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CHAPTER I
INTRODUCTION

The majority of all blind children in the United States contimue
to be educated in residential schools for the blind despite the growth
of a movement to educate these children in the public schoel classes
nearest their homes. At the residential schoels, attention is now focused
on the supervision of the blind child and his activities away from the
classroom where he is under the supervision and subsequently the influence
of the houseparent more than any other staff .camber during his residential
school career. The attitude and competency of the houseparent may
determine the extent of the child's acceptance of institutional routine
and his later adjustment to school and society.

Although the qualifications and competencies of teachers of blind
children are periodically examined, there has been no comprehensive
analysis of the performance and training of other residential school
employees. Because administrators have neither specified the cqualifi-
cations for the houseparent position nor identified the particular skills
required to discharge the duties competently, there is a growing demand
that the factors affecting houseparent performance be examined. In view
of the dearth of qualified houseparent applicants, the training of these
caring for visually handicapped children should also be freshly evaluated.



Problem

The purpose of this study was to identify houseparent character-
istics, the types of training available, and the factors that contribute
to houseparent competency in residential schools for the blind,

The following guestions encompass the areas of the study:

1. VWhat is the nature of the houseparent's position in the
mtituw staff pattern?

2, VWhat administrative policies govern the selection and perfor-
mance of houseparents?

3. What training is available to houseparents?

4, Vhat characteristics are common to successful houseparents?

When administrators recognize the houseparent influence upon the
adjustment of blind children and appreciate the contribution of the out-
of-school activities to child development, more intelligent plamning can
be instituted to improve the enviromment of children in residential
schools for the blind by utilizing the data reported in this study.

Kothod

Because of the complexity of the relationships between the
children, their parents, the staff, and houseparents, a study of the
houseparent function in a residential school for the blind requires a
variety of techniques. To initiate this investigation, 3 questionnaires
were developed which requested census-type information regarding the
houseparent; i. e., her age, marital status, years of work experience,
education, salary, months of employment, duty hours, and previocus
experience as a houseparent., (See Appendix,) In addition, specific



agpects of the houseparsnt relationship with the staff and the parents of
The preliminary drafts of these guestionnaires were used for intere
views with suporintendents at 3 residential schools (Indiana, Kentucky,
Tennessee) and 4 consultants attending the Tennessee Fouseperent Confe-
rence before the guestionnaires were modified and the fin2l forws printed.

Ai.l 48 edministrators of residential schools for the blind in the
United States who employ houseparents were requested to cooperate with
this ltndy.i Data were supplied by 36 administrators (75 per cent)
represeniing institutions in 35 states who responded to the firvst
questionnaire, "A Survey of the Status of Houseparents” (Appendix A).
See Table 1.

Upon request, 30 of the 36 administraters forwarded the names of
the 269 houseparents that were sent the second questiomnaire, "Status of
House Parents®, (Appendix B) of whom 117 (43 per cent) contributed
personal data and opinions regarding their conditions of work.

The third questionnaire, "What Should Be the Status of House-
perents®, (Appendix C) was alsc sent to the administrators of whom 34
(71 per cent) registered their opinions vezarding desivable requirements
and working cenditions for the houseparent position.

A fourth guestionnaire “Characteristics and Performance of

Lone parochial residential school did not participate because
houseparent positions were filled by Sisters., The address list of parti-
cipating residential schools may be found in: Frampton, K. B and
Gall, B, Do (ede), , he Excoption

rgﬂnﬁ, 955 Pe 95
located in 8 mm.




NUMBER AND PER CENT OF RESPONDENTS SENT SURVEY QUESTIONNAIRES

Table 1

- e

Type of Hamber sent igeabl d b
Cuestiomnaire Participants ionnaires Number Per cent
"A Survey of the Status Administrators,
of House Parents® Residential Schools
(Appendix A) for the Blind 48 36 750
"Status of House Parents" Houseparents,
(Appendix B) Residential Schools
for the Blind 269 117 43.1
“"What Should Be the Status Administrators,
of Residential Schools a
(Appendix C) for the Blind 43 34 70.9
“Characteristics and Child-care
Performance of House authorities (72) (23) (33.7)
Parents® 102 Ly L |
(Appendix D) Co-workers of
(30) (22) (73.3)

houseparents

at)'nr 62 per cent of the administrators had completed the first questionnaire also.
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of Houseparents”, (Appendix D) wes constructed to determine the preferred
qualities in houseparent performance by utilising over 200 items which
were selected, not only for the prominence given the related topies in
the literature on child care and group living, but because they appeared
to have merit for investigetive purposes. The gquestionnaire was sent
to 30 eo-verkorai of houseparents and 72 child care mmntmz from
whom there were 45 applicable replies (4% per oont).B See Table 1.

The data collected through the use of the questionnaires were

analyzed, and where possible, tabulated and interpreted.

ico-wrhor-m: All murses supervising houseparents of blind
children, all education consultants of national agencles serving the
blind, all pre-school workers assigned to the same type of program, all
directors of educational research with printing houses serving the blind,
all university social work supervisors assigned to residential schools
for the blind, and all principals of state schools for the blind listed
in the prineipals® division of the American Association of Instructors
for the Blind (1954-1955) who were staff members of schools serving
only visually handiecapped children, If "twe prinecipals were listed for
the same school, the female received the guestionnaire because male
principals predominated. Principals were not included who were alseo
serving in the capacity of superintendent.

2Ch11.d care authorities were consultants on foster child care
with the United States Childrens Bureau, 31 authors who have contributed
to the literature concerning houseparents, and administrators of private
residential schools for the deaf and physically handicapped listed in
the Handbook of Private Schools, (Perter-Sargent, 1953) pp. 573-57.

30nr?3poruntotthuoworuu¢ﬁthblimlehudmr¢tum
usable data with 16 schools for the blind represented.



CHAPTER II
CHARACTERISTICS, VOCATIONAL REQUIREMENTS, AND OPINIONS RELATIVE
TO HOUSEPARENTS
With the growth of the movement to educate as many blind echildren
in their home communities as feasible, the purposes and services of the
residential schools for the blind are being subjected to close scrutiny.
Among these services, care of the children elicits immediate attention
because of the time spent by the blind c¢hild away from his family during
the formative years. Well defined descriptions of houseparent charace
teristics and duties do not exist although the houseparent holds an
integral pesition on the residential school staff. Recommendations can

be proposed regarding houseparent duties and child care services only
when position descriptions and requirements are available for references

Characteristics of Houseparents

Specifiecally, what typifies the houseparent as to age, sex, mar-
ital status, education, and experience?! What are the reguirements and
conditions of employment? What are the houseparent opinions regarding
their staff positions, work conditions, supervisors, and professional
training? To determine the characteristies of houseparents and to explore
the institution setting within which they perform their duties, 48
administrators were requested to report census-like information regarding
their houseparents. From these reports, data were compiled cencerning
325 houseparents in 36 residential schools. See Table 2 for a compilation
of the staff pattern of each institution reported by the administrators.



Table 2

¢

NUMBER, SEX, AND MARITAL STATUS OF HOUSEPARENTS IN THIRTY-SIX RESIDENTIAL

SCHOOLS FOR THE BLIND--REPORTED BY ADMINISTRATORS

_ Konupnm;-t;
Total Female Male married to
House- House~ House= Married other staff
Institution parents parents parents Couples members
A 15 13 2 i
B 8 ? 1 1 2
c 2 2
D 12 10 2
£ s 3 2 3 2
F 13 8 5
G 2 2
H 6 i
I b 42
d 16 15 1
K 27 22 5 2
L 13 13 1
M 13 11 2 |
N 7 6 1
0 15 13 2 1
P 43 " $ 1 1
¢ é 3 3
R 7 6 1
S i5 14 1 1




Table 2 (continued)

Jﬁ%uﬁpuronh
Total Female Male married to
Houss= House~ Housew- other staff
Institution parents parents parsnts merbers
i 8 7 i
v 5% 5 ¥
v 14 8 s 3
W i5 15
¥ 6 5 i
4 20 20
2 19 9 i 2
Al & é
BB 6 5 1
cc 3 2 1 i
3/ 2 2
EE 5 L i
FF 3 3
GG 8 8
HH 6 6 1
Iz 6 5 1
JJ 10 7 3
Totals 325 279 46 8 T 18
2211 widows,

Pren staff members act in the capacity of houseparents part times



Of the 36 institutions, 11 have only women on the houseparent
staffi in 19 others, 80 to 100 per cent were women, yet in contrast,
one-half of the houseparents at one institution were men, If the facule
ties of the residential schools for the blind have approximately the same
sex composition as those in public school,there is a limited masculine
mtlumoez}thnmpm.

Eight married couples served as houseparents (3 from one insti-
tution) and 16 houseparents were married to other staff members. Of the
117 houseparents who completed Questiomnaire II, over 44 per cent reported
that they were married (6 to other staff members), and, although not
requested, one-third also noted that they were widows. (See Table 3)

Inasmuch as institutional attitudes may be dependent upon the
age of the staff members, participants in the study were requested to
report the ages of houseparents. Administrator reports indicate that 70
per cent of their houseparents were over 50 years of age; 45 per cent were
from 51 to 61 years of age; and 25 per cent of the houseparents were
above 61,

Of the 117 houseparents participating in this survey over 65 per
cent were 50 years or older with 30 per cent above &0 years of age. OF
the institutions surveyed in 1940-41, Hopkirk found 36 per cent of house~
parents were over 50 years of age; and, of these, 26 per cent were

1
reported to be within the age range of 50 to 59 years of age. The data

i :
We Hoplirk %titut% Serving Children, (New Yorks Russell
Sage Foundation, 19?!# s Do T2 ” '
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Table 3

NUMBER, SEX, AND MARITAL STATUS OF REPORTING HOUSEPARENTS IN

M'—'?ulio

Mal
House=

Female
House-
parents parents

THIRTY-TWO RESIDENTIAL SCHOOLS FOR THE BLIND

Total
House=-
parents

School




i1

Table 3 (continued)

52

Married
Widows | TYes | No

I

Hale
House~
parents

i1

Female
House-
parents

106

Total
Housew

117

School "~ parents

Jd
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suggests that persons now employed as houseparents at residential schools
for the blind are older than the houseparents employed in 1940-41, See

Table 4,

Age “Wamber of |  Per ~ Fumber of Per
m:trilmtm hemapamnta mﬁ houseparents 3 cent
Under 21 l‘ o
21 - 30 8 31 13 11.1
31 - 40 29 11.1 10 8.5
4 - 50 4o 154 12 10.2
51 « 60 117b 45,0 i 349
61 - 70 62 2349 i 3 | 2645
Above 70 3 1.2 5 43
e age report e 5 4.3

4
Totals 260 10041 117 | 998

®Iupleyed as houseparent part of day.

bmeporamwlay-dummtptrtetdﬁmv

CFive administrators did not report houseperent ages.

Beside age range, the extent of each houseparent's education was

mmmmm;m@ammmunmmamm
in this country for houseparents, thus limiting the educational eriteria



that might be applied to applicants, Admittedly, the possession of a
high school graduation certificate does not insure the competency of a
houseparent, but the applicant with only elementary scheol education
may face particular problems of communication in her work with secondary
school students,

Table 5

HUMBER OF YEARS OF EDUCATION RECUIRED OF APPLICANTS FOR THE
HOUSEPARENT POSTITION

Mumber of years s
of education Administrators reporting Per cent

Nene [ 16,7

Eight 3 843

Ten 2 5.6

Eleven 0

Twelve 19 | 52.8

Sixteen 1 2.8

No answer & 11.1
Totals 36 100.1

-

According to the administrator replies summarized on Table 5,
over 16 per cent of the institutions have no educational requirements for
applicants to the houseparent position, and 8 per cent require only an
elementary education. Over 50 per cent of the administrators reported
that high school graduation is required of applicants, and in additien,
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one superintendent preferred a college degree with 18 hours eredit in
special education, One superintendent observed that 4 of his 7 house-
parents are teachers of whom 3 had the BA Degree. One administrator
cited the impertance of courses in child guidance, growth and develop~-
ment, and child psychology to the houseparent preparation while another
urged child care and psychology courses as ine-service training, Of the
houseparents perticipating in the survey, one reported 5 years of
education in contrast to three with 17 years, See Table 6, Seventy
per cent of the houseparents had completed high school, of whom

54 per cent had continued their education

Aside from their education, the attitude of houseparents toward
children may be influenced by their experience with children outside of
the family unit, All but a small percentage of the houseparents have
cared for children other than their ownj the highest percentage of
houseparents specifying 10 years of experience, (See Table 7)., Over
37 per cent took the position without having cared for other children
previously.

To examine the other types of experience that might influence
houseparents, administrators were requested to list the experience
requirements of applicants. ailthough no specific types of experiences
were required by 17 superintendents, 8 desired experience with children
and 2 expected applicants to be a mother or to have had experience in
orphanages or in similar institutions. One administrator required exper-
ience as houseparent, youth worker, camp counselor or nurse; another,
personnel; another, successiul employment in working with people; another,
experience in teaching, guidance, or parentage. One superintendent



YEARS OF EDUCATION COMPLETED BY HOUSEPARENTS

Table 6

15

School Years Completed Number of Houseparents Per cent
5 1 9
6 1 9
8 9 747
9 7 549

10 7 59
i1 6 5.1
12 38 32.5
13 7 5e1
14 21 17.9
15 L 34
16 8 6.8
17 3 2.6
—— ; >

Totals 117 99.0




Table 7

YEARS OF CHILD-CARE EXPERIENCE REPORTED BY HOUSEPARENTS

16

a Number of Per a Number of Per
Years houseparents cent Years houseparents cent
None 7 5.9 i5 3 2.6
2 1.7 16 1 8

1 3 2.6 17 1 «3

2 8 648 20 9 7.7
3 3 4e3 22 2 1.7

" 4 Folt 23 1 8
5 8 648 25 L 34

6 6 5.1 29 1 8

7 5 4.3 30 1 8

8 3 2.6 35 2 1.7

9 5 4,3 Lo 3 2.6
10 11 et L2 1 8
11 3 2.6 50 i «8

12 1 3 Years
not

14 1 8 reported 15 12.8
Totals 117 995

Years of experience with other than houseparent's own children.
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proposed that a year of experience with children was desirable but not
required of his applicants,

In an effort to establish the experience criteris for applicants,
the houseparents were asked to list any previous experience or employment
that had been useful to them as houseparents. Teaching had assisted 39
of the houseparents; Sunday school activities served 28, and rearing
their own children prepared 24 houseparents for their work.

(See Table 8.)

Te determine other types of experience that assist houseparents,
they were asked to list hobbles, interests, skills or abilities that
have helped. In reply, hobbies were useful to more than the 13 who
responded to the previous request; in that 26 indicated sewing assisted,
music aided 23, and 10 replied that their interest in games had been a
support., Sixteen of the houseparents proposed that their pleasure from
reading sloud had been of assistance to them, while 5 reported story telling
is a2 helpful hobby. Seven observed that cooking was serviceable, 7 noted
knitting, others reported crocheting, Six reported that painting had been
useful with the partially sighted children and 2 responded that dancing
had helpeds For 3, seouting had been of assistance.

Gonditions of Employnent
8kills, abilities and characteristiecs tabulated so far in this
study help describe the type of person employved as a houseparent and sub=-
jeet to the conditions of employment found in the residential schools for
the blind.
The principal media by which nearly one~fourth of the houseparents



Table 8
TYPES OF EXPERIENCE HELPFUL TO HOUSEPARENTS

Experience area Number of houseparents

T“Mooo.ooooo-ooooo-oo”
Church and Sunday school activities. « « ¢ + 28

Rearing own c¢hildren « « « o ¢« ¢ ¢ ¢ ¢ o o o 24
HODDI®S o« ¢ o o o o o s o 0 s 000 ¢ 00+ 13
Nursing and hospital worke « o ¢« o ¢ ¢ ¢ ¢ ¢ 15
SPorts « ¢ o o ¢ o 0 s 0 0 0 0000000 17
Youth club activities. « o o o o ¢ ¢ ¢ s ¢ « 11
Houseparent at another institution ¢« « ¢« « ¢ 9
Other institutional positions. « ¢« ¢« ¢ « » « 10
Handeraft activities « « ¢« ¢ ¢ s ¢ ¢ ¢ ¢ 0o ¢ 9
Youth counseling « ¢« « « ¢ ¢ ¢ o s s s s 0 ¢ 8
Foster home child care « + ¢« ¢ ¢ ¢ ¢ ¢ ¢ o ¢ 7
Nursery school sctivities. « « ¢ ¢ s ¢ s o ¢ 5
Beauty cultures « ¢« ¢« ¢« o ¢ ¢ s o ¢ s 00 s 3
Civic club activities .+ o ¢ ¢ ¢ o 0 ¢ 0 0 ¢ 2
College activities + « « ¢ s ¢ ¢ ¢ ¢ o o o ¢ 2
Activity as playground Supervisor. « + « « « 4

4

nam...............0......

Total responses 210

No responses 16
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located their positions was through referrals made by friends of the
institution, Over 14 per cent made application when the opportunity
for employment was sdvertised and openings for almost as many were
found through staff contacts. (See Table %)

Table 9

SOURCE OF INFORMATION REGARDING HOUSZEPARENT EMP
REPORTED BY HOUSEPARENTS

Houseparents

Humber Per cent

—— 1- - s
Government employment service 12 10.2
Ruployment or teacher agencies ' 2 : 1.7
Administrators i1 . ekt
Friends 29 25,8
Staff members 16 1347
Advertisements 17 14,5
Voluntary application 12 10,2
Chureh i 9
Staff reassignment iz 10.2
Ne response 5 k3
Totals 117 99:9




Although administrators depend upon a variety of media in the
nareh_ for houseparent applicants, 5 depend upon personal recruitment.
(See Table 10.) In only 8 states does the civil service screen appli-
cants for the houseparent position.

Takle 10

ACENCY REFERRAL OF HOUSEPARENT APPLICANTS
REPORTED BY AIMINISTRATORS

HoO AgeNCY o » o ¢ ¢ s o o s ¢ o o s s 0 05 8 o0 8
Ho specific agencye o o o« o« ¢ o ¢ 2 ¢ 6 ¢ 4 o s & »
Administrator recruitment « « o o o ¢ o o o 4 & ¢ o
State clvil 5ervice o « ¢ o ¢ o o ¢ 4 o 0 5 5 0 o »
State employment agency « « « » o o s s s ¢ o o o »
Private employment agency « « ¢« ¢« o s o s ¢ & ¢ »
Us 8o employment agency « « « « = s« « s ¢« ¢ « « s »
£11 agency employment ZYOUDS: ¢« o o ¢ s ¢ s o o = #
State department of public welfares « « ¢« o ¢ ¢ ¢ o 1

FOoF F W W oW

L o

Hewspaper advertisementss « » ¢ s« ¢ ¢ ¢ s v o 0 o ¢ 2
Staff members o « ¢ « ¢ o 5 ¢ 4.5 8 ¢ s 6 86 s 008 2
Total responses. « « s »« ¢« ¢« ¢ ¢ s s &« » oo s 37
O reSpons®s « » .o o .6 ¢« ¢ s 0 ¢ s .0 s s.6 s 8 O
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4An important factor in recruitment is the range of houseparent
salaries that varied in 1954 - 1955 fram the highest minimum of $3,245
to the lowest of $1,315 with the highest meximum salary reported as
$4,246 and the lowest maximum $1,435., (See Table 11.) Another study
of salaries paid institutional persemmnel during 1953-1954 indicated the
same salary ranges for houupamh.x

There is a wide variation between sections of the country and the
various institutions within each section as to the amount of value
placed upon the board, room, and other services provided for a house-
parent, Sinee the tabulation on Table 11 shows this valuation to vary
from $300 to $1,000 for ten months, salary comparisons can only be
uMm. A low salary plus a very high valuation for board, room,
and services may equal a high salary that carries an allowance of only
$300 for the same services.

To compare with other members of the staff, whe are employed for
approximately the same number of months, teachers' salaries were used as
a base, In one report the minimum houseparent salary equaled the
teachers® but in 13 other institutions the maximum houseparent salary was
equivalent to or was above the teachers' minimum,

Inasmch as diffieulties ariss when comparing salaries from
different sectlons of the country, administrators were requested te
compare faculty salaries with those of other teachers in each state. Over

1y, B, Frampton, "Study of Salaries and Wages Paid Persomnel in
Thirty Four Residential Schools in the U. 8.," (New York: New York
Institute for Blind, 1954). Pp. 4,5. (Mimeographed.).



Table 11

HOUSEPARENT ANNUAL SALARIES AND MONTHS OF EMPLOYMENT REPORTED BY ADMINISTRATORS
FACULTY SALARIES LISTED FOR COMPARISON WITH LOCAL AND STATE~WIDE SALARIES

1954-1955 ,,
Houseparent Salaries ——Vasuliy Salaries

1) (2) (3) (%) (5) (7 (8)

“ e H— T S Srw
A 9 $3245 . #3938 | $3900 $6360 A A
B 9 2200 + $800 2900 3200 + 5500 | A A
¢ 10 1950 + 900 1950 1 3500 + gj 3500
D 12 3264 k276 , 3372 i 5340 B B
E 10 | 2400 3800 2400 4200 s
F 9 | 1550 + 8350 1700 2h00 4300 B S
e 9 1350 + 1000 1350 | 2000 + 100§ 2000 S B

+ + » ' g — T

&"A”inulm?iad&catnthttuﬂtymmmmmsﬁmlmmmmmm
those in neighboring local schools. "B indicates salaries are below the local schools and "S" represents
the same, In column 8 the comparison with state-wide salaries is noted using the same code.

%atgn%ﬂmummmtrymmmmmmm«m,mm"m
offered in addition to the above salary. ;

ee



Table 11 (continued)

(1) (2) 3 (%) (5) (6) i @ ()
H 10 $2390 + ¢ $2960 $3600 $5628 3 A
I 10 2340 2952 2628 3300 s A
J % 2290 2709 3450 5630 A A
K 9 1250 + $1000 2400 24500 + $1000 3600 s s
% 12 2112 2880 2880 4600

M 9 1650 + 450 2500 3250 4600 B A
¥ 11 2090 2695 2640 3360 B B
0 9 2050 3240 3600 5640 S B
P 9 2061 2618 2205 3690 B B
Q gd 1575 + 450 1800 3150 4200 A A

®Houseparents required to “live in" compensated by being employed at one rank higher than usual.

%rknimmnthsmdpuidfwtmmm.

£z
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Table 11 (continued)

(1)

2 4 M T O« g9 8 B W

g 8 B B

(2)
10
10

10
i0
10
11

W W W W W v

3)
$1600 + $300
1500
1801
1300
1500 +
1300 +
880 + 900
1584
1325 + 300
1575
1215 +

§ 8

1200 +

L 3 R

1170 +

(%)
$2700
2400
1801
2520
2500
1760
1200
248k
1825
1665

1500
1440

(5)
$2500

2250
2520

2700
1000 + $900
3024
2955
3015
2340
1450 + 360
2340 + 360

(6)
$4100

4500

3600

4500
5230

(7)

B ¥ > w O O ¥ U W w » W w

(8)

B & »>» w W W W B B W




Table 11 (continued)

(1) (2) (3) (&) (5) (6) (7 (8)
EE 10 $1485 $1495 $2000 $3600 s 8
FF 9 1540 1620 2070 2250 8 s
GG 9 1000 + § 450 1500 1950 3500 B B
EH 3 1080 + 360 1215 2250 3000 B B
Iz 9 1035 + 400 1035 2400 3200 5 B
a3 10 1035 + 270 2040 1800 3396 B

ge
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16 per cent of the institution salaries were above those paid leecallys
36 per cent, paid their teachers the same; and 42 per cent, were below.
Superintendents replied that they were paying above the state-wide average
in 22 per cent of the institutions, 36 per cent were paying teachers below,
and over 30 per cent were paying the same,

Nine of the upper 18 scheols listed on Table 11 are regulated
Iy state eivil service pelieies. The 4 states paying the peersst
salaries were not subject {o the state civil service regulations. The-
personnel of only one of the 10 institutions reporting the lowest salaries
paid te houseparents are under civil service.

The salary schedule may determine the length of service in this
field as well as the type of applicant for the position. The compilation
of Table 12 indicates that there is no particular longevity in the house~
parent position since 50 per cent of those participeting in this study
MM@.W“M&W!&BymwM.i

Another factor which influences the type of persomnsl
attracted to the houseparent pesition is the number of hours required to
be on duty, Sixteen administrators noted that their houseparents were on
duty 60 hours a week or less and 3 reported that their houseparents were
on duty 5% days. (See Table 13.) Six administrators schedulsd house~
parent duties for 40 hours or less each week.

L7he length of service in work with the blind was reported for
houseparents during September 1955 as follows: Under ene year - 18.6%;
one year - 12.,2%; two years - 12.,2%; three years - 10%; four years -
8.3 five years and up - 38.,8f. See: U, S, Burean of Labor Statistics,

10! arvey of Personnel Standards and Personnel Pra
O = g 3 oy ¢ T




YEARS OF HOUSEPARENT EXPERIENCE REPORTED BY HOUSEPARENTE

Table 12

Number of
Years houseparents Per cent
% 9 747
1 15 12,8
2 18 15.4
3 17 14,5
b 8 6.8
5 5 b3
6 9 77
7 i1 ekt
8 5 4e3
9 2 1.7
10 4 34
11 2 1.7
14 i o8
15 1 8
17 i «8
20 3 2.6
22 2 1.7
23 1 8
29 1 o8
No experience
reported " daZ
Totals 117 99.7
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Table 13
NUMBER OF DUTY HOURS ASSIGNED HOUSEPARENTS

Hours

per week

Under 35 .

36 - 55 25 69.6 38 32.5

56 - 75 L 11,1 13 11.1

76 - 95 2 546 27 23.1

96 -« 115 2 5,6 7 5.9

116 - 135 3 246

136 - 155 i 2.8 19 1641

Above 156 i 2.8 2 1.7

Hours vary 1 2.8 5 43
Totals 36 100.3 117 9949

afpuars

The number of duty hours reported by houseparents varies from 40
hours per week (including time when the children were asleep) to 144 hours
for 6 days, and, in two instances, 7 days per week were acknowledged. In
contrast to those who reported they were on duty all of the time, over
30 per cent of the houseparents were on duty 50 hours or less each weelk.

When comparing the work week data reported by houseparents
(Table 13) with that assigned by administraters, it is noted that the
percentage of houseparents working less than 55 hours per week is
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approximately one-half that reported by the administrators: This dif-
ference may be contributed to the administrater's failure to count all of
the time spent with the children as duty time inasmuch as many houseparents
mwunnmmmumm.nm'unmuwm
Several administrators' attitudes may be reflected by comments such as:
"A real parent's work is never dons", "houseparents have the children when
they are not in seheol®, "and a competent houseparent has to be there en the
Jobmt.hm%hmuamk'&i

In some states, administrators recognized that houseparent duties
may require more than 43 hours a week for adequate supervision of the
children. These states continue to pay the houseparents during the summer
for the overtime accumulated during the winter: i.e., one institution
pays on the basis of a 40 hour week with 4 hours overtime; another pays
the accumulated overtime of 104 hours each week and an eastern state has
adopted the 12 month pay method used for teachers. Three of the states
employ their houseparents 12 months, two for 11 months, ten for 10 months:

Another estimate of the work load was determined by tabulating
the number of children assigned to each houseparent, Difficulties arise
for those houseparents who have a large number of small children to make
ready for class, to groom for meals, or to supervise during the leisure
time activities: Table 14 shows that over 12 per cent of the houseparents

1% Ps 67, “Ten percent of all employees in public agencies
worked 60 hours or more compared with 2 percent in private agencies.
These long hours are attributable to the houseparents who, in addition te
being *on duty® for long hours are also 'on call' twenty-four hours a day."



Table 14
NUMBER OF CHILDREN SUPERVISED BY EACH REPORTING HOUSEPARENT

Number of

Number of children | houseparents Per cent
Under 15 15 12.8
16 - 20 23 19.6
21 « 25 22 18.8
26 - 30 13 11.1
31- 35 6 5.1
36 - 40 8 648
4 - 45 7 549
b6 - 50 L 3.4
51« 55 2 1.7
60 2 1.7
72 i o9
85 1 9
98 1 9
100 2 1.7
None reported 10 845
Totals 117 99.8
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were supervising groups of less than 15 children, 20 per cent cared for
gwupstbath&d%to%sﬂmtuwhadmetﬁto%,andup.r
cent of the houseparents had frem 26 to 30 children assigned to' their care.
Those supervising 100, 98, and 85 children also indicated that they were
relief houseparents.

?qomuuvom,mmmrmmuﬁie-m
residential schicols were utilized to determine the ratie of children to
each houseparent, See Table 15 where the number of children per house-
parent nmdfru'?a.ﬁto&.!

With the advent of the shorter work week, there has been an
increase in the number of houseparents caring for each child. The admine
istrators of 22 institutions reported two houseparents supervise each
child; at 3 schools one supervises the children; at 4 others, three
different houseparents care for each child; and at 1 other, four house-
perents, Additional variatiens wers included in the repliest “twe in
girls®' building, three in the boys' dormitery"; "two but can be as many
as six"3; ", . « at least two but more in some buildings”. There were 2
reports reflecting that one, two, or three houseparents may supervise
the same child depending upon the shift.

1In the opinion of the administrators of schools for the deaf;
10 ehildren, ages 5 to 3% years, should be assigned to a housemother;
while at the mm,nuzz;mwt-pumnuew
boitozzor uubcrsint}amt. . Back-

' 195~ })e Burmeis 1
mumumwmummumrw-

(Bva Burmeister, - a (Hew York: Columbia University
Press, 1949), p. 30).
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Table 15

RESIDENTIAL SCHOOLS FOR THE BLIND®

Schnel houseparents ~ enrollment Lo per h‘,“""m"
4 13 98 7.5
B 20 181 940
¢ 6 55 9.2
D 27 251 9:6
E 15 158 10.6
F 15 160 10.7
G 84 11.0
H 8 92 11.5
1 13 173 13.3
J 16 229 143
K 2 29 1hes
L 12 197 14,8
H i3 198 1543
N 110 15.7
0 3 Ly 16.3
P 6 105 175
Q 7 130 18.6
R 8 158 19.8
s 6 129 21,5
T 2 L4 2240
Totals 255 2,630 “Average 10.3

a3chools do not have separate deaf or negre sections.
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Irrespective of the number of children assigned to each house-
parent, a capable supervisor is able to show houseparents techniques
that work effectively with children, and encourage houseparents to
become integral members of the institution staff.

Eleven administrators designated themselves as the houseparent
supervisors while 7 assigned the supervisory duties to head houseparents.
(800'1'&1:;:.016.) Four deans and 4 principals have the same respensibil-
ities in their respective institutions and one administrator reported
that there was no supervision of his houseparents.

The houseparents were asked to report the peosition of their super-
visors to determine the persons responsible for the duty assigmments of
those participating in the survey, Over 40 per cent of the houseparents
designated the superintendents as supervisors while 12 per cent reported
that the head houseparent held that authority. (See Table 16.) 1In
other replies the position of supervisor varied from psychologist to
social worker, dean of students, and principal.

To explore the extent of communication with their supervisors,
the houseparents were asked how eften they confer with their supervisors.
(See Table 17.) Over 52 per cent had no regularly scheduled conferences
in contrast to the 4 per cent who had daily conferences with their super-
visors, the 11 per cent who reported weekly sessions, and the 6 per cent
who had one meeting menthly.

According to the administrators, the frequency of supervisery
conferences varied from the daily to the anmual incident. At 39 per cent
of the institutiens, irregular conferences were reported while almest



Table 16

STAFF POSITION OF HOUSEPARENT SUPERVISORS

by

m*.ratwa m

Position of supervisor Number Per cent Number Per cent

Superintendent 11 30.5 4y 40,2

Head houseparent 7 19.5 4 12,0
~ Dean b 11.1 9 747

Prineipal or head teache} L i1.1 9 747

Matron 3 83 || 9 X

Houseparent supervisor 9 77

Cottage supervisor 2 546 4 34

Psychologist 2 1.7

Social worker and

psychologist 1 2.8

Superintendent and matrop i 2.8

Student director i 2.8

Social worker 1 o3

Chief recreational

instructor 1 8

Other houseparents i o3

No supervisor i 2.8 3 2.6

No position revorted i 2.8 8 6.8

Totals 36 100.1 117 99.9
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Amgs Em%
Conferences Scheduleds Number Per cent Number Per cent
,. 1t

Irregularly 14 39.0 57 4846
Regularly 1 2.8
Bi-monthly 2 546
Monthly 10 27.8 Y 3 W
Tri-weekly i 2.8
Bi-weelly 1 2.8
Weekly 5 13.9 | 13 11,1
Tarice-weekly i 3 246
Twice~weekly 6 561
Daily 1 2.8 v 5 b3
Never 12 10.2
Ho' report i 2.8 14 12.0

Totals 36 100.3 117 99.8
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50 per cent of the remaining superintendents scheduled monthly conferences.

Only 2% per cent of the houseparents had regular conferences with
their supervisors concerning the problems of their children.

A probe inte other types of conferences revealed that the case
conference was used as a supervisery practice by 88 per cent of the admin-
istrators, ~t.m:l 75 per cent used the staff confersnce for training house-
parents, itm:mnéperm«fth.mﬁtutm, houseparents
participated in the consideration of the pupil applicant although at
47 per cent they were included eccasionally., By comparisen, 76 per cenmt
of the administrators included the houseparent in the conferences
considering pupil dismissal.

Since lines of communication between supervisors and houseparents
are not clearcut and with limited contact between the institution and the
home, the type of information available to the houseparent may have a
direct bearing upon child cares An opinion was expressed by one adminise-
trator that the houseparent must be professional in her attitude teo have
aceess to the records which may explain the nature of the replies
tabulated on Table 18 regarding the availability of the files. Although
no records were accessible to the houseparents in 2 institutions, at 7
others all files were available and at 3, the files were interpreted to
the houseparents. Parent correspondence was the most accessible in 30
residential schools in contrast to enly the medical reports available in
one institution.

Discrepancies between the data compiled on Tables 18 and 19
indicate that many houseparents are not aware that files are available
for their use. According to Table 19, diffienlties may arise in locating
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Table 18

TYPES OF DATA MADE AVAILABLE TO HOUSEPARENTS BY ADMINISTRATORS

HMH W OMHHMHHENM M MHHK o

SpI0oRl IS0 ©
P00l Of o o
gpaovel TIV M E 1

_Nl§ v
| —y HHMNKEN OMNKKOMNMNKMNNE MHNK ko
X ¥
eﬁaﬁeﬁm— ﬂ._:_:_ M CoOKKL o M |
, g-ﬂn.«en-uugu.ﬁu M 0o KN MM KM o |
PTOT3 JO TEEo0s goun ki S ° jo
queuwrjeaxy ‘esnen HHHK CcONMKHOMNMNMN MHER ° |=
| faangeu Jo Areummg
" Sp——
UOTFBLIOFUT
Teotpew Jueutited HHMHNE OO0OHMHNOMMHNKMNMNKN Mo <
Jo sepaemmmg
[euoTIEONpPS JO # HEKHOOa MHOMKM L M ¢ ﬁ
SOTICENMS OTPOTIOS
SOTISTYRYE TRITA

x Category of records available to houseparent.

0 Category of records interpreted to houseparent.

Do O O OF O OF O v w8 vl w4 v 1ol ob wd vl vl vt wof vt of v o ot

3 B0

b Category of records available to houseparents in some cases.

a Houseparents given information from these records verbally.
¢ Resulis of mental tests,



38

Table 19
TYPES OF DATA AVAILABLE TO REPORTING HOUSEPARENTS
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Table 19 (continued)

10

2

s .
s

43

2k

25

25

8073873838
TeITA

21

30

10

117

a - Houseparents given information from these records verbally,
b ~ Records available to houseparents in some cases.
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helpful information because 27 per cent of the houseparent informants work
where there were no files available to them compared with 9 per cent of
the houseparents who noted that all of the records were placed at their
service., Consistently houseparents listed parents'! letters as their
most frequent source of information.

In the opinion of 8 reporting houseparents all the records regarding
the children should be mede accessible to them. To swmarize the various
combinations of records desired: 22 houseparents mentioned medical
records or histories; 9 wanted summaries of the cause, nature, and
treatment of the handicapping condition; 8 would like social or field
worker reports available and 8 listed psychiatric reports.

If the houseparents are to use the records regarding the younge
sters, to what extent do the houseparents contribute to those records?
Fourteen of the 36 administrators reported that houseparents make
uritten reports of child behavior for the information of the staff, while
another nine indicated that the houseparsnts make the written reports
upon request. In one institution, the psychologist recorded the
results of houseparent conferences. The houseparents, too, were asked
if they were required te record their observations regarding the chile
dren, Of the replies, 42 per cent were expected to post their
observations while 51 per cent were not. Two houseparents summarized
records 3 times a year; another posted observations 2 times a yearj one,
every 6 weeks, One housemother noted that she had a diary with daily
entries, Of the houseparents, 61 per cent asserted that their summaries
about children were included in the home report while the summaries of
27 per cent were not,
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Table 20

STAFF MEMBERS MOST OFTEN CONTACTED BY PARENTS OF
CHILDREN ENROLLED IN RESIDENTIAL SCHOOLS FOR THE BLIND

Personnel most often contacted Number of schools Per cent
Houseparents 19 52.8
Superintendent and houseparent 3 83
Superintendent only 2 546
Prineipal and houseparent 2 546
Superintendent, principal, and
houseparent 2 546
Matron 1 2.8
Prineipal and houseparent
supervisor i 2.8
School hostess 1 2.8
Dean i 2.8
Teacher and houseparent 1 2.8
Soeilal worker and houseparent 1 2.8
Varies - depending upon pupil 1 2.8
Heo personnel reported 1 248
Totals 36 100.0

With limited records available to the houseparents, they are com-
pelled to seek information through personal, informal lines of commmunication,
According to Table 20 houseparents are the staff persons most often
contacted by the children's parents in one-half of the institutions but it
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is also noted on Table 21 that at 8 per cent of the institutions, the
houseparent does not meet with the parents; in 19 per cent, the meeting is
a rare occasion and at 47 per cent the frequency of these contacts is
variable,

Table 21

FREQUENCY OF CONTACT BETWEEN HOUSEPARENTS AND PARENTS OF CHILDREN

Contact Interval Humber of schools Per cent
Varies 17 WOB
Rarely 7 19.5
Weekly 6 16,7
No contact 3 8.3
Monthly i 2.8
No interval reported 2 546
e
Totals 36 100,2

Although the home and institution relationships are deemed impor-
tant, only one administrator reported an anmual visit to each home and
11 per cent of the others noted that staff members do not visit the homes
of their enrollees. The superintendents of 2 institutions reported that
they visit the homes of the enrollees, while at the other schools these
visits are distributed among various staff members. In one instance, the
selection of the staff member to make the visitation is determined by the
needs of the pupil,
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Table 22

PERCENTAGE OF ENROLLEES HOMES VISITED ANNUALLY BY STAFF MEMBERS
OF THE RESIDENTIAL SCHOOLS FOR THE BLIND

Percent of Humber
homes visited | of schools ) Per cent
0 & 111
i« 10 8 22.3
i1 - 20 L 11.1
21 « 30 2 546
B - 50 5 13.9
71 - 80 3 843
91 - 100 i 2:8
Very low i 248
Varies i 1141
Ho reply L 111
Totals 36 97:3

From Table 22 it is estimated that in over one~third of the insti-
tutions, staff personnel visit less than 10 per cent of the children's
homes annually and this is done most frequently by either the administrator
or the field social worker in more than half of the institutions.

(See Table 23:)



Table 23

floms most often visited Byt lm&&.m~ For cent
Social werker (case, field) 8 223
School administrator 7 1945
Home visitor or visiting teacher 2 5.6
Principal and superintendent 2 546
Superintendent and field representative 2 546
Dean 1 2.8

Superintendent, teacher, or
houseparent i 2.8

Superintendent, teacher, houseparent,

or field worker i 2.8
Prineipal 1 2.8
Teachers 1 2.8
Principal and teachers i 248
Designated staff member 2 546
o one 6 1647
Neo reply 1 248

Totals 36 7 100.5




Few sources disclose houseparent attitudes toward their duties
and their position in the institutional staff structure. The houseparent's
attitude toward her reole is dependent, in part, upon her experience and
attitude when she comes to the institution and the duties that are
assigned to that particular pesition. In the last four years, houseparents
of blind children have attempted to define their roles at the 1954 and 1956
conventions of the American Association of Instructors of the Blind, where,
using workshop techniques, the houseparents explored their relationships
with other members of the staff and the children's parents; their attitudes
toward blindness; the mechanies of institution life; and the need for
mental hygiene pmmmmmummmm.i'a

To determine the attitudes of the houseparents toward their duties
and their position, the 117 participants of this study were requested to
check items comparing the houseparent function with other selected roles.
Table 24 reveals that almost 44 per cent of the houseparents felt they were
acting in the capacity of a substitute parent. Although the spread of
selection indicates that their roles may not be clearly defined, house-
parents (91 per cent) agree that their contribution to the over-all
adjustment of the blind child is as valuable as that of the teachers.




Table 24

ATTITUDE TOWARD POSITION REPORTED BY HOUSEPARENTS

e

r
Per cent

Houseparent is most like:

housekeeper}

Glorified

Counselor

Substitute

parent

Guide for
children

children

lLeader of

Guardian of
children

Teacher of

children
A11
categories

54 43.6
51
.1
5.1
541
5.1
2.6
2.6

2.6

MMM MMM MMNN MHM HWHM ]

M

HHEMNHMNRENNHMMENY N WM

MM

MK

MMM

MM K

L]

Mn

MMM

a

no response

iiq 100,06

10

27

81

26

23

16

16

[

1

a - Companion to children
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To further explore attitudes regarding their work, houseparents
were asked to record factors that interfere with their duties, Whereas
9 per cent reported no difficulties, 12 per cent noted that their hours
were too long, another 10 per cent replied that there were too many
children placed under their care and 3 per cent proposed that the ranges
of children's ages in sach gZroup were too wide for adequale cave and super-
vision. Lack of cooperation ameng staff mewbers was indicated by 12 per
cont of the houseparentss only 3 per cent of the housepavents noted the
close confinement of their work, and the same nusmber depicted inaccessi-
bility of information as contributing to their difficulties.

Further duties which interfered with the performance of the
houseparents were: mending, maid's work, household details, substituting
for the cook on the cook's day off, playground duties, evening study hall,
and nursing the children, who, when ill, were required to stay in the
dormitory.

Where several houseparents (8 per cent) contended that lack of
support in their discipline of the children interfered with their duties,
altogether 54 per cent of the houseparents required help in handling
behavior problems as compared to 22 per cent who did not and another
9 per cent whe needed aid intermittently.

When the houseparents were asked to name their sources of help
with behavior problems in the dormitory, the replies indicate that 23 per
cent contact the institution administrator; 14 per cent visit either the
superintendent or the prineipal; the same per cent confer with the dean of
the schoolj and 11 per cent go to either the principal or the supervising
teacher., (See Table 25,) Regarding assistance from the faculty, 62 per



Tzble 25

SOURCE OF ASSISTANCE WITH BEHAVIOR PROBLEMS --REPORTED BY HOUSEPARENTS

Humber of houseparents

Staff Pesitien Per cent
Institution administrator 33 28,2
Superintendent and prineipal 16 13,7
Dean 16 13.7
Prineipal or supervisory teacher 13 11.1
Houseparent supervisor 8 6.7
Teachers 3 2,6
Matron 3 2.6
Soecial worker or psychologist 2 1.7
| o : 8
Superintendent, teacher, head
houseparent i 8
Superintendent or men in
cottage i +8
Social worker i 3
Hale teacher i 8
FPhysleal education instrucior 1 3
Superintendent or houseparent
sapsrviser i 8
Principal or psychologist i o8
Teachers, other houseparents,
and nurse 1 +3
Number not reporting 14 12.0
Totals 17 T 9945
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cent of the houseparents confer with the teachers concerning the problems
of the children,

Cummlative receords on sach pupil enrolled at the residential school
for the blind could be another source of support to the houssparent for
according to Table 26, more information about the child's health and home
background would be of zssistance to 97 houseparsnts.

In addition to the helpful previous experience reported on psge 17,
the housepzrents suggested the types of experience that should help them.
Although ever 35 per cent did not respond to the inquiry; 20 per cent
wantaed more courses that include an introduction to behavier and child
welfare studies., Handeraft skills would be of service to 3 per cent and
a like number wanted additional. experience with musies Visits to other
institutions were desired by 3 per cent and guidance conferences would
have assisted 2 per cent. Vhere 3 per cent desired social work expere
ience, the same per cent propesed nursing; 2 per cent sdvocated teaching
and parenthood would have helped 3 per cent,

The houseparents msy become discouraged in their work and in
their attempts to improve the situstion in which they find themselves un-
less the suggestions presented to superiors are given considerations, Such
attention was veported hy 60 per cent of the houseparents; and 8 ver cent
responded that thelr suggzestions were granted an occasienal trial, while
11 per cent reported that theirs were given none.

Sumus Ty
The foregoing compilation suggests that the typical houseparent is
a weman over 50 years of age who is often a widow. She has had less than



Table 26
INFORMATION DESIRED BY REPORTING HOUSEPARENTS

Number of houseparents

Information regarding:
Home bﬁw of childrensessesssccossscososvossoss 33

P!vniul background of childrencsseccssassssensssonee 25
Family background of childreNeessscnssvecsssccsvsosnses 12

]
-3

Case histories of childrénNsssesesesscsecsessscsccscee
Hental capacities of childrenscssssscesscessssesssene
Personalities of childrenssesecscccscscosscossvesvsce
School problems and progress of childrefNessssessscsss
Previous academic progress of childrensesecscscssccsee
Bating habits of childrensceesecocscesscssascsscnconse
Ages and personal habits of childreNieesssesevsscsses
Causes of handicaps of the childrenscesveccescvensose

B W = N NN n

Dormitory adjustment of childrencesecesscccecsssccsse

Information froms
Paychiatric reportSiccscssssscssscssessssscecencssssns

Social workers reportSceccccsseccsccsecesssccssscssss
Reports 10 parentSccecccssscesccssssssescsssssssssses
General informatioN.secccescssccscssocoscosscesssescenes
Same information given teachers and field workerseeessecss
A1l information desired now availablesesessssesscsssscses

(o " S U - - S R, W1

No information neededescsscsvecssssevssssssvescossssncsae
Total responses

Ho responses

b
i |
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3 years of institutienal experience and has completed the twelfth grade.

The houseparent is required to be on duty more than 48 hours a
week with 23 children, on the average, assigned to her care, The house-
parent feels that she acts in the capacity of a substitute parent and
makes as valuable a contribution to the over-all adjustment of the child
as the teacher although she receives about two-thirds the salary paid
teachers at the same institution,

Supervision is usually by the superintendent through irregularly
scheduled conferences that are utilized for in-serviece training, In
addition, the houseparent seeks assistance frem other staff members to
cope with dermitory behavior preblems. The houseparent is most often
contacted by enrollee's parents on visits to the institution but seldom
has the epportunity to visit in the homes of the children because staff
member visits to the homes are limited.

The houseparent has restricted use of the records concerning the
children and seldom contributes to these files, In her epinion, she
needs more information regarding the health and families of the children
placed under her supervision.

The houseparent has found teaching experience and child rearing
to be helpful in her present position. Since no formal houseparent
training is available, she would like to enroll in child behavier,
welfare, and psycholegy courses.



CHAPTER IIX
TRAINIRNG THE HOUSIPARENT

Because the limitatisens of budgels and unavallsbility of appli-
cants prevent the employment of fully gualified houseparents, all that
mh@cmutambmnnuﬂthamutimfwemm
personalitiss that please youngsters; in-service training and oute
standing supervision will be required to develop the needed skills, To
what extent, then, are training opportunities availsble te houseparents?

Only 33 per cent of the administrators reported in-service
treining and of the houseparents queried, 45 per cent did not answer
and another 33 per cent indicated that there was no training available
to them: Over 10 per cent of the houseparents had attended workshop
conferences, another 4 per cent counted the institute for the parents
of pre-schecl blind children as part of their in-service training, and
3 per cent indieated that they had participated in study groups. The
gsecond reported pattern of training included courses in subject areas
ranzing from seocio-economics to ¢kild care and practical nmursing. The
third pattern offered the houseparent the opportunity to develep
recrestional aetivities; i.e., phote coloring, music, industrial ecrafts,
fisld trips, and church meetings.

Conferences with superintendents, the University of lMimmesota
correspondence course on child care, and college lecture courses were
listed as the primary training metheds hy houseparents. Of secondary
importance were the conferences with the principsls, the houseparent
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Table 27

REPORTED AND RATED BY ADMINISTRATORS

TRated most | Rated next | Rated third|lotal number

Activities successful | successful | successful jusing activity

: a
Supervisory conferences 6 (1) 1 2 17 I}
Case conferences 2 3 2 (1) 17 (1)
Workshops 2 1 1 9 (3)
Novice Orientation 1 z (1) 3 13 (1)
Lectures (1) 2 10 (3)
Education movies i 2 9
Internship 1 1 3
Institute (1) i i 6 (3)
In-gservice training 2
Visit other
institutions 3
No answers 14

% Number in ( ) indicates the number of institutions sponsoring training
under other auspices.
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participation in teachers' meetings, and the regional workshop sessions.

Among the superintendents, not only was the supervisory confe-
rence utilized for training by most but this technique was considered
the most successful., Cass conferences wers listed as next successiul
and novice orientation was third, (3ee Table 27.) WVorksheps and
institutes were the major greup training activities sponsered by schools
rortm‘;zlim

To differentiate houseparent attitudes zbeut further training,
houseparents were asked how they might secure supplemental training,
liore than 60 per cent indicated that they would need more training and
4 per cent were willing to take it even if they were required to use
their "own time off", (See Table 26,) Twice as mswy houseparents
would take the training on their "time off" as those who would only
take the training if it were counted as part of their work. Although
9 per cent contended that they had emoughs another 18 per cent, who
had sufficient training, indicated they would take more.

Vhen the houseparents were asked how they might go abeut
improving their skill, 37 per cent offered no suggestions; 26 per cent
would rely upen formal lecturs coursesi 9 per ¢ent would utilize reading
lists, the same mumber, conference workshops and 4 per cent, in-service
training. There were those (3 per cent) who would spend more time
observing the youngsters to lmprove their skill; the same nuwber who
would welcome the opportunity to exchange ideas with other houseparents
and another 4 per cent who would gain by visiting other institutions.

Staff mewbers designated to supervise the orientation of the
houseparents were: superintendents, deans, prineipals, head teachers,
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Bumber of
houseparents

Per cent

 Have enough

Need wmore

Take training
if available

Take training

on “time off™

Not reported
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10.2
12.0
12.0
6.8
549
59
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246
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38.5
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a matron, a houseparent, a business manager, a storekeeper, a psycholo-
gist, a nurse, and a student director.

As one administrator noted, the orientation to the new job was
dependent upon the training and the previous experience of the novice,
Of the administrators, 21 per cent utilized orientation technigues by
personal conferences with the staff and in 11 per cent of the institu-
tmnsth;nmtniningmthajsb;mohu,cleummmmrﬂu
first week by the matren, the older teachers, or houseparvents. Two of
the superintendents employed new houseparents in relief positions while
another 2 placed the novices with the experienced houseparents, In 4
of the institutions, there were houseparent-teacher conferences; others
reported that their houseparents participated in the institute for the
parents of pre-school children; and at another, the annual parent-
teacher institute insluded the houseparents.

Of the reporting institutions, 17 per cent had mimeographed
handbooks that were given to the houseparents as soon as they came to
the staff, Administrators reported that 75 per cent of the imstitutions
have staff libraries,

Rapport among individual staff members may increase communica=-
tion and accelerate informal training. Primarily, houseparents in one-
third of the institutions were integrated with the rest of the staff
through social activities. 3Jeven administrators noted that staff meetings
assisted houseparents to unite with the staff, In 5 institutions, the
houseparents met with the teachers at the faculty meetings; in one
instance, weekly. Two administrators listed visits to scheol classes
and attendance at school events as aids to houseparents. Houseparents
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were reported to be working on staff-wide committees regarding common
problems to the institution and were discussion leaders in study groups.

Summary
Even though formal training is not available to those preparing

to be houseparents only one-third of the administrators reported in-
service training programs. The supervisory conference was rated as the
most successful training activity by the administrators. Houseparents
reported that they have participated in workshops, institutes for
parents of pre-school blind children, correspondence courses, and
lectures in connection with their ine-service training.

Slightly less than 27 per cent of the houseparents credit them=
selves with enough training for the position. The majority of the
remaining houseparents would participate in additional training during
their leisure time, Although houseparents wish to improve their skills,
one~third do not know how to proceed, Among the variety of approaches
proposed, approximately one-fourth suggested formal lectures.

There are not well defined programs for new staff orientation
in the residential schools for the blind,



From the foregoing, it is apparent that the houseparent may be
assigned diversified duties requiring long hours and is compensated by
a limited salary, The conditions of work for the houseparent position
are not attractive to persons with sufficient training and experience to
cope with the problems presented by the children. The recruitment
problems must be faced squarely by institution personnel for, in the
opinien of the administrators, they are the most instrumental in locating
houseparent spplicants, (See Tsble 29.)

What then, are the minimum gqualifications for the pesition, if
personnel and adequate funds were available to attract desirable persons
to the staff? Recommendations for houseparent gualifications, conditiens
of employment, and staff improvement were requested from administrators
in residential schools for the blind. The data presented in this chapter
are compiled from the 34 administrators who responded to Questiomnaire III.
(See Appendix C.)

Although concern has been expressed regarding the age of house-
parents in that often the children are being reared by grandparents, a
maximum age of 65 years was recommended by 41 per cent of the respondents.
(See Table 30.) One administrator replied that the minimum age should
be 21 years, 38 per cent proposed an age of 25 years, and 9 per cent
advised that the minimum age for a houseparent should be limited to 40 years.
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Takle 29
SOURCES OF HOUSEPARENT APPLICANTS

Humber of opinions

Applicant secured throughs
Recruitment by administrators
Response to advertisements
Referral by government employment service
Referral by private employment service
Referral by church

= W o »

Referral by staff

W o

Referral by interested persons
Applications by:
Widows

W

Bx=-teachers

=y

Personnel trained in child guidance
Practical nurses

Married couples

Single ladies

T

[

Alumni
Staff promotion
le particular source

O B

o response

Total by




Tabkle 30

BMENDED AGE RANGE FOR HOUSEPARENTS

Minimum Maximum | Opinien Minimum Haximum
Opinion Age Age Age Age
A 21 a P 30 60
B 22 - 25 65 Q 30 60
¢ 25 50 R 30 60
D 25 65b 8 30 50
E 25 60 T 30 55
F 25 65 U 30 60 - 65
G 25 65 v 30 65
H 25 65 W 35 60
1 25 L 65 X 30 65
J 25 65 Y 35 65
K 25 65 z 28 70
L 25 | 70 AA 40 60
M 26 65 BB 4o 65
N 25 : 70 ce Lo 70
) 30 60 DD 25 e

%ss o0ld as is physically able.

Yo applicant for the position sheuld be older than 55.

C1imit should be set only by ability to perform. satisfactorily.
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Further recommendations for the position may be contingent upen
the importance assligred the houssparents' contribution to the overall
adjustment and growth of the blind child, for sll but 2 of the admini-
strators agree, that the conmtribution of houseparents should be as
important as that made by teachers. This recommendation is in contrast
to replies by 38 per cent of the administrators who contendsd, that at
the present time, the me the houseparent is less then that
of the teachers and 56 per cent who replied that the houseparent contri-
bution iz agual that of the teachers.

One administrater was of the opinion that there was no high corre-
lation between success as 2 houseparent and the degree of education, snd
another administrater proposed that when a professional status is given
to motherhoody special college training would be desirable, Te would
rather exploy a well-balanced experienced mother, quite independent of
whether or not she had college training, than someone with a doctor's
degree who was not otherwise sulted to the work.

‘ The uuining administrators reported specific minimum qualifica-
tions of education, Two were of the opinion that qualifications should
be the same as for teachers; 11 felt that college degrees would be
necessarys 11 advised that 2 years of college with special training in
the areas of child-care and social development of youngsters would be
very helpful, Fifteen respondents proposed high school graduation as
minimam qualification; one placed the minimum educational qualification
as graduation from the ninth grade.

Since considerable training may be required te orient new housew
parents, opinions regarding the "trainability® of the married as



62

compared to the single person were sought, According to 12 per cent of
the respondents it is more difficult to train married than single persons
to be adequate houseparents, However, 32 per cent answered that it was
not, 1% per cent declared that it depends upon the individual involved,
and 38 per cent did not reply.

The extent and type of training scheduled for houseparents may
be limited by the experience that the houseparent had when she joined
the staff, When listing the minimum experience qualifications, there
were administrators who contended that experience was not important,
with selection depending upon the individual person. One noted that
some of his best houseparents had no experience before they had come
to him. Concurrvently, however, it was pointed up by other administrators
that experience with children having no primary handicap was a necessary
experience requirement. The number of years varied from one to three.
Two superintendents proposed that ideally one year as a relief house-
parent would be of considerable assistance,

 Even though 3 superintendents preferred individuals who had
taught or who had been in personnel service, thers was a tendency to
emphasize experience with small children as a necessary requisilte for
the houseparent. Seven of the administrators proposed that the valuable
experience of group work would be of assistance and might include ons or
more years of youth counseling in summer camp or playground supervision.
Ten administrators suggested that 2 years with handicapped children
would be a desirable qualification for the houseparent position.

Twelve administrators placed the rearing of a successful family
as a minimu qualification for the houseparent and as one explained,
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that if he had to hire a grandparent, he determined how successfully the
applicant had reared her own children,

In considering the characteristics necessary for persons employed
as houseparents of blind children, administrators repeatedly stressed
affection for children, patience, tact, and the ability to cooperate
with their colleagues. The houseparent needs good health to have a
stamina that can keep up with the children that will be under her care
and should have a voice reflecting a pleasant stable personality. House-
parents should have the ability to evaluate the job te be done and be
able to meet, talk, and counsel with parents. One administrator pro-
posed that they should have the ability to assume responsibility for
the complete home 1life of the children, to assist with their moral and
social training, to supervise the children in their werk and play, and
to have the competencies required for group leadership.

Regularly, administrators propesed that the qualifications ef
houseparents in the matter of training and experience be on an equal
basis with that of teachers. Specifically, administrators advised that
houseparents should have the ability to organize the children's time, to
introduce them to social graces, to sew, and to play the piane.

When the superintendents were asked to identify the gualifi-
cations for the houseparents who would be supervising children of dif
ferent age levels, 8 administrators proposed general gqualifiecations for
the 3 age categories listed. Others proposed that the houseparents for
children under 7 years of age should be persons of considerable patience,
to be physically able to 1lift the children, and should have a particular
knowledge of child growth and development, psychology, and diseipline.
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Administrators proposed that houseparents be intelligent and motherly
with children, be kind in a firm disciplined mamnner, systemstic,
orderly, a "stickler” for cleanliness, and punctual in all matters.
There was the opinion that with children under 7 years of age it would
be an asset for the houseparent to be a good storyteller,

For those children between the ages of 7 and 12; the houseparent
should be physicslly capabls to join the children in their activities
and to be mentally alert to cope with the questioning mind,

For those supervising children from 12 years and wp, the adminie-
strators were of the opinion that thers should be an understanding of
adolescent problems and proposed that those houseparents should be
younger than the average: This age requires one who can challenge the
wentally alert with a telerance of the adolsscent foibles; one who can
appeal to grownup ideals, but who has a social ease with minors; one who
can plan parties and understands the techniques of fostering construce
tive boy-girl relationships.

There has been the question of the relative success of a single
woman in the role of the houseparent. Items 6 and 7 of Questiommaire III
solicited the opinions with regard te the utilizatien of married persons
as houseparents., (See Appendix C.) Of the administrators, 39 per ceut
replied that married couples were more successful than 2 single persons
mmmmw;aémrmtuwmtthvw;nmtzm
29 per cent proposed that competency depends upon the individual house-
parent.

Are persons who were or had been married more successful as
houseparents than those who had not been? Of the 34 administrators,
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46 per cent thought that married couples were definitely more successful,
17 per cent answered that they were not more anecassm, and 35 per cent
were of the opinion that perfomance depends upen the individual,.

The administrators were asked if persons who had reared children
proved to be the more successful houseparents. The majority of the
administrators were of the opinion that thesc persons were more
aueeassrt;l as houseparents, i% per cent answered "no", and 12 per cent
of the superintendents proposed that it depends entirely upon the indi-
vidual rather than their child-care experience.

Undoubtedly there are persens with the abeve qualifications who
are not interested in the houseparent profession because of the limitae
tions imposed by the conditions of employment. (See Table 31.)

Table 31
AJOR OBSTACLES IN SECURING SATISFACTORY HOUSEPARENTS

Low 3alaries. ¢ v ¢ ¢ 0o s o o »
long work hours « « o o s o » «
Training personnel unavailable.
Position status considered low.
Placement agencies unavailable.
Duties unattractive « + « ¢ o »
Wﬂmm‘i’ooto
Personnel unwilling to "live in®,
Unsuitable housing for married couples
Inadequate training program  » «
Prevalent sttitude toward blind .
Location of institution (rural) .
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SUGGESTED METHODS TO IMPROVE HOUSEPARENT COMPETENCY

Table 32

frateds

T Tost Next Third or Total
Hethod Likely Likely Less Likely Opinions
Administrative
Provide adeguate
salaries 10 2 i 13

Upgrade profession
status

Provide salary ine
creases for profes-
sional lmprovement

Reduce work schedule

Carefully secreen
applicants

Raise academic

requirements for
applicants

Provide guidance

Utilize suggestions
from ex-houseparents
Encourage houseparents
to observe children's
attitudes

Provide experience
in field

Develop institution
staff cooperation

Schedule regular




Table 32 (econtimed)

s Batods
Method Tost TText Third or Total
Iikely § Likely Less Likely Cpinions
i

Provide opportunities
for houseparents to
mhmgo_hidm

Relieve houseparents
of menial tasks

Provide suzgestion box

Replace uncqualified
houseparents

Reduce confinsment

of houseparents during
“off* hours

%ﬁmﬂm
training
Provide sonference for

Provide lectures on
child develogpment and

Provide selected
reading courses

Provide courses on
child psychology

Subsidize training
(scholarships)
Provide courses on
child psychology

Encourage houseparents
to travel

Provide houseparent
institutes

17




In the opinion of the superintendents, low salaries are the
greatest obstacle to securing competent houseparents, with the long work
schedules, inadequate training, the type of duties required of house-
parents, and the institution climate (the housing and the confinement of
the pesition) interfering with the recruitment of capable persons.

Among procedures by which the obstacles may be eliminated, salary
increases were not only mentioned most often, but were rated as the most
promising, (See Table 32) VWhere the beginning salary is in excess of
$3000 for nine months of employment, the administrator has a waiting list
of applicants even though he requires two years of college training.

To reduce the principal obstacle, over 53 per cent of the admini-
strators recanmended salaries equal to that of teachers and 26 per cent,
salaries equal to murses or social workers. (See Table 33.)

Table 33

Salary equal tot Number of Opiniens Per cent
Teachers 20 5807
Nurses 5 14,5
Social workers 3 8.7
Two=thirds of teachers i 249
Domestics i 249
$250 a month i 249
Totals £ 99e3
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Another factor in the recruitment and retention of houseparents
is the mmber of duty hours vequived eash wesk. The sdministrstors
varied in thelr vecomsendations, for 23 per cent advecated 40 hours or
less per week, and 62 per cent proposed & work week of 50 hours or less.
(see Table 34.)

In view of the list of duties reperted by houseparents as
wmuwm(mmgmmmmw
umwm»mummﬁ, The duties
should be sased sgoording to 65 per cent of the respondents und house-
clothing, snd the supervision of the housskeeper.

Upgrading, professional status, more careful screening of
applicants, snd reducing the work scheduls are within adsinistrative
arise when determining the mest efficient assignment of dutles. lojui-
table adjustment of the workload is dependent upon capsble supervision.
The recoswendations for the supervisor of houseparents follow the
position of the prineipal. (See Tables 35 and 16.) The suggestion that
the houseparents be largely supervised by = prefessionally trained secial
group worker was disregarded by all but 4 respondents.

Improvemsnt of the supervisory fanctien by developing inter-stalf
cooperation and regularity in staff meetings wss alse recammended, The



MMENDED DUTY HOURS FOR HOUSEPARENTS

Table 34

70

Hours on Duty Bach Week #mof()pinim Per cent
Thirty i 249
Thirty-five 1 2.9
Forty 6 17.4
Forty to Fifty 3 847
More than Forty i 249
Forty~four i 249
Forty-eight b 11.6
Fifty 2 5.8
Fifty~six 1 29
Fifty-five to Sixty | 2.9
Sixty (included sleeping time) i 2.9
Sixty to Bighty 1 249
Seventy to Eighty 1 2.9
Off 1} days a week 2 5.8
Off 1 day a week i 2.9
No opinions reported o 20.3
Totals » 9846




RECOMMENDED SUPERVISOR OF HOUSEPARENTS

Table 35

Position Humber of Opinions Per cent
Institution administrater 11 31.9
I{emopax'on'!;‘~ supervisor 6 17.4
Matron 5 14,5
Dean 3 8.7
Principal or head teacher 1 29
Social worker i 2.9
Director of student welfare 2 5.8
Social worker
and psychologist 1 29
Superintendent
and school nurse i 249
Superintendent, business
manager anc head matron i 249
No recommerdation 2 548

Totals 34 98,6
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respondents (97 per cent) proposed that houseparents should attend staff
meetings and over 94 per cent would invite houseparents to the case con-
ferences, Moreover, 41 per cent advocated weekly supervisory conferences;
while 53 per cent recommended monthly supervisery conferences as adeguate,

Another type of conference was considered when the administrators
were asked to register thelr opinions as te whether or not the house-
parent should be a member of the pupil enrollment conference, There
were 38 per cent in faver, 35 per cent opposed, and 20 per cent indicated
that houseparents should be consulted in special cases, Another
respondent observed that capabilities of the houseparent would determine
her inclusion in such a conference,

Although 9% per cent advocated houseparent participation in con-
ferences with parents, 27 per cent maintained that houseparents should
not visit the homes of children placed in their cares, Slightly less than
75 per cent of the administrators are of the opinien that houseparents
should visit the homes of the snrollees, (See T ble 36.)

Table 36
HOME VISIT RECOMMENDATIONS FOR HOUSEPARENTS

: : TWomber of
WW'M&W&M:# Opinions Per cent

Yes

Yes, but impractical
Visit as much as possible
Visit as feasible

Visit occasionally

Visit twice a year

No visits

¥ onvumon
N
o

Totals
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Data summarized on Table 22 indicates that now home visitation
is limited and the houseparents are compelled to rely upon other sources
for information regarding the children., Administrator replies make it
apparent that houseparents should have more records available to them
than has been formerly placed at their service., (See Table 37.) Only
12 per cent would limit the houseparents to 4 record categories or less.

Wmn,&mmtdmwmmmwodthﬁ
houseparents should contribute written reports to the files and 12 per
cent advised that houseparents should be required to make reports of
children on special occasions. Vhen the administrators were requested
to indicate the most desirable observation report, there was a variety
of replies. Although no suggestions were made by one-third of the
administrators, 1% per cent advocated reports on child growth; on child
behavior in the dormitory, on the playground, and at the table; on
morals and attitudes; on progress and discipline. One noted that
reports should be evaluated by a psychologist.

Verbal reporting was proposed by 20 per cent of the administrators
and among the suggested written reports, a log with daily entries was
included. Weekly reports as well as dally reports were advocated.
Anecdotal, comprehensive, and informal reports were proposed, with one
request--that reports be simple and specific.

Summary
In view of the importance assigned the houseparents' contribution

to the overall adjustment and growth of blind children, the administrators
recommended the following:
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Table 37

CATEGORIES OF RECORDS PROPOSED FOR HOUSEPARENT USE
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1. Houseparents should be between 25 and 65 years of age.

2, Houseparent applicants should have at least 2 years of
training beyond secondary school.

3« Two years of child care experience would be desirable for
applicant.

li»_. Houseparents® salaries should be within the range paid
teachers, nurses, or social workers.

S« The houseparent work schedule should require less than 50
hoars a week.

6. THouseparents should be relieved of housekeeping duties,

7e Ineservice training and inter-staff cooperation should be
develoned for houseparents.

8« Stafl meetings should be used for houseparent training
purposes.

9. THouseparents should attend staflf meetings and be invited
to case conferences and consultations with parents.

10y Houseparents should visit the homes of the children whenever
possibls.

i1, Hore information concerning the children should be made
available to the housepavents.

Tven though qualifications for the positien sheuld vary with the
age of the children to be supervised the majority of administrators
prepouedthatthemtmmaﬁlhmmmﬁmdrmhmtm
applieants who had reared their own children.



CHAPTER V
FACTORS CONTRIBUTING TO HOUSEPARENT COMPETENCY

4lthough census-like information may contribute to a skeletal
Job deseription of the houseparent pesition and the foregoing recommen~
atmwumtatmmwmmmmoz
employment, a well defined deseription includes an evaluation of the
contributing skills and sbilities required of the persons caring for
the children. Therefore, opinions were sought from child-care
authorities and co-workers with houseparents through the distribution
of a fourth questionnaire which was constructed by utilizing items drawm
from the literature that included observations about the characteristics
and performances of successful houseparents. (See Appendix D.) This
questionnaire was sent to those who are identified with either child-
care or the education of blind children, of whom 4% per cent (45)
returned usable replies,

The houseparent co-workers and child-gare authorities evaluated
the selected items by rating each as to its contribution toward the
competency of houseparents. The participants were also requested to
report the frequency that the characteristic was found among successful
houseparents, of which, 43 of the 45 respondents reported usable datas
Over half of the respondents had from 5 through 11 years of experience
with houseparents and more than half rated 50 per cent or more of the
houseparents as successful, (See Table 38 and 39.)
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Table 38

YEARS OF EXPERIENCE WITH HOUSEPARENTS REPORTED
BY CHILD-CARE AUTHORITIES AND HOUSEPARENT COWORKERS

Years J Humber of Respondents Per cent
i« 5 10 22.1
6 « 10 15 33.2

i1 - 15 8 17.7

16 - 2° 4 808

21 - 40 3 6.6

No reply 5 11.1

Totals | 45 99:5

The subjective nature of the opinions sought impoesed upon this
investigation limitations common to all opinion studies. The influence
of the undetermined factors upon the data was difficult to ascertain,
The data was affected by:

1, Partieipants who a2ssigned diverse meanings to terms.

2+ TItems which included unfamiliar words that obscured meanings
for some respondents,

3« The sncy to agree with what seems professionally desirable.

4, The lack of definitiveness in the use of terms "successful®,
"competent”, "status®, “performance”, which caused difficulty in obtaining

a particular response to a particular statement.
Since some areas are more amenable to treatment than others, an



Table 39

PER CENT OF HOUSEPARENTS RATED SUCCESSFUL

By Cowerkers and Child-care Authorities
Per cent rated :
successfuls Humber Per cent

\ 3
0= 9 1 2.2
10 - 19 1 22
20 « 29 4 8.8
30 - 39 2 Lok
50 - 49 2 b4
50 - 59 9 19.9
60 - 62 1 242
70 « 79 8 177
80 - 89 2 bb
90 - 100 b 8.8
Ho reply i1 2k ke
Totals b5 99.4
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analysis of the data compiled on Table 30 directs attention to selected
items which may be significant for staff selection and training.
Completion of high school by houseparents was emphasized by the respon-
dents. Although very few successful houseparents had taken training
beyond high school, two years of college courses were also recommended.

Of all the categories presented in the fourth gquestionnaire, the
hrznti»mtagootrnpmdmtstsﬂ.dtenhthoimauuw
specific experience. However, among the types of experience listed,
the respondents proposed that the houseparents should have the experience
of rearing her own or adopted children and internship under the super-
vision of a senlor houseparent., Of those who were of the opinion that
metmmmmmm#mmulimuthehih
dren, 35 per cent proposed 2 years or more experience. In the opinien
of the group as a whole, experience gained by domestics, domiciliary
home attendants, housekeepers, and nurses® aides offered a limited con-
tribution toward houseparent skill and evidence of such experience was
not observed among most of the successful houseparents.

In regard to the attitudes reflected by houseparents, 93 per cent
of the respondents indicated that “making each child secure through
normal friendliness and respect for his rights" made a significant contrie-
bution to houseparent competency although only 52 per cent had found this
attitude in most of the successful houseparents. In the judgement of
89 per cent of the group, the houseparent should reflect cheerfulness,
kindness, and encouragement, which 61 per cent of the group found in
most of the successful houseparents.

Inspection of Table 40 reveals 82 per cent contend that “open-



Table 40

CHARACTERISTICS AND PERFORMANCE OF SUCCESSFUL HOUSEPARENTS RATED BY COWORKERS AND CHILD-CARE AUTHORITIES

Pe
No
Reply} Fone
26.6 8.8
6.6
11.1
17.7 | 6.6
8.8 | 2.2
11.1 | 2.2
13.3
1.1
11.1 | 2,2

13.3
13.3
11.1
11.1

8.8

6.6
26.6

- 13.3

28.8

LR

2242
399
3343

37.7
33.3
37.7

3545

46.5

5745
28.8
b4
h6.5

k2.1
2646
37.7

22,2

high school

two years undergraduate work in college
four years undergraduate work in college
courses in counseling and guidance

course in Intreduction to Exceptional
Children

course -- basic socieclogy
course -- basic psychology

courses - soclal sclences or other
related fields

70

70
251
30.1

37.1
18.3
11.5

16.0

943
9.3
51.2
[T

3.8

30.2
49.0

535

o1

2.3

13.9

11.5
4.6
he6

b6
ko6
b6

5540

9e3
11.7
13.8

70
7.0

.2

b6

- 18,1

21.1
14,8
16.4

21.2
21.2
21.2

35.1



48,7

242

8.8
33.3
848
8.8
b
Bk
11.1
848

242

242

2.2

6.6

6e6

242

| 8.8

8.8
bk

[fb.h
201

242

13.3

1545
i1.1
3545
37.7
b3

377

o3

355

242

bk

6.6

39.9
[35+5

3545

42,1

333

3545

17.7
13.3

8.8
15.5

177

39.9

28.8

355
13.3
17.7

| 22

8.8

17,7
| 22

88.6
82.0

754

The houseparent should have the experience
of:

successful intimate living with children
for at least years (fill in
number)

rearing own or adopted children

interneship under the supervision of a
houseparent

teaching

social work

nurses aide

house keeper

household management

attendant in domiciliary home
domestic work

hﬁa houseparent should have the attitude
reflected bys:

an example of ehsnrfuln.ua. kindnnan,
and encouragement

s toward new developments

appreciation of the value that each
service has to offer in the total

development of handicapped children

70

11.7

30.1
42.5
2546
1.6

397

30.5
279
32.5

243

3 18.6

39.8

11.7
Folt
4.6
7.0

11.5

11.5

46

a2

20.8 W3.9

23.2

2548

39.0

21.1
46
2.3
2.3
13.8
25.4
11.5
ka6

160.8
351

30.6 |

43.8

b6

18.6
25.9
11.5
18.7
11.5
11.5
16.2
16.3

L.6

ie



Table 40 (continued)

The houseparent should have the attitude
reflected by:

No
Reply] None ISlight {tial | grest| making each child feel secure through
' normal friendliness and respect for
2e2 hoks 93.0 his rights
willingness to waive the demands of '
11.1 | 11.1 | 13.3 [24.4 3%9.9 unionized schedules of werk 13.9 [25.6 }39.4 | 21.0

interest and objectivity toward handi-
caps of youngsters and their

2.2 J22,2 | 75.1 | resulting attitudes 13.9 }32.2 [47.0 | 7.0
e 3 22 37:7 | 57.5] objectivity toward self 2.3 | 34.6 [32.7 [23.4 | 7.0
2,2 Bl 137.7 | 55.3] objectivity toward others 2.3 | 2341 [34.8 [30.5 | 9.1

The houseparent should possess:
respect and tolerance for the opinions

19.9 | 79.8 of the group 14,0 {46.1 P37.6 | 2.3

4 personal satisfaction in socio-emotional |
2e2 9.‘} 19.9 68.8 M' rather than academic 2.3 229 3“.8 35.3 '4.6
2.2 L4 128.8 4.1 firmness in relationships with children 2.3 juh,2 51,3 2.3

6.6 2.2 15.5 75.4] moral strength 7.0 |27.3 r.9 93



sensitivity te opportunities to

""0& 2“0‘.' 71.0 encourage maturation X 20.6 3“'08 37.5 70
242 2% 732 appreciastion of progress in children 9.3 j41.6 {446 | 4.5
2.2 2.2 ] 26.6 68.8 alertness to changing interests ’ 25¢5 13245 [39.7 2.3

2.2 | 2.2 | 2.2 122.2 | 71.0 | freedom from marked persomality defects [2.3 | 16.2 [32.3 [4h.4 | 4.6

242 bl 22 [ 17.7 732 freedom from feelings of hesitility 7.0 | 13.9 136.9 |37.3 k6
242 6.6 90.8 werm accepting personality 9.3 {41.2 |47.0 2.3
2,2 ' 22,2 | 75.4 | sense of humor 11,7 |48.8 |37.2 | 2.3
22 | 2.2 |11.1 84,2 concern for personal worth of individual 13.8 |34.6 49.2 2.3
2e2 bl 93.0 %ﬁ:&% p::‘lm o 7.0 [25.3 |67.7

242 | 2242 754 average intelligence or better 740 1253 1677

2.2 2.2 | 244 | 71,0 | an appreciation of pecple 1642 §27.8 |51 | 4.6

‘ ] | worthy secial qualities which children
242 2.2 | 2848 66.6 want to imitate ‘ 11.6 J46.% 139.9 23

an objective view of own purpese in
bi“ 37‘7 5705 institution 2306 3299 37:6 700

The houseparent should possesst

a willingness to keep abreast of
developments affecting health and

edycation of schoolage handicapped
2.2 66 " 333 1 575 ehildren 2.3 | 1848 [39.0 |35.1 | 4.6

€8



Table 40 (continued)

2e2

2e2
8.8

646

11,1

15.5

15.5

6e6

 17.7

82,1

b4

379

3545

333
8.8

39«9

17.7
244

575

39.9

597

59.7

79.8

377

The houseparent should possess:

attractive personal appearance

friendly cooperative spirit toward
others

social techniques that can be applied
in terms of child's own level of
aspiration

social techniques that can be applied
in terms of what the houseparent
would like the child te achieve

a repertoire of leisure time
activities

inherent interest in youngsters
innate tact

infinite patience to deal with
children's problems

professional status in his own right

B W A ey +
740 1 51.2 }39.3 2.4
203 “709 “’?’9 2‘3
2.3 25.7 320“‘ 39‘# 9.2
1 27.9 137.6 {20.8 | 13.9
o6 ] 32.5 }30.3 [27.8 | 4.6
7.0 ]20.6 }67.8 4.6
18.6 {46.,3 [25.7 3
20,8 [37.1 §37.4 | 4.6
l21.0 |39.5 |16.2 | 7.0 | 16.3



15.5

b

242

22

242

242

242

1.1

6.6

2e2

242
242

bk

2.2

19.9
2.2

242

bk
Bok

6.6

17.7 |

13.3

8.8

39.9
2“.“

i1.1

4.3

46.5

46.5

3545

4645

59.7
26.6

2kl

awareness of the opportunity available
to residential schools

sincerity of relatienships

sensitivity to physically impaired
children's nseds

calm confidence reflected in day-after-day

level of working with children

The houseparent should have sound werking
knowledges

of practical household and cottage
management

of games, sport events and the plays
usually liked by children

of principles of mental health; their
promotion and application

of comnunity recreational resources
of the development of visual perception

hearing perception, kinesthetic
perception, eye and hand coordina-
tien

of social problems and adjustments of
visually impaired children

9e3

243

9.3
4.6

[8+5

13.9

34.8
9e3

93

18.5

16.3

34.8
42,0

21,0
30.1

3945

39.4

3943

5301

39.4
325

18.5

16.1

20.8
5345

By b

37.6

439.2

21.2

14,0

 11.7

be6

18.5

k.1

7.0
70

b6

11.5
7«0

243
9e3

1%.0

Ge3

¢e



Table 40 (continued)

Porw% of ;%? »
Cont of item to

..__h__;-a.”m.?_@%_“w__.
Sul

Ho stan- jVery
Reply| Wone {slight] tial |great
6.6 2,2 | 13.3 | b4,6 33.2
242 Lty § 29.1 63.9
el 6,6 | 37.7 50.9}
2.2 155 | 553 26,6
2.2 2.2 ] 177 | 46,5 31,0
2,2 | Bu] 13,3 ] 641 | 15.5
13,31 2.2} 22,2 ] 50.9 | 11.1]
244 bh § 31,0 bo,2

The houseparent should have sound
working knowledges

of the professional sources which can
assist in meeting the needs of
children

of the principles of normal child
growth and development, (physical,
emotional, intellectual)

orgroumtimatmm-nlintho
maturation of children

of first aid and simple treatment

of practical nursing to recognige main
symptoms of common illnesses

of recording children's behavior

of educational materials and equipment
adapted for the visually handiecapped
child

of the affects of institutionalization

‘ Pa e of opinion s
E;Euew oé emtﬁ
found in successful |
LS
il o
|tione | Few |Half fMost iReply
7.0 | 84,2 }127.9 11,9 | 9.2
‘“.06 39.“ 3“09 18,07 203
7.0 | 358.9 [ 28.0 §23.2 7.0
11.5 44,5 135.1 9e3
7.0 | 1643 3741 |30.3 | 9.3
9.3 | 6.4 | 25.5 1 11.9 7.0
11.7 | 34.3 | 34.4 § 7.0 | 11,7
4,6 | 30.6 | 18,3 [ 16.6 | 33.9



[

2.2

242

242

holy
242

242

242

242

202

242

242

4ot |

bk

11,1

646
8.8

11.1
11,1
bb

22

6.6

15.%

6.6

28.8

39,9

4645

553

bh,3

13.3

15.5

26,6

3345

575

43.7

39.94

28.8}

597

82.0}

732

50.9

57.2

The houseparent should possess
understandings .

of parent reactions toward those under-
taking substitute roles with their
children

of child and group contrel through
permissiveness

of cultural patterns and environment
from which pupil populations comes

of physical handicaps, causes, treat-
ment and limitations

of readiness in social development
of developing self control in children

of need for consistent relations with
children

of the total institution appreoach with
the houseparent as a member of the
professional team in their relation
to the staffs of other departments

of parent communication and inter-
preting child's needs to his owm
parents

of basic needs of children to warrant
normal physical care

b6

740

7.0

11.9
Ful
k.6

1,6 |

7.0

7.0

2.3

34,9}
2794

29.9]

27.8)

2342
2554

De2

27.5

1.9

3

1.9

42,1

30.6

.6
1.9

27.8

21.0

345

21.2

18.9

16.2

21.2
18.9
234

39.8

30.5

23.1

49.2

4,6

b6

L6

93
b6
be6

2.6

70

7.0

k.6

L8



Table 40 (eontM)

2.2

242

242
2.2
6.6

6.6

LR

kb

- |

%

8.8

1i.1

b

19.9
6.6

848

6e6

11.1

3949

3545
b3
355

2645

39.9

57.3
39.%

55.3

31.
56.;

574

59.%

bl

The houseparent should possess
understanding:

of abnormal behavier in children as

systematic expression of some
underlying causes

of sociological problems of institu-
tionalization

of constructive emotional expression
by children

of counseling and guidance principles
of his limitations

that institutional care alone cannet
adequately meet child's needs for the
duration of his childhood

the the residential institution cammot
take the place of family life

that children living away from home do
not react as they do at home

“Frequency of characteristic
found in successful

Hone | Few

13.7 | 30.%} 32.7
13.8 | 39.7] 23.4
Ge2 | 37421 21.0

16.1 ] 39.6] 25.6
4e6 | 25.5] 37.2
.61 13.8] 28.0
2.31 18.6] 18.4
h,6] 16.1] 27.8

ts
Most

18.6

1641

23.2
11.7

2i.2

b b

538

b6

fio
BeRly

he6
7.0

9¢3
70
131.5
93
70

7«0




Lok

b

242

2e2

2.2

2.2

Z2e2

242

2.2

Lol

8.8

242

11.1

8.8

B8

15.5

13.1

333

17.7

8.8 |

boby

h2.1

2646

3949

51.1

355

28.8

33.3

b2.1

597

61.9

377

33.5

19.9

355

575

59«7

that special demands on houseparents
are different from parent®s normal
responsibilities for his own child

that elimination of parent from life
of child does not eliminate parent
influence upon child

that strong, two-way or opposing
feelings about the parent may be
present in the child

of society's attitudes toward the
physieally handicapped

of effects of social pressures on house~
parent and children under their
supervision

of the significance of pre-natal con-
ditions, poste-natal illnesses and
accidents upon child development

of the significance of difference
between school adjustment and
cottage adjustment

about the developmental levels of
children

{ The houseparent should possess skill:

in promoting the absorption of isolates
into the group unit

4.6

7+0

70

4.6

14,3

9e3

93

b6

18.9

21.0

23.0.

h2.2

30.3

279

32.2

18.6

303

4.8

39.7

21.2

2545

30.3

2546

37.4

h46.7

28.2

25.6

257

16.6

2545

234

30.6

93

70

be6

93

7.0

70

Ge3

9e3

7.0

68



Table 40 (continued)

f ;
Frequency of ﬁeﬁ. t%e

found in successful

—————_ rorts
No stan-| Very | The houseparent should possess skill: No
Reply ) Nene L3ugt LEANL L great | None | Few jHalf §Mostl Reply,
2.2 Lo | 24,4 68.3 in discovering positives in children 2.3 ] 32,2 23.2 | 376 4,6

in providing opportunities for leisure
time activities at a pace corres-
ponding to physiecal, socizl;, emo-
tional and mental growth of the

2.2 2.2 |33.3 | 61.9 physically handicapped youngster 93 | 25.6]25:4 | 32.8] 7.0

in stery telling for all age levels of
1 13.3 1 2h8 | 843 177 children 740 § 39.9130.2 | 11.7 11.5

in stimulating children's participation |

242 6e6 ]3545 | 5543 in social activities 2.3 | 15,9 34,7 | 30.6) 16.4
in stimalating childrents interest in

242 646 | 443 48,7 dynamic and ereative activities 740 | 27:.6] 2544 | 35.6 h.6
in encouraging child's self help in

242 6.6 2242 68.8 activities 263 1308 3205 4262 9’3
in arranging religious opportunities

bty § B4} 284 ]35.5 31.0 for youngsters 23 ] 23.11 238 | 38.9] 1641

242 8.8 31,0 | 57.5] 4in supervising children in group routine 70| 27.8 | 5641 93




242

242

2.2

b4

bl

262

2.2

2.2

242

8.8

b

848

242

boh

242

6e6

Lok

242

2.2

28.8

2646

42.1

28.8

11.1

13.3

2242

399 |

3545

597

66.6

Glel

597

88.6

8240

68.8

5543

61.9

in developing work habits in
children

in designing, adapting and wodifying
dormitory programs and schedules to
meet individual needs of children

in' the decoration of a bright and
friendly home

I'he houseparent should pessess the abilitys

to provide for opportunities for personal
and social adjustment within the group

to avoid condemnation, criticism, and
moralization

to accept children as they are and make
child feel he is wanted

to admit his own errors, laugh at his
own mistakes, and remain open to
suggestions

to accept negative, hostile emotions and
resulting behavier as natural

to counsel informally as to personal
attitudes and behavior

to arrange for the opportunities for
self expression by the children

to help child accept routine

|

2.3

rh'é

2¢3

93
243

b6

11.3

254

20.6

253

3243

16.2

4.7

37.1

20.3

25.7
13.7

208

23e2

3245

280

3042

345

3245

1642

§27.2

b3.9
277

5he1

39.8

39.9

374

23.4

b7

30.5

3249

§2,2

18,8
51.5

13.7

7.0

70

740

93

243

243

4,6

70

70
70

16



Table 40 {continued)

2.8

242

242

bl

242

bk
6e6

242

22

242

11.1

646

15.5

355

2k ok

13.3

17.7

93:0

79.8

5049

754

82.0

799

The houseparent should possess the
abilitys:

to establish and maintain an effective
relationship with children

to establish a homey,warm, secure and
free emotional climate that allows
each child to develop according to
his own potentialities

to help children handle conflicts
constructively

to encourage group management

to develop team play attitude ameng
members of the living unit

to sclve every day problems

to refer unsolved problems to specia-
lists without feelings of guilt or
that such referrals indicate
weakness

to build in children the feeling that
they can succeed and help those taste
success who do not succeed

houseparents -
None | Few | Half | Most | Reply

9«31 37.1} 5145 2.3
70 | 25.5]132.5}§ 25.7 9.3
740 | 27.8 34,8} 23.2 70
46 | 20,8 3711 32.8 4.6

11.9§30.1 § 51,5 | 7.0
2,3 | 20,6 30.4 | 37.4 93
2.3 | 27.6 | 34,9 | 26,0 93




b

6e6

Lok

bl

2.2

2.2}

22,2

242

8.8
6.64

2.2}

é.j
“'g .

155§

242

242
2.2}

8.8 §

Uth,3

17.7

333

334

31.0

19.9 |

17.7

199

15«5

1i.1
8.8

8846
333

53.1

534

61.9

el
TS5l

5%.7

776

4.2

83.6 |

to convey to the child that he is
respected and valued ;

to discharge duties as housekseper

to develop harmonious living plan in
the unit

to relieve the child of the mental dis-
turbance that may arise by his
separation from his home

to further arny elements of family
living in the institution

to guide children in human relation-
ships

to desecribe beshavior problem children
to superiors

to relax with children

t2 encourage the maintenance of home
ties by the child

to help children move on te greater
freedom and self-reliance

uwﬂ&mmwmgmﬂms
satisfactorily

to accept the physically handicspped child

as a respected member of the group
to show child that he is understood

23

70

2.3

243

2.3

2.3

| 16,2

20,8}
2.3}

93]

18.4]

16.1

23.

16.3
13,

9.4

9«3}

7
18.

299
323

39.6

b2,1

37.0

3245

34.8

36.9 |

32.2

34.6

1641 |

2745
27.6

b7
55.8

433

21.0

| 35.1

L 97:3

bl 6

1.9

- Bah

67.8

5346
47.0

&6

70

2.3

11.7
9e3
4,6

be6

2.3
4.0
b6
46

7+0

4,6 8



Table 40 (econtinued)

e R e AR ef
bu i to

mw_%%
No stan-} Very
None } Slight | tial | great

6.6 93.0

2.2 | 6.6 ] 1141 |39.9] n0.3
22 Bt 128,8 | 6.1
202 1?&7 39‘9 3909
6.6 ]31.0 62.9

22 | 1545 [31.0 50.9

The houseparent should possess the
ability:

to allow child freedom but be able to
firmly control him when a reasonable
1limit has been reached .

to gulide the youngster into commmunity
activity outside the residential
school

to provide opportunities for recognie
tion of individual abilities and
achievements of the children

to provide opportunities for practical
use of skills developed in school

to let children know what is expected
of them

to understand and handle constructive-
1y the feelings of parents and
children about the child's limitae
tions and school placement

2e3

21.0

93

11.9

740

. of opinion
Frequency mmrh\tk
found in successful
Ione | Few | Ha1e | most

13.7 | 88.2 | 39.7
115 | 3245} 20.8 | 14,1 |
2e3 | 2545 § 299 | 33.0
23 | 4.9 ]27.6 | 234
b6 [ 43,9 | Hhob
13,8 | 28,0 §20.8 | 27.9

9e3



242

bk

2.2

2.2}

93

2,2

242

1545

kb

1.1

646

646

11.1

8.8

6.6

17.7

L

zs.r#
35.4

37.94
39.9%

h2.1

2k

2b

13-.3'

59.7 |

53.1

50.9

43

48,7

6641

333

776

to discover areas in which physically
impaired children have lacked the
experiences in the living of normal
children and provide experiences to
£ill these gaps of experience

to separate fact from opinion in
child observation

to cope with and adjust te interrup-
tions from outside the cottage

to adapt materials and equipment for
use by handicapped children

to work with children of different
age levels

tompeuchﬂdmhl]ytow
his place in his own home and
commmunity

to counsel with parents of handi-
capped children

to cope with behavior problems which
can be handled without aid of
specialiats

11,9

740

2.3

243

2+3

§ 16.2

1643

9e3

37.4

255

11.5

32.5

20,8

13.4

32.8

Y

21.0]

37.3|

32.5|

34,8

3742}

1643}

SZ.SI

255

18.7

k2.0

23.1

25.8

23.4

18.6

42.2

b6

7.0

11.7

7.0

4.6

93

16.3

Fe3

6



Table 40 (continued)

tion i to
d W__
stan~| Very
 Slight § tial | great
helt 119.9 § 75.4
606 3505 5705
242 §19.9 776

The houseparent should possess the
abilitys

in soclal technigues to provide
individual freedom as much as
possible yet maintain social
control

te remain objective and well-adjusted
during the experiences of hostility
in the part of the individual or the
group

to determine readiness of children for
various levels of work, manners, and
customs

to help child to grow or develep in
independence

. Perce of
uency
found in success
Wa
No
Hone | Few |Half | Most | Reply
2.6 | 25.6 |25.6 | 39.7 | 7.0
740 | 373 |20.8 | 30.5 4.6
9.3 | 37.2 {21.0 | 25.7 | 7.0
18,4 |27.8 | 49,1 | 4.6




mindedness toward new developments® is an important contributien to
houseparent proficiency, but only 35 per cent were aware of this charace
teristic in most of the successful houseparents.

The houseparents should have an attitude reflected by an
“appreciation of the value that each service has to offer in the total
development of handicapped children™ because 75 per cent of the respon-
dents cmld.md this as a valuable contribution to houseparent competency,
although enly 47 per cent observed this characteristic in most successful
houseparents, The same percentage of the group found an attitude
reflected by interest and objectivity toward the handicaps of youngsters
in most of the houseparents and 75 per cent of the group proposed that
m-immamgththmwhmuth.

Table 41 was constructed to summarigze the desirable characteris-
tmrormmnmammrm«mwmwmmi
In the opinien of the respendents those items describing interpersonal
relationships were found to a lesser degree among successful houseparents.
The items listed on Table 41 could be used either as criteria for appli-
cants or for the evaluation of houseparents. Generally, the child-care
authorities gave higher ratings to those items than did those who have
been co-workers with the houseparents of blind children.

: The respondents showed less agreement in rating the items referring
to the "sound working knowledge" of houseparents than in the other cate-

1s.mw-ﬁnpormtaruudtmmta rated these
items as very great contributors to houseparent competency.



Table 41

RABLE CHARACTERISTICS FOR HOUSEPARENTS SELEICTED BY CHILD~CARE AUTHORITIES AND HOUSEPARENT COWORKERS

Tighly desivable .| Typical of most
for . saccessful
The houseparent should possessi gent :
Inherent interest in children and adults ﬁ%"—
Warm accepting personality 49.0
s s o g A el 8.6 37.6
Concern for the personal worth of the individual 84,2 49.2
Tolerance for the opinions of the group 79.8 . 37.6
Average intelligence or better 75.% 577
Moral streugth | 750k 5549
Friendly cooperative spirit toward others » 755 7.9

%Muwxwaoﬂmmuuwmwm competency. See Table 40,
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gories. However, similar opinions were indicated by 64 per cent of the
memmmmmtmaaamammm'w«ml
child growth and development to the proficiency of houseparents even
though this characteristic had been observed to a limited degree in most
of the successful houseparents.

Understanding the need for consistent relations with ehildren
was a significant contributor to houseparent skill in the consideration
of 52 per cent of the group although the characteristic had net been
observed in most of the successful houseparents., The majority of the
respondents (73 per cent) were of the opinion that the understanding of
the houseparent as a member of the professional team in the total
institution approach was a very great contributor to houseparent profi-
elency although not more than 31 per cent had noted such an approach by
most of the successful houseparents.

Encouraging the child's self-help was rated as a skill conducive
to houseparent competency by 69 per cent of the respondents and was
observed in most of the successful houseparents by 42 per centi The
same percentage proposed that the houseparent should possess enough
skill to discover the positives in children. ah--houl;pou-utho
skill to design and modify dormitory programs to f£it the individual needs
of children and to provide opportunities for leisure time activities at
a pace corresponding to the physical, mental, social, and emotional
growth of the physically handiecapped youngsters. A majority of
respondents (56 per cent) observed that most successful houseparents
Mu%s&h:&pminahﬂﬂrmhwmﬂmbutaﬂ:ﬁ
poruntuudthhuawtmtﬂmummmtw‘
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thummmwathhnMow
of topies wlmtmmﬂtmwmhmbﬁ. See the summary
on Table 42, Examination of these responses reveal that the charace
teristics which were considered important contributors to houseparent
dmtcwmganMWMﬁmmmmmwmm.
These discrepancies indicate areas of improvement in houseparent
uhctm;muummumhmmuummwtm
of the attitude, role, and position of the houseparent in the institution
setting,

Although the questionnaire was primarily designed to determine
the greatest contributers to houseparent competency, conversely clues to
those skills, abilities, and experiences that might be disregarded are
exposed by listing items which the respondents felt contributed the
least, A review of Table 40 reveals that experience in social work,
mursing, housshold keeping and management, dormiciliary home care, or
domestic work do not contribute to houseparent competency, The ability
hmnmmmharmmnphaﬁh'mumm
depreciated as well as having an understanding of the effects of the
environment upon the child's sarly development, Recerding child
blhavior by houseparents found little support.

The ratings indicated that kmowledge of community recreation
resources or sources of professional assistance in meeting the needs of
the children was not of paramount importance and skill in arranging




Table 42

ABILITIES CONTRIBUTING TO HOUSEPARENT COMPETENCY
SELECYED BY CHILD-CARE AUTHORITIES AND HOUSHSPARENT COWORKERS

The houseparent should pessess the ability:

to establish a secure emotional climate that allows child te :
develep independentlye 9340 53.8

to allow child freedom yet be able to firmly maintain social -

control,. 93.0 39.7
to accept children as they are and make child feel wanted

and understood. : 8846 By.7
temmtaﬁmehmmtmumﬁmdmmew 8846 84,7
to establish and maintain a relaxed sffective relationship

with childrens 8644 51.5
to cope with minor discipline problems satisfacterily. ~ 8z 6748
to refer unsolved problems to specialists, | 8240 374
to admit his own errors and remain open to suggestions. 5240 30.5
to develop harmonious living plan in the unit. 7948 4743
to help children handle confliicts constructively. ] 798 2547
to cope with behavior problems which can be handled without ; 0.4 !
ald of apnem:‘atn. 77'6 h2.2

SRated as very great contributor to houseparent wuney. See Table 40,
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mmmmmmmm
mdmwmmmmm-u
‘ A college sducation wae not stressed as significsnt with the
QQM. the respondents rabled the werking knowledge of educationsl
mvmwwwwwauum
contributors to houseparent coupetencys Stery telling at all age levels
was reted as insigaificant,
mmammwmwmm
WW%MMM%MMW
afw&mmumtﬁhww

Swmmary.

items from (uestiomnaire IV, “The Characteristics snd Performance
of Fouseparents” were rated by the childwecare authorities and houseparent
co-workers as to the contribution of each topic to houseparent competency.
Those itema rated as great contributors and yet were not freguently
found amony successful houseparents, may offer clues te staff selsction
and farther ineservice training for houssparents. The level of rating
required inegervice training.

4ltheagh the uestisnnaire was mot devised to rate individusls,
threugh further study and refinement, these items might be utilized to
though only » differentiating few of the factors in the situstion were

. .A’.
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used, some exploratory identification may be workable without ntuﬂ.smé'

full measurement,



CHAPTER VI
SUMMARY AND CONCLUSIONS

This study has attempted to organize observations and opinions
nmmmamohmma meaningful body of
information, It seemed propitious to study the factors associated
with the selection and ineservice training of houseparents in view of
the limited supply of trained applicants for the positien.

The data gathered by interviews and questionnsires from
administrators, houseparents, and co-workers were compiled, compared,
and interpreted in the body of the study. The analysis of this data
was limited to broad and general implications necessitated by the use
of the survey procedures.

Opinions regarding desirable qualifications, performance, and
working conditions for houseparents were collected; from which, recom-
mendations for the improvement of the houseparent position were
compiled.

Characteristics of the houseparent role and status were not
clearly defined because the role requirements shift with each institution
and the houseparents are not aware of their responsibilities within the
staff pattern. The inability of the administrators to agree on the
expectations of the position prevent a detailed definition of the role.

The contribution of the houseparent to the adjustment of the
blind child is considered to be as important as that of the teacher, but
houseparent salaries are two-thirds that paid teachers. Criteria for the



105

position are less than those generally held for teachers, the houseparents
are scheduled for longer hours of work and they are required to supervise
larger groups of children.

Although there is a trend to reduce the number of duty hours, the
majority of houseparents are on duty more than 50 hours per week and are
required to do varying amounts of domestiec work which prevent them from
giving all of their attention to children,

The ages of houseparents are older than those of 15 years ago
and the children are generally under the care of persons who have an age
level of their grandparents., Very few men occupy the position which
contributes to a limited maseuline influence upon the children,

Houseparents are inadequately trained because professional
training is non-existent for the person entering the field of foster
child care and there are very limited opportunities to gain experience as
a houseparent before coming to the pesition., Although houseparents wish
to improve their skills, they do not know how te proceed nor do their
administrators generally provide training courses. The limited
training that has been initiated includes: training-on-the job, lecture
classes, case conferences, correspondence courses, staff conferences,
and the institutes sponsored for the parents of pre-school blind chile
dren,

Houseparents do not have access to sufficient information
regarding the children placed under their care and do not record infor-
mation about the behavior of their children.

The commnication between the child's home and the residential
school is usually one-way and limited. In most states the staff members
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seldom visit the home, however, the houseparents are the most frequent
representatives of uu institution when the parents visit the child.

From the data presented in this study, the following recommen=
dations for administrative pelicy are proposed:

1. Applicants for the position should have had at least 2 years
of training beyond high school with courses in either educatien, coun-
seling, recreation, or social work fields,

2. Applicants should have, not only the sxperience of rearing
their own children, but the experience of rearing foster children.

3« The position should be filled by emotionally stable persons
who are from 25 to 65 years of age and are physically able to keep pace
with the children under their supervision.

4, 1In view of the trend to increase the number of men in the
elementary school experience and the lack of men on the residential
school staffs, more housefathers should be employed.

5+ To meet the demands of the position, the duty hours should
be less than 50 sach week, the number of children assigned to each group
in the dormitory should approximate the same number assigned teo each
teacher, and the domestic tasks recuired of houseparents should be
reduced to a minimum,

6. Houseparent training programs should be provided that will
orient new personnel, encourasge professional growth, and assist the
houseparent to competently meet her oppertunities.

7« More case records and information about the children should
be made available te houseparents.

8, Houseparent salary ranges should approximate that of the
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teachers in the same locality.,

This is a record of limitatiens still to be overcome and the
report may serve as a bench-mark to measure future progress in the house-
parent profession, .
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leturn to:

Everett E. Wilcox
700 South Church Street

Salem, Oregon APPENDIX A

A SURVEY OF THE STATUS OF HOUSE PARENTS

The following questionnaire is so designed that it 1s:- applicable in
arious types of residential facilities. Please complete every item-as
hey apply to your facility.

Any information that you can supply in addition to that below will
e he p 1-

.+ What 1s the number of house parents employed in your institution?

Male Female

e How many married couples are included in the above number?

)e Of those indicated in the first question, how many are married to other

than house parents on the staff?

.« Are candidates for the house parent positlon screened by civil service? __

'« What agencles refer house parent applicants for interview?

e What per annum salaries are paid house parents?

Minimum § Average & Maximum §

What i1s the value of other compensations (board, room, etc.) offered

in addition to the above salary? { per annum

'« For purposes of comparison, what per annum salaries are paild teachers?

Minimum $ Average § Maximum $
above
Compared to salaries pald in the local schools these salaries are same .
below

(Circle term that applies)
Compared to salaries paid in the schools throughout the state these
above

blind school salaries are same . (Circle term that applies)
below
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8. Please circle the number of months that house parents are employed each
year., " 8, 9, 10, 11, 12,

9. How many hours per week 1s each house parent on duty?

10. Please circle the minimum number of years of education required of
house perenta. 6; 7,8, 9,10, 11, 18, 15,.14,.15, 16, 17, 18
1ll. What particular academic courses in addition to the above education are

required of house parents?

12, Please list previous experience required of house parent applicants?

13. What 1s the age range of your house parents? In the space to the left

please place the number of house parents of the year level indicated.

( ) 15 years to 20 years ( ) 51 years to 60 years

( ) 21 years to 30 years ( ; 61 years to 70 years
“( ) 31 years to 40 years ( 71 years and above

( ) 41 years to 50 years

14. How many different house parents supervise the same child during

each week?

15. How often are house parents scheduled for or lnvited to staff meetlngs?
Please check in space to the left: ( ) Regularly () On official call
( ) Never

16. Is the staff meeting used for house parent training purposes?

17. Are case conferences used for house parent training purposes?

18. By what activities are the house parents integrated with the rest of

the staff?
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19. Is the house parent included in the conference that determines whether
or not a youngster should be enrolled in the residential school?
Please check one in the space to left: ( ) Routinely. ( ) In special
instances, ( ) Never

Are the house parents included in the conference that determines
whether or not the child is dismissed from school?

20, What 1s the title of the house parents! supervisor?

2l How often are supervision conferences held?

22. Of the staff members, who contacts the children's parents most often
when they visit the institution?

23. At what intervals do the house parents contact the parents?

24. Of the staff, who visits the children's homes?

25. What percentage of the children's homes is visited by a staff member in
the course of the year? %

26, To what extent do the house parents visit the homes of the children
under their supervision?

27. What type of observation reports on the children's behavior do the
house parents prepare?

28. What orlentation to the position and duties are given novice house
parents?

29, Do you have a staff library avallable to house parents?

30. Have there been or is there being planned, any training
activities sponsored for cottage parents of your institution?

3l. If yes, please check (V) in the appropriate column to the right of the
type of training listed.
Under Institutlion Sponsorship Other Auspices

) )

Educational movies
Supervisory conferences
Lectures
Orientation for novices
Workshops
Institutes
Internship
Case conferences

TO THE LEFT, place #1 by the most successful; #2 the next successful; #3; etce.

FTINITIN TN SN N
P2l S e S S NP

T e L Tan Ten Tan B Fap
e N s P N ?

Please llst any other types of tralning activities used at your school:

(over)
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32

33

34.

35.

36,

What type of observation reports by house parents on children's behavior
do you consider to be most desirable?

What information 1s made avallable to house parents about the children
under thelr supervision? Please place a check mark (¥) by the category
of records that are avallable to house parents.

) No records

) Vital statistics

) Periodic summries of educational progress

) Summaries of pertinent medical information

) Summary of nature, cause, and treatment of impairment

) Social or field worker reports

) Extract of field workers reports

) Psychiatric reports

) Parent correspondence :

e list below any other records that are accessible to house parents

(
(
(
(
(
(
(
(
(
a

Pleas

Do house parents make written reports of childreri's behavior for the
information of the staff?

If funds and persons were available, please list the minimum qualifica-
tions you would consider necessary for persons employed as house parents
of blind children.

EDUCATION:

EXPERIENCE:

COMPETENCIES:

OTHER CHARACTERISTICS:

Do you employ the house parents? Do you supervise them?

Name Position



Please return to:

EvererT WiLcox e B
700 South Church St., N

Salem, Oregon
STATUS OF HOUSE PARENTS

How many years have you been a house parent? ... ‘What is your age?........
How many years have you cared for children other than your own?. ... ...
Are you or have you been married? ...

If answer is ‘“yes’’, is your spouse employed at this institution? ... .
If so, what is his or her position on the staff? ... g Il e e ey

‘What was your education before coming to this position?
Please circle the highest grade completed in school.

1, 2, 8 4 5 6,7, 8 9,10, 11, 12, 13, 14, 15 16 17

Please name all the courses, workshops, or professional conferences you have
attended since becoming a house parent. Place a check (X) beside the most
helpful. -

Please list the types of previous experience or employment that you have found
helpful in your present position. Check (X) the type that has been most
helpful.

How did you find out about the opening for the house parent position at the in-
stitution where you now work?

‘What is the title of your supervisor? .............

How often do you have a conference with your supervisor? ..
‘What are the number of hours per week that you are on duty? .........ccceveeceeene.
How many different children are under your care each week? ... ...

As a house parent, what prevents or makes difficult your carrying out your
duties the way you would like?
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Do you think that your work at the residential school is: (Check one)
( ) as important as that done by the teachers?
() less important than that done by the teachers?

Would it be of help to you if you were consulted as to which children will be

Are you now so consulted?

What information about children do you think would help you, to do a better
job as house parent?

Please list your hobbies, interests, skills, or abilities that have helped you as a
house parent.

Please check (X) each of the following that applies to you.

I feel I have enough training for my position as a house parent.
I feel I need more training.
I would take more training if it were available.

I would take more training even if I did it on my time off.

P R T o e Y
St | Nt | Nt Nt S

I would take more training if the supervisor would count it as part of
my work.

Please check (X) the one that applies.
As a house parent I am most like:

) a glorified housekeeper.

) a counselor.

) a substitute parent.

) a guide for the children,

) aleader of the children.

) a guardian of the children.

)

P R U WA S S

a teacher of the children.
Or add any phrase that fits better.




Are your observations about the children included in the home report? ...

Please list any activity (duty) asked of you which interferes with your useful-
ness as a house parent.

Are you required to record observations of the behavior of children under your
care? (Such as a dairy, a log, or slips sent to the office.)

Do you ever need help in handling a behavior problem in the dormitory?
If so, to whom do you go for help?

Do you hold regular conferences with supervisors about the problems of children ?

Do you confer with the teachers about the problems of your children?

Are your suggestions for the children considered by your superiors and given a
traalt o i

What is the training or life experience that you wish you had to help you as a
house parent?

How would you go about improving your skill as a house parent if you had a
chance?

What courses, in-service-training, or conferences have been arranged by your
institution that were helpful to you? Place ‘‘1’’ in front of the most important,
“2?” in front of the next, ‘“3”’ in front of the third, ete.

(over)
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O 0 . :
(2" = ‘What information is given you about the children under your care?
Place a check mark (X) by the records that you use now.

None

Vital statistics

School records

Medical records

Summary of nature, cause and treatment of handicaps of your
children

Social or field worker reports

Psychiatric reports

Parents’ letters

~ SN

Please list below any records that you think should be given to house parents.



Please return to:

EvererT WILCOX ¢
700 South Church St., M

Salem, Oregon

WHAT SHOULD BE THE STATUS OF HOUSE PARENTRS?

1. The house parents should receive a salary equal to:
teachers ............... SDILRER . et , Social workers ............... , custodial
workers -.............. , domesties ..............

If the above are not satisfactory, list any other category that would describe

Hie salary heale, .o U

2. What should be the minimum age of house parents? ... ...
3. What should be the maximum age of house parents? ... ... ...
4. What should be the maximum number of house parents that supervise any

one child during the week? ...

5. Should house parents participate in:

Staff meetings? Yeou. . Nor o
Case conferences? = e e Ne .ot
Conferences with parents?  Yes........ Mg

6. Is a married couple more successful than two single persons as house pa-
rents in the cottage unit?

7. Are persons who have been or are married more successful as house parents
than the unmarried?

8. Are persons who have reared children more successful as house parents
than those who have not?

9. What were the sources of applicants that have proved to be successful
house parents? :

10. 'Who should supervise the house parent?

11. How often should regularly scheduled supervisory conferences for house
parents be held?

12. How many hours per week should each house parent be on duty?................



13. Should the house parent be relieved of the housekeeping duties? ...............

To what extent? ... .o %

14. Should the house parent be included in the conference that determines
whether or not, a youngster will be enrolled in the residential school?

15. To what extent should the house parent of the residential school visit the
homes of the children she supervises?

16. Should written reports be required of house parents? ...
17. Should the staff meeting be used for house parent training purposes?...........
18. Should case conferences be used for house parent training purposes?............

19. As far as training is concerned, is it more difficult to train married couples
as house parents than single persons?

20. Please check one of the choices below. In the overall adjustment of the
blind child to his environment, the contribution of house parents should be:

() as important as that made by teachers
() less important than that made by teachers
21. At the present time, the contribution of the house parent is:
() equal to teachers’ contribution
() less than teachers’ eontribution

22. 'What information should be given to house parents about the children un-
der their gupervision?

Place a check mark (X) by the category of records that should be available
to house parents.

) Vital statistics

Periodic summaries of educational progress

Medical records

Summaries of pertinent medical information

Summary of nature, cause and treatment of impairment
Social or field worker reports

Extract of field workers reports

Psychiatric reports

Y o I o SO e T o RN S S

Extract of psychiatrie reports
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Please list below any other records that should be accessible to house parents.

Parent correspondence



23. What do you consider to be the major obstacles preventing administrators
of residential schools for the blind from securing adequate house parent staffs?

24, In view of the calibre of house parents known in your recent experience
please suggest methods by which cottage parents might be brought closer to the
_desired qualifications and competencies.

Please rank by placing ‘‘1’’ for the most important method; ‘‘2’’ for the next
important; ‘3’ for the third; ete.

25. In what ways, if any, should the qualifications vary for the different age
levels of youngsters?

Indicate unique or special qualifications which you deem important in work-
ing with children in each of following age categories:

under 7 years of age:

T to 12 years:

12 to 16 years:

(over)
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26. If funds and persons were available, please list the minimum qualifications
you would consider necessary for persons employed as house parents of blind
children. -

Experience :

Education :

Competencies :

Other characteristies:



Please return to:

EvererT WiLcox

700 South Church St., APPENDIX D
Salem, Oregon

CHARACTERISTICS AND PEEFORMANCE OF HOUSE PARENTS

For how many years have you had experience with house parents?

Of the house parents you have known, what percentage have been successful f.... .
Below are listed characteristies and qualifications that may or may not contri-
bute to house parent performance. TO THE LEFT of each item below please
place a rating using one of the following numbers :

0 No contribution to house parent competency.

1 Slight contribution to house parent competency.

2 Substantial contribution to house parent competeney.
3 Very great contribution to house parent competency.

TO THE RIGHT of each item below place a check (X) in the column that will
indicate the frequency of the characteristics found in SUCCESSFUL house
parents you have known.

Rating In no [In few|In half In most
Number hp. hp. hp. hp.

EXAMPLE: The house parent should possess brown hair

The house parent should have completed :

elementary school

high school

two years undergraduate work in college

four years undergraduate work in college

courses in counseling and guidance

course in Introduction to Exceptional Children

course—basic sociology

course—basic psychology

courses—social sciences or other related fields

Please list other pertinent academic courses.

”

The house parent should have the experience of :

successful intimate living with children for at least. ...
years (fill in number)

rearing own or adopted children

interneship under the supervision of a house parent
teaching i

social work

nurses aide

house keeper

household management

attendant in domiciliary home

domestic work
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Rating In no |In few|In halff In most
Number hp. hp. hp. hp.

The house parent should have the attitude reflected by:
an example of cheerfulness, kindness, and encouragement

openmindedness toward new developments

appreciation of the value that each service has to offer
in the total development of handicapped children

making each child feel secure through normal friendliness
and respect for his rights

willingness to waive the demands of unionized schedules
of work

interest and objectivity toward handicaps of youngsters
and their resulting attitudes

objectivity toward self

" objectivity toward others

The house parent should possess:
respect and tolerance for the opinions of the group

personal satisfaction in socio-emtional growth, rather
than academic

firmmness in relationships with children

moral strength

sensitivity to opportunities to encourage maturation

appreciation of progress in children

alertness to changing interests

freedom from marked personality defects

i

freedom from feelings of hostility

warm accepting personality

sense of humor

concern for personal worth of individual

genuine liking for human beings and children in parti-
cular

average intelligence or better

an appreciation of people

worthy social qualities which children want to imitate

an obiective view of own purpose in institution

|

a willingness to keep abreast of developments affecting
health and education of schoolage handicapped children

attractive personal appearance

friendly cooperative spirit toward others

social techniques that can be applied in terms of child’s
own level of aspiration

social techniques that can be applied in terms of what
the house parent would like the child to achieve

a repertoire of leisure time activities

inherent interest in youngsters

innate tact

infinite patience to deal with children’s problems

(2)




Rating
Number

In no

In few

Tn half
hp.

In most

professional status in his own right

awareness of the opportunity available to residential
schools

sineerity of relationships
sensitivity to physically impaired children’s needs

calm confidence reflected in day-after-day level of work-
ing with children

The house parent should have sound working knowledge:
of practical household and cottage management

of games, sport events and the plays usually liked by
children

of principles of mental health; their promotion and
appliecation

of community recreational resources

of the development of visual perception, hearing percep-
tion, kinesthetic perception, eye and hand coordination

of social problems and adjustments of visually impaired
children

of the professional sources which can assist in meeting
the needs of children

of the principles of normal child growth and dev
ment, (physical, emotional, intellectual)

of gross deviations from normal in the maturation of
children

of first aid and simple treatment

of practical nursing to recognize main symptoms of
common illnesses

of recording children’s behavior

of educational materials and equipment adapted for the
visually handicapped child

of the affects of institutionalization
The house parent should possess understanding :

of parent reactions toward those undertaking substitute
roles with their children

of child and group control through permissiveness

of cultural patterns and environment from which pupil
population comes

of physical handicaps, causes, treatment and limitations
of readiness in social development

of developling self control in children

of need for consistent relations with children

of the total institution approach with the house parent as
a member of the professional team in their relation to
the staffs of other departments

of parent communication and interpreting child’s needs
in hig own parents

of basic needs of children to warrant normal physical
care

(3)
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Rating
Number

In no
hp.

In few
hp.

In half

In most
hp.

of abnormal behavior in children as systematic expression
of some underlying causes

of sociological problems of institutionalization
of constru tive emotional expression by children
of counselling and guidance principles

of his limitations

that institutional care alone cannot adequately meet any
child’s needs for the duration of his childhood

that the residential institution cannot take the place of
family life

that children living away from home do not react as they

_ do at home

that special demands on house parents are different
from parent’s normal responsibilities for his own child

that elimination of parent from life of child does not
eliminate parent influence upon child

that strong, two-way or opposing feelings about the parent
may be present in the child

of society’s attitudes toward the physically handicapped

of effects of social pressures on house parent and child-
ren under their supervision

of the significance of pre-natal conditions, post-natal ill-
nesses and accidents upon child development

of the significance of difference between school adjust-
ment and cottage adjustment

about the developmental levels of children

The house parent should possess skill :

in promoting the absorption of isolates into the group
unit
in discovering positives in children

in providing opportunities for leisure time activities at
a pace corresponding to physical, social, emotional and
mental growth of the physically handicapped youngster

in story telling for all age levels of children
in stimulating children’s participation in social activities

in stimulating children’s interest in dynamie and creat-
ive activities

in encouraging child’s self help in activities

in arranging religious opportunities for youngsters
in supervising children in group routine

in developing work habits in children

in designing, adapting, and modifying dormitory pro-
grams and schedules to meet individual needs of chil-
dren

in the decoration of a bright and friendly home

The house parent should possess the ability:

to provide for opportunities for personal and social ad-
justment within the group

(4)




Rating
Number

In no

In few

In half
hp.

[[n most
hp.

to avoid condemnation, criticism, and moralization

to accept children as they are and make child feel he is
wanted

to admit his own errors, laugh at his own mistakes, and
remain open to suggestions

to accept negative, hostile emotions and resulting be-
havior as natural

to counsel informally as to personal attitudes and
behavior

to arrange for the opportunities for self expression by
the children

to help child accept routine

to establish and maintain an effective relationship with
children

to establish a homey, warm, secure and free emotional
climate that allows each child to develop according to
his own potentialities

to help children handle conflicts eonstructively

to encourage group management

to develop team play attitude among members of the
living unit

to solve every day problems

to refer unsolved problems to specialists without feel-
ings of guilt or that such referrals indicate weakness

to build in children the feeling that they can succeed
and help those taste success who do not succeed

to convey to the child that he is respected and valued
to discharge duties as house keeper
to develop harmonious living plan in the unit

to relieve the child of the mental disturbance that may
arise by hig separation from his home

to further any elements of family living in the institution
to guide children in human relationships

to describe behavior problem children to superiors

to relax with children

to encourage the maintenance of home ties by the child

to help children move on to greater freedom and self-
reliance

to cope with minor discipline problems satisfactorily

to accept the physically handwapped child as a respected
member of the group

to show child that he is understood

to allow child freedom but be able to firmly control him
when a reasonable limit has been reached

to guide the youngster into community activity outside
the residential school

to pl.'o_vide opportunities for recognition of individual
abilities and achievements of the children

(6)
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Rating ‘ ; In no |In fewl In half In most
Number hp. hp. hp. hp.

to provide opportunities for practical use of skills devel-
oped in school

to let children know what is expected of them

to understand and handle constructively the feelings of
parents and children about the child’s limitations and
school placement

to discover areas in which physically impaired children
have lacked the experiences in the living of normal chil-
dren and provide experiences to fill these gaps of experience

to separate fact from opinion in child observation

to cope with and adjust to interruptions from outside
the cottage

~ to adapt materials and equipment for use by handieap-
ped children

to work with children of different age levels

to prepare child socially to take his place in his own
home and community

to counsel with parents of handicapped children

to cope with behavior problems which can be handled
without aid of specialists

in social techniques to provide individual freedom as
much as possible yet maintain social control

to remain objective and well-adjusted during the experi-
ences of hostility in the part of the individual or the
group

to determine readiness of children for various levels of
work, manners, and customs

to help child to grow or develop in independence

PLEASE LIST BELOW ANY CHARACTERISICS .
THAT SHOULD BE CONSIDERED

(6)




Typed by:
Frances G. Wileox
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