin the varied besuties of visual
form. Feshner and Angler tried to find the best form in
& oategory of forms. Legowski's experiments led him %o
regard "the simplicity and comprehensibility of relation~
ships ss the cause of thelir plesssntness”. Thorndike's
work stressed the seattering of individusl preferences.
"On the whole, these experiments falled to show sny one
best form in sach category; however, the irrelevance of
exact ratios like the golden section became evident. OUnly
such vauge oriteris as moderation, simpliecity, or compre~
hensibility retained any velidity."! Ludholm, Poffenberger,

Y. TIbert T. Chandler, feauty and Humen Sature, (Sew
Yerk: D, Arpleton and ﬁm, 954), De .
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and Duwrrows have made experimental studies conceraing the
Winmu of visual forms in regard to the sctivities,
sttitudes, or moods which characterisze reactions to varie-
ties of line patterns. The results of their study seem

to conclude that tho eriteria of the besutiful may be sum=-
marized as follows: '

1. unity or direction of movement

32: ::::;f:i 3 angles and intersections

4. periodical return of the same eloments or

a gertain symmetry.

Puffer and Plerce directed their work aleong the
lines of distinguishing the factors which ecaused balance
in & picture. They conecluded that the pletorial factors
whieh eontributed to balance were mass, direction, inter-
esting objJects, and vistas, Vlerce and Langfield found
that another type of balance 1s to be found im eirecular

and polygonal designs where elemeuts radiaste from a com-
mon eenter. Suméing up the work of these men it might
be seid that their findings indicate the principles of
balance are sometimes overruled by the preference for de-
slgns that aveid large gaps or overcrowding. Defective
balance, large gaps, and crowding produce dlsagreeable

eupathy.l

1. Albert F. Mor MW
(New York: D. Appleton cad Company, Pe 90e
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#ith respect to the payeiwlogical effects cf
color on the individual we may begin with the work of
ttefonescu-ucanga who mu 1911 and is etill trying
to determine the mml» normal effescts of color.l
Bullough, an English psychologist, seeks to do Jastice
to individual dlrrﬁinm, and in this mﬁi‘ he sets
up four types of cbservers. Ho does mot combine the o
results of varlous types but s hopeful @s to the regu=
lerities within each type. Bullough found that the physio-
leglieal type is responsive to stimulation end warmth and
their opposites. "The preferences are determined in the
last analysis by the general constitution of the individual,
whether he llkes belng stimulated or scothed, or prefers
warnpth t0 CoOlneSfececCoOnNceiving assthetic value in terme
-of objectiried emotion, gullock regards the character type
of observer as the most sesthetie; the others he ranks in
the following order: type fused ssscelations: objective
type; type with non-rused esso¢iations, and physiologieal
type." |

Mm:mamanuaamtmtm
Mmmm«waxormmnnh&ﬂam
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- tralits unless those other traits, by thelr very nature,
include a reference to the cbserver's sttitude, and the
;mmnatmtmny the permanent trends and tempor-
ary moods chsracteristic of his whole personallity.
 Gertrude fend) investigated the factors which
: zM the sensitivity of the retine to color sz to
size of stimulus, intensity m&‘ brightness of t!siﬁi value
stimulus, effestivensss of intensity of the stimulus, and
brightness of field surrounding stisulus.

Luascheish, e mﬁta&:&, discusses certein sheses
of color much in the same vein as the foregoing selentists.
fie states that 1ine and form have been more s!gniffcant
in art than eolor, Fe urges the development of what he
tarss mohile éuﬁim' and the Tsmorience of research £o re~
veal the most successful setheds of ﬁmwt‘; ng eclors for
the fullest exereise of their powers.? ,

Tests to ascertain measure of talent have been
devised by Lewerens,® Hoidory,¢ Neier working in cenncetion
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with Seashore,]l snd Chrilstensen® and others. Tewerensz's
tests involve the percertion of the following elozenta:
{1) recogaltion of proportion; (2) originality of line
drawing; (3) observation of light and M; {4¢) knowledge
of subject matter vocabulary; (5) visusl mesbry of propor-
tions (6) enslysis of problems in cylindrical perspectives
(7) analysis of problems in perallel perspective; (&) apsl-
ysis of problems in anguler perspective; {§) recognition
of eclor, Lewerensz statos that & satisfactory oriterion
m«n&wmmtmrma;u, but he regards
these tests &3 being more valid than teachers' grades.

The Heler - Seashore and Keidory tests are of
a mutilation type invelving the ability of the subjeet h
arpange, to rearranze, and to seleet, the arrangenent
suparior in orgenlization: also to ¥now when e composition
has too much or too 1ittls, and when lts elements are in
conformity with the principles of sesthetic stracture. The
Eeler -~ Seashore test includes color as & perceptual sle~
ment, while the leidory test relates to linear shapes and
ungolored art objects.

1, Foroan C, Heler « i, H. feas ot Judp
{University of Iowa: Dureau of Educstional Fesearel
Service). :

2. a' xs Glﬁ'itm and T. Mﬂ & 188t in A%
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The value of these tests from s creative stand~
point i1s almmet negative., Trom an appreciative point of
view thelr value may be zamzed up 'n the following gquotas
tion stated by Chendler:
"in considering teats of visual art, we must
recognize the danger that the taste of art
specialists in a given decade may not be a
valld means of discovering the beat artlsts
of the oncoming generation; such s standard
may be t:;' m&g&tiﬂ and mﬁm&. One
Honet, mmmmnummmu
scores if tested In their youth by the older
goneration.....in art schools at present there

{s much stress on creative worke it Is there-

fore more difficult to judge whether a atudent
uhndzw.mawug in en art

The last statement in the foregoing gquotation
refers to the use of the tests from s negative diagnostie
standpoint, as 8 means of predieting potential appreclative
and creative abllities or as actusl measures of these abile
Tttes.

Sharagteristiec of an lavestigstion m«mm'
from & behavioristic stamipoint, & study was made con=
cerning the factors whieh influence the conduct of museus
visitors by elton and Robinson.® One phase of this study
ingluded research into the behavior of museum visitors,

w5 R gﬂm S i
3 De ompany, 19 s De 910
m n. aum m a. Q&MM




which indicated Intercst In exhibits. 7Tt also deseribed
the Interest of visltors In dfsplays of d!fferent types.
Another phase of thls study presented for future Investiga-
tion the {olliowing problemss

1. The intrinsic attractiveness of the art
cbject as a detersinant of interest in re-
lation to such phesses &s the charscter of
the art objs nuamber of cbjects in the
gallery, and circumstences displey.

2. Iisclation of the ert cbject as s determine
ant of interest from the standpoint of ob~
Jocts placed In a gallery snd its distance
fros other cbjects in the gellery.

Se Periocd style installation in regard teo
gallery design as 1t 1s relsted to museum
fatigue and the contsxtual, eultural snd
bistorieal degree of exhibits.

in summing up the contributions made by payshole

ogists Lo the enslysis of apprecilation, the following ones
seem %o be signifiecant.

1. Hany diverse factors lead people te estadlish
valus in art, snd theas fsctors produce ef~
fects on thelyr behsvior.

2+ Pleasure and preference (approval and dise
spproval) sre not inptinetive exeept as they
‘are related to the observer's attitade.

3. The obsorver's attitude is cherseteristic of

" his whole personality. '

4. The mature of the soelsl baeckground of the

observer is the most aesthetic element in

Fa———
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the asppreciative experience.

5, Tests have been devoiopod invelving judgsent
concerning ert aptitudes, achlevement, and
taste as these factors relate to tie problem
of appreclation.

Mmuwuﬂwpoumu.pm-

tion whieh are of interest to the psychologist. These
problems ave of such & neture as those pertalning to:

the elements -hich enter into the appreclative experience;
the effects of these elements on the sppreciator; the way
in which these elements are perceived; and the nature of
the whole concept.

in relation to testing certain aspects of the

apprecletive experience, there 1s work to be done with
respest to the eor' teris of ebo sesthetic elements suitable
for tostimg and validity as to the messurement of these
‘eriteria. l Aside Crom th.sé considerationa, the work of
Ahe pepehalogiste 1n 1aberprating the astare of Shs Muman
organise in relation to lts appreceptive background is
praiseworthy. Through their study we recelive insight inmto
the whole problem of the appreciative experience. Through
m work we may concede with Migs Puffer Bhat:

/"m basis, in short, of any sesthetlc exper-

ience = m&::?i painting, and the rest -

is beautiful ts harmony with the con-
ditions offered by cur senses, primarily of



eight and hearing, and through the of
the aufut!m and im i1t arouses with
organism."” ,

. The Edusatop’s Polnt of View

The phllesopuers of Athens were among sie first
to objectifly education. Jue to the chronclogical remcte~
ness of their civilization and the depth of their percep=
tion into humen problems, many confusions have arisen in
regard to the Interpretitions they plesced on art education.
Reviewlng sn article written by Jean . Cleaves? we find
that art mun in Oreece was Justified for the follow-
ing reagsons:

i ::%:*m.:m*s*m

:: f’: !:g-n’ﬁsp?u purgation

The firat two theories are those of Aristotle
who was somewhat broader and more sympathetle than Plato
_4n Bis comeeptlon of art functiens. Aristotle thought &
| worik of art was an idealized presentstion of human ew
tar. in regard o the use of art for sppreciative purposes,

Aristotle considered drawing and painting in respect to

®irflin and Co., Boston

2. Joan ¥. Cleaves, ’n m in m muu Changed?
Design, (April, 1936), pe =




‘better rocognition of art quality in furniture., Appre=~
eciation of good desisn wonld better the asssthetic judg~
ments in regard to the 'mwsn form, Tn gensral, profession-
al sklll in space art was disepproved of as beling benesath
the dignity of a citizen. Flato banished the imitative
artist from his state.

Formal art education did not seem to be ineluded
in the educational programs of Home, the Derk Ages, or
ledieval times. The illuminated menuseripts, tapestries,
cathedrals, glass work, pailnting, and many cther evidences
of artistic asctivity recorded in these periods legve no
doubt as to the fact that art was practliced in what might
be considered a very modern sense. In the Henalsaance,
botega and atellior were Jdeveloped in which young aspirants
were apprenticed to masters. The happy instance of no
theoretieal divisions, sneh ss between fine and useful arts
end srt os = real part of a 11fs experience, s %o bde found
in the developuments during these periods.

The first formal art tralning in Europs seems $o
have been introduced by Napoleon in his {ar reashing re~
orgenigation of the Fremech public school system. Advosates
who urge art tralning for vocationel purposes point oud
the fact that many American dollars reach "rance each year
due to the far reaching offects of Eapoleon's polliey.

[A
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Hepoleon sald that every /remch child should learn to
draw,]l and drawing s 1!sted in the lLakanal law &s belng

& branch of instruetion to be given to shildren from
twalve to fourteen yosrs of age, Froshel? Introduced
sonstructive work, paper-folding, weaving, no&dlnork,
and work with sand and color 1abo Zindergarten and pro-
posed to develop it in upper grades. This was not to
teach sense perception, which Pestalozz! emphasiszed in

his manual sctivities, but as a form of educational expres~
sion and for the purpose of developing creautive power with-
~ in the ohild. '

in 1888, Uno Cygnueus outlined a course in whieh
 manual treining involving bench and metal work, wood carve
ing and basket weéaving would be part of the Fimnish edu-
sationsl program. Sweden introduced sloyd (handeraft)
work into her schools between 1872 and 1877, At first
this work was introduced to ecounteraet bad wmorsl and phy-
sfesl effects of alty congestion, and partly to revivify
the dsclining home industries of ths people., Later, these
objectives gave way to those of an industyrial or occupa~=
tional nature.®

) nﬁtﬂ Fe mlq,

Se Ib!‘, ”. 467-468.
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of Art and Selence and the establislment of Hstional irt
Training Sehools In 1883, The d11} preposing such action
espeelally stressed the promotion of slementaery education
is srt and sclence after 1868, A coumittee was propoaed

“to aire into the best meens of extending

& know of the arts sud of the prineiples

of design, smong the le {especially the

gt v g g BB L B

ng: n cons menegemen’

St SEEErts 4F Suutituiions oemsctes Ten e

W.'
A "Hormal School of Design"™ wes cstablished at the close
of a six yeer investigation cerried on by this committee. ~
The purpose of this school ie stated es follows:

to afford manufacturers an opportunity of

acquiring a cowpetent knowledge of the Tine

erts in so far ss these are gonnceted with

manufacture, and that steps ought to be

taken to limit the students of these interests.

The excellence of the results of applying srt
and trade prineiples to menufectured erticles waus clearly
demonstrated nt the great Yorld's Palr held in Tondon, 1851.
Eassachusetts, with well develeped industries, felt She
need for artistic designing, expecially in regard to tex~
tiles. GHenece, we find the introduction of drawing from
the intermediste grades to the normsl sechool, Walter
Swith was sppointed state supervisor of drawing end ert,
and in 18753 the ¥assechusetts Normsl Art School was created

to train teachers of drawing and art for the schools of the
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- state, mmﬁmmlm, drawing had been made a

regquired study by lezlslative set In twelve stetes, and
kad bheen spproved ss a study by elity and town ‘sa!mx
systems in thirty-one other states, |

Education in art for industrisl purposes contim~
ued into the twentieth century. This relationship ls
pointed out in verious reports and papers.l

Various cbjectives of art training have been
stated by other leaders. Hombrandt Fesl recommended
drawing graphics for purpeses of pure delinestion which
were to be subordineted to such formal school subjects &8
writing and geography.® In 1848, Willism ¥irrife advocated
art education for the lmprovement of tastes and for the
development of talent to be used in industries, Other
leaders in this respect were Horace ienn and Willlem Hewton
Baptholemew, who promoted inatruetion in Beston. Whether
the pwedust of these sarly sttespis may be ealled art is
debatsble. At 21l svents, we may say they were staeps in
the right directlion. :

The first trend sway frow lndustrialiss ves taken
by Boston in 1882. 7This 1s Indicated by the report of the

1. Festorn Mng and Nanusl Training Assoelation.
Annual Hm 1906~-1911, {(see sspeecislly Fobert ¥W.

%ﬁ %Wﬁu from the ﬂuwtat of
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United States Centennlal Exposition: "Art education,
even for little children, means something more than
instruetion in drawing.” Drawing from a geometric or
formal point of view gave way to the study of color, and
new materials sultable for &8 wider scope of Instruction
were developed. uovertieless, art instruction was some-
thing very remote {rom life activities. The first signifi-
cant step was made by Professor Arthur W. Dow of Columbia
University.l He presented an approasch to art tiwough
composition, creative snd appreciative rather than imita-
tive drawing. Other more recent approaches such as those
of individuality or free expression and experience will
ve taken up in a subsequent discussion of the problem.
Little or néthias was done in regard to apprecistion,

Such are the views regarding the value and types
of .art training as represented by educational thought 4n
former times. To meet the needs of a changing social order,
art appreciation has had to objectify Its a'ms more accur-
ately. lkir. N, B. Zane very elsarly lists nine general
cbjntivu in tnahiag art appreciation:®

l. To define art with reference to (1) rm

made by manj (2) skills mental and manualj
{3) functions of art forms and skills.

Page and Company, 1913.

: Z. Arthar W, Bﬂl, p%ﬁ;_%, Garden City, N. Y., Doubleday
S, ¥. B. Zase, “Agpeeclation of spaes Arte", Staites
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To

To teach an art voosbualary.

To teach relations between functions and
forms.

To show how art forms evolve out of ante-
cadent forms,

To stimulste and develop s wider range of
parsantion,

7o encourage a student's confidence in
himsell sas an appreciator.

To @ individual mmﬂi responses
and artl teness in expressing them.

To start the student thinking about relations
of individual aesthetis responses to soeclal

group responses.

To encourage articulateness on the part of
the student concerning m m'ohlm of hie
own cultural era,

thie 11st Sevagel adds the value of art ap~

preciation to creste Interest in & use of art., Rusk? adde

the value of

art appreclation In helping a student appre-

clate the crested art of the past. e alsc éxplains the
value of appreciation sas an integrating factor in the or-
ganisation of the student's Intellectual program.

The funotlon of appreelation in providing

1.

ssbzusg Rusk, {
Press, 1036)

»
2. Ibid, pe 141.
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recroational opportunities for the measses 1s clited by -
Superintendent A, C. Floral in deseribing s project which
set aside large areas In “outh Carolina for the recreation-
al rarposes, 1 mors noteworthy example of this same end
is found In the Crater Lake Projeet sponsored by the Caps
negle Corporation of low Iork and the University of
Uregon .~

A further develupment along this line relating
appreciation of natural resources to0 a program general
communi Uy serviee is found in en srticle entitled, 7
State University Resches Out” by Philip A, Parsons .S |

Richards develops the function of apprecistion
in educating popular taste with respect to consumption.
His indicates that great Muture sdvances will be made in
this rield. 5

‘Ono has ulr u look tm the industrisl phau,

our homes wherever products a
Niug auimd id, to gee that art s Mly
tnfluencing our surrennd!m and our cholces when -
we sgonire soofds,.....”"® are no longer satisfled.
te visit the museums and art gslleries and return

home to live among ugly telles and chalrs end In
the midst of umsightly gardens."é

1e As Co *apt Appreciation from A Sehool Super-
h&u;ng'a'roznt of view,” Lesigs tember, 1958), PedBe-

- 5“1. 1 ’r - Yi,:.;i_,.-... - ., & Tt SR 25,3 R
:!:” !ﬁ: Phlup A, Papson, "A ﬁhu Mvml eaches Out,

R
A "10 1931. P.‘g'
he Report of

ornzt ted b !ltimi o? uml _
the au» hudun Company, 1922).
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An unusual article of paramount lmportance 1s
to be found in Ellas Ketz's discussion, “"Developing
¥otion Picture Appreclation”.! He outlines the follow-
ing plen for & "Unit of Hotlon Pleture Approciation in
Art Appreciation Courses™:

1. General Cbjectives o bring about greater
appreciation of the art of motion plebures.

- Be Specific UbjJectives

a. £0 give an Insight into the propertids
of the c¢cinema as a medium of creative
expression. %

b. afford opportunities to work with motion
pletures practically.

¢. %0 develop criteria for evaluating motion
plotures. '

de. to develop attitudes of awareness and en-
Joyment of finer uses of the motion ple-
ture medium of fine srtists.

@. to encourage better reading hablts in
connectlion with motion pletures.

fe to acquire some of know
* about the art of e plotures (hi

teal development, mastorpieces, important
Atrpctors and technielans),.

&+ to digcover the talented student along
tiese lines, and o encourage his further
development in the fleld.

Further development of this aspect is Lo be found in the

1. Elias Ksts, "Developing ¥otion Picture Appre-
mm. m October, 1”‘" Pe 4
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research of Dr. Edgar Dele.t

iArt appreciation in the branches of higher ed-
unoation seems to be more f:ﬁly established and more
clozely Integrated w'th the whole educational problem
then ever before, A jonorel statement of this viewpoint
has been writtea by George C. llmons: "4 study of the
arts is one of the best mosns thAt can be smployed for
training the mind, developing and refining the JM
and for obtaining & fund of Informstion that 1s useful
end practical throughout 11fe."2 This concept oo
suggest a rather conservative Ml.nt.

An excellent discussion of the continuous de-
velopuent of art sppreciation from kindergarten to col=-
lege has been presented by s leader in each f'ield of
education.d Summarizing the views of these experts, one
way say that during the early stages of tralning, drevs~
ing 1s more 1ike a lansusge than an art,. Notor setivity
ta the domTnant Tagtor of expression. In the Intersediate
period of tralpling, the chlld heglns to think umore defin-
itely about sispes, colors and the elementary problems of

% bale, i iotion Pleotures
Lies I“%wm “’vl T T ‘ e

2. G& Eimons, Colleg: mm«t , Ed.
by A. ¥, Pa and Grece Lolton, (Wew fork: '
hmgnnz;:dot Ean:ss, 1934}, p. 23

h
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expression. 7The Jjob of the trained apprecistor here is
to stimulate perception, Imagination, and memory. In

8o doing, the instructor has to cope with the psychologl-
eal factors of feer, inertias, end pride. The purpose
and alms of ert sorrecistion guidence during the 4i1ffie
eult adolescent periol may Le suvmad up In the alme
tarough shileh the course in the New York City Publle
Sehools fumctions:d :

1. "To engender the love of beauty by bringing
the pupil into personal eonteet with fine
forma of art.

2. "To develop good taste by helping the pupil
create the habit of tful consideration
before making judgments matters which in-
volve artistic diserimination.

3. "To gratify the desire to create by afford-

. ing the pupil en opportunity to exercise
hls imaginatlion through creative dealgn,

keeping alive hls individuality and person-
ality.

4. "To encourage talent by discovering the
gifted pupil and making suwre that he receives
real objlective tralning under the stimulating
guldance of sympathetle trained leadership...”
On the eollege level of art appreciation the pre-
dominate problem s thet gonmneeted with the "dual approsch”.

The higher Imstitutions face the conflict arising from

1. Patty Smith Hill, Florence Cane, Forest Grant, |
Everett Yeeks, Elizabeth Perkins, "Can Hducation in Art

Appreciation be Continuoust” American dsgaszine of Art,
Vol. 25, 1931, pPpe 290=306,
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the historic-oritical approach on one haend end the
ereative on the other. The task of this branch of edu=
cation is to develop toleranes and understanding re-~
garding the cresative and apprecistive pheses of art
education.

The most recent edueational development son=~
cerns work In the fleld of adult educatien. The appresis~
tive problem 1a relation to thls level of education has
been thas stated:

s Tt e e e
adalt must be willing to go baek to the place

where his line of direction was lost and acknowl-
edge his lack of observation and pereception on

ono hand and to be inculeated with en understand-
ing, to some of what heas been from the
beginning, in visual arts, the purpose of

the creative mind."l

Zducation's chief problem always has and always
will be one concerned with equliping the individusl to
assumo his place in the existing soclety of the peried.
Educators hsve sought to achieve thie gosl in variocus ways
and weithnie, The forgoing dlscusaion points out to soume
extont the values wuron whieh art based its elslm to recog-
nition in the educagional scheme, AL ?1nt o dusl puspoge
was recognlsed, namely, tralaing for character and training

1. Elizabeth Werd Perkins, "Can Education in Art Appre=-

slation be Continuous?® Amerlcan Uagasine of Arg, Vol. 23,
1981, p. 310,
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for eritieal appreciation. Later ert instruction was
included becsuse of its worth im training sense perceptlon.
Emerging from this concept of art instruction, we {ind
that other sducators believed in the ablility of art to
develop creative power within the child. BHefers this up=
proach to art training was developed, schools halled art
because it hed marked economie values. iost recently,
education hes given art a plase in the general progrem
#mnsa art s eoncelved te be s paychologlenl, culturel,
apd spiritual mecessity, snd because 1% !z held ss sm
integral part of 1iving.

Bdueation realizes thst the training of crestive
artists is but one aspeet of her problem. A broader prob-
lem to the educator lies in promoting tralning designed
to encourege the recognition and scclalm of sueh sbility.
And sbove sll these considerstions, Lhe edusaior must 4
begin to sssume the responsibility of giving the world a ;
soeially intelligent boy or g’ﬁl. Toward sueh sn objective,
appreciations ean lend valuable contributions. Hdusation's
whole approach to the probles of asppreciation is not coa~
corned with facta to be learned in the fowrth grade, in
the senlor year of aecondsry eduscation, or nm in the
peslzs of hishes sdusstion, Tducators must first believe

=,

that fine approciations are born and have thelr being ina



union of two bodies, & socially intelligzent individual
and & well ordered soclety; snd finally, as Xunro implies, /
“that when the basi¢ imner powers inherent im the Individ-
ual and the socliety in which he operates ere understood
end rightly cultivated, enjoyment and creativeness will
follow naturally from them,"1
D, The Soclal Significance of irt Appreciation as Ex-
pressed in Current Ameriean Thought and Practice
To what extent do the apprecistive interests of

the Individusl help him to sssume hls part in the social
order? It 1s safe to say a3 long as art remalins in hep
ivory tower or plays the role of ecivilization's "beauty
- parlowr” the individual will derive little benefit or
meaning from hls miaﬁn experiences. John Dnty comas
to the front with the following interpretation: )

"fhere is much appleause for the wonders of ap-

preciation and the glories of transcendent beauty

of art icdulged in without swmch regard to capacity

for aesthetie wuu in the conerete, The

unders G art and of its role in eiviliza-

tion is not _ by setting out with eulogles

of it nor by mm ourselves exclusively

at the ou rct with great werh of art Wiuﬁ
as such.” 4

: -L Thomas xmo. "Creative Imagination and Hature,”
81 SR agine of M ?010 25, July, 1832), pp. -‘h-
nd Exver 38 Rew York: H1i})




Hecent economic changes have celled forth theories
end discussions on ceriain phases of owr national life. We
face the effects of uess production yet employment for only
; part of the people. There iz an over supply of brigh-layers,
clerks, mechanics of all sorts, and there is an umnﬂ'IM?
tnwlyor preachors, aétm, artists and others who are non-

materisl producers. This is sc becsuse imerioca is unpre-
pared spirituslly to evnluate what consideration shall be
g!mummm«otmmm.mruu:m‘m
1ta needs for eaeh tyre.

Az a natlion our ?iret generatlions were concerned
with solving the'r economlc problems. lLater gonerations )
M absoroed 1u practicing ert sas & aatural appetite Lo ¢
ba vigorously indulged. 7he present gensration is concerned
with exerelsing appreciations es a mesns of personal and
social integration and pmml and social advancement.

Thomas Creven delimite the prezent status of art, saying:
“irt in imeries is an affectation of ceste., It
has ceased %o be 'cs! and has become the property
of the éihtmtu
At present we are pursing culture in crowds. ¥e are opening
new galleries on an enormous sesle. ¥e seek to place all

sorts of objective evaluations on the role whiech the

1. Thomas Craven (Bew York: sina and
Sohmster, 1954), p.
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approciation of art plays on the Aserican scene. One
comnereial m&m shanges the labels on ite products,
thereby experiencing unperalleled sales, lenry Ford

gaid he would not give & nlekel for all the art in the
‘world, yet he spent some §3,000,000,000 on the srt he put
into his car. Scmetimos the enthusiasts who place a com~
‘mereisl velue on such sesthetle judgment forget that Neary
Ford also changed the engineering prineiple of hils car.
They may indeed overlock the fact that an quiﬁ ad-
vertising campaign might have operated in conneotion with
fasey labels Soward piling up sales., Inereased museus
attendance, enrollment in art schools, finer selective
tastas with regard to Indusieial products all refleet a
positive and growing intarsst 1n the avts, although thay
tell ua littles as to the wotlves underlying theas interests.
This point of view is cited by rederick Kﬂﬁ#&ﬁ and Hes Le
Duffus in discussing the ocurrent etatus of the aesthetie
Mh: ;

' - "Certain illustrative dete have been considered

as fuportent, not ss demonstrating whet the
sesthetic interests of the Averiesn people

sctuslly are, but as ting what they might
be. In welgh guch we have tried
to consider both the ammdu and the diver

gitles which exist smong fAmericens of vapying
social snd geographieal environments, It would
be difficult to write a prescription for the
ontire United States. Yet 1t mey be argued




"ihat the desire for sesthetic ence of
some kind is welle-nigh universael. %

Deep consideretlion has been given to this problem
of art's service to man in aiding him to adjust himself to
his soelal environment. OUne of the idiosyneracies of our
times 1s to be found in the relationship, i1f it be sueh,
between the several phases of srt. In the hilstoric tradi-
tions in whioch art functioned as a vital, integrating force,
we find that there were no divisions between the arts, and
the artists were received as part of the army of “doers”
elong every line of endeavor., Today this is not the case.
Hr. Kahn emphasiszes this schism seying:

"In this pleeid aceeptance of a system that
separates, rather then unites, the srtists, we
find a coneeption totally of our own making,
oue that ls essentislly modern in the hisiory
of art, The moat cursory study of the litera~
ture that discusses the bullding of our wonu~
ments would explain how groupe of artists went
about thelir tasks, and how from time ilmmemorial,
men had been accustomed to eonsider themselves
parts of & productive entity rather than oﬁwea
devoted to & minor element of a bullding.”

Dewey says we have given move attention "to the
cultivating of the flower pot m to produeing vegetables
for foed.,” The forces which operate to integrate aecstheticism

1. Frederick P, Keppel and R. L. Duffus, The ips
Life, {(Hew York: EeCraw-H11l Book B»., inee., 1054),




with the economic order are essentially sociologlesl.

They cannot be solved by an ineresse of lelsure hours

nor a change of wages or sanitary conditions. In & larger
sense, the whole problem involves a change of thinking
wherein the individusl will schieve a new sense of freedom
and & personal intereat grounded in the operations of pro-
duction. Essentlally, the satisfactions ss to color, form,
end function which we derive have, as Dewey c‘n “thelr
own internal functional adaptations which will fit in a
way that ylelds sesthetlc resulte.”

Sueh n sonl s extramely desirable, hut at pre-
sent it 1s problematic. The {llustrative and messurable
date wo bave ind.cates that an appreciation of art Is tak-
~ ing root in cur natlonsl life. At all «uﬁtu, 1t sppears
that a conscious appreciation of the fine arts is becoming
more evident in the educational world and in the changed
appearance of many things we use Iin every day life. Dr.
Barnes says that : 4 '

“the enjoyment of art is one of the experiences
which is desirsble for thelir own sake. It is
of course capable of acquiring other values also.
Sur Ssaie o qaldhen ver vAigions Paithy Beb 1F

wo attempt to Jjudge a work of art directly by ifl‘
contribution to these ends, we make & mistake."”

1. Albert C. Barnes, The irt % ?uaﬁ!g‘, (Hew York:
Haveourt, Brace and Company, s Pe 39,
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Each of these ends s desirable im ltself, but
from a soclsl point of view, the appreciation of art ae~-
quires a swnm which transcends all these separate
velues, ¥r. Keppel and ¥y, Duffus define the soclsl sig-
nificance of srt in unmistaksble terms:

/ *from a soelal pelne of vi as contrasted with
art for art's sake, the problem of art, like that
of religion and recction, turns today on 168 sePef
to man in his inner adjustaent to an environment
whieh shifts and changes with unexsmpled repldity.
It to be one of the three great forces

cﬁmﬁ between maledjusted man snd his break-
down. Each gerves !n its own way to bring him
m, gserenity end joy. 71t is concelvable,
but by no means troved, that the development of

- _these forees 'n iwerlean 1ife would reduce the 1-

torrible dcelmations made by mental Atsorders.”

Pesrson sums up the soelsl significance ef the
sesthetic expericnce &and the appreciative attitude in his
term, the “"crestive attitude of mind." With wonderfully
stimilating insight he paints a pleture of & glorious
order which will come: /

- "§hen the creative attitude of mind and an under-
gtending of design penetrate deeply enocugh into
group ma&mms to affeect mﬁiﬂéwnl and group
sotion.”™@

Specifionlly, ss Er, Pearson implies, when we

want & church to be used In New York City, a socisl

o
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sonsciousness based on an active appreciation of sesthetie
interests will not permit us to put ouwr millions of dol~

lars into a copy of a Twelfth Jentury French cathedral.
/!lhca the crestive attitude of mind funections 1In regerd to
education, we "shall not be satisfied with the passive

act of listening to lectures or looking at plotures withe

out inﬁlz&u in some compensative creative action.” "Hop
shall we “"substitate creative practice for passive appre~
giation and historical and philosophical Imowledg@ecess
Rather, we shall combine these two weans to an understand- _
ing of & healthful whole.,” %

“hen the arprociative powers and Intereats of

tha individual really c;:emﬁo, we shall not be afrald of
maiking our own declsions, of supporting ocur own bellefs,

of evolving our individual aesthetic standards, and,

finally, of being ourselves./ | ’

E. Summary

it m'-m thet a swmmary of the thinking of
the throe groups, the pmm, psyechologiste, educa~
tors, offers s sound foundation for the formalation of a
theory as to the nature of art appreciation and of art ‘
‘functions for the American art teacher. Also, it would
mapmme@ampuu for teaching method and pro-
eedures. ¥r, Avthur ¥, Dow glves us the ecue in his

i &
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statement regarding the purpese of art tesching:

“Ihe true purpose of art tesciing is the edu~
cation of the whole people for appreclation,”

At no previcus time has art education recelived

80 much attention nor undergone ao redical a change as
to methods, objectives, 1ts plsee in the curriculum and
its relation to the nower ideal that the educative m-v
cess should be continuous during the whole span of 1ife.
The srtist in the ivory tower iz beling essalled., The
ery has shifted from "Art for Art's Sake® to "Art for
Life's Sake”.

"is schools have resiized the mistake of over~

o wa O ;

elation for the manys technigue for the few' .

The batitls detween the two points of view In

tesching art iz mot entirely won. Fro= the laysen's point
of view, Ueorge ioward Updyke writes:

it is one of the crylag deficlencies of our

American sysites of eduoation that it does so

little for the appreciation of art. ind what

1ittle 1t doss generslly puts the emphasis Iin

the wrong place-~the cart bef o

e are »ma«mnmg

c&?’ﬁdmuzkm:gw:wtﬂ."
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The battle between the old snd mew !s not entirely wom.
The ultra conservatives and die-hards are found through-
asmqunm«mmumxspm. dany
schools limit thelr artistic sctivities to the nerrow con-
fines of the school's sanctum. Other schools maintain
thelr art departments as servige stations to the sshool
in general, and how over-sealous superintendents and of-
ficials love to boast of the cunning and “pretty” devices
turned out by their art departments. Too fregquently the
art program is conctructed to meet the capacities of the
teacher rather than the needs of the students.

7o a great degree, the pressure which has caused
such a radlieal change in art perspective hns not come from
within the sehools, unfortunately, but from without. As
& result of unstable seclal conditions, educational objee-
tives have been evalusted wore critisally. The scale of
the educational program is being extended from the cradle
to the grave. lovies, the redio, increased modes of travel
are as closely connescted with the educational problem as
are school houses and text books., The individual is les-
ing his feeling of security. ILelsure time is to be found
in increased amounts. smmmewmuu
demonstrated in every phase of 1life activity, and this makes

necessary a high degree of discrimination and judgment.
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Changed conditions in domestie 11fe deprive children of

a great many activities snd opportunities for serviece they
experienced in former years. GCooperation has to be objec~
tified elsewhere than in the home. Un the other hand,
avenues for self development and self expression are opened
as never W.

Consciously or unconsciously, ¥r, Citizen is
forrmulating his ideas in regard to these social changes.
Capitalism, war, and the constituants of & healthy econo-
mic 1life are no longer confined to the archives of litera~-
ture. They deal directly with everyday problems. The
teacher must point out and exemplify the place which arts
and creative activity will hold in the new social order.
¥e must have meterlal producers and non-mamterial producers.
Among these nonematental produsers are the non-materials
of musie, ng;m, education, recreation, literature, and
art. Uf these, there has never been an over supply.

The effort to become intelligently aware of these
new horiszsons offers & challenge to teachers and especislly
to art teachers. George Cox points this out, saying:

“fhe ideal teacher is no mistaken bigot. Iis
realizes the necessity for modern mechanical
mass production and labor saving devices; is
aware of the futility of the desire to return

to medieval orafts, and is too clear sighted
to indulge in romantic make believe. In shors,
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Seaieves int 2be Tatthy IV My wete ERtukatne. 2
may move ins,
Leaving these soelal impliecations, the asverues
of spproseh to the probles through art appreciation pre-
sent theusolvea. 7The Cirst one iz that of understanding
the extent and developwent of man's sooial experience.
Through the medium of art appreciation, the srt teacher
has the privilege of promoting the most universally under-
stood form in the 1ife of man, Given the ereator of the
" Cro~iagnon snimals found in the caves of Southern Frence
and Spaln, we should probably find this artist totally un~
like us in physiecal appearances, o would be a stumbling,
slouchy, shaggy sort of Individual. His langusge would be
gibberish to us, yet in the lemguege of art he apeaks Just
as clearly as Iif he were s produst of our times, for his o
vehlcle of expression s the eternal and universal lsnga- ﬁiﬁiﬁﬁ
age of art. 3 «.,éf .
Froz the aniveraslity snd timeloss elements o% "’}
art appreciation, we turn Lo & comnalderation of i1ts affect
on the range of life activities. 7he ceresconiasl sculpture
of the African negro, the temples of Egypt, Gresee esfl
Rome, the manuseripts of the Dark Ages, the gardens of the

Cox, Quotation in Our Ch
(Mﬂm %.g msw- Publ



Orient, the paintings of the Renslssance, the Chippendale
chair, the skyseraper, the filling station and the design
of the coffee pot form 1lilhks In a long chain of life astive
ftles where appreciation of the many slements contriduting
to the greative process is necessary. it is not tiat we
know what we like, but rather that we like what we know,

is there an element inherent in all art creation?
That in the abstrect is & problem of philosophers. Con~
cretely, a variety of art objects present themselves to
mwmummmamm&‘\um-
stand 1f his knowledge and the sympathies of the apprecia~
tor are broad enough, A love of art more or less seems
to objectify our desire to live an i1dealised life. Whether
we approach it from the aesthetie eestasy of Clive Bell,
from a psychologiecal harmony within our senses or from
the experience theory of later philosophers would seem
depondent upon tndividual cholee, Yevertheless, the role
of the leader who has to do with developing approashes to
ereation through art apprecistion is one of the most worthy
and most interesting. : _

It may be pointed out in this comnsction that
teachers all too frequently plece art on the level with
tool subjects. It 1s not developed as & way of life having
- great mm:. significance. The formalities of the class
room, marking, discipline, methods of tesching, and s
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hundred other things choke out the bigger and broader
muﬁm of art appreciation in relation to life.

Art 1s not a tool subject, Literature does not exist
solely heenuse of words, grasratical schemes, snd technlieal
devices; 30 in the same manner art does not exist because
of 'pminuu. color theory, and use of various mediums.
e must mmuy renind ourselves that sppreciation calls
for a capacity above all these separste considerations.

"bon't follow the critiecs too mueh. Art appre-
clation, like love, mt'!n done by proxy. It

How often art appreciation becomes 2 matter of
learning dates., The wmeaningless memorising of dates, class~
ifying according to race, school, artist perimps may con-
pimu to the cultural 1ife of the individual, but they
have little to do with opening the way to a sensitivity,
ingintin ereativeness, or an open minded experience
which are the vital fssues of art appreelation.

‘ From thizs discussion of the avenue of approash,
we turn to & consideration of means of approach. On the
surface, we may refer to Payant's four M clagsifi~-
cations:l |

1. Polix Payent, Our Changing Art Education, {Colum=
bus, 0‘!‘! ‘“‘I{:‘S »ad. iing Company), De 49.



1. The story telling or sentimental method

3. The amiytical metiod or design

4. The experience method

¥hich one is best, snd whigh one will work?
They all are valusble to s cortaln degree. lHowever, the
1sat two offer resulis *hich on the whole offer to de
.mtg@muiasmmmmmmmtmhetw
preciation.
' fiow the question arises, does ths approach
through appreciation rejoet the creative activities?
fothing could be more misleading then a rlat denfal that
appreciation does not involve creation. In & recent
lecture, Dr. Eugene Stelinhof sald: "There s one impor-
tant page im all the appreciation text books. That page
is blank, end 1t 1s your page.” This principle is reliterated
by Dr. Dewey's whole learning-through sxporience theory.
Mtﬁ%hhﬂmﬁﬂtmatwnumm'-
~ 1ty. One type is concerned with Inventing, produeing,
expressing something Tro= within, in which canse the stu~
dent depends on the {fullness end degree of his acoumalated
experiences. 4gainst thsse are activities whleh are prie-

marily of aneppreciative nature. 7These pay de in the mature

of resevarch such ag the study of (Greek wases, descriptive
mummm,mmmmmn«
further understanding, ete. There are studles into
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national and individual art developments undertaken from
socioclogical and psychological standpoints, £ really
integrated ert program overloocks none of these avenues.
This viewpoint is stated by Willlam G. Whitford:

"Likewise, the srt experience in the school can~

2% oprer"sre repotred shain HH11 supaly Soth

kinds of sxperience with swphasfs at times upon

appreciation, and at other times on performance.”l

in recent years museums have sprung up in nearly

every city and hamlet of the country. In some instances
these museums ere veritable mausoleums or cold storsage
vaults. xnoihurimum. tiunﬂ:otmuun eontri~
butes vitally toward bringing the individual into actual
contacts and conditions of 1life and work which would other-
wise be execluded from the individual. In recent years tha
education side of museum activity has been studlied, amalysed,
and soclalized. 4As a result of the consclenticus labor
whieh has boen expended in these directions, scarecely any
suseum of importance is without an educational program
and partioular means of achieving these programs. FPloneer-
ing In this line of endeavor stand ome art organization,
the Amsrlean ?cdmtiea.cr aArt, and twe zreat museums, the

Setropolitan duseum in New ¥York, and the irt Institute of

l. ¥, G, ¥hitfleld, Quotation W
(comn s Ohlo: EKeramis = o shing
s Pe .




Chicago.l The Art Institute's educationsl program is
especially objectified in the School of the Art Institute
operated in connection with the museum,.

Dr. Robert &, Hershe, director of the iArt Insti-
tute of Chicago, has well sumwed up what he considers to
be the ideal plsce of the museum in the art 1ife of the
ecountry:
" "ameriesn srtists create todey with the sssurance
thet thelr product will meet with greater sympathy
and understanding. For this sttitude of growing
tolerance on the part of tie pudblic the museuuns

are, in large part, responsible....They are dynami
m’mym%mm&h«th -

3&“3&%—. yot ugm é‘:&. e
Literatuwre conceraning museum gontente is interesting and
easlly accessible.d

A program for better cooperation M mutual
service between museums and schools has been outlined by
& joint committee representing the American iAssocliation

etGaw=~1111 Book w Ine. lm’ s T8s

Iy 811 weseums publish guide Gooks aad hent
baah Ngtrdtug thelr eollections, A series of Interest-
ing suseum pasrhlets econeerainz sculpture, watercolors,
pottery, ota.i are as follows:

Car rmmu, %;ultm tsto i’ahlumng 0o., 1954
Frederic H. —Hopi Fotter 1083



of Museums end the Natlonal Education Associstion.}

Speclaliste in several flelds ensble these problems

_ to be earried on satisfectorily with respest to enriching

the lives of those whom they serve. They engender and

“nr_: appreclations of many sorts, Their m in re-

‘ lation to a broadened soeclal grasp of “"*”"’"3@" appre~- -
elation has been well stated by Calvin Coolidge: “"We are
working out the ideal under which everyone will reslise

they are artists, In thelr employment, in thelr recreations,
is thety selutions with sus susther.'?.

so far c&is discussion hms concerned particular
sspects of tie problem of art appreciation in relation to
teaching. Few people have stopped to consider “what is
understodd by the term appreciation, what are its factors,
and what are the sociel and psychologieal conditions under
which 1t operates.”® For some time philosophers and psy-
chologists have contributed to our concepts of the soeial

~ 1e Robert W. Binham, Soel in papers

and reportes read at the Twen ting of

American Assoclation of Nuseums, (Weshington, D.C.; Pub-
lications of American fAssociations of Huseums, New Series,
Ho. 1926), p. 61,

T « Calvin Coolidge, Address at the joint meeting of

the American PFederation of Arts and the can Agsocia~=
tion of ¥useums, Tashin D.Ce, 1928
3. Lovida i

oungs, Appree ation of ““:;5 unpub=

1ished Easter's thesfs, "niversity of Oregon, 1935, p. 59.



nature of the appreciative experience, but little has
been done to develop a socislized concept of eppreciation
through education. Comparatively little effort has been
expended in evaluating the role which srt appreciation
plays as s contributing subjeoct matter field te ths whole
drama of education, Closely allled with the superficial
ideas in this respeect, we find that little attention has
been paid to the appreclative gapacities of the children
to whom we "teach"” appreciation. In referring to this
very thing with regard to developing the whole process of
artistic ersation, Funro says:
3 %o are apt to regard 1t [the process of artise

tiec crsation) as & smystery of genlus and to feel

thet it cannot be understood or taught, It comes
in & flash or not at all, we say, and there is no

The more we come to understsnd the relationship
between desirsble scelal attitudes and the ability to judge
aesthetic values in fields the less rigld and less impor-
tant will be the boundaries between the arts, between the

1. Thomes Vunro, Treative Imsginstion and Nature"
American ¥agasine of Art, Vol., 23, (July, 1932), pp. 5,6.

/



- ‘enjoyment of art, snd between art as an integral part of '
the life stream. Appreciation in relation to each of these
goals involves the same basliec mentasl processes though, as
Eunro states, the materials wpon whieh tm operate are
aver Ma‘. /s When the sducational process developes atti-
tudes which sre desirable for sceisl partieipation, when
schools trein students to observe, to enslyse, to make
sound judgments when teachers have the sbility to give the
ehild guldsnce in developing such preelsions and spprecia=
tions, end when the whole scheme of education bases its
primery gosls on the capaclties of the individual and his
goetal relationahips; then we can say with the great art
oﬁa&ﬁer, "fhe true purposs of art teaching is the oﬁmw :
‘tion of the whole people for sppresiation.” '



V. The Kethod of Attask

Zhe preceding sections have presented the chang=
ing ldess concerning the soeial functions of art tmﬁ
tion and poilnted out the growing soncepts of the desira-
 bility of art epprecistion as s stabilizing agent for

society and its desiradility ss a mesns of enrighing the
 lives of all members of society. Likewise those sections
have pointed out the lack of clear understanding of the
apprecistive experience and of the factors which character-
ize that experience, This lack of understanding provides
the motive for the present study. This investigation is
centered arcund those evelustions whigh esre the feeling,

emotional and thoughtful responses brought sbout by the L i
O fe Q—-\&:.k CnaSTmns z«{\ma&y o %i-‘-f)'
e ‘w

nature of certain art forms, - ﬁ Sne oo Xioaden 2 z‘f“m
The students whose responzes will be descerided
in the following section were enrclled im art appresciation
classes u the University of Uregon. This groupo students
evidenced s wide venge of tastes and interests, Thelr
social backgrounds wers divergent. Some had penetrated
more deeply into the epprecistive problem then others.
‘Henifestly, 21l these students were interested in art ap-
precistion, and for this resson had elected courses in
apprecistion as pert of their oducation. For the stimu=
: lation and cooperation these students gave to this study,



the writer 1e deeply grateful.
A, P"rocedure and Faterials

Tas metiuod used In Lhls study has been charse~
. terised by Dr. R. ¥, Lelghton "es one of the most pro=
 ductive methods devised for the analysis of the apprecia-
tive experience and of the faetors of appreclation”=--the
method is based on individusl conferences with students.
If earried further, this method also lends itself readlly
to the development of a new pedagogy concaerning the space
arts.

The conferences whiech were held in this connec~
tion were conducted with as little forwality as possible
bat with a elear plan in the writer's nind, The art forss
which had beon used in the survey were hung or placed in
the poom, The students wore ssred to express thelr ap-
precistions of each ocbjeet on an sttltade sosle,l

Be Attitude Scale

This seale was employed solely for the purpose
of elieiting the student's response to the art fora In
terms indieating aprroval or disapproval., The directions

1. Copiea of the attitude teats used here to ollecit
student response may be found in the ippendix. :



for merking these sceles are to be found at the top of
eseh Porm, The "seore” of each sud ject 1s the median of
the nuweriesl uﬁle values of all the statements positively
checked. :

As previously stated, what might be termed as

the puhuphi of thils study strongly disclsims any criter-

ion as to the nature of the tera "beasuty". Likewlse, these
scales were not used to "measure” the student’'s "apprecia-~
tion” of the art form. Rather, they served to indicate
to the writer the general attitude of the student making
the response. These general attitudes were used to give
the sxperimenter a starting point in the mﬂm
ummmmnauammpmutuam.
In the firet conlerence the student was led to
talk sbout his impressions of the art form, what sesthe-
tiz elerents he constdered oigniflieant and his reasons
‘rar evelusting these elements. Um the basis of sueh dis~
cussion, the writer cculd forsulate rather clear answers
to such guestions as: What elsment, for instance line,
eolor, or design dld this student recognize first in this
pleture? Why does this element seem significant to him?
Does his perception of this slement tie up with anything
in his ordinary life experience? Did the appreciative
experience of the student seem &0 be basically intellectusl
or emotional?
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After the first conforence had been conducted,
& tost similar to the first was glven and this was fol-
lowsd by & aseoond conference, This duplication of pro=-
codure was used, pertly as & check on the {irst, and \'
partly ss s means of obteining informetion whieh might
have been missed in the first procedure.

Ce Art Forms Uped

| The Zirst art form consisted of a reproduction
of s modern Oermen painting, The Red Deep, by Frens Hare.
This pleture is characterized by simple and distifct color
hue eud value and by & pleasing snd graceful linecar con~
struction. The subjective slement In the painting concerned
1toelf with two desr trested in o moderately abstract m,
The sky end foreground were also shstract.,

The second pleture conslsted of an original stu-
dent palnting by Jack ‘Eﬁlkﬂ&&, deplicting a QMG of Uregon
lumber industry. The subjective element in this form was
composed of & group of men dolng verlous tesks such as
measuring, checking, sawing, and logging lumber as it came
into the mill. A stressm with logs floating in it comprised
the foreground, The middle section of the picture revealed
a mill interior in which the men deseribed were doing thelr
special work, Clouds, smoke snd other rear mills could be
seen in the distance. The linear gomposition of the



pleture was strong, and the 0olors used were well differ-
entiated as to hue and value.

The third form was a German landscape by Erast
Dorn. The most apparent gquality in this pleture was a
naturalistic rendering of atmospherie effects upon trees,

- water, and sky. It also represented & work portraying
either sunrise or sunset effect. :

The fourth form consisted of an unframed canvas
peinted by Hichael Fueller, & meuber of the art school
faculty, on which a slightly ebstract linear rendering
of & nude female figure was deplieted. The womsn was seated,
apparently on ai, sovered with deapery, £he was looking inte
& mirror held in the left hand, Her fsclal features were
irregular, her bairdress was arranged in the "Datoh bob”
fashion whalch was in vogue some years ago. The body was
repregsented by & linear drawing done in blagk charcoal
with extremely minor attempts at shading. The torso, arus
and legs were composed in a rather sngulsr fashion. Light
blue-green color characteriszed the drapery. OCrayed flesh
tones Indlcated the face, snd the background of the canvas
was painted with decided brush work of & dull white color.
The face was distinetly not one of the magazine cover type.

The fifth sudbject consisted of a poster, medlocre
in respect to design and color pattern, which advertised
the natlonal paris. The color content consisted of blaek,

Y



white, and two shades of blue which might be classified
as navy blue and roysl blue. The background of the poster
showed & mountain of rather & rugged nature showing of

8 possible gleeler on the slde of the mountain, The
middle ground was oeccupled with a pattern of evergreen
trees and an. indicatlion of a stresam. The foreground con-
tained silhouette rendering, of tiree cowboys engaged in
campling activity asround a campfire. These figures were
placed in the extreme lower right bhand corner. The re-
malinder of the foreground wves filled with river and forest
representation. The treatment of these subjective items
was flat and posterish, as um1t~mtktlﬂ
posterish, es if each item had been cut out of paper and
pasted on a background. The text of the poster was con~
tained in two sections. The first section stated, "Life
at Its Best®. The lettering comprising this caption was

a style of Ttalie seript done in deprk blue againet a white
ground, This lottcrtag was placed at the top of the poster.

The lower saption read, “"Natlonsl Parks”, Agaln the letter-

ing was styled similarly to the top lettering in respest
to type and color.

The last art object in the group was & sculptural

represeontation of a Mexiecan cockfighter, executed by Neal
sardner, & graduste student in sculpture st the University
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of Uregon. mﬂw’mmﬁwm&cml:ﬂiu
the coek egainst the other leg. The costume of the
figure was represented by several native m»umﬁu
such as a sombrero hat, s bolerc lacket end searf, wide
trousers and higheheeled boots. The fage of the £igure
showed thet of a young boy. iils lef't hand was placed on
ths sombrero. The stone from which this plece of work
was out was voleanic ash, & material resembling sandstone.
This stone 1s striped with streaks of iron oxide, Its
¢olor and charnoter resemble 1lght-toned woods, such s
manle, white oslk, or ssh, The stone is capadle of re-
eeiving & high polish, and this partloular status was
polished highly. %o an extremely casuel observer, the
material of this status might have been taksn for wood,

D, Identification of Art Rlements

Earlier an emphatie denlal as to the use of any
sort of set standard or criterion of "besuty” in conneetion
‘with this experiment was made. The whole philosophy and
‘Justification of this approsch i1s contained in Dewey's
definition of srt as he explains 1t in relation to the
aesthetic experlence,

"t u a quality that permeates an experierices
it is not mbytti of speech, the ex~
ence tsslf. Tathetic experience is alweys

zhna the mmﬁc. !‘n it a body of matters
and maiagm, not In themselves esthetle, become

i el
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"aesthetic as they enter Into an m
rhythm!e movement toward consurmation,”

This viewpolint is even more personslly emphesized by
ire Vearson in connection with & speclalized phase of

"As to the rightness or wrongness of the re-
la%ionships which constitute design, there is,
of mu‘ ne infellible eriterion of walue.
beauty' is one definition of right
design in nature and art but when many volum-
inous books by leading thinkers in estheties
iled to agree on the meaning of the word,
eness precludes any discriminating use.
and only arbiter of taste is the -
thinking of the individual humen orga-
I gs; a gertain relationship of lines or
right. It is thereby right »

T8
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ours, Yhigh after all 1s s much more fertile
situntion than *7 there were a definite provable
atandard to whleh every one from conviection or
pressure woulé eonform, .

Therefore, on the basis of the foregoing opinions,

1. John Dewey, A 1 (New York: Milton
Bach and Company, 1 s Pe .
2. Ralph i, Fearson, P1 (Hew
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and in the light of our investigation, any set standard
of beauty iz rejected. ¥e belleve with ir. Fearson
that, "There sre as many right unities in pletures as
there are moode or schemes in meture snd buman minds,”
s task iz concerned with srslyzing the eomplexity of »
the Jjudguents conceraling these sri objecta and aot 11‘831
sn evaluation as €0 the asstietlic merit of the art objects
thenselves. Upon thls sssumption, we siall proceds with
2 wmiwnﬂm of the soclial »nd mti;otl-e elenzents in
relat'on to the'r use ir enalysing the judgments eliclted
concerning the six ert objeets. 4 conslderstion of what
might be termed the assthetic elewents will precede the
congideration of m; may be tersed the soclal eleoments.
These slement: will be discussed 1n order of thelr appear=-
ance on the ;a].lutng sheet, the first general heasdlng
belng that of “"art form”.

in appreciation of any phase of art form may be
eorpared with the lnoehl sense of ecleectiec appreciation
i that fors sed =ay be chblectified in meny ways. ¥uch
confuslon and Indefiniteness ss to the meaning of Torm
arises fros the fact that no object and situation Las oue
form and only one form. Paraphrasiag Dr. W' éxplana-
tion we may say that & man moy bo 8 recchman, an englineer,

a husband, and capitalist. In each case, certsin relations
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way be grouped to determine individual categorles, and

no single form representa the man in concrete fullness.

"irt form” used in comnection with these student confer- »
ences may be related with tho following opinion:

“"Form in 1ts widest sense, is the plan of orga~
nization by which the detalls that oonstitute

the matter of an object are brought iate relation,
80 that they unite to produce & single assthetie
effect. This is true of a painting, a cmmy,
a plece of seulpture, s poem, drama, novel

oooty. Tn eoch shne, fovs Geituates a3l She seh~
tynulef the matter vh!eh snter into the work of
‘?GO :

Henee, our use of the ters "art Cora" aignifies
the plan of orgsalzaticn characterized in the particular
art object. Under the geuneral sabjest of form come three

- subordlnate phases; namely, purpose, technique, and

materials.

Purpose

The word "purpose” means that which the individual
sets befors him to be obtained. In this caese, the term is
used in the sense of -mmauen', the viewpoint of the
ertist originating the work. The term 1s used in contrast
to any attempt at reading into art objects meanings as~
eribed %o tho- by mhn!ul dogmas. m term refers to

1. Albert C,. Barnes, irt in Palating, (New York: Har-
court, orace and capaa;, s Pe 38,
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the student’s ovaluation of that which the artist selected
a8 moat clearly expressing his vision, and the degrees to
which that expression was realized.

Technigue

Technigue in a general sense refers to the means
used for representing the artist's r.lgtimhipo. The
meaning of this word is directly opposite from the one
used in former days by which the ertist subordinated what-
ever art he may have possessed to a sort of copylng pro-
cess. Through the drlll he received in this "training”
he expected to find himself en artist at the expiration of
& perlod of tralning., In s newer sense, technique func~
tions as & bLy-product of the creative process.

"iet technical skill develop Lo msastery as a by-
produect of the creative process. Technlecal prob-
lems will then be solved as the need to use them
arisss--the need beling the driving force which
compels the seolution, In this way, m‘lomt
is rounded out, interrelated, alive."l
Whistler further emphssliszed this viewpoint when he sald:
A mountaln is not necesasarily sublime 1If badly painted
and a suburban chimney factory in the evening gloom is

sot prosaic 1f propsrly sesn and rendered.”

ls Jo He Whistler, Quotation in Experiencing Figtures

&gnﬂ Mo Pmon, (New York: Brewer, |
}s Do 39,



It 1s herd to separate the term "design” from
fts Tunetional sense, The deslign of the parts of the cap
ensbles s certain spoed, dependent, to s large degree,
um_m ummot the car, Fearson desig-~
nates design as order.l Updyke refrains from using the
tern "design", but he implies this sense of the term in
his use of the words "unity” and "hermony”.® Bell ecalls
"Gesign® the organisetioniof forms. Fry distingulshes
between the pleotorial elements used for gratifying our de-
mend for semsuous order and variety to that used by the
ertist to srouse our emotions.® Nullen speaks of design
in a psychological sense when she points out the relative.
ease end effectivensss by whieh visual conceptions are
realized as against those conceptions sttained through the
other senses, e.g., taste, smell.d Ross objectifies the
funetion of design when he suggests that a composition 1s
of value in proportion to the nusber of orderly connsctlions
1t displays.’

2. Clive Bell, m lu rntz wn Stokes Com=
peny, 1924), p. 232,

¥ision and Design, (New York: Brentanc's
19800, pe 580 ; >
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For our purpose the term "design" refers to
the plctorial elements used to effectuslize the expres=
sion of the subject. It creates order ocut of disorder
and presenta a definitely marked avenue by which the
aprrecliator can obaerve & work of srt, Pearson aptly
phraaes this functionml aspaot,,b{ :iu_;,-!gn. by saying:

“it, (design) synciyouizes & wass of unrelated
detsil so thmt an ides or feeling may be effec~
tively projected into some cbserving mind. It
hermonizes the relationships of lipnes, spaces,
textures, colors, and forms incldént to that
effective projection, thus glviag form to the
imaginative conceptlon in the artist's mipd, It
bullds materials into visual symphonies."

The relationships which will be considered in
this section of the discussion are those of line, mass,
and tone balance, scale, rhythm and proportion. The
element of line will be gziven firet cohsideration.

The artistic function of line offers study from
many angles. Psychologleal investigations in this respect
have been cited in an esrlier paprt of this thesis. In
the history of art, the neectoral of the Egyptien king

Senusert TI, Raphael's Padonna of the Chair, Hiroshige's

woed cuts, Thomss BSemton's Aor Diego Hivera's murals have
been used to show cutstanding linear relationsiips, while :

1. Ralph . Pearson, iencing Pictures, (New York:
birewer, %arren and Futmen, s PPs - :



67

the works of such painters as Neynolds and ¥1llet have
been held up as examplea of trivial and Insignifieant
iine structure. Pmuéu explains the deseriptive gualle
ties of lines as well as the decorative, mathematiocsl,
snd pletorial relationships.’ Opdgke gives s superficial
; discussion as So the use of lime in relatlon to drewing,
painting, sculpture and the utiliterien function of 1ine
in regard to such metters as dress.. Bowle llsts elghteen
laws for the use of the lines of dress in his discussion
on laws of Japanese Painting.S These lines rangs from a
fine floating silk line used to represent the robes of
» MMmummmsnth1mm-
duced with a dry bmush, used to represent the robes of
old men., Linear sysbolism used by Navaho Indisns 1s exe
pleined by James.! Rest-¥angard develppes a theory of
design on seven verleties of 1ine, Jay Fasdridge pro-
Jectas a method of establishing the relstionship of line

amlm, Indian Blanket
{MM: Ae Co Clurg and Compen

Wa Beatelangard, A ¥
(New York: Alfred iA. Knoff,




known as dynamic :m.l The demerits of the lsst two
systems mentioned will be discussed in a subsegquent phase
of this work.

Such a survey points out the part lines play in
eonscious or unconselous control or entertainment of the
eye. Their medium of appeal is through the sense of sight.
A complete sppreciation of lime implies, ms Fearson states,
"knowing the art of thelr coordination and applying it to
the enrichment of the visual sspect of his environment.”

Lass

dass 1is essentially an element of dealgn. iore
than any other term, mass implies the exliatence. of the :
third dimension. Tucker points out that mass 1s best under-
stood as the pattern of forms.? For our purposes, mass
refers to the relation of fors in both & linear and pmiu

senae.,
Tone

"gone” is an overworked word. It has special
meanings in each of the arts. The word 1s usually assocliated

1. Jay Hambridge, e “yv {(Yew “aven, Connee~

ticut: Yale "niversity "ress, p
2., Allen Tucker, Design and the Tdea, (¥ew York: Arts

|
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with the color element., In this study, the word ia

used to denote a dominate value throughout and the re-
finement with which that velue has been executed. In
considering the three elements of line,mss and tone under
the general subject of balance, 1t should be pointed out
that balance covers an organic¢ function through which the
appreciator senses a feeling of certainty and nMﬂu
es against a Jearring feeling of discomfort created w an
unbalanced work of srt,

color

Golor to the physieist 1s studied as the effect
of light on matter. To the psychologist, color is val-
uasble for its emotional and perceptusl gualities. Every ‘
artist has his own feeling concerning the use of color - |
and its functions. Pearson gives twoe fumctions of ecolor,
namely, the function which it has in conneetion with light
of revealing form. One can imagine the visual confusion
which would result in a2 colerless world, All the grays
and blacks would mergs into one snother, and we should go
stambling around trying to percelve the forms of our
stumbling blocks, The second pgenerel function of color
!‘n gconnection with that of mliag form, concerns the
part wshieh eolor plays in deseribing the gquelity of the
surface as to whether the mature of thls surface be rough,




soft, or hard.l
Color, carried to thies polint, is more or less

‘of en sbstraction., Ye really have 11ttle 1dea of 1ts

functionsl mesning untll the element 13 Enown in terms
of its three guslities--or "dimenslions"--hue, value and
intensity. Without going inteo a technical discussion of
t"ﬁho terms, we shell explain thes as they were used in
Wﬁm with this survey.

1. flue refers to the color guality whiech dis~
tingulshes one color from snother. The term hue implies
the large intervals of color ranges such as blnﬁym
in contrast with viclet.

2. Intensity relates to bright or gray colors
ss to whether the color element is percelved as a bright
yellow, a dull green or a mo bluee. =

3. Vslue, in this case, refers to the harmonies
of the colors as they relate one with another, We uu_.uy
do not put on am articls ¢f weariang apparel which combines ;

bues or Lright red and [laming orange.

syubolism

On the surfece the term, "symbolisa" appears to

Brewer, Warren and Tutman, 1532 ,.

1. Ralph ¥. Fesrson, E {New York:
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have a systic connotation. No art can reproduce to the
slightest degree sn element of nature. coﬁqmtly. the
artist uses syshola=~elements of linme, eolt;r, perception,
tecanigue~-~-and with these syubels hs produces his art
form. These symbols, sz Fearson implies, cannot be nere
replicas of fact, but must be functionlng ereations whish
take on @ living quality in their own right. Symbolism
ip this instence refers to .th' aesthetic values which an
artist used for the interpretation of his idea., Uefining
the term further, we include two components of symbollsm
which seen significant, subject and abstraction.

Sublect

“Subjeet” 1s s term having an infinite variety
of meanings which are given to 1t by schools of artists
and by the layman alilke, PFriefly, the ters relates the
artiatls way of "seelng” the elaments he considered to be
easential for the expression of his seasthstic perception.
Ur. Lbarnes collaborates thls ldeantificatlon:

BT SRR o el it
those which will provide us with a richer and

betier srrp of the world than we gould achieve
' mimc'

1. Albert C. Barnes, A Pa {Sew York:
Hargourt, Brace and Company, } pe 35,




Adstrestion

The very word, abstraction, sends chills up our
perceptual splnes. Artists perceive certain inner realities
and recreate them for art;ana pwrposes, %e assume that
the whole art process is recreative rether than reportorial.
fany times artists have to achieve the whole recreative
process through means which are not concomitant with our
ordinary experiences. Ihese means may be called abstrae-
tion. The element of abstreetion, them, refers to the sep-
aration of form from mstter for the purpose of emphasising
those gqualities which the sriist consliders significant in

his resreative process,
8. Explanation of Terms

‘ The following terms are to be found freguently
in this study. The sense in which they are employed may
be made more apecific thwough the rollowing explanations.

Avenue of Approach

e term "avenue of spproach” ss used In this
study refers to those elements of perception and diserimin-
‘ation used by each student in srriving at his esaluation
of the art form. For example, a student might perceive
the elements of lime, subjeet, and hee as being most sig=
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nificant to his sppreclative experience. In thic case
his eppreciativé response, or his svemue of approach”
would be based on these eloments of line, subject, and
.

sests) values
dany of our ldeals which affect the sctual world

rest on assthetic grounds. Love, loyality, service to
men, soelal justiece, 1ibraries, civie centers sre charse-
torized by 'deals whieh heve their voots in sesthetles.

To the probles of srt apprecistion these !#uls are meane
ingful snd sosially woril waile in 80 far as they apply

to actusl iife expericnces. The term "soclal wvalues®,
then, relates to those appreciative elements which have

worih as & means of expression to the aesthetie, emotional,
and intellectusl forees of soelety.

Sosial Funetions

Every art object, every home, garden or poem
funstions hmﬁﬁh:uu, an artist, or the pereep~
tual expsrience of appreciator. ©Hach of these phases inter-
acts with others o produce the whols appreciastive experience.
Besuty is what 1t does, rather than what it is. The soefal
funetions of art apprecistion refer to the part it plays in
ecnselously influwencing progressive social development,
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A11 games have mules. The partielpant knows
what counts and whe: doss not count. Not everything 1s
besutiful, bul that wiich ls most charasteristically
beautiful is thus appreciated. Osuch evaluastion involves
& wide range of perceptual, emotlionsl, and intellectasal
clements. GSoclal eriteria refer to those experience
factors, the attitudes, tastes, and evaluations whieh, %o
a groat degree, detormine the sxtent of the apprecletive

| eéxperience.
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Vi APFRECIATIVE RESFONSE T0C ART? FORMS

4 To Art Form 1.

The most common asverme of approsch to the apprevia-
tion of the first art form geemed to be through the element
of line. Subject followed as a clome second, snd that of
color Ime came next. The elements of rhythm, technique,
synbolism, and sbatraction aleo received consideration. liost
of these elements were favorsbly evalusted. subjeot, teche
nicue, and balance scemed to be the only elements to which
objection wan malde. The pereentsge of pwglo using each of
these avernes of approach, either alome or in conbination with
others, nay bde seon by referrins to Table I in the em.‘

l. Sisilar tables showing this data in reference $o each
art object may likewise be found in the sppendix.
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The avemies of epproach were charscterized by inm-
tellectual, emotional, end empiricsl responses. OUme such
response vhich geens to be basiecally esctiocnal may te deserided
in the following student resction. This student had a muslc-
el beckground. He dipeussed string quartettes and symphony
orchestras explaining that he had s preference for string quare-
tettes. ‘hen further questioned as to why he likeld string
thutmwalmwmm&ghmw-
1t was easier to dietinguish the rusical elemente in the
wamp. He liked lines in vaintincs aend other art
forme beosuse they were most easily distinguished from the
rest of art content, and therefore he consilerel line as the
"eleanest” impression of what an artist tried to represent.
This responge bears out the idea underiying John Dewqy's chape
ter on "mubstance end Forn." Dewey tells us lamgusge existe
only when it is listenel to as well as spoken, and he further
states that paintinge are seen throush the eyes, and that
musie ig heard through the ears. Oftentines it 1s thought
that a visunl or auditory experience is an end in itself.
Colors, lines, sounds are stimull to vhieh we respond with
emotional, imaginative, and intellectual velues drewn from our
experiences. In the case just cited, this student drew from
his experience in music those elenents upon his appreciation
of a certain art guality was dasced.

In other conferences the element of line was evalue
ated from the standpoint of different conditions established

s (Hilton Bash Coe, Hew

1. Jobhn Dewey, AP 5 [ ]
¥ > ¥ PP 183184,

York, 1932}, pp.
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in the soclal becksroundis of each student. One person sald,
"I 1like lines from an imsginative standpoint.” This evalu~
ation refers to attitudes which the student hed previously

conceivel. Another stulent seid that the ploture locked

streanlined to him, s viewpoint which appears to be based om
hobtbies or m-!uis the boy had developed.

Pislike for the art form was expressel by one stue
dent who said that the linear eonposition made the pleture
‘mmrmmm. He had had one year's treining in the
art school. The mature of the instruotion he received dur=
ing thet year disclained any type of art centered arcund
linesr pattern. To gnother student the limes in this plo=
ture were too indistinet to ensdle her to recognize the mude
Jjoct at a glance, anl imneliste recognition of the enotionsl
story telling elements was what this student evaluated most
from an spprecistive standpoint.

Up to thia point we have digeussed the nature of
the response to line ss given by students upon whose baske
ground this element of line projected itself in a manner which
appesrel to be cosentially emotional. Another group of stue
dents seenel to evaluate this same element of line from an
intellectual standpoint. Cne person saild, "I like the lines
in this pleture becmuse they are in unity with the subject and
therefore the most pleasing.” This student had studied
design in high school. Consemuently, her evaluation may de
explaified in the light of the skill and facllity she derived
from guch training. Another response sinmilarly stated,
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mmﬁumww:&:mmawmm—

- fupre”

A small group of stulents mentioned the clement of
line to be the most pleasing bdut were unsble to state reasons
for thinking go. In most casges, the second ratings of this
group showel g digtinet dvop in appreciation. Ho reason
for this lower reating was disecoverable.

smong students with s congidersble background in
ereative art or students who were art majors, the approach to
the group of art ohjects was nale from g very differont eangle
than that projected by those vhose maln interests lay in
other fielde. Thercas sppreciation of the single clenent of

sabjeet peeied to predoninate in the response of students with-

out & tedhnieal background, the elenent of line played s
sajor role in the approciative experience of the group whose
background included specializel training.

Cue student evaluetel the element of line because
she considered that it had most $o do with the wmsual treate
ment of the eubject. Several students eveluatel the picture
on esgentially the same basis. 4 glightly suljective evalu-
 ation of line seemel to have been basel on the faet that deer
were graceful, and the student giving this responge considered
that & relationship of eurveld lines was the most sizgnificant
elenent through which the grace of thecloer sight bo inter-
vreted.

zmmam&nm&hﬁom&w
najors was that of rhythm, or rhythn and some part of coler

.r\.’aﬁ
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eontent. In the majority of cases, recognition of this cle-
ment seemed o be based on technical trsining. In & speci-
fie instance the stulent'’s sppreciation of design elemants of
rhythn end color bue hed to &0 with the fuet that her mother
haf studied design, and from ehildhool, the student evalua=
ting these pietures hal noticel the elements of rhythn and

Ime in studies and plates whieh had Deen worked out by her

nother.

In only one case &1i4 an art student rate this fowm
on a dbasis which was neutral or neerly so. In this instanse,
the student eriticized the ploture es being too siumple in re=
gard to eubjeot and too evident in regard o color. Appere
ently, his sesthetic interssts demeniel a more vital subject
representation and more subtle color harmonies.

From thig rether specific recognition of the clenents
approach projected by appreciators lacking technical baoke-
grounis. Recognition of sudject cutweighed that of other
elenentz. Iuch could be seid concerning the clement of gube
Ject in relation to the content items of pletures. Se reale
ize 80 often thet the appreciative experiences of individuals
do nothing more than recognize the literary content of the
ploture’s subject. rearson cites his view concerning populay
subject aprreciation in the following oquotation:

*Subiect, then, ig the«first scureve of experience to be
umummamam xtm
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thcamumamumm
w:g:nuum%tﬁ:rvpmmidac
Let us coneider sone of the reasons given for sube
Jeot preference by those whe obsorvel the pietures. First
of all, a glance at the photosraph of art form one shows the
gubieet of this plcture to be chiefly concerned with two deer,
kilie end elouds. 1t chould be remesdered that this murvey
was conducted in the western part of Oregon, a section of the
country having large areas of tinbered hillp and ghundant
geng. Host of the students were faniliar with out door life.
This eapiriecal factor seene! to influemce mubject appreciation
of this art form to o consideradble degreec.
some students appreciasted the pleture bevanse they
liked enimels. ‘the first person to thue connent on the plo=
ture iiked the deer becsuse she hal seen "real deer” in the
forest. She liked hiking, and this ploture led the student
to dreaming sbout this interest. JAnother person remsrked
that she hal seen deer going to Naker, a town in centrsl Ore~
g 3 P ; 3
Other students hed pets, and for this reason, they
expressed liking for pictures with animal reprecentationse.
 Some steted thet they liked snimsl life without revesling
their reasons for liking it. i |
Several studemts, mostly boys, cbjeetel to the arte
fiet's treatnent of the deer. They sald that thelr object-
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ions were dasel on first hand cheervation of animel life.
One such conference brought forth this opinion: I dislike
the picture becsuse I have hunted and know wvhat deer should
lock 1ike.” A sinilar evelustion stated, "Deer sre gray
rather than orange. They never appear in the position de~
rleted in the pleture, and they don't crane thelir necks.”
Another corment stated that the appreciator algo disliked
this picture becanee he knew something about thesme aninmals
from Mnting experience, and these painted creatures 4idn't
messure up to what he knew adout animale from reality.
zuﬁmwﬁam'mm'mm.&m
e type vhich digerininetes arainst the deer as they were palnte
ol, Yut rather a type which revealed the nature of the minde
of the eritice with regard to the process of reorganizing into
perceptions the material which the pleture offered.

Dewey says that "ert is a cuality of doing end of
what ie dome."t  The artist who paintel this pleture had
feolirgs and ideas which he embodied in the linear, color, and
evatial relationships of hig ploture. On the cother hand,
eaok of these etulents had his own ccncepts concerning cer
tain essential charscteristice and peouliarities of deer he
had derived from empirical sources. The painter and the
aprrecistor cach hed his node of approseh, his “"doing®, o
the thing "Gone.” The prodlem of spprecistion in this case
is not that of Judging how mearly the apyroaches of the

1. John Azt as perigneg, (Milton Bach Co., New
York, 1928), pe 236 .
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artist and the appreciator parellel ome smother, but of under-
stonding the activities in relation to the past experiences
and the percertual petterns of the individuals concerned.
Aside from the fact thet mamy students liked or dis=
likel this pleture from what night be called a naturelistie
standpoint, there was a mimer gwoup of students who liked it
becmise the way in wvhich the subiect was represented made the
pleture suitalle to e bung in g home. One gtudent said, "I
like this ploture because it reminis ne of evenine in cool
green mountains. Tature subleete and the out of doors appeal
to ne.” With reforence %o anmother case, there were other
moaninge of a more &ynenic type which the student sought from
kie experience. Thie student retel the picture with nild
spproval, becemse be 1liked "memninge” vhich were more cotive
than thope found in thies pleture. Illustrating this point,
he 5eid that he would rather have a Rivere murel than Mhigte
ler's "fother” beceuse the former was more vital to him.
rerslleling the many evemmes through which perception
of the elexente of line and sudbject ceme, 2oy be found en
emally wide approsch which wmo male in regerd to the element
of voler. Some of these aprroaches scomed to be definitely
enotionsl, some ceme by wey of spprecistions greuped around
conbinatione of several elements, and others amounted to blases
of certain asesthetic elements. On the whole, the nature of
this color appreciation seemed o be meinly emotionsl, The
slenent of color valde hes aesthetic pignificance which is
brosder then that of color ue ond intensity. It would seem




reasonable, then, that the element of color value should re=
eeive mogt recognition. In some cases this evelustion seemed
to be of an enotional nature. This phase of appreciation is
1llustrated by the faet that afijectives muoh an "ooft" and
“goel” were ayplied to the color offeot. In moot instances
the color content of the picture was of suoh a nature ae to
produnee an enjoyable imarinative response. In saveral ine
stanses preferences for color walues apparently were deter=
nined by esnons learmel in desisn elasses. '

The element of eelor value, closely peralleloed the
elenents of ecolor Ime and inteneity in spprosch. Students
enid they "1tked” bDlne, or green, or rel orange. INn nany
eaces technicel training seenel to have a great deal %o do
with the aprreciative Tesponse made to thoce slemente.

The slement of gyndoliem, which wae mentioned twise
in gonnection with thies art form, seened to be recosnized
entirely from an emctional standpoint. One stuldent made no
distinotion between eny of the desisn elenents or color ele=
mente. These he greuped as being condueive to his interpre
tation of the gyndolism of the pleture. fHipg interpretation
wm'amamauma:mumnam
yredicion, finish, end s dream~like quality.” The rather
conpler nature of this report has more meaning when we eonw
sider that the Yoy held decilelly "boheniean” teniencies in reo-
gard to his emotional outlock on life.

Abgtraction, sr an clement of dipapprovel, wae
nentioned only emee. The student who used the element of

: 5
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ebstractlion as a neans of appresch to the evaluation of this
pleture said that che congldered the subjeet to be the most
fmportent elesent in locking at the pleture the first time.
Fowever, vhen she lookel at the art fora the second tinme, the
subject seesel to gmeume a more chbotract suality which she
&id not "like”; end, consequently, this shbatraet elenent
eauged her to lower her ovaluation of the pieture.

1 student comnected with the art sshool for e showt
tine disaporoveld of the technicue with whioh the pleture hal
teon painted. Me comcluded thet this contridbuted %o an of-
feninate guality sbout the art fors which he 2islikel. The
genersl nature of his practical tralning wes that sort whiech
placed emphasis on plastic strueture rather than on linesr
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B To Art Fomm 1X.

in eontrast to the Tirst ohject selocted, thies ses-
ond yiotméo apparently wae approasched from a sublective angle.
This interest in the mublect seened to de approached from g
msher of standpointe.  ¥rom one type of remponse, the nes=
thetie elements had 1ittle to &0 with any congideration of the
pleture. ‘ne stuldent evalusted the study becomse of loeal
pride in the Uregon lumbering industry. She sald art’ouali-
ties had little to do with her likine of the picture. In
enother comment of the smne nature, the student econpidered the
fact that there were paper mille in her home town an? ghe was
feniliar with the genernl nature of mills. Several stulents
had been "around” mills and were falrly fomiliar with thelr
eonstruetion. Another person appreciste? the variety of
work depleted in the pleture. These rervonses illustrate
to vhat extent the experientsl dackground of the students ine
fluencel their consideration of the art forn.

To another ptudent, the meaning of this pleture was
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not as ebatract as that of the firet object, and this fast
influenced her evaluation of those forms whose mennings were

more ovident %o her.

Some of the quslities which cmmusel positive appreeis
ation were the come onen whiech esused disapprovel in the case
of other students. Ome student eaid, "The detalls are satis~
factory, tat 1 don't like thig paintine becsuse I have lived
arcund sew mills all oy 1ife. This piéture is noi well drewn

m that standpoint.”

4 Gecldedly mm approach %o the appreciation

: @wanmmmamamwmmmw

Qealing with infustrial sibjeets. From this particuler plee
ture, %&tmmm&afo&m&ﬁRawm'w

the figures, slthéugh not feom the rest of the sublect cone

tent. NHisg resyonge nay Te intersretel in m to m
Bamner in which the figures hnd been peintel. The artist in
chaslized only those slenents
which contrituted towsrd profueins a feelime of strength and
power with rezerd to the physiques of the nem. Yerelnm, the
student seeme to show impight into the representational iles
held by the artist.

nother ptufent evalusting the subject eontent pald,

. "9his 18 the tyre of work dome in the Portuse Nagesine. 1

likxe the detnll and exactness. T% me, the pleture syubdolises
infustry. The purpose of this painting in pleturing induotey
has been realized, and this pleture lesds me %o refleet how

|
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: i v diiats s J‘
Lo e 2B Sl GRS N A 7 Vo S et



87

industry might de improved."” This stodent hed worked im
factories, and he ovidently bal onjoyed his work. The stue
dent's idealien, hovever, waz not entirely sdbsorbdel in thig
aymbolistie eveluation, becamse he remsrked that the peorle
drawn in the pieture looked like Urientals.

Two commente from s sinilsr point of view statel
that the aprreeiators knew 1ittle about the lumdering industry.
in one case, the student aprreciated the artist’s notation of
clenents s they affestel the lumbering industry and the ate
mosphere of the pleture. The second stulent said that hip
lata‘u; end curicelty were arcusgel by the pleture. The worth
of this pioture, as far ns these stufente were concerned, lay
in its ability fo arvouse intellectuel curiosity sdout some
field whiech they had Yut slightly experienced. In this ease,
this field haprenel to be relatel to the lunbering industyy.

The approsch o the second art form B stulente have
ing a8 techniesl bBackaorouni seemel %0 Be bBasel on a consilera~
tiom of subject. Of these eonsiderntions, there seeed %o
be four in shich the element of mubdleot was civen ap the main
Tactor in the sypreciative experionce. One of these spindents,
approsching the painting in thie nanmer, rated 1% negetively
becsuse of the fect that she haf lived aroun? nills all her
1ife, anl beemise of these previous asscciations, she eritie
elzed the water end the perspective of the hillas. A scoond

student rated the ploture highly bdecouse ite mbjieet seemed
to give her new nmeaninge every tine che looked at it. In
addition, she consifered the subject to De suitable for a
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home. Other students basel thelr apprecistion of it on the
fect that they considered the pleture wmsuel end representa~
tive of modern art. Thelir recognition of ¢ertain cualities
muggentive of contenporasry painting, apparently referring baek
to sttitudes developed in art apprecistion classes.
Technique apparently enteref as the elenent which
caused the most digapproval. It should be renenberel that
this pleoture was an criginsl peinting, hence the technique
with which 1t hed been done was unspoiled by reproduction.
*he artist's treatment of his subjeet was not photographie in
nature. © One student "knew” thet the plcture wes not well

© @rawn, oal the ctulent "knew” this faot from the faot that she

haf livel zear mills all her life. The tochnique wes eriti=
clzed sgiin in the following relatively keen comaent. "The
figurer are haniled on too lamge 8 scule. The pleture nisses
1te point in that 1t len"t sufficlently stylimed, and yes 1%
hes that as an alm and odjeet.” Ivery eritic hes what Dewey
calls a blas or prefilection which is bound up in ecach sepa~
rate thing whether it be o ploture or en mtomebile. The stu~
dent in this caze spprehenied her spyreciative Job to be one
which required insizht into what the artist was trying to do
and perception as tc the degree o which the artist hal saee-
eceleod. IAnother comnent statel that the technicue m too
detailed end not well drawn. It was clumgy in comparison with
 that use? in the case of the first art object. The figures
-rmdamumm!mh the deer in the former pleo=
fure. An emotional veln semms %o run through this approssh.

MRS, =T
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- student rated the ploture posiuively frus the sftanipeint
- resdietic sidjestivity. IV 1p (uite evilent that his nogative
" eppresiaticn of techuigue was Julged on the basiy of some fumee

WM. whose rating war alzcet neatral, sall that the

was the blunt resjonss fron mm mm«e. "his 1o w6

- well done and vet lzteresting. *1 disiike ihe Tigures D=

eange they are bhesvy and erule in techuicue, Tut the lines of

the logs are pleasing.”

fmpiriesl in iis poture cane the followimg nepative
response %o techuicque. “ihie pleture shows poor toohnigue

‘in dvewing. The water L3 mo geold, and the westher conliitions
- should be better portreyel.” 4 final regponse which may b
given in thle comnection etatel thet the figures locked

student would not went the ploture im her hone. However, m

cdrg theosbhility of technigue to reford a 4
e iampression. | :
m#mmmmwmmwmaﬁ:w

ovaposition was “Junked up”™ and workel sut in too emell des

nodern age esused this stulent $o regard art os o lunguege |
which ghould exsrese itself without the use of too many sle G
dent 50 gvalusting the plature 414 mot like the techuicue with
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acaln, the student perceived some elesent or cheracteristie,
in this case the anatomy, which in the light of her experie

enoe seeel to be misrepresented by the ariist palnting the

ricture. Hor clisht interest in this form was basel on an

evalustion of the linesr clment. On the other hand, the

meaninca she brought %o bear in comnection with the slement

of line semmed %o intaret the artistic worth of the paints
. ing. ngﬁsltmhﬁiﬁ%f&wﬁlnﬁra@ncﬁm
1swimm¢ndntarlmumnuafmtm‘m-
gory as to its merite or demerits, MWt rother one vhich ariges
in comnection with the sesthetie factore of the srt fors and
the soeinl badkground of the npprecistor.

| Another piulent evaluated thie picture bdecouee he

 hef been a student in the cluss in which the work was patnted.
s paintine, this partieular work war miperior to that of the

rest of the paintine students, and for this resson his firgt

_opinion of the pleture as 1t wap develoved in the painting
stulio held aver vhen he evaluntef it iz the srt apprecistion
The last epvroach through the eloment of technicue
brought forth information to the effect that the stufent 412
not like the wey in which the water had Yeen painted, "becanse
1t seenel to stend wp.” The jhysimues of the men also seemed
%o be on the front line of attesck, The stulent 1fkel the
gtuldy from am ertictic stendveint, But not from g recognition
WmMs!mtin&emmmm. Aze
other person thought the drawing of the men wes clumey and mot

e i) AR N e
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reclisiie envugh. m.mm\mmm
by a positive appreciation of color value. In these two

- saces, ceriain elesents such as water aud the resresentations

of the forms of the men, called forth evaluations of em em= |
tirely different nature which cdrriedl different meanings than
those which were brought %o besr in econneotion with the art
eleuentis. | |
Technique was eveluatel ty biudents without spesiale
fzel treizing. Frog an intellectusl stendpoint, one stulent
stated thet he asyreciated the art form beemuse the couposie
tion of the pleture was d1fficult snl wes satisfactorily
handlel. In an emctionsl recogmition of teshnigue smother
stulent was led to imegine whence the logs cane. 4 third eoms
ference in this comneotion mnght out the fact that the so= »%
tion of the figures in the pictoriel conposition wae evalusted
end thet the treatment of the subject chowel "good herd werk."
There is & poesidle empirical charscterizetion in this M
The clement of proportion seemel to be recoguized .
in muck the same way ac that of technique. Thig QM!' J

~ be explained ia the following opinica derived M;Moﬁ

peport. "The mill seens too small for the size of the loge,

and the nes seem to be mm:ﬁ«." méwm :

i&m# that @ mmﬁm on the 'ﬁsﬁres were very unnaltes
Ir. Barnes says that "there ig something in wery

g e b o e e R S - el B e L v L i B N i SN e e ot T d
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and vhich eludes deseription.”’  Evem though this picture
was not g nacterpiece and the stuldents considering it in moy
wmwnwﬁmmu&w.mmm.m
cut that vhich seensld most significant to then, that vhiech in
their experience, gave the: the valies they wishel to build
into the pleturec.

is we regard other appreciations, we find that en~
phasis on cclor as an eleuent of approsch did not seez o
cecur $¢ the sane extent as did the regponses nade to thecele~
ments of mubject and teohnique. Iz one ¢ase, & stulent nen-
ticned a color bias as belng a partiel cleuent in her response.
Other conferences of an espiricsl smature brought forth the
fact thet the atmosphere of the pleture was well painted with
regerd to the Ime used in the sky. In this cane connection,
two students mentionel the realistic quality of the backe
ground color and of the eclor in gesersl. A negative ap=
preciation of color brought forth the fast that the colors
. were mot natural, that they were week, that they were not ime
tense enough. This student evidentally 4id not agke her
oboervations wenring rose colored spectacles.

serception of color velue and line on the pert of
art students seemed to comprise s minor geciion of the sppree~
fative regponee in regard (o thieg fora. In one cause the sto~
dent interpreted the color value of the picture through cons
cepts she bad developed in s painting elesss. Bearing out

{{erion, renne~

Y
e i ik
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her treinine, she neid "$oo many thines were roing on in the
pieture.” Ao sn siverticement ghe decided to give thip Torm
favoradle recognition, Put as s pieture this particuler form
218 not meet her arvroval. Another student whose rating of
the prieture wee alnmost nentral liked the ecclor values Lecsuse
they were rerliptic on one hand snd not tiring on the other.
Mer attitude wes baved on o color sensitivity which fumetioned
intellectunlly in respect to value and emotionally in respect
to the feelings lying dehind her evaluation.

The element of line wae evnluated lergely from ite
sbtility ¢o brine about a elesrer interpretation of the sube
jeot. In one instenee 1line wae cited ss the factor which
ensbled the apprecistor to galin the clesrest recognition of
the figure in the picture. In another ecase, the stulent was
intevecte! in the lines of the loms.

“ne ptudent roted this ricture cuite highly on a
oonbination of the elenents of scale, rhythm, value, and mube
ject, and the comment concerning these elenents was in this
wiege: |

Throusch shythn the oboerver isc carried fron the baske
ground sround to the front cbjecis where the element of
Sheut the saler vains 1e e elerise. § lite thegube
jeet boomoe 1t concerns infustry, and people are hap-
pier working. To ume, thig picturc comwictes heappiness.”

Feargon tells us that the most genersl values of
creative visval art are those imherent in the aititude of
nind and method of procedure in regard to the set of apprecis
ating. 7o Turther enphasize thip viewpoint, he lists five

genersl values of appreeiation which are concerned with: e

[ >
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Crection -~ Heoreation of new cxperienses

Syobolign - Coneentration aand interpretation of

jod - Orsanisption = Order =

Thie etudent's experience seens to grssp esch of
these vealues. He iz aware of the presence significance of
hie aﬁ:nt. He enters inte the sdventure offered by the
pleture in his perception of the varicus aesthetiec problens
it propents. To g grester or lese degree he unicrotanis
the architectural method in relation %o ite fumetion of
rhythn. Finally, a symboliem, an inner vision, developed
10 this bdoy's imeginstive experience whioh seems richer and
finer than any outer manifeatation.

1' M Mo Pmﬂ, EDET iz -4
darren and Iatuan, Jew York, 130E) p. 206.
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¢ To Art Form Il

The third form conprisizng this selected group of
art objecis wes a landoeare extvemely naturslistie as to
color and subject rendition. This pleture was negatively
rated by oniy four studenic. The aesthetic clezents through
which spproach was male to this pleture are olosely grouped
around those of sublest, color vaiue, hue, and intensity.
The faotors of line, techuigue, and zynbilism receivel ngnor
cengideration.

in exenining the responses to thig foym, 1t should
bte remenbered that most of the siudents who evaluated the
pleture were soguainted with outloor life in s section of
country, which by a sliight stretch of imsgination, could de

compared to that shown in the pieture. Consequently, the oute

dcor experiences of these students played the largest factor
in their evaluation of the subjective content of this art

'
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forn. Conparable to the relatively smell group of art ale=
nents selected, the responses eliclited through conferences
regarding this Tora vary nuch less thean in the case of amy
other art objeet. The eclement of subject was recognized more
than any other element. "I have slways live? in surrcuniings
ginilar to thoge paintel.” “Thip pleture reminds me of cube
door experiences I have had.”™ "I have token hikes in »laces
giniler to those chown in the pleture.” "Our "place® has
trees Just like those shown in the plieture.” "I have spent
lots of time in the mocuntaing.® Thie ploture reninde me of
the Celumdbia River Fighwey." "1 rated this plaoture highly
because I 1ixe %o be ocut of dcors and in that type of eountey.”
These responger and others Bimilar ir character, show to what
extent the environmental backgrounis of the studente influenced
Julzment of this pleture.
The atmospheric remdering of this pleture evorod a 1
great denl of favorsble criticiem. This critieiem or evalue
ation for the moot part seemeld to De of an emotionsl mature.
In the caze of srt stulents, the naturalistic rendering of the _
third art fors apparently celled forth an aypreciation of the 4
gub] eotive slement of the pleture which closely paralleled the |
sgne aprroach mafe by sindents without oreative training. ‘
Ome student 1ked the pleture beeamse she hel taken hikes in W
ginilar ploces anfi besamee the oclores were not tiring. Ane
other eonpidersd the mubjeet o0 common tut liked the naturale
istic effects of sunchine on the trees and elonds. Ume
student liked the trees in the pleture bdecause she hal gone
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 sketehing with a cousin who speclalized in etehings of trees.
In these cases, concepts which the students establighed in
reference to particular phases of the natural world were re~
lived in their empiricel responses to the piecture. in evalu=-
ation of the lighting on the trees was brought cut in another
_conference. This seemed %o be recogmized from a standpoint
of technical proficiency.

One stulent remarked, "I have noticeld the same sort
of lighting on o landpoape at sunget.” To ancther student
the 'dipstance’ and ‘clouds' shown in this pleture were appeal=
ing. The path, however, was not exaotly natural to her.

One student expressed her spprecistion of the "tine element”
meaning the~characteristics of sunset. Ancther said, "The
ortist who painted that picture knew how to depiet the demsi~
ty of woole.” The sprreciative experience of another student
was baced on the fact that the Imes used to express the art-
fet's viepoint were "naturalistic and veal.” Another stu-
dent eald, "I moticed the color intensity of the clouds at
gunset, and the-eolor effecte used on the eclouds in this plo-
ture ag wll as those used for the niddle ground are real.”
One comment in & sinmiler veln conoerned the "reality” of the
color effects uged in the background. Another student liked
the realistic guality of the color harmonies, and yet another
person appreciated the pastel ghedes of the colors. The
coler contrast shown by the lighting in the trees was fre-
quently commented upon.

Several studente took exeeption to come particular
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vhase of eolor rendition. For example, one student said that
thiz picture 4id not seem ss realistie to him from the stand-
peint of color value as the previous other two art objecis.
e further stated that the pleture reminled him of the Cole
usbia River Nighway. He liked the subjective clement enly a
little, becoume the use of cclor in this picture seemed to
arcuage contralictory values in regard to the subliect. Ivie
- dentally the Colusbis River Highway in this student’s resole
lection wan well interpreted through the elenent of color
tut not through that relatel to sdject. JFurthermore, his
i=mpressions of thig particular thorough-fere were oo vivid that
they dulled the perception of the art form as 1t had been
interpreted in the pleture.
The aprroach nale by the stulents with techmical
rounis seesed to eonsider color as the most significsnt
element. Generally, this evalustion seened to be emotionsl
in characters One student sald that the eolor value of the
picture made her consider the restful nature of the art fom.
~ In sldition, she statel that there was @ pleture inm her home
whith wae sinilear to this oze in nany respecis. lHence, hey
judzment of this third art fors wes baned on opinions and
evaluations already established. Ancther appreciation was
basel on the naturalneses of ecclors, snd the second rating in
thie ecase indicated that the student respectel the artist’s
ability te portray the effecte of early morning light. at
one time the student thus rating the pleture had lived near
the water. In thie case, the student liked the picture
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becsuse of definite factors which were recognized in the light
of bher experiental background. ,
: Une negative appraisal of color sonsidered that this
element precented a wesk arrancezent and also that the ple=
ture wae flat end posterish Gue to leck of composition. Here-
in aprrecistion was of a &efinitely intelleetual nature.

Two studénts baced thelr sppreeistion of the pleture
on the faect that 1t would be sppropriate for a hotie. One of
these students said that she 1iked the balanee in the pleture
. and the coolness of the grass. '&cW‘M;ﬁth
one which had hung over the nsntle in her home for the last
five yeers. She expleinel that the particulsr art fore used
in the survey scted $o produce reverie on her pert.

In this group of students who 414 not have speciale
ized training only one student sald that the subject was trite,
éummm,mmsvmm:magmmam
pleture. Im this partioulsr response, the student evidensced
very eritical appreciation in regerd to every art form. He
wasz will aware of the beckgrouni he brought to bear in cone
noction with each art object, and he haf a definite concept
eru-mmm:mtom-mermmmm %

: nmmuemnumudcm“ntmﬁt
group of art stulents in which line end proportion were cited.
The first stulemt thought that line so used in this ploture
. sreatel a feeling of restfulness through a geod vertical and
horizontal balance. The sesond stulent considered that line
functioned as proportion in regerd to cresting a pleasing
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P To Art Form IV

Referring to the photograph of the painting which
serveld an the fourth form of the group of art cbjects, several
outstaniing charecteristico which distinguich this peinting
fron the other art ochjects may be noticed. On the whole,
. @isaprroval of thecert objoet seemed to be more stromgly indl-
eated than spproval. Grounde for this negetive regard of the
‘painting were chiefly thome of technigue and mbjlect. The
students with technienl training who evaluatel this pleture
were more favorebly inelined toward it.

In the case of art students, the approsch to the
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fourth form seemed to be made through the element of subiect.
The content of this responge to subjeet was both intellectusl
and mt&oml in nature. One student evaluated the sudbjeot

beemse 1t wee handled "differently.” Another person responds

ol to the eleverness and interest which in her estination the
artist had given to the sudject of the painting. These two
responses were pogitive and seened %o de basically emctional.
The srt form, oo far se these siudentes were concerned, woas ap=
_ precisted beosuse 1t hed ebility to call forth a desired type
of imerinative sofivity.

Technigue apresrel to rank as the first olngle ave-
me of spproach to appreciation of the pieture in the case of
genersl students. The main trend of this comment was implied
that the face and the namimer in which the subject was handled
were not pleasing. One student, whose first rating indiestel
@iseprroval and whose second rating choweld approval, explained
thin change by sayins that the second tivme ghe congidered the
peinting from the ertist's point of view. Let us assume that
the student at the time of the first rating considered the
pieture in relation to certein relatively emotional desires
ubich she wishel satisfied. These desirey night have been
 satisfied had the picture been more photogrephic im renlering
and more faniliar as $o sudbjleet. Then, sone time Detween
the firet and second time she looked st the picture she found
interest in those slenents whichthe artist peinting the pie=

ture had sought to emphasize. At this point her experiences

with the partienlar art form remired new clenents for thely



104
satisfaction. The student no lonwer segrogated the element
of subject an the only significant one in the picture, but
rather ghe really appreciatel the lines, spaces, end forme
which had Deen used by the artist to build his painting.

An even more conerete exenple of this seame type of
thinking say be found in the frank épinion of one doy who
ptated that the boly as represented in this picture fell be=
low hig 1deals as to how s Tigure should Ve peinted. The
student making this response sald that he wouldn't aind look-
ing at a bemuty contest winner, but thies pieture was far from
‘such an ideal. However, the same stuient appreeiatel the
acsthetic elements in the painting and rated 1t positively onm
that acecunt. :

in empiricel eveluation of technigue mp comprehended
by sn art student is clearly choun in this comsent: iy ap=
precistion of this work of art was neutral until I did a
seulpturing protlem inm comnection with an arm. The prodlem
over which I strugsled in regard to soulpiure had been pere
feetly solved im peinting by the ertist who painted this ple-
tare.”

One last eveluation through the e¢lements of line and
technigue may be 2tated as being intellectual in nature. The
stulent didn't like the figure congtruction but she 4id apprec-
~ $ate the acsthetic quality of line as it was related to the
painting. This viewpoint indicates that soneckhere in the set
of evaluating this painting, the stulent rubled against a
figure drewn so differently from her emotional and intelleotual
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imprescions as to the nature of the human figure that she
falled teo derive any interest in seeling it. On the othey ¥
hand, whem the stulent diverced the lines couprising that
ﬁnn and regariel them ac elenents in thenselves, they ap~
suned a new pignificance in relation to the whole painting.
slthough the face and the head of the figure appear
to be storm centers, criticism was mot directel srainst the
faces and hands in themselves bht acainst the way in which
they were represented. In o few cases, the sudject vnmql
%o be considerel separately. Cne stuient 214 not like the
subject becsuse he spparently found mo meening in 1t. Inbhis
opinton, the simplieity of the pieture wae too obvicusly exe
pressel. Here a ctuldent's philosophy of art called for a
more elaborate representation than that develored in the )M. :
ing. 1 home tiam wes a;igiad in the gecond instence in
which sublect servel as an svemme of gprreciantion. The gtue &
@ent decilled the ploture was not pretty, and for this reasem .
she would not went it im her home. The only other person %o
consider the element of subject separately inffeated meutrale
ity in hig first rating. Fis consideration was bared on what
he tarnel s "goeial viowpoint®. Te oaid that he 414 not wish
%o be prejudieel, but that he saw "mothine in the pleture.”
s socond rating shoveld slightly uerked ap:orovel, due to the
faot that he diserirminated more closely between certain sesthet-
te elements. : LS
The slenent of technicue wae mentioned in Mm '

1ty of comdinations of elements which served as foundatiomns

Mt




106
for appreciative responses. The foetors of technicue and
subject also seemel to be used as avemues of approach, jJudg-
ing from the nmints elicited from several conferences. 7The
first student thus expressing himself digliked the way in
which the parte of the body were put together. The mubject,
he thought, in addition to being anatomieally disjointed, wes
homely. Thie student rated the plecture lower the second tise
teceuoe he 414 not know "what the artist was trying to put
aoross.” Ae far eas he was concerned, his aprreciative al-

venture with this pleture enied right at thie point. Another

gtudent coomented on the fact that he disliked the drawing of

the face. He 3idn't care for mudes Decsuse "one can see $00

nany mdes in negesines.® The reanler nay cuestion the Fype
of nasazine referrel to by thie student., Yo doudbt evalua~
tions of a certain type of face, a certain phase of nakedness,
and a certain variety of "literary endeavor” may be revealed
in this particuler aprproach. .

Two studente Jointly congidered the elements of
technique and proportion. The firet comment to thisg effect
stated that the drswing was satisfactory but the mamner of
peinting waes not commendable. The subiect, as far as ite
proportions were concerned in this student's cstimation, was
non-exigtent. In this case the student seemed to apireciate
the limesr pattern of the picture from an abstract point of
view. The elements of color and subject contriduted little
to his experience. inother conference brought forth the fact
that the head of the lady in thyphturevaa too small for
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the body. These proportione influenced the stulent's dig-
aprroval of the art form more strongly the second time than
on the ccoasion of the first reting. Im other words, thie
student 414 wot wish %o btanish from his mind certain relat-
tions as to head end torso representation with which he was
fanilisr; nor did he desire to forz = new set of appreciative
hobits which were to concentrate upon a study of the boldy as
the artiet had presented 1t.

in the case of technienlly trained studente, neze-
tive responeges of an intellectuanl nsture cane from the fact
that the students dislited the technigue with which the gube
Jeot wae handled. One conference further implied that the
mbjeet wan %00 cut up end that the proportions were swkward.
Another person characterized the subjects as a "mess,” possi~
bly with a broken hip and soneting unsuitable for o home. So
doubt the selective tastes of this individual called for s
form of art which was fur sbove the dejected type which he com=
sidered hail Deen Pepresented in the pleture. A response whieh
seemed to be both intellectual and emotionsl may bde pare=
phrased as follows: “I like the realism of this particulwr
mde, but the right leg ig %00 snall, and the coler is too
pale.” Here is an evaluation which shows that the student
was well on her way to an sppreciation of abstraction, tut she
bad not passed all the hurdles 1% offered.

The sprronch of the ert majore through the cleaent
of technique apreared %o be divided in the same manner as that
of mubject. This response was more intellectusl in nature
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then that releted to sudject. One student appreciated the

paintins becmse the snatomy had been expressed with the

least possidle effort and becemse of the subtlety of color.

Sueh an effective apprehension of the art form i only pog=

sible in relation to the degree with which the stulent's pene-

~ tration into the smesthetic malitles of the picture graape the
viewpoint of the artict peinting the pieture.

As previocusly stated, this peinting was almost
monochromatic inm eolor. Two students ocbjected tothe color
intensity of the picture regardins the oapaecity of that ele-
ment to reproesent the sublect. The first student sald that
the subjeet locked unfinished due o lack of color content.
The some student said that she hed seen similar pictures more
finighed which she likxel. Thie appraisal reveals a eritical
evaluation of this element on the part of the student. Ane
other student wap more positive in his demuneiation of the
painting from the standpoint of color intensity snd subject.
Fe remarked that the colors were not bright enough; that the
nose, eyee and eers as well as the subject itself did mot
mearure up to his mugim. whatever they night have been;

and that the whole face was displeasing. Another mach philipe

ple defined the fnee and nope as being %oo sharp, lacking in
eolor, and devold of warmth. In connection with the general
trend of thimking upon which theve students drew conclugions
in regerd to the clement of color, we may sey that they failed,
aprarently, to project themselves mmmam

eclor helf for the artist who painted the pictare. rearson

|
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gte up & challerge in thig respeet vhen he saye:
*I1f $t (cclor) 1= derivative, if 4% Tfollows a well set
nodern recipe, less credit for originality will go to
itawﬁﬂaﬂt&.lmitﬁn gxteni to the experi~
yaamnmmmmammu
&e.rivu.

Other eharscterictic approaches were made through
rather complientel combinations of a good many elements. It
would destroy the charsster of these responszes te separately
analyze the aesthetic content - hence, the sesthetic elenents
will Ve considered collectively in conneetion with the stu-

dent responses.

Aititone i dmite s 04 1 contrediet whet
{Froportion the fizure should be 1ike. I don't like
{Mae the fact that the heal rung out of the ple=
{subject ture. The proportions here, and subject of this

velnting are not plessing.”
{Technicue *The boldy ie poorly drawm, end the subjeet looks
{Iines like s paralytic. The kmee ig out of drewing.
{Yue The helr drepe resesdles a 1989 style. (It was
{ mbject reinted in that year.) I shouldn't chocse this

type of pleture for muy home, and the eclor of

mm«m&mnmu:uunm/

{ Technicue *The drawing of this figure is no good. The

(Seale £ is too strong for the dvapery. The color
{Value v + ip monotonoup. However, I liked the face,
{sabjeect eyes, and hair; and I rated the pleture posie

tiv for this rsapon.”

{Technicue “Iumme&nmmwnhmtdm.
{Intensity subject becsuse they are out of proportion. The -

(Proportion eolor intensity ie too dark; nothing stande ut.

“Seale in the beckground of this pieture is ab-
sent. The colors in thenseives ure not well
developed. The subject is not realistic ensugh.

(Scale It iz not as interesting es in cther similer
{iue WMhum.czxwkofmmm
{ Subject tion.” The student naking these comments snid
- thet she was not pr fced mwwﬂ-
Ject. 3Ihe sald the in the picture seeomod
i, Balph u. ?mm. el (Brewer,

Jarren and iut o f:;;:_‘ : ' A
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uglier the gecond time che vieweld it. 0
grain of the canvas vhich showed w
puint wns objectionstle in this tudent's enti~
nation. The firet rating in thie connection
inficanted =118 aporovale. The second rating
showed neither approval or disepproval.

In two cases cnly 41d what might te called moral
;lunnt enter into consideration of this eart fom:

{subject “ghe gubjeet of this picture is repulsive ss to

{Proportion fece, halr, and pose. iy family dislikes muden.

{(Fae The second time I looked at this picture the
eolor hue lowered the painting in my u%imﬁu.‘

{3ubject *1 don't like muden Lecmuce I have slveye seen

{ Proportion people with clothes on. I shouldn't like to
vieit o nudist cclony. If I were pointine this
pleture, I should change the hnﬁ.”/

The student asking these comments chanved her rate
ing from negative to rositive approvel beesuse of some facts
pointed cut to her during the conference.

The nature, variety, and charscter of these comments
is of great significance to anyone coneerned with the problem
of aprreciation. They present a wide remre of interests and
of avermes through which these students aporehenied and brought
to conelusion thelr individual probleme of appreciation. Fapr-
thermore, it umwmﬁt into the nature of evelustiong

such az these that the apprecistive experience may be undere

gtocd. ‘hether sueh appreciations are negative or positive

mekes little difference in the light of this study.

Turnine aside fronm this deceription of what wes mot
liked, let us consider the nature of some of the favorable |
evalustions of this ploture. Feversble consideration w
the elements of proporticn, hue, anl sdstraction was cited by
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one student who ¢ald that the pleture reminded him of seulp~
ture. The Tigure was well proportioned and rather suscular.
#is apyrecistion was basel nostly on the fact that he had
geen a good many statues in oxhibitions of seulptures. The
‘student 41d not consider ihe face when he looked at the paint-
ing the first tine. lNHowever, when he stufled this pleture
again, he looked at the face, and through so dolng, he lowe
ered his evaluation of the ert form.

i 8istinetly intellestual approeach vwas ghown in ane
other diccuseion of thig painting. The stulent sald that one
should Tnow gomething about the mude, Decaunme of the nany
great masterpieces portraying the mude figure. He was not
oproged to paintings of this type, tut he 4id not think this
particular sublect wans appealing. The meck, to hism, m not
seen "real.”

Thyough an spprocch by means of technique, line,
eni "unicueness”, ancther very interesting opinion resultel.
This student seld that the artist by meane of an odd tech-
aique produced the ides of & very Tinished appearsnce. IThe
gtuldent congidered the feee of the mubject umamial and felt
that a feeling of mass hof been ashieved through the use of
line. The rainting was harmoniocus in regard to color and
expression, anl the student further explained that individnel
personslities Teatured largely in his appreciation of any art
forn. He appreciated the type of face represented in the
painting becsuse this feature led hin to eonpider the painte
ing fyom the intellectusl standpoint with which he wisheld to
evaluate it. |
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E To it Form ¥.

Referring to the photozraph of thisg art form, we
find 1t to be definitely utilitarian in nature. Ilts raison
d'etre is to urge those considering it to enjoy the netional
parks. Strangely enousgh, the element of purpose, as related
to thie poster, 4id not scem to nerit first consideration on
the part of the studentes. However, the reversal of this
evaluation seens to bBe apparent in the case of art students
whe aprresched the poster throush the element of purpose.

18 in nearly nll of the art forms, the element of
subjeet appeared to be the widest averme of approsch. in s
few cases, subleot was evalunied geparately. IZore frequently,

of sourse, the evaluetion of subject was considered in cone
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m with other asesthetic clencats. in exaninaiion of
the reoporte froz conferences revenls the fact that such of the
appreciation of thie form was of an eapirical nature.

The element of sgudject wen considerel sincly, be-
Mmmammm asbout forests or hal taken
trips into the mountains.” Some students consilered the
form from a pietorial standpoint rather than from s poster
engles Two people evelusted the poeter neutrally until they
found out that the form was mot to be conmsiderel as & picture.
A third student reloted that hear only interost at first, vwae
baced om the feet that she was familier with the type of
eountry shoen by the smublect. ifter a cecond conferemce
this student stated that she regarded 1t fron an aivertising
standpoint and comsidered the purpose to be the most importe
ant element in evaluating the form. To this end, the stude
ent farther emphasized this appreciation by saying that she
would meke this element more effective Ly stylizing the fige
ures. Iin her eostimstion, they were too definitely drawm in
the poster, and they detracted from its total value. The
nature of thie response indiestes both intellestusl and emple
rical evaluations. : b

The general character of the appreciative reaponse 3
of those experieneing mo Lechniesl treining who approached |
this art objeot through the element of purpose, ran all the
way from mere recognition of that element to a more critiocal
analysie of the faetors which their considerations ineluded.
Two reaponses sesm to illustrate this: "I thizmk the poster

5
4
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fulfille its purpose,” and "This poster fulfills its purpose
as far as moking people wish to zo to the parks.” Thig
particulsr response waes based sn the fset that the student
had been in s certain park shich she thought wes specifically
1llustrated by the poster. Ancther comment atated in effeot
that the student considerel the poster got ite meaning across
without eaying too uch. In a more deteiled cveluation, ome
ptudent sald that the purpose of the poster appesled to him
from g reerecational sence, Mt that the poster 413 mot ascumt
to much judged from an advertising standpoint. In his estin-
ation, the lettering seemed out of balance, and he stated
that the balance, om the whole, night be improved if the fig=
ures were mitt&- .
The sleaent of purpose seemed to be recognizel as the
most freuent sincle approsch fo the £ifth art form. The re-
cponses grouped around thie element were ratel positively,
and thay were arrivel at fron intelleetusl, empiriesl, and
emotional standpointe. ¢Ci%ing an empirical case, we Tind that
one stulent considere? the yurpose of the pooter had deen fulw
fillef beecsmee she reoalled a resendblance between the pletorie
el 2eseription on the poster emd her recollections of Glacler
Park. She imarined a hotel to be situated belween the irees
pletured on the poster. Through this poster the Mn‘b‘ re-
lived those experiences which were gained in 2 sumer's veca~
tion spent in Glacier rark. Another student considered the
poster as somethine to be usel in home decorntion at the time |
of the first ratinc. She evaluatel the single element of d

rfabario N Lo
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rurpose upen finding out thet this form was not intended for
domnertie decoration. Two eonelderatione derived from an ime
tellectual standpoint comsidersd that the purvose had been

felfillel throuzh linear composition. Eer aild appraisal of
the clement of purpoce wae due Bo doubt to that foot thet she |
bed little experience on shich %o base a very active sppresiss *
tion of the element. snmother stulest evaluatel the poster |
from an oivertieis: stanipoint becsuce shke hal studled thig

sadbject. In this connection she nentioned the significance

of eccl colore with reference %o the recrestionsl oprortunities
the Gleeler rark hed to offer. znmteﬁovm \3
 Just desoribel, this stulent had very sctive meaninge se %o ‘A
the significance of eolor which funetioned inm reference to 3
stimull eontained in the poster.

“aluations which were determimed through the ele=
nents of subject and celor value mppesred to be very siniler
in character to those Just desoribed. In moet cases, the
reisted to trips or comping experionces.

hmaaUmuRMﬁOMbow
zﬂmmcamammmw'mmuauuw
fesign function in the joster, comments remlted vhich greate
1y vavaileled those relating to subjeet snd cclor value ape
Maam. However, nost gtudents approasching the sublect-
ive clement from thie angle 4id not like the colors, and om
the uhole, their ratincs were negative rather then positive.
A response from one eonference steiel, "This pocter is Tecdle |

-
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in regard to color, realism, human interost, and other aspects
belonging to the murroundince depleted.” The pecond rating
of this pioture was positive decause the student esaw color in
the poster for the firet time, ani aloo becsuse the "human
interest” vhich was lacking in his firet aprraisal seened to
te contained in the cowboys which he noticed afterward.

: The elements of color snl Iue appenled from a
realietic standpeint in snother case. They reminded the stu~
~@emt of Glacier rark where she hal visitel. In this commeo=
tion, the stulent mentioned that she never hald zeen trees
ptand gtraicht up and down like thoge in the poster. Another
conference gave evidence of a very eriticeal analysie as to the
funetion of e, purpose, snd mubject in the poster. The
student who appreciatel these elenents sald, "I like the diue
of the upper pesks. The black color in the middle ground
gete off the figures. The mountaing locked like younz moun~
taine (basel on the student’s study of geology)s The gube
Jeet should show more detalls, much as incldents depleted to
elieit hunan interest. These nmight be in the nature of eni=-
nale, falles, streems, lodges or hotels.” This student sald
he would draw in details of that character if he were designe
ing the poster.

incther student expressed n preference for dlue and
white as colors in themselves, and she said that theystood ot
ae far as her apyaehtsm in thecase of this poster. To
her, however, the "reslness” of the men was the most importast
feature in the art form.



117

Two stulents deseribed their objections to the pos-
ter in terns related to color alone. Une said that the cole
ors were umatural in regard to the appearance of the mounte
ains and trees if thoee art forms wre considered from a reale
istie standpoint. The second student seid that the color
values attracted misettentionm only lomg enmough to arcuse
intereat for the sake of finding ocut "what 1t wse all sbout.”
Altogether, a rather functional apireciation of coloer seems
to be evidenced in these opinions. |

of the three responses to color value as made by art
gtudents, two seemed %o be éw«mz and one enotional.

Ve may eonsider one sﬁa-st"s ragponge whieh contalned ean
Msaw eunotional recognition of the subject and color con-
tent of the poster. This atulent thought that this poster
advertised cowboys and the west from 2 rooentie standpoint.
Thoge recponses wvhich seemel to de imtellectual in content
placed interpretive meaningce on the relation of color value

to the technicue with which the figures had been Grewn. In
the second instance emphasis was »laced on the funetlon of
golor value ac it was usel to bring out the light ani dark
contrast in regard to the figures.

The responses through celor bue and intensity were
about the same as those in regard to coloer value. inch of
these ratinge ceened to recognlize an intellectusl setivity
which wae cerriel through the nedlum of color value.

A negative rating of m. roster evaluated on the
basis of eoclor lme stated in effect that the posier fell
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short "beemuse the bdleck color used in the niddle ground

killed everything." Almosgt contradictory to thies response
cane snother one in which the student evaluated the color me
positively, becouse it permitied the desisn gualitien %o

gtand out. In these two cases the ariticism brought forth
indicates that the stulents' perception of certain lmes wasg
sonething deeper than that in which hue appealed only to the
eye. : i

An emotionsl response to a color~technigue combina-
tion brought forth the fact that the student appreciated the
light felling on the cowboys, ond she eonsidered the pointed
guality of the lower lettering contibuted to emphasis of the
peske. In thik comnection, she also appreciatel the lines
of the peake. lNHerein the stulent seems to have created her
aprreciative experience clong the very sanme lines as the
ertist 414 in vainting hie poster.

Eeturning to the general group of students, we find
an spproach which apperently wee made through the element of
technique, in combination with others. iaraphresing the re-
sponges from seversl conferences, we notice th at the sharpe
ness of the drawing was epresling, and the general technique
of the poster brought out what the student knew concerning
the rugnel charsoter of the mountains. Ancther stuldent ¢on-
eldered that the cvol ecolorsg used in the poster were cssovie
ated in her nind with ccol vecstions. The liked the sine=
plieity of techmigque, and she thought that the clean appear~
ance vhieh the poster presented resulted from clean cut and
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contrasting color values. One student moticed the light om
the figures d&rawn in the poster. ‘he likel the snow on the
nountaing Deceuse 1t reminded her of Glacier Park where she
had vecationed. inother conference brought forth the opinion
that the poster style was interesting, but that 1t left no
roon for the imegination. All thece svemues of spprosch seem
to be charzoterized by responses of an intellectual, empirie~
el, snd emotionasl nature. '
Some disapprovels on technical grounds are equally
interesting. One much comnent statel that the subject was
trite; the composition was not fortultous; the colors were
hareh, snd generslly, the cbeserver éid not “"zet" the purpose
of the poster, The student making thie comment sought a
definitely emotional cuality in esch art form, end he seemed
to have found this cuality lacking in regerd to the poster.
Another ctudent expressed an appreciation for the poses of the
figures end for the way in which the 1ight and shadow fell on
the figures. However, these good polinta, in her estimstion,

were offset by the fact that she comsidered that the ecoloy

wae ot good and that the mudject was too commereiel.

‘,ﬁimﬂm&'u&mtmwmunm.

Another case, in vhich the student changed from @
negative to a positive rating, the laek of detail and the lack

of interest were eited due to the fact that thamctcmﬁi'

reslistic enough. The second evaluation irn thig case wes
positive because of what had been yointed in the first eonfer-
ence. A reversel of scores from positive to negative was
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brought about by smother student who naid that the pocter
arouged in hin no desire to go to the parke. This poster
right be good art, he contimmed, dut it wae poor advertising.
The color intensity was too "blackish®. Fis lower rating
the gecond time come from the fact that he considerel the
poster from the standpoinmt of sivertisisng. |
mndnglcam.ommaﬁadmtmuc
 specinl form of art® wse used as a means of approach. 4 ptue
dent mentioned having done torn paper posters im high schoal.
She liked posters as ert forme and liked to do them. In this
connection, she nentioned having ceen some posters in the
French depuriment, vhich observation further seems to reinforce
" her preference for this form of art. |

Strong linear composition ceusel another person to
regard the pioture highly. iine and color, in another ine
stance, were regarded dieppprovinzly. This student sald that
the limes in the plcture made the subjcet mppeer too anguler,
becmuse they ceused 1t te look sprawly. Upon e mecond gone
sideration of the pieture, this student rated it favorably on
the basie of a discussion carried on between the student and
& faculty member ss to whether this ort form was a plcture or
& poster.

"thin these lnst few pages, illustrations of all
sorts have been presentel showing appreciations which were
apathetic, stereotyped, ond @istinetive in charscter. Heare
1y every ome of the aesthetic clements was recognized in some
comnection or other for the part it slayed in the ascsthetie
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responge. In some cages the clement of line wan disliked,
because 1t appesred to produce undesirsble relations econcern~
ing the portrayal of the face and filgure of the subject.
Yost students, from the basis of their coneeptes of the human
fors, considered the representation of the subjeet in this
painting as something which had deen trecpnsced upon by the
artist peinting the pleture. The elment of color seems 0
have been evalusted intelleotuslly and emotionally. Some of
the aprreciations fluetuated from approval to disapproval and
vice versas. In the kaleldoseccpic nature of every dit of
the stuients' nemtal specudation, art lived and functioned
&5 & live creature. COne of paychology's grestest comtridus
tions hes been to refute any idea as to divisions existing
between the varicus aspects of human nature, sensory, emotion-
al, ideslistic, prectical, end meny others. Ixaetly the
geme thing would geem to be true in regard to the mesthetie
experience. The distingubshing festure of this experience
finds velue in the fact thed there is mo distinction between
what Dewey calls "the self and the objeets which extst in 18.°
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F 7o &>t Form Vi

The plece of seulpture mpridﬁ the lest of the
art objests wes the only ohehavciw 2 third dimenaion or a
plastiec form. Although the elenent of mubdjeet still seemed
to conprise the main gingle sverme of approach to this form
as in the case of the other c)jects, the fectors on whieh
this subjective consideration was based were cuite differemt
in their nature from those influensing responses to previous
foros.

In a roliker superficial comment, one student re-
narked that he thought the siatue wae clever, and he found
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the detall intereating. A second student resarked that she
d4id mot like the phee at first, bDecanse the subject wae mot

elear. This student reparded the gtatue favorsdly as socon

as she understood the mesning of the subjeet.

Seversl conferences may te mentioned which were based
on shat might be terzed o geographicel syprecistion. One
student said he liked the statue ’bmn.hi had traveled in
Hexico ne a child. This piece of art, to him, had a romantioc
appeal. Another person said he iived in Californis, in a
Spanish styled home, and liked Yexican things in general.
Contimaance of sueh a relationship mey Ve gathered in this ‘
response!

1 like YMexicans from having lived in California. Wy
room is furnished in Fexican styled furniture. This
type of Turniture appenls to me bevause it is mascive
end eolorful. I don't care as much for sculpture as 1
umfm s although the enall size of thig statue,
naking mma for decorative use, makes the statwe
interesting. I like moderate sbstraction, such as

worked out in comnection with this statue, but 1 6:-
like the realism of large pleces of goulpture.”

The decorative gualities of this plece of work fine
rzofar as they were suitsble for interior purposes, sprenled
$o another student. Her evaluation of this form was higher
the pecond time when she conpidered the statue from the stende
point of possession. Realing bocks on Zexico and geeing
Fexiean articles Teatured in s gift shop had to do with an-
other's sppreciation. 4 rether distinetly emotionsl appesl
nsy be ocbeexved in this response: "This statue recslle the
poor peon in Hexiec. Ite orouched pesition is inlieative of

servitude.”
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In two caces the stistue wee rated negatively from
the fact that the students were prejudiced srainst sculpture
ing, preferring peinting to three dimensional form. The first
of thece Mmmmt approve of the statue becmse she
could not explein the mbjest in addition %o being prejudiced
egninst thip particular form of art. The next student admite
tel that he 1iked seulpturing once in o while, but he 414 not
like this particular type of mlpm. in genersl, he
cbjected to the abeence of detail, and in thie inmstence, eo=
pecially, the sbsence of detail contrituted to his dislike of
aa piece of sculpture. |

The element of techmicue was avak:td nainly be-
csuse the gemeral student¥’8ondiderel 1t significent hed prec-
tical experience in ereating or observing the proeess of make
ing & plece of seulpture. Cne student remsrkel thet he had
done sculpturing im high school. "I appreciate the origine
ality of the technicue with which the statue has been done.
The hat drings out the lexiocan cuslities.” 4 second student's
coment aimost dupliecatel this response, indicating that to
him, the hat aleo brought out the Zexiean characteristies.

He aprreciated the originelity of the statue. Another stu=
dent's appreciation wae aleo based on the fact that he likeld
the nanner in whiech the statue had beoen done. e expressed
a desire to toke seulpturing and mentioned the fact that his
brother had studlel sculpturing snd hed gone Test for futher
treining. Desidedly com forting to those who toil with male
lete and chiseln, cene thie response:s %I like this piece of
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statusry, becouse I have been in the seulpturing studic gquite
a lot, and 1 know how smch work there ig t0 a plece of seulp~
ture.” :

In the case of art students, the entire content of
the approach through the clement of techrnique may be character-
iged go intellectusl and empirical in charscter. The firet
student said that she wouldn®t have liked this plice of sculp~
ture three years aze before she wee in the art sehool. Im
.mWo.thMwﬁQMIﬂme
we the murface rendering of the statue. Another w
sponse wes based on the Tect that the surface of this statue
aleo appeeled %o hea Becsuse she hed studied senipture. The
last student evalusting the form through a coubination of teche
nicue and line seld that he apprecistel sbetraect lines on
paper, tut had @ herd time studying them in relation to soulps
ture. An interyretation of this viewpoint should consider
the fact that form is something uhieh econtaine & third dinen~
MMwmﬁmtu:tm.mlmadm
student's sitalysic may De spprecisted. He hed solved the
problen of linesr sdetrection as far as two dimensional smpace
was concerned, but when the same problem aidel the elenent of
depth to those of lemgth and breadth, the bey was perplexed.

The plastic nature of this work brought forth a reo-
sponee o the clenent of mase whioch does not seem to be found
in the data concerning other art forams. The studente who
414 mention this ¢lenent were mot very surce of their footing
in regard to the meaning of the term, Several students
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nentioned the element of mass me beins the most importent
one of thelr appreciative experience without being able to
tell why they evalustel it. 1llustreting this indefinite- P
ness, one person approsched the sitatue tivough the element of
macs, but hie conference enfed Ly a revelation that he liked
peinting better tham sculpture, end reslly the most eiznifie
esnt factor in his aprreciation of this art form concerned
- the exbodiment of the racisl teuper of the lexican experienced
in his appreciation of this stetue. The last conference of
this type revesled an approsch through the elements of mass
‘and subjest. The student sald that the details were inter-
esting to her, esyecially thoce commectel with the face, gare
ments, and fingers. She liked Mexicans for thelr yleturesque
gualitien, and much of her appreciation of the work resulted
from the fact that she hed studied seulpturing. Simplielty
of line ani mags spresled to emother studemt who also evalua~
ted the mubject to a minor degroe and stated thet she 414 mot
lixe soulpturing as well as painting. S i
in exemination of the actual ort work comprising
thisg fora would rewenl e snooth and polished surface. This
surface callel forth whet might de described as a kinsesthetie
approash. Onme studemt who recormized the nassive, techniesl,
and linesr cualities of the statue seid that these elements
gave bin & fecling of Gefinite finish comcerning the statue's
belng well dome. Another boy like? Nexiesns from s pleture
ecme stanipoint. He had aiso dome sculpturing and liked 1t
Vecsuse it wae pleasing to toueh. Im an approsch by wey of
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teohnicue, materisl, subject and proportion, we nmay find thece

coments which are highly eritical in their nature.

“ - "Smooth surfeces appesl to mee. The material form from
e e e e Tt
the sandgtone's . :m«mmmmw
tween the statue and the mounting, and ny interest in
Hexico favorsbly influencep me toward tu- statoe to
s slight degree.” .

L References made tc the velue of color in the appree~

1&&&% experiences related to this statue and to sculpture in

generel leed us to this consideration, nemelys that percep~

tion of the element of eolor, or the part 1t played in the
sppreciative response of this statue, veemed to be slmost nege
etive. A osplendid discuseion of this relationship mey be
found in Niodin's trestise, "irt®. Omly two ctudents meme
tioneld the element of color in regerd to thelr appreciation of
this statuwe. One person ratel the art content of the fomm

‘negatively, although she liked other features of the subjeot.

Her &1plike of seulpture wes based on the fact that sculpture,

in her estimstion, hed neither color nmor reality. she liked

the subject But could not see the detalls elesrly until the
second time, enf this fact maie her regard the art fora more
highly upon the cecasion of the second rating. Ancther simie
ler response showed that the stufent 414 not like pure white
~®e s color, henoe the tanmish eclor of this statue wes appeale
ing to her. che slse liked the subject from hoving been Sn
Hexico. In the last conference of this tyve, the student

« Bugust C. Rodin, {Bogton: Smell, Zaynard and
oy, TR e A 7



- 128
rated the art object nesatively, becsuse there wos an sboence
of bright color in this form as well as in all seulpiure.
This stulent expleine’ that she congiderel the eleaent of
color ae pert of the element of form.

As in the case of the fourth art fora, several ap~
prosches were made through rather compliecated combinations of
aesthetie elenente. lLest the character of there pesponses be
vhanged, they will be considered individuslly in commection
#ith the aesthetic elements through which the art form was
evaluated. '

MM@Q "m;mandﬂuﬁz of thie statue are intere
A pleasing cunlity is to be found in
(metim mrut that mm:m atout the giatue 1s aie
imsm The yroportions between the base and the
etatue ere sood. This work eslle Torth insgine
ary vigions of the-colors and pegemntyy I have
peen dieplayed the Hexicans on Ulivers street
in ioe Angles. an fairly fomiliar with poulpe
mmmm.nmamu.

{ Parpoce "The form of this statue is poor end not elean

{Technique cut encugh. There is too sueh nase and not .

{dass engugh line. The differcence between the sock

(1line and the lexican is not well brought out. The

{ Sabfect figore ie in too much of o hesp. llﬁom
fact that the bay is walting for the fight to

?%

i

Three congiderations of the part sbetraciion qu-i
in thies analysie of the sppreciative factors nay de citef in
the responses from two econferences. The first student said
that thie statue renindel her of pecple whon ehe had imagined.
She regarded the faclal features on the statue as foreign, and
she concidered the hat to be the most expressive thing sbout
the statue. The second student said that che could not fige

ure out vhether the Zexican was thinking cut details or

;
:M“ d &) s L
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whether he waes prayins. In another instence, this art form
wae opyreciastel hecoumoe the rerson reting it had talkcl to a
seulpture stulent adout the gemeral mature of that art. &y
sone circunstance, the stulent whose eonference we are con=
sidering, thought that his friend had made this particular

statue. The student evalusting the art form decided that he

had not understood the significance of the subject, in as
mch s he, like the first student, thought ehat!m was
praying.

Referins to the nprreciation of art students we
find thet pparently line cerved as the major eingle spproach
iz regard to the statue of the cook fighter. with one ex=
eeption, this elenent apresred to be considered enotionallye
tne student evaluated eraftsmanship in eonneetion with linear
gtructure. In the responses of en emotionel character, the
gtudent oeld that he conpidered the stntue to be sophistie
eated, smeoth, and graceful in line., A Festful quality in
the plese of seulpture wes noticed, snd the unicueness of the
statue was appreciated from the standpoint thet the student
hal mever seen snythine like 1t before. The next evaluation
made wlimeouiééd the fact thetl they seemed S0

eontridute towerd making the smubject different.
' In only two cases 41d the element of line receive
separate consideration. Ome person liked the lines of the
- gtatue beeonoe che conmidered them rather modern, and bHecouse
ghe further liked seunlpturing as an art form. Ancther very
interesting response was elicited to the effeet that the

(0, ¢ ]
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student spprecistel the relationship between line, the material
from whiek the statue was mafe, and the subject. The stue
dent characterized all three clemente ss being earthy. she
further sppreciated the use of line in raurd to the move-
ment of the beeck of the figure. To snother student, the line
of the statue influenced her appreciation to a onall extent,
but far bayond that consileration the fora of this art chjeot
nade her want to do ssulpturing. Fiuslly, one girl liked
this work boGause she wes fond of enissls, end she thought
that the presence of the ecoek in the eomposgition contrituted
to the snimsl interest cf the whole art forn. In this come
neetion, she considered that the lines which were relatel to

- peulpturing had s genersl appeal.

in recognition of the element of naterisl, cne st stue
dent appreciated the puttern and color of the stone, end she
further appreelatel the way in whieh the whole plece of soulps
ture tield together. iflore the stalue 414 not neﬁ to exprese ot
any direct neaning except theoush the patiern and color of the
stones Indirectly, there wac o message behind ench rart of
thig statue which gecued to produce o new experience greater

~ then the appreciative experience vhioh wes conneeted with o

eingle elenent of the statue.

¥ith two other art oiudents, the clement of mass
seemod to De considered in one case from an intellectual
standpoint and in the other from an mmotional standpoint. De=
seribing the response of an emotional nature, one gtudent sall
that he aimired the heaviness and sturdiness of the stone as

= e e 2 l.L‘”"‘T“
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well as the pattern and eolor of the reok. Theee clenonte 1{;;3}
he associsted with the nature of the Zoxicen peasanie. Henoe, .
the sturdinese oud hesviness of the stalue in resard %o thik

. boy's apprecistion wore evaluated originelly in regard %o

those same qualitice with whiech he chevocterized the Uexican
peasants. They operstel in meh & way ss to brimg ebout an
mxporience whereln sesthetic clezents reficcleld the nature
ef lexican pessenis.
A final respouse fren an et student whieh seeneld
te be intellectual in character, otateld that the stulent
cousidered thig form $o have the "mogt 40" and to Ve the nost
gsubtie of ey ot ocbjeet in the grougp. Contiming, the stu=
dent eanld, "I 1 md thig piece of soulpture and haed 4% in
ny home I should consider i1 nore capaltle of ouatsining oy
interest them eny other art form ueel in this survey.” In
thig care, the piese of seulpture did not exprese ideas &le
rectly, but 1t evoked, snd in the student's estination would
eontimme to evoie, new experienves anld associations every
tine she locked 2t the work. e
#ith thie art fore av with each osbhjeot form in this
geleoted sroup of ert objeets, and with regerd to evesmyone
whieh ever has or ever will be peinted, sculped, printed, op
- pung there in work o be dome on the part of the appreciatoy
8¢ well as on the part of thewartist. Uo have consldered
the attitudes and intercsts Lrought to pley in regard to ome
partisular srt form. These atiitules ave centerel avound i
what Dewey calls "Geposite of the meaning of things done und
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| undergome.” Ue have peen how this plece of sculpture has deen j
3 recognized, synthesized, end reorgenized in the light of the i
experientisl backgrousds of the stulente evalusting it Spee
eifie examples of these processes have been descrited. Jome
students were more semsitive to the qualities of painting tham
of seulpture, and for thie resson these partiecviar expressions

Lo of art were placel in seperate categories. Other students
hat mode direct contacts end cbservations of peoples and places
X uhich ensbled them to appreciate this statue from an enpiyrds

egl standpoint. 1In other casen, the value of this WO lay ‘
in the appenl 1t male to thelr wmoticns. 3Spesificully, this
statae cougel some studente 1o evaluate certain social, rap=
ial, or temperamental Mctmaﬁu ag they were objectds
fied in a mall statue of a Nexican cockPighter. Other stus
. dents catching mignificance in come aspect of line, naterial,
' nass, technfoue, =nd less frecuently color, roceived meanings
fron these elenmnts which entared inte the mauuner in which
coth ctudent saw, ordered, and couveyed this material.

S0 1t 1o thet the work snd worth of art are mob
thoge of communication, dut the profucste of interpretation,
both on the part of therartist and the eppreciator.




ViI. Gonelusion

it has been stated that the purpose of tals
study was to learn more about individual eppreciative
experiences. The group of students whose responses have
been deseribed was widely representative as to potential
#h1litles, attitudes, and genersl Interests as well as
oﬂaﬁuiml interests. Osefore the sonferences concepning
their appreciative experiences had m-ewud very far,
it became evident t&t those whose backgrounds inecluded
specialized trainiang along creative lines approached
these art forms through different avenues than those who
had not experienced creative work. In the case of art
.atudents, the nature of the response to each art form
ssenad to be basleally intellectual im respect to certain
eriteria of srtistry. On the whole, the mature of the
response of those students lacking teshnleal backgrounds
was dominately emotionel or empirieal.

An imvortant point should be made here. The
experience of thinking has 1ta own sesthetie guality. it
differs from other experiences as sommonly considered
acsthietic only in regard to the smaterials involved. An
_appreciation whieh is given its character or nature by
either intellectual, emotional, or experience factors may
be egqually meaningful to the appreciator., This statement
does not imply mtmuummummx
or wholly dntsllectual., lowever, the point is that the
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perience they preduce, In this comneetion, a spontanecus 2
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apprsciations of the non-traloed astudents in thla case

had lost this emotional cheracterisation and were, in the
malin, la_hlmmily analytie. They are best deseribed
&s intellectual apprecistions which sre somewhat charac=
terized by emotion.

This point would seem to be of first lmportance
to art pedagogy. if training in knowledgs and techuique,
even to a small degree, &s in the case of these studeunis,

- immediately weakens the spontaniety of emotional response,

then the methods end materislis of art teachling and thely
offect upon the gualities of smotion and intelleet which
characterize the sppreciative exverience need to be care~
Pally studled 'n terse of the ¥ind of spprecistive ax-

appreciation characieriszed by emolion and insight has
always been &n idesl of Lhe artist. JConcerning this con=

- sept Join Lewey writes:

"Soat is even wmore important le that not oalgx:s
this guality (the emotlonal gquality) & signl
cant motive in undertsking intellecstusl inguiry
and in keeping 1t honest, but that no iantellestusl
sctivity 18 an integral event, (is an experience),

- anless 1t iz rounded out with mu guality. uﬂ:-
out it, thinking is inconslusive."l

{Sew York: Miltom
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The fmportance of emotionalily characterized
appreciation vas further swphasised by the findings of
this study, for those appresliative experiences vhﬁ.ch
appoeared to be most uup-m-umuumtpu-
ception were dominately emotional in nature. Such appre~
cistions, on the whole, were those of atudents who were
without technlecal trainisng. They did not seem to be
characterized by an approach made tiwough & single art
elenent such as that of line, or 2 simple combination
of elements such as subject and color value. Such
approsches were made through & complex order of art ele-
ments. On the part of the student, these appreclations
were charscterized by mescingful perceptions of the aes~
thetie and intelleectual factors contained in the art form.
This may be 1llustrated by restating a gquotation used
earliers

"Through rhyths the observer is sarried from the
baskground around to the front objects in the
::‘:::'i:?'::;ﬁf:. logs are. Hothing about the
pleture 1s too glaring. 1 like the subjeet be-
SoTking. 'To me; this plctare oeamstes happineas.s

The emotional response soemed to contribute most
to the appreciative experience in so far as it enabled
students Lo interpret the expressive meanings of the ple~-

ture, either with reference to the conceptions of ths

3
4
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artist or to those of the appreciator. The weaimess of
the emotional spprosch was wmosh f!uqntnily'C;::?uatﬂ in
go fsr ss the pesponse indigated s "11%ing®/color, or &
"1iking” for pletures which were nsturalistic. In such
cases, thls perticular phsse of sppreclation is closely
bound with philosophy snd psyehologys Psyehologically

-1t relates to what used to be eslled "associstion”.

Some schools of philesophy ally such appreelation with
empathy or the Cermsn theory of "Finfushling®. Dewey
dofines this as “expressiveness®.l

The spproaches whleh may be echaracterised as
intellectual wers made, for the most part by those stu-
dents having done ereative work. In the mejority of sush
gases, these appreclations were made to the sesthetise
elements in the art form. mowtntm.im charae-
terlgtic could he noted, That is to say, the aesthetie

. elements of line or aﬁlez& were aonsidered In relation to

thetir sbility te produce certalsm effscts Inm the pleture.

Exemplary of sach considerstions are these responses; the

firat twc beling those of students without ereative bask=-
grounds, and the other statemants Wxtic of those

{Hew York: ¥ilten




students haviag bad tecimieal training:

1. "The composition of this pleture is diffi-
eult, but 1t ig utuhamn; handled,
therefore I 1like the pleture

2. "4 feeling of restfulness is ereated
a balanse of vertical and horiszontal Ilnes.

3. "Line funetions %o oreste a plousing pattera
mw of trees.”

nmmummmmm-ummm-

tively:

i. "Ihe blue in the poster is pleasing. The blaek
sets off the figuwres. The mountaina Jlook 1ike
young mbm {based on the student‘'s study
of geologyl. The subjeet showld show more de-
tails. make the poster effective, it M
contain aniwals, fells, stresms, lodges, and
m;mu caleulated to .u.u ine
torest.

2+ "The form of this statue is poor because it is
not cat elsanly There is too musch
wess end not enough line. The flgures (coek
and boy) «n'ssnﬂonum. They are in
too much of & heap.” :

Sfumming up the intsllectual approach, we may say,
in genersl, that 1t eharscterized the approsch made by stu-
dents having teedmieal bechkgrounis, In this case, the in-

tellestual a;ipreach appiied moat elfectively to the per-

ception of such asstiwtic elements as line, color, ote..
In the case of art students, such evaluation seemed to be
strong in proportlion to the training received. aAn inter-
uuns iamm&ﬁna along this line may be cited with
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roference to the third art form. Une of the ocutstanding
sharacteristics of this picture was the effect of direct
meummormtminmmtht
nisty background. In the case of art majors, this effect
was eveluated as teclmique, With reforence tv the other
students, this same pletorial effect was appreclated
in terms of mood or I!n terms of color, such ss hue, walue,
or tntensity, "hs 'ntellectual avproach seemed to enrleh
%ﬁ appreclative expeyience chlelly through perseption
M.n evaluation of Cecunical elewsnis.

The smpirically characterised appreciation
together with its implications may be discerned most easily
of all. This refersnce is to appreciation which fIs de=

pived from snd characterized by sctual experlence which

has contributed to the per:onelity and enjoyment of meanw
ingful understendings and impileations. For example, the
type of eveluation resulting from baving painted & pleture
or worked in seulpture; from having vacationed in & local=
ity sinilar to one pictured, or from having first hand ine
formation eoneerning e soelsl or raeinl characteristic.
8learly, this approsch will always he one of the moat
mmi in relation to svrrecistive values. The man o
wozan Mﬂ#g snjoyed & szumzer 2% the seashore takes howme
& photograph or some plctorlal record whleh objectifies



his plessure, The artist practicing srehitecture ineludes
pletures of noteworthy archilitectural schlevements among
his collections. The individusl who has seen the original
Venus de Ello in the Louvre is favorebly inclined toward
the reproductions of that statue which he sees in Amerieca.
Usually such eppreclations were extremely styong
or estremely negative, but no less aessthetlec. In this
survey there were only two responses of an ompirical nature
whisch were negative. The first of these was made in refer~

ene2 to the poater, In this case the appreciator considered

the art form from a reslistic standpoint with refersnce to
the agtual appearance of mountains and tress. 7The forms
themselves a3 well as the cclors by which these forms were

~ devieted on the poster sacwed unreal to this student.

The other instance of negative expirieal response related
to the second art form. The student sald that she was
m}adlm agalnst any plcture pertaining to a milil be-
cause she had lived around mills all her life. Otherwise,
aupirieal appreciation was strong, and there scemed to h
no distinction between that of art students and that of
students without techniecal training.

As the reader may surmise, empirical evaluation
nearly always characterizes subject appreciation in the
sase of plctorial art, or of subject and some element of
color which serves to make the subjest clearer as to its

e |
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deseriptive meaning, The second asssthetie element
usually evalusted by means of an ewplrical approach is
thet of technigue, The relationship in this case is
clesr, The student who dms setaslly oroduced & statue
- hss a keen appreciation of tho teshaioal qmnbhi in
snother statue, espeeially if thet piece of work is
superior to hisoun. .

The course ehh study has taken mey be coampared
to a read along which certain mile posts have appearet,
Relating this simile to the fleld of appreciation, these
mile posts mey be considered in the light of counelusions
with regerd to art apprecistion which the writer is led
to state, If they were expressed as definitions they
would be too narrow, and the relationahips established
between them would be lost. lence, such conclusions evolve
2s statements made in sn expository form., The first such
statement to be drawn from this analyels s that

1., 4rt a elation is an rience invol

the imtevsstion of thrse factors: art, the

in the light of this statement, art appreciation
is not something which as ¥r. iulse says can be understood
by iteself, but ratimy art is something which must be under-
stood es an eclement which 1s found in the general process
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of adJustront betwoen wan snd the outside world, This
adjustzent invelves many factors of a wechanical, emo-
tional, assthotic snd intellectual nature, Hagh of these
factors or elements has nany sspects, and only = fragnent
of each aspect is divecily accessible thwrough the medium
of art.
This art form which sets the huxsn machine indo
action is composed of many complex mesthetlc elements.
The formkl conditions of the art objest, those clerents
of rhythm, line, balance, color, and the rest ave deeply
rooted into the world ltself. In the course of man's
process of adjustuent, he was conselous of these clements
long before they sppeared to him im ert, The rhytham of |
day and night, of summer and winter, of the tides entered _-“
inte his pergeption :woﬂogn’ to his interpretetion of 7‘“
these elements in art. These elements sre meaningful tn
relation to the apperceptive background of the individual.

w08 the form of aesthet udgment .
In this study the assthetic experience has been

- sonsidered from the stendpeint of the student rather than
the creative artist, No two students responded exactly
sliks to an aré object, nor were thelr responses similar
in respect %o different art forms. ir. Prall says in



this reaspeet:

"A11 of us now and then in some determinate
way or other, say that something is beautiful.
feant!ful =ay not e onr words we u. tine®
often, or 'great',6 op 'umnv or 'jolly's
and wo uy am:ch", or pmtty, or c‘mming,
or love !em appropriately than we say,
veautiful,.

ihe nature of this Jjudgment sty be intellectusl,
omotional, or empirical in nature, and it mey exist in
relative gquantities. ¥r. Frall supports this viewpoint
in the following guotation:
“The epprehonsion of besuty, whatever 1t ig
fully and ieally, however many pro-
cesses internsl to our bodlesz and brains and
nerves and muscles and owr blood way
involve, is characterized x-ml’ by the
delight we feel, ar fall to feel, h appre«
hending objects.”

Ge o ation ls a progesas of
tlve abiltty.

a5 SN o )
(IR AR

%o heve 4fsaussed the Pactors entering into the
aesthetic expériencse and ths experience in relation to m
appreciation. From tals point we councera ourselves with
the cultivatlion of this experience. Iin apprecisting art, A
we are both discovering snd discerning new types of beauty.
‘This process s dependent upon the cultivation of perceptusl

e St

T g. ¥. Prall, 2esthe J 1k, $lew York: Thouss
Crowell Cowpany, 5
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ability. Explaining the nataure of thils conecept, Rodert
Henrl, writes:

“The appreciation of art should not be con-

O T e

S Tt e, S S

it inspires, but in the comprehension of the

new order of construction used in its making,*d

Linked with eultivation of the appreclative ex-

perionce are three tersg whose meanings are !nterwoven
in 1te development. IThese terss are “perception’, "erl-
ticisn", and “"evalustion”, The appreclator must first
of all percelve slong selective lines those estietie
elements on which he ls to bulld his experience. lerein
he takes into consideration whatever secguaintanceship
and informed interest he may have conceraing the art
forw., Such perception may be directed slong meny lines.
Emotionally, intellectually, or empirleslly, the appre=
clation has an initial resction toward an sesthetle
element. As he responds to this raw materisl, he Infuses
it with meanings which invelve eritical Judgment. To
the extent that sush eritiem relates to the individual's
svprecistive exveriences, does 1t have value to his total /

perseption, Such & process ls extremely complicated,

i Wt Henwi, Eho ﬁi sg&riga {(Philadelphia:
Je Be Lippencott C P s Pe ®




It wust be eultivated through develeping the perseptive
faculties of the individasl, -He wust see and feel and |
understand for himself. It is wuch easier to tell people
 what they should belleve than it 1s to train their per-
coeptive powers ‘lo'dluﬂ.-lmu snd unify. People, except
in rare instences, like to be told what %o appreciate.
But the produet of such setivity ls not appreclation,
The only one way to truly develop art sppreciation is to
cultivate the pereeptusl abilitles upon whieh 1t is de-
pendent. '



BIBLIOGRAPRY

Yorks
Bell, Clive, wﬂ York: Frederick Stokes Company,

xu ot Miﬂn MMQ; a.» of Huseums,
Hashington, De Ce: Publieations of American
Assoclations of Huseums, New Series, No. 1,

L

Chandler, mm Psp Desuty snd Humen Hature
’ m i lsio B Yo "V Pyver gy e fo b ey »

Chrigtensen, O, B,, and Farowsk! !'.., ’l'hﬂ in m
Apprectistion”, Mi ashology Bulletin
University of iUorth Uakota, 100

aim Jean k., "Bave ideals ia Art Edusstion Changedt”
a Design, (April 1836). .

Coolidge, Calvin, Address at the joint meeting of the
American Federation of Arte the American
dssociation of Huseums, Washington, D. C.,

»




146

Dow, Arthur W., Gﬁ-iﬁ@n, Garden City, N. Y., Doubleday Page
and Company, 1913,

o -

Farnum, Royal B., Watercolors, Esto Publishing Company,
1933

Plora, A. C., "Art Appreciation fran a School Superinten-
g;;g;s Point of View", Design, (September

Pry, Roger, Viaion and Doaigs Few York: Brewer, Warren
2.

d Putman,

Hambridge, Jay, D Hew Haven, Connecticut:
X

Henri, Robert, The Art ngriti Philadelphia: J. B. Lippen~
o ompany,

Hill, Patty Smith; Cane; Florence; Grant, Forest; Meeks,
Everett; Perkins, 1m-§h "Gan BEducation
in Art be Continuous?™ mrian Magazine
of Art, vol. JXIII (10817,

Kahn, Ely Jacques, Design in Art and Indus Hew York:
Charles gwﬁn_ﬁ"t Sons, Ié%.

Katz, Elilas, ‘B.volaplgf I::ian iég:t}n-o Appreciation®,
Qe ar -

xcppol, Frederick P., and Duffus, R. L., The Arts in

American Life, Ba' York: aw-= ook
Company, Inc., 1934,

Leighton, R. W., Preliminary Report on Crater Lake Pro]g_gt,
UnIversity of Oregonm, (Nay -

Lewerenz, Alfrod S+ Tests in Fundamental Abilities of
Visual Art, Los Angeles Hesearch cervice
Company, 1927.

Lucheish, M., The %y of Color, New York: Dodd, Mead,
B a” -




¥eter, Norman C,, sad Seashore, R, H,, Art Judgmenr
University of Inu Bm‘ of ndud
Hosearch and Zervice.

non ot mm, CSUASE
¥ueller, Jolm, "M!u ur M Apprecietion” gwg in
. presiation of Ax vol. IV, i.'

ublication, tm

lunro, Thomes, "Creative Immgination and Nature”,
sagasive of Ark, vols XXilI, (July

Am!mn u-muam of ctnom. uu.

Cpdyke, Ceorge H., Art and Sature % iation, Yew Yorlk:
The om n Lomps -

Parson, Philip A.. "t aun ﬁulvmuy iieaches Gut’,
Anerlos p of Art, wvol. mx:, 1981.

Payant, Felix, Ou

Perking, Elisabeth Ward, "m mﬂun in Art Appreciation
be cmzm i
vol. XXIII, 1981,

liew York: Thomas Crowell




Education of mauu’-r York, Sew York:
acmillen Company, 1922, 3

Ross, Denman W., A Theory of Pure Design, Boston and New
York: Houghton Mifflin and Company, 1917.




el
el

L
e




art forms. On thia
exgrosaing
mmmmmmmawnew

,

.raw @ circle arcund the mwbors of those atatements with
whioh you agres, thus: {a7)

Mamtc;gmmmnammm
thus:

if you ore undedided sbout 8 sistovant, Piuoe & (vestion
mark before it, thoa: k-

Poople claagree wery madh «ith reepect %o thelr fesling for
these art objects so expross pour osn Peclinge froely.

BERECEFESPVEECY I REATI IR CUTHFOR O AEERFE
I*d rather have this sad live with it then eny other art object.

1.
2. xmupm nonls an continue looklag end abtoud
o othis for s long time " —

8.

4.

mmmmannmumhmu
suiaiing slout things of this sert.

‘ollesting and enjoying things of this sert is ny hobby.
8. 1 really eajoy looking st this.

8. 1% %5 & plessure to Jouk at this.
t.'m.uwm

8. The sere I look ot this the better X like it.

9. 1 1tke to look et this decsuse it is very intevesting.
30. I 1ike %t spend sy spare time in lomrwing sore sbout this,
11.
1.

The feeling of cajoyment end mnderstamiing this gives me makes 1%
sorsh shileo o mee

I Jiko %o Jook o this although 1 think it s herd %o wnierstand.

|
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18.

P EREPRERAE

iz

The task of Srylng %o undorstand the nemning of this dewelope my
eepasities B do iS.

1 think that 1t f0 o pood Shing for a student to know haw %0 unders

ioviing ot this iz a satisfectory wuy of speniiag e tine,
i con’t sdod louking o this boosmwe 4 know 1 shoeld do iS.

1 ke to look at sush things where no ene Sells 5 what be wenbs
58 L0 W0de

It ia pleessnt o do thia aove of the tiue. .
1 dun®t think ibet lockisg 8t sush Wlngs wnld here anyons.

1 dom*t nind lockinp end thinkine sbout thds I 1 sen telo sy owm
swest 1lne ao dolmp it. '

1 donst mind culng this 1 somscne glves w6 helpfel sugpestiend,

It all depends sa the mowd I'm in, whother or met 1 1ike to do thla.
1 baven®s any deffaite like cr dfalite for hia cbject.

i sonid beo much sore lnterested in €ids then § wa,

This wonld be al' #ight if it were sl for o fov dissgreseble

< .U R

thiings evnnsctcd with it. 2

I dan®t 1ixe to Beck 6 WhEs whin T% smiene te 4 eenething olee
i dens sare much sdout Jooking wt this.

iwaoing ot this teles more Wime md emorpgy Yheaa it i worth.

This i ot €ifflesIt to Jook a%, yet I havo taken a dlsdike o it
5 got tired of lockisg st Shis.

1 think that Jooking &t thls Whing taies up Soo much tino.
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1% is sesotonous for mo %o have %o Jook of this.

sggone sae epends his tise Jociking «b this mest bo Jadking in
artivian.

This has ne pleove in the nedern worid.
foeking 2% this §» o woate of Slow.
i% meives me tired o owon thiak of looking et thins,

then 1 heve & booe of my omy, 711 newer have » thing like this in
its

1 set dagry ewery tiew anyone monsions wenting or liking e thing
150e e

i hews v fesliny of halvad foe Shde.
Trying S0 look at $dz $a hand, wsd 1 heke 1%

xmmmunm”hmmammum'
or snderstent this,



AT APPRIGIATION THITewFOSH B i e

Pune Art Uhject et
Clana - ats i

IRITRECET
' - i9 » stmiy of poepls®s reaguraer 4o st forme. On this snd
the felleding sagr you will Mnd ferty-five sttovants capressing poe=
eidle fosling: sungserning the ard feow ludiostad st the o of the page.

Lrew & sirels sround the nambers of theas stateseeta »ith
whfeh pon sgrew, Hhuss (4%}

Finoe 4 wvows me;:nm:sﬁmmmm
L

i¥ poa wre wniedidud sdbuwd a 3lalement, plsse & qosstion merk
Bolave iy, thads o

&mm&%ﬁﬁm%ﬁﬁrmm

mm&Mwmmmmm

SRS A S A e
1 luve te losk ot Gdla,

% adoes lewriny ot whis.

X sonlintt winé Iooking st this seven days & wock.

This faoviostes @e.
xmmgmmammm,

lsoking =5 thic glivea vo 2 groed deal of Plosswre.

i 1i%s do losk ob thie. o

1 ook ab plaotures guite o lot s enjor dofng I8

Tas sere I G lock a% this, the better I like 3.

Ny enthustase renains grest o1l G Glne 5 an leciing ok s,

xmquimuMthﬁmﬂs%h
i & leoking at this

3 15w o Jook at this by syeelf.

I 2ike o Jouk et this Decsuse 1% in spprecisted by other meeple.
1 thizk everyose sheuld kuow how be eporeciste this.

15, I 1ike to leck st this pretty velle

#FFF E"‘Fss-'rrrrrr:-‘
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1 1ike to Jook ot thls beosuse it Ssu't so ifficult to enjey

looking ot this hos 1% merita.

18, 1 thiak  wosld like %o loarn So apprecishe thia.

8

PPRFRPP

I should 1ike to look at this when I s In the mood.

I lide %o look st this beltitor when someons tells =e et to look
fore

1 like Jocking st this enly falrly well,

1 eajoy only parts of this.

By 1ikes end ¢ialikes for this ebeut balence one snother.

it is a1 right to Jook ot s shen Shore is mothing alse &0 Goe
i like to o mamy things better than i like Joukins st this.
Sasy pesple do net ke o losk st this.

B8, lecking =% this is al) right, dut i wonldn®s chouse to du i%.

8

I ¢lslike doing tis 1f there 1s mo one to kelp me,

0. louiring at this S3n't shat It is oracied wp to de.

.

apmmmawmwmnwmm
things o dod

wite a number of thisgs aboot this swmor oo,

This must be done, but why should I have be do 187

iooking of this is wore or less boring %o mo.

@hen I look st this, it seoms as though 1°11 nower get through.
Thls is too hard to louk at. '

1 got out of looking ot this whomever 1 osne

locking 6t this i3 & useless way of spencing cne%s time.






Table o, 1
lhewing relative count given %o nsture and source of respomne

o sesthotic slementa lawslved in the approcistive response

ke Vositive ‘osponse







Tahle He.

it

sgathetic “lements

ihewing relutive count given to nature snd source of response
to ssathetis elements invelved in the spprecistive responne
to irt Yorm 11.

Ae

Positive ‘ssponse

Tlements |He, | Neturs of | Ho. Bo.| Heture of | Ho.
TetalTeotat %] -
M 7 | mpteion) M _%: 2 | Emotional 2
,i% 5 laie % _E:u- 1 | Imbellectund| 3 |
u'mili}i - 1 | Becttonsl 3 .ihythn 1 | Vastional b |
_w : + Thtollootunt g"“
Felue 2 | smotiensl 2 | |-mmenst %—'““ -,-J
Tiabjeck -EF'Q L —
iine
fialance 1 | Gepirieal b |
Yaduo s
Be Divided ©
' § | Imotional ) § ' ‘
Tachnl
00 A Elemants | Ho. Sature of | Hos
subjoct | 8 | Motlemsl | 1 | FEEmor—TyTTatoHestat ¥
mﬂ" Bughsionl A S ~ Titelleotual] I |
il e | 1 | Smotionad ! % 2 ‘*w_.._i_.
: liue 1| intellectus)| 3
Teahndgue | 1 | Swoticnal 3 '
WTW—T‘
“Tubject
value 1| intellectusl | 1
Surpose
Intelisctual | 8 | S, fUsgatlive Sespunse
fechni 4 | Bmotional 1 :
hﬂﬁ.ﬁ, : 4 ‘
4 . . Floments Fc Hature of |Hoe
) ; .
el P P g e
“Yechnigue 1 | imetionel
Mg i | Intellsctual | 1 qus Totol lootusl i
Value + “motional 1
“Tine | 1 | inteliectusi | I
Tine
m 1 | o comment 3



Takle So. 11X
rasthedie Plevents

“howing relstive count given %o neture and sourcs of response




Tethle Yo, IV

hesthetls Dlowasrtn

Showing relative scumt given So maturs mnd sowres of respunee
4o soethetio alomenta imwnlesd in she sppresiative revponse
$6 Ar% o IV, :

Ha

fogitive jesponwe

B, tviced -asponse

TTimaate |Hoe | Sebure of |Wes | | [Tenmts  |tae]  Ustors of |Bee |
7830988 =
%—Tﬁ% ol g Sothent | 3
- ' _Jubjack 5 | intallectual t_+
idae i | Isteilsctual | 1 k3 15 JOA,
~ERje ; 1| Istellectmsd| 2 |
'%. 1 | tasediecssal | 3 % : i
- - g 2
Proportion) 1 | Iatelleshual | 2 1
Haw i
TEtiect | %
Propertion| 1 | Hostlened i
Intaneity o
sme 2 | istsllesvtusl | £
Sak oot
E 1 | intelisctusl | 1
EnT
iexnicen
Feiun 3 | Sabellenteml |
Segle
W i | inkelisotand | 3 :
3« 1 | Imtelleay | ;
\ & v
: i
3 ;
: 2
"0 | s
Veopertin| 3 | Fowtlenad 1
1| re
: 4 5 b
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Table Yos ¥ 3
!
Fhowing relntive couat gleen to neturs and sonres of Pesproe '
o weathetio alemeads Inwolwad da the eppreciatlwv: rorsopae
to A~h Fam ¥,
As Tositive Seapensy
m"gm-—:——ﬂ B :
8 | Swpded “ﬁa:a 3 | BawtSonad
mmm‘f 2
) hﬂtﬂaﬁl P4
i | Empirioal b 3 s :
1 | dsetienald . '
1 | Sepbetosd 1 ' 4
1338 3 ) wedetead . 1
1 | intallcetund | 2 ’%.-“'““""‘"" -3
1 | intolleotml | % j
3
1 | Septyical 1 & |
1 | Zndellestund | 2 1 %
0T DT B j[
2 | Bastlasal & 4
Bapst i 2l 2 b |
ey 1 | Bngirics i ;i
;; ,2 . | & 1| 3 Genponte | 3 |Intellectasl | 3 f
A e w
SO (Mids
Mmig 2 | Intallestval | 3
@Wmﬁ.ua &
1 | Tesekioonnld 1
L‘Fam“ '
% i | Bsoticna) )
J Yous
idne 1 | Seedicmal i
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Table So. Vi

Sesthetic lemente

‘howing relative count given to nature and zource of response
to asathetic elements ilnvolved in the appreciative response
to Art Fom VI,

A. Positlive “espouse

1
Mlevents |%o. | Nsture of | Bo.| | “lements Pb. Hoture of |Noe
16556530 : res e se
jubject | 8 | Emotionsl p ok 1 [intelicotuel] 1
imsirical & THGHE (U .
T PO fymbaliom | 3 | imotSonal
T 1 AShnLLue
f:tmi L. Bevisenl same 1 |inhellectual| 3
Lise 1 | Smoticnal 1 ) o
b oot “Teohnione :
Josinicue | 3 | inteliectmsl | 3 urfece | 1 | fepiricad 1 31
“ebject “Teorniqne
fsoush® | 1 | Emetdonal 1 “ing 1 [Intellectunl| X |
b et "?Mhﬂ.qm
Yazm 1 | Sateliectual| 1 ! 1 %4.
Subjeot s
Proportion Line 4 | imotional S|
Teshadque | 1 | Intellectual | 1 Line
agorind Forn 1 |epiviend [ 3 |
Tab jest e
1ine 1 | Istellectunl | 1 | |jeme 1 |intellestuad | A |
iy y ‘
"Wbieok Uatorisd | 1 | Seotiong) el
Teohalque | 1 | Imtellectusl | 1 Thatreom
Fropurtion W 1 L
b eat “iatorial | 4 :;:,
Technicue , o e _
L33 1 | Intellectual | 2 iinas 4 | Mlielied 3
1ine o resson 1
| Proportion
“oubjoot
Leciniiue Be livided Seaponse
Line I |Intelioctual | 1
froportion Tichente |Hos | Babure of |
inselieocual | & |
Tosisigue | 7 | Smotlesal | 1 TateYioshal 7T
o oyplrice subject | 8 | eotioned |2
_m 1 [ Sepieloal 1
Form 1 | ‘mpirical 3
| Setall








