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CHAPTER I
THE PROBLEM AND METHOD OF PROCEDURE

The practice of granting rewards or honors in schools
has not only been almost universal but also has had the
sanction of long eetablished precedent. Speclal recopnition
for outstanding scholarship has been glven in a variety of
waye. Athletie prowess has been recognized traditionally
through the awarding of an emblem which served as & badge
of dlstinetion. Gold pine or other awarde have been given
in iocognxtlon of good eltizenship.

It has been the accepted prineinle in the granting of
rewards that the oblective zought was to provide incentive
for superior performance. To the critical observer, however,
it has been evident that there have been no uniformity of
practices nor any common agreement on the underliying prinei-
ples pertaining to the eduecational significance of such
procedures. |

In spite of the fact that the use of rewards has
become almost universal in secondary schools, there have
been voiced such strong objections against certain phases
of the practice as to ralse a question in the minds of
many school administrators as to the educational soundness
of the procedure. Especlally has thls been true regerding



the value of any plan that singles out for recognition a
very small group who rank as superior according to some
eriteria used to measure achlevement.

Through long experience as a dipootor of high school
athletics, the author hae come to feel that a system of
awards which singles out athletes for Honor and acclainm
far above that accorded to outstanding performance in other
phases of school 1life is wrong in prineiple. He had
observed cases where undesirable attitudes were developed
by athléetes who would renk low by any other criteria than
that of physiecal skill. He felt that a spirit of envy
toward athletes exlsted among students who demonstrated
superior ability in other school activities,

When he assumed the duties as prineipal of the
Oregon City Junior high school, a system of school awards
was in use. The plan was based on the traditional belief
that superior performasnce should be rewarded. Separate
awards were given in scholarshlp and in each of the
extracurricular gctivities of the school. Because no
provision for limitation of participvation had been made,
aggressive pupils of superior abllity received several
awards while a majority of those of average ablility
received no speclel recognition. Nelther the students

nor the faculty were satisfied with the system.



At a meeting of the student couneil, a2 request was
gsent to the faculty for assistance in reorganizing the award
plan. A special committee of faculty and students then
undertook to study the award systems 15 use in neighboring
schools, to find literature on school award systems, and
from the information gained, to work out a scheme that would
be more satisfactory than the one in use. While the com-
mittee found ready cooperation from other schools and some
literature on school awards was dlscovered, thelr task
proved to be of greater magnitude than could be properly
handled by a school group in the time avallable for committee
work, Because the committee felt that thelr efforts had
resulted in discovering new problems rather than in finding
solutions to the ones they had set out to solve, they urged
that a more thorough study of school awards be made. This
research problem was undertaken in response to that request.

This study has logiecally included three mpin steps:
(1) a survey of the literature dealing with motivation
through awarde in schoiarship, extracurricular activities,
character tresining, and treining in eiti,enship; (2) an
enalysis of the literature, showing (a) coneensus of
opinion concerning awards, (b) the ways in which awards
have been used, successfully and unsuceessfully; (3) the

preparation of a plan for a system of awards for a Jjunior



high school, based on the findings in the literature,
local conditions as they apply to a speeific school, and
educational criteria set up to govern the validity of the
program.

Some of the data used were taken from text books on
educational psychology, some from books on character edu-
eation, and others from various treatises on extracurricular
activities. Texts on methode of teaching were examined for
information on motivation of school work. Offieclal
publicetions of the several departments of the National
Education Assoclation were additional sources of data.

Much valuable information from perlodical literature was
located through use of the Wilson Educatlonal Index. In
many of the references examined were found citations to
additional sources of information.

In Chapter Two it is shown that there are conflicting
opinions regarding the psychology underlying rewards. An
effort 1s made to group these opinions according to the
extent to which they favor the use of extrinsic rewards as
a means of motivation.

The use of rewards in the motivation of scholarship
is discussed in the third chapter. A brief account of honor
socleties is given and methods of using rewards to stimu-

late better scholarship are shown through deseription of
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plans related in the litersture reviewed. In the discussion
of extracurricular activities in Chapter Four, trends in
methods of motivating particlipation are described. A gen-
eral trend towerd striving for balanced participation in a
variety of sctivities by all pupils 1s indiecated.

An evaluation of the findings in the study is given
in Chapter Five. From opinione on the psychology of awards,
together with a subjective evaluation of best practices as
they were revealed in the literature reviewed, oriteria are
get up as a basis for validating a plan of awards.

In Chapter 8ix, an effort is made to develop a plan
of motivation through awards. This plan is based on the
evaluation of findings as given in chapter summaries and
in Chapter Five, on local conditions as they apply to the
school in which 1t is contemplated that the plan shall be
used, and on the educational eriteria set up in Chapter
Five in an effort to validate the program.



CHAPTER II

OPINIONS CONCERNING THE PSYCHOLOGY OF REWARDS

The educational literature surveyed in this study
has revealed no common ground of agreement among educators
on the psychology underlylng rewards. Although there was
found ample experimental evidence to warrant the conclusion
that expeotation of extrinsic reward hes a positive effect
on the speed of learning, there was no uniform acceptance
of prineiples through which the motivating vower shown to
exist in rewards can be utilized.

Opinions encountered indicate that there were three
attitudes taken toward rewards. There were those who would
use rewards freely as a means of stimulating desired .
responses while others, although they recognized the power
of such devices in initiating activity, were cautious in
their procedures lest ultimate educational harm be done to
pupils. There appeared to be a third group of educators
who viewed the use of rewards not only as unnecessary but
as positively harmful. This group would depend entirely
on the interest inherent in school work, both to initiate
activity and to sustain effort. In most instances where
this laet point of view was encountered, subject matter

flelds were implied by the writers rather than the whole
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geope of school activleios. Because many writers viewed the
use of rewards as an unsolved problem and have tried to
present all implicatione of the issues involved, it would bo
difficult to accurately bring together all opinions quoted in
mutually exclusive groups.

There was found in the eduecational literature
reviewed a falrly consistent use of the terms, reward and
award, Reward may be natural or artificial. Natural reward
is interpreted to mesn the personal satisfaction that may
come as a result of effort. Artificial reward is extrinsie
to the activity itself. Praise anéd soolal aprroval are
oxtr;nsia rewards because they may be glven or withheld.
They depend on the attitudee, beliefs, or customs of others.
Artificlisl rewards in school mey be through praise, grades,
prizes, privileges, tokens or other tangible form.

A school award as interpreted in the literature is a
reward in the form of a token which 1z intended to represent
gocial appreval. The presence of eriteria and a focial
group or sctting ie implied by the term. For the most part,
award reprecsents the school letter, badge, eup, pin or other
token itself.

A study made by Thorndike and Ferlando 1

shows the

IE. L. Thorndike, and George Forlando, "The Influence
of Incresse and Decreace of the Amount of Reward Upon the

Rate of Learning," The Journal of Educstional Psychology,
(September, 1933), 401-11
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influence of reward on the rate of learning. In a controlled
experiment, these investigators studied the rate of learning
of nonsense syllables under normal conditions and then re-
peated the experiment with promise of a money reward based
on amount learned in a given time. This experiment was
repeated with rewarde of two, four, and eight times the
original amount given. The experiment was continued with
the rewards being reduced in reverse order,

It was found that learning was more rapid 1h§n reward
was offered; that doubling the reward increased the rate of
learning slightly and that quadrupling the reward inoreased
learning to a measurable degree over the rate with the
doubled reward. An increase of reward to eight times that
first given showed no increase in rate of learning over that
occurring with four times the original reward. The experi-
ment was continued by decreasing the reward to one half, one
fourth, and then to one eighth of the largest sum given. It
was found that when the reward was reduced the learning rate
decreased by approximately the same amount as the reate had
increaced when the reward had been mede greater in each
succeeding step of the experiment. Thorndike's general
conclusion from this experiment was that reward was a positive
influence in increesing the rate of learning.

In discussing the psychology of motivation in relation
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to the learning process, Wheeler and Perkins™ state as part

of their summary:

In human learning, movements and thought processes,
alike, occur with groater speed, under the greater
tension of interest in the task, under competition,
anticipation of success, satisfaction at realization
of one's progress, desire to please someone, and the
thrill of doing comathinf ereative. Here, in terms of
dynamies, lneressed tenslon goes over into greater
momentum. Under these conditions difficulties are
overridden more essily, distractions are surmounted,
and greater persistence ls shown when conditions bring
about delays in pro gs. In short, motivation in-
creases the learner's kinetic energy, and therefore his
:chig;oment, by bringing the goal mically nearer

Q | .

Wheeler and Perkins have recorded the results of
gseveral experiments desling with the effeet of rewerds on
learning. From these experiments they offer the conclusion
that increased motivation would mean ineressed effleiency
or achievement in the regular school curriculum. However,
they qualify this statement with a warning that there is
grave danger of puplls working for the reward and not for the
sake of learning.®

Hartshorne? seems to share this seme fear. Al though

2

R. H. Wheeler, and F. T. Perkine zggggggégg
!@9§§§‘2313192!gg§ (N‘w York: Thomas Y. Growell vp ¥§32)
P.

am.’ m-g
“Hugh Hartshorne Gharacter In Husan Relations (New
York: Charles Scrlbner'; Sons, 1 32*? D.
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he concedes that extrinsic devices have a positive influence
in motlvating activity and are widely used as a means of
initiating interest in school work, he volces his lack of
- falth in such meessures in their final educational effect on
the child:

As a megns of getting action 1t 1s not to be lightly
gset aside, for it has no doubt started many a boy or
girl along the road to high achievement.

Yet there 1s inereassing dissatisfaction with the
rewerd system and less and leess dependence upon it for
motivation of activities. Beads and cups and merit
badgea. dear as they are to the heart of a child, are
hardly a substantial foundation for the motivation of
life's duties, and when a leader deliberately eculti-
vates dependence upon such external awards, even though
they have no intrensic value, he helps to establish
those very self-seeking motives which gnaw at the
vitals of our soclal order.

Mary Colburn® of the Institute of Child Guidence,

New York City, writing in Parents Magazine, volced strong
opposition to rewards as they are often used by parents and
teachers. She views many promised rewerds as nothing more
than bribes which the child weighs against the results that
would follow if the suggested mode of action is not chosen.
She contends that rewards are often used as a cheap means
of securing immediate obedlience but that they lack value in
building constructive habits of a positive nature.

However, this same-writer admite the value of

5Hary Colburn, "Why Rewards and Bribes are Dangerous"
Parents Magazine, (July, 1932) 7-11
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recognition as a motivating force. In the matter of
hablit training, she approves and recommends rewards which

are founded on the prineciple of social approval:

Applause 1s a great spur to the feeling that one 1is
appreciated and one's work is acceptable...The ¢hild
who does good work should have definite notice taken of
it; comments made on the fltness, effliclency or
integrity shown. A person who works on a job for a long
time and never recelves any words of appreciation begins
to feel unnecessary and of no account. Tanglble rewards
have thelr place if discreetly used.

Doris Sehuaakora rather cautiously grants a place to

the use of rewards in the process of educatlion when she

writes:

Rewarde are unquestionably a powerful means of
influencing conduet. They operate effectively from the
oradle to the grove, if they are interpreted to include
all satisfying resulte of action. At these two extremes
of 1life, however, they differ widely, both in nature and
application. In adult 1life, virtue iz suprnosed to be
its own reward. In the 1life of the child, virtue 1is, as
a rule extrinsicaelly rewarded on the theoretical grounds
that by having satisfylng results attached to soclally
approved behavior, the child will gradually learn to
distinguish the approved from the disapproved, and to
ad just his behavior accordingly.

Douglas A. Thom? recognizes the role played by
rewarde in their effect on conduct. He sees in them a forece

that ecannot be ignored but one that muet be dealt with dls-

6Doru Schumaker, "Toward a Wiser Use of Rewards,"
Child Study, (February, 1930) 138-39

7Doug1aa A. Thom, "Concerning Rewards and Punishments,"
Child Study, (February, 1930) 131-32
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creetly:

Rewards and punishments are dynamic forces which
affect conduct. It is of vital importance to those who
are charged with the responsibility of stimulating,
inhibiting or modifying behavior to recognize the dangers
that are entalled in the injudicious use of these foreces.
Rewardes as well as punishments play an important role in
the development of personality during childhood and
continue to operate more or less persistently during the
life time of the individual. It matters not if the
rewerd be in the form of praise, approbation or wide-
spread recognition such as comes from fame, glory, power,
or whether it be of more material nature, such as money,
treasures, or other tangible assets, which tend to
satlefy the longing of our acquisitive tendencies. It
satigfies that longing for something--that oftimes
gecret desire in the heart of every man, that makes him
atruggle on to achlieve his goal.

Tuttlce has devoted much space to a2 scholarly
prezentation of the part sociasl approval plays in conduct
- and in education. He sees soclal approval, operating
through the law of effect, as the most important as well as
the most adaptable instrument the teacher possesses. He
says in part, "There is little evidence of any act which
is not the outcome of some form of satlsfaction. At least,
ae far as the educator is concerned, there is no other
means of motivation". He states that 1t is the satisfaction
" assoclated with the result that strengthens the tendency.
“It 1s then, the law of effect and not the law of use,
which develops the so-called habit of neatness; and the

B4, 5. Tuttle Edugation (New York:
Thomas Y. Crowell co&pgny%. d"”, D %,
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habit itself is no fixed form of response. This same idea

he repeats again when he says, "Scarcely any experience in
life is free from some degree of feeling; some slight
gatisfaction or some mild annoyance accompanies essentially
every adjustment. Hablits are formed not primarily by
repetition but by satisfaction. 10

Ohartornll also gtates the importance of making the

outeomes of approved behavior satisfying as follows:

In achieving the designated aim of education it must
not be forgotten that pleasure and pain are essential
stimuli to aetlion. It is a psychological truism that
action that is pleasurable is likely to be repeated,
while the behavior that is unsatisfactory tends to
disappear. Similaerly, it 1s a p gleal trulem that

¢d behavior should be reinforced by rewards and bad

vior should be accompanied by penaslties. The

rewards are, of course, of many kinde and embrasce both
the lowly and the exalted. The paln may be coarse or
subtle. The schools will use both pleasure and pain.
They will teach children that in fact to be good is to
be happy. They will praise; they will prefer good
action on the one hand; and they will censure bad
behavior on the other.

Fowler D. Brooks? implies the law of effect in
the development of interest in desirable situations directly

91bid., p. 189
10
Loe. eit.

11'. W. Charters, "Aims and Methods of Character
Training in the Public Schools," Department of Superintendents

of the Eduecation Assoeiation, Official Reporg,
June, 1930. p. 8
12powler D. Brooks, The of Adolescence

(Boston: Houghton Miffin Company, 1929), p. 306
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with the use of extrinsic rewards.

In trying to develop the adolescent's interests in
certain things, 1t is highly important that his contacte
be satlisfying, so that he will be inelined toward them.
Force and compulsion are likely to result in dislike.
Often some devices or "tricks of the trade" may be used
to get the youth to have some actual experience of the
object, situation or activity, upon the assumption that
he will like 1%, if he but sees what 1t 1s like.

The sducational significance of this prineciple is

olearly stated by TuttlelS.

Social approval constantly brought to besr will very
early change a temporary motive into a permanent interest.
For the school this means that every soclally desirable
act must be made highly satisfying., Of all motives, none

is so powerful as desire for social approval. Life is
constantly modifled by conelderation of social opinion.
Approbation is the dominant objective in all choices.
Effective diseipline must appeal to approval as the re-
ward for desirable conduct.
Trow:4 expressee the same thought with regsrd to
the value of praise as a motivating factor. "The success of
praise as an incentive," says Trow, "is to be traced to the
satisfaction of the need for soelal regard and recognition.
And here we find one of the most powerful extrinsie

motivating factors."

138, s. Tuttle, A Soglsl . (New
York: Thomas Y. arowoiiabonpany.ngggifglb. !

1111em Glark Trow (New
York: Houghton Miffin Company, - fysaie
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Thorndlkcls

satisfaction in ite effect on human conduct. “There is no

recognizes the powerful influence of

other means", he says, "of arousing zeal for a given course
.of thought or conduct than by connecting satisfaction with
1t; the mind does not do something for nothing."

W. H. Grigson 1° in a discussion of the psychologleal
aspects of recognition in motivating action, with speecial
application to physical education activities, holds that
the individual performs those acts which bring him satis-
faetlon; and that one of the chlef sources of satisfaction
ig recognition of his achievement by his fellows.
"Recognition", he says, "is the completion of the desires
and the strivings. Our success and feeling of satisfaction
ig not complete without recognition." He states that by
recognition he means, "Notice--Attention--Praise--Appre-
clation--Acknowledgment®. Grigson claims that thies desire
for recognition explaine why the boy seeks those types of
activity that best allow his gbility to mark him as
superior, be it musiec, drama, athletices or any other

15g, L. Thorndike, "Educational Psychology," Vol: I,
pp. 124, 295, Bureau of Publications, Teachers College,
Columbia University, 1913.

6" Herbert Grigson, ‘Psychological Aspects of

%;:;ﬁgé:!’!"a%z Journal of Health and Physical Education,
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activity, but that his satisfaction is not complete until
some recognition is made of his superiority, or some
insignia 1s glven to him that will act as a symbol of the
same. This, according to Grigson, has been the basis for
physical contests since the beginning of reooréea history.
He goes on to say that school spirit or “esprit de corps"
is a feeling which a student body has for a school, because
the school had done something for 1ts members.

When a school has no spirit, it is because the
students of that school are not getting any rooognition
for the efforts they are able to make.

The giving of emblems, medals, certificates, school
letters, sweaters and other a ar&s are merely forms of
vecognition.

Pintners’ recognizes a close relationship between
extrineliec motivation and intrinsie appeal. In writing on
the factors that condition learning, he says coneerning
extrinsic motivation:

Learning must often proceed in the absence of
intrineic motivetion. Intellectual immaturity and lack
of sensitivity to ultimate consequences and ideasls may
stand in the way of intrinsic appeal. Extrinsic
motivation, however, is so called only because it is
external to the learning activity itself; it ie not in
any sense artifielal; it must be bullt upon tks foun-

dation of some existing natural response or tendenecy;
it must be intrinsie to the nature of the individual.

17

Pintner and Others gg%;egg gggg§§§%§51
Psychology, (New York: Barn;u an 2§ho » PDP. 62-3
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Psyechology has always rocognizcd the existence of such
drives or instincte as mastery or dominance, emulation
or rivalry, desire for soclal approval, curiosity,
construetion, ete. Psychologlsts disagree whether such
tendencles are inherited or acquired, or partly one and
partly the other. Instinetive drives are the chief
source of spontaneous attention and painless effort.
They are enormous resources of potentlial energy at the
disposal of the learner and teacher, and await only
Judiecious employment and direction.

!exown;s liste a few of the personal rewards which
are used to motivate interest. Some of these he says are
more artificial than others.

1. Marks, ratings, measurements, and evaluations.
2. Publielity on honor rolls, in publieatione, in
assenmbly, ete.
3. Badges, ribbong, pins, medals, buttons, colors.
4. Certificates, letters, and cards of commendation.
5. School monogram and insi ; athletie, activity,
scholarship, eitizenship, service.
6. Soelal events: plenies, parties, banquets,
receptioneg, hikes, trips, swims.
i spocial privileges in assembly, home room,
eafeteria, playfround, library, gymnasium, and traffie.
8. Honor positions: guides, ushers, assistants at
information desk, in office, in library, in supply or
book store, in fire drills and traffic.
2. Commendatory letters and notes to parents.
10, Prizes, scholarships, honors, trophies, and awards.
11. Exemptions from tests, final examinations, home-
work, ete.
12, Admission to honorary oclubs, groups, and organi-
zations.
13. Permission to do extra tasks, work and activities.
14, Eligibility for public performance, interscholastic
competition.
156. Electives, speclal classes, and similar privileges.
112. Honor of entertaining teachers, mothers, and
vieitors.

18
Herry C. McEown, Character (New York and
London: MeGraw-Hill Book Company, Inm%)n'o.. 936), p. 292
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17. Care of fleg, cabinet, supplies, trophies, material,
exhibits, plants, trees, flowers, shrubs, fish, and birds.

lickown does not take an extreme point of view regarding
extrinsie rewards. Following a 1list of oplnions on the
subject, expressing varying degrees of approval or disapproval

by men well known in the fleld of education, he writes in

partial cunmary:lg

While the child is young his actions will be influenced
by extraneous devices, but as he becomes older he can
more sasily be taught to recognize and appreciate the real
values of things and experiences on their own merits.
Scaffolding 1s a necessary part of the construection of a
house, but to leave 1t standing after the house is com-
pleted would be ridiculous. BSeaffolding 1s Jjust as
important in the erection of the pupil's "house', and 1t
would be juet as ridioulous if left standing. Not only
the utilization of these extrinsic devices, but the gradual
removel of them as the pupil is able to get along without
them 1s an important part of any plan of motivation.

Somewhere between the one extreme of motivation based
entirely upon intrinsic valyes and the other extreme of
motivation based completely upon extrineic devices,
the preetical educator must find his place. This position
will depend upon the age, maturity, experience, Judgment,
and visgion of the group. Moreover, he will strive
continuously and falrly to conserve natural interests,
arouse others, and work to mske these funetional and
veluable without the usge of artifielial and unrelated
measures.

Paul H. Axtcll?o Supervising Prineipal of Flemington,
New Jersey, sees much of value in stimulation through praise

191b34., p. 208

2059ul H. Axtell, “The Velue of 'Well Done'*, Journal
of Bducation, OXV, No. 11, (April 18, 1932), 517
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or reward snd offers and anewer to those wvho sdvocste the
elimination of rewards. The author tskes lecue with an
unnamed writer vho, in an eduscational publication quoted
the following lines from Kipling to 1llustrate hie expressed
opinion eoncerning the negstive value of awards:

Yhere no one ehall work for money

And no one shall work for fame

Put erch for the Joy of workingee-

Axtell poes on to say that there are averds other
than those of intrinsie value which are Jjust as powerful
in guiding the conduet of men. He then quotes the complete
atanrza by Kinling fronm which the three lines in the
exosrpt above had heen taken:

For only the Master shall praise us

And only the ¥azster shall blane,

For no one shall work for money

And no one shall work for fame

But each for the joy of working

And eacn in his separste star

fhall paint the thing as he seses it

For the God of things as they are.

Axtell then aske, "Is there anyone who would deny
that to meany, the hope of a reward in the wordes, '"Well done,
good and faithful', from the Master has been a ehining
light in the development ¢f charecter through the ages",

s-zzu?l vigorously defends rewards ae a means of

motivation if the rewards are Judioclicusly used. He sees

21!;1.“? Robinson Gmith, ] Sehgol Diaseipline,
(New York: Amerisan Book Company, 1924), pp. 198-09
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a sound psychological foundation for thelr use in the
gimilarity of conditions under which pupils work in school
and 1life situations which they must face as adults. He
clearly sets forth his position in the following paragraphs:

All effort on the part of children as well as older
people is put forth to avold penalty or secure some
reward, elther direct or indirect, present or future.
People work for wageés, play for the inherent pleasure
that play affords, cultivate the fine arts to vary and
enrich l1ife, and render civie, religlous, philanthropie,
and other service for the Joy obtained through exercise
of the higher sentiments. Even the struggle for
distant goals, such as life beyond the grave, does not
overlook the idea of reward. Ordi rowar&l may be
either natural or artificial. Natural rewards are
those which inevitably follow our thoughts, words, and
deeds. Artificlal rewards are those invented and en-
forced by society to make more evident, or more
geffective, the appeals to wholesome conduet. They are
made necessary by the facts that resulte of behavior
are not always easily discoverable. This is particu-
larly true of children who are less able than older
people to see distent and indirect compensations and
hence more in need of artificlal rewards to stimulate
present effort.

- Why, then, should we question the soundness and

permanence of a well-concelved system of rewarde? If

. mature people do more and better work when the returns
appear large, certain, and especlally desirable, why
ghould we not expect the same of children? It is
futile to talk of rounded development, of remote success
in life as the only motives to be used in spprealing to
children when artificlal stimull asre needed among adults
to produce conspicuous eivie or other institutional
attainments., The actual problem, therefore, is not
to eliminate artificlal rewards but so to devise and
administer them as to apreal to the higher motives of
pupils in seeking rewards. A sanely planned and well-
thought-out system of special incentives should not
only inspire intense effort but should be educative
in a2 larger sense.

An illustration of this prineiple applied on a large
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gcale is found in the work of the Boy Scouts of America.
The educational program of this organization which has been
given wide support by both parents and educators has been
motivated through a comprehensive system of awards. These
are progressive in nature and apply to wide variety of
activities. The activities of the Campfire Girls are also
motivated through a similar system of honors or awards.

In disocussing Herbert Spencer's theory of natural
rewards and punishments as a means of controlling econduect,
Juddez says that the school is an unnatural environment in
which effort 1s mede to shield and proteet pupiles from the
too severe consequences of their own unguided conduet. He
contende that becasuse the school is to a degree an arti-
fielal situation where natural rewards and punishments are
greatly modified, artificlal rewards and puniehments must
be substituted.

Because of the artifieclal character of punishments
end rewards, many school adminlistrators have come to |
believe that 1t iz better to ecarry on the work of the
school without the ald of these incentives., Bueh a
negative disposition of the case assumes that the school
has succeeded in setting up intellectual motives strong
enough to keep pupils at work without the use of rele
atively artificial but very immediate incentives. This
assumption iz by no means easy to defend in moet schools.
The immature character of the pupils and thelr limited
ability to look far into the future seem to Justify a

reasonable use of rewards gnd punishments. Even w
these are somewhat arbitrary, they express in a very

22
Charles Hubbard Judd of Secondary Edugation
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emphatic way socliety's approval or disapprovel.

c. w. Arct:%a director of teacher tralning in the

eity of Philadelphia, in commenting on the philosophy of
awvards, states that any scheme of motivation used is
limited by the inepirational power and teaching ability of
the teacher. In his summary dealing with the length we
feel justified in going to secure motlivation through rewards

he writes!

A resl difficulty in administering a system of awerds
is to determine Just what method may be sanctioned.
There 1s no scientific way yet avallable to solve the
problem. So mueh dspends upon factors that are variable,
the child, the situation, the teacher, and the goal to
be attained. In the final analysis, we shall probably
never get beyond the teacher's understanding of children
and her inspirational and teesching power. Perhaps a
reacsonable conclusion is that no award should be given
until every other human method of aoourlnf results in an
amicable fashion on the basiz of genuine interest has
been tried....The nscessity for employment of conerete
rewveards diminighes with the increase in innate power of
:: 1?divldua1 to respond to motives, purposes, and

eals,

One of the most thorough investigations of the status

of awarde found in this study was recounted in the report of
a faculty committee from the Wendell Phillipe Junior high
school, Minneapolis. The phases of the problem to which the
committee turned its attention were (1) the status of awards
in its own school; (2) the opinions of educational leaders
as far as ascertainable through perlodlocal literature, books,

23
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and personal interviews: (3) practices in senior high
schools generally; (4) practices in junilor high schools
outeide Minneapolis; (5) opinions of pupils and faculty of
the commnittee's school on relative valuee of certain awards
in use; (6) the basie principles involved.

The committee admitted the controversial nature of
the whole question, indiecating that many leading educators
would abolish the uge of awards but that in preetice they

were almost universally used. Following are the prineiples

on which the committee arrived at qgroonent:g‘

A. That awards are not in themselves harmful; that
' have positive values as incentives; that a school
ould be pursulng a tive polliey which punished for
undesirable action without ¢a2lling attention in some
way to desirsble pupil activities; and that the dangers
which attend awarde as at present prevalent can be
eliminated or at leact minimized. . .

B. That awarde ghould have value only ss a token or
symbol of aschlevement or good quality for which they
serve as the school's recognition. . .

0. That there should be a2 balance between competitive
and non competitive awards. . .

D. That there should be 2 balance between individual and
group awards. . .

E. That there should be some thought given to the prob-
lem of awards avallable to all, es opposed to awards
avallable only to those who by nature are the better
endowed, whether physical attributes or mental
qualities are involved. . .

24vgommittee Report on School Awards," School Review
February, 1936, pp. 81-3 , "
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F. That a sufficlient strength of appeal muet be created
and maintalined for any award to insure ite usefulness.
.eeThe committee bellieves that present awards, taken
on the whole, have a positive decirable influence in
the school. ;

Many of the suthors whose writings have been resd in
preparation of this etudy have expressed the opinlon that
extrinsic devices may serve a good purpose in initiating
activity or in motivating continued effort in worth whille
edueational endeavor where interest might otherwise deecline.
However, many of these writers have expressed the belief
that learning should be eonducted under conditions where
pupil asctivity was motivated through genuine interest in
the task iteelf. They have volced the hope that there be
a gradual transition from personal egoletic aims to more
soclal motives., Rexford Tuswollzs very elearly espresces
thie point of view:

The new social philosophy gives us ground to believe
that the thrill of doing one's part in a larger task
may be made as powerful s motive for work as doing the
whole of a Jjob better than someone else. . .The school
system should gradually get rid of the vhole artificial
organization of egolstic motivations which have had a
long traditional use amongst us, ditplaolnf’:hnn one by
one as the profession learns how to use stimulations
and rewards which are social rather than individusl,
therefore personally more enduring snd satisfying. The
aim 1s not to make sohool an isolated haven of perfect

soeial motives which would unfit its human products to
live in an imperfect social world from which a sensitive

20Rextord Tugwell and Leon H. Keyserling, E%%%?!ﬁillg
-Eduecation, (New York: Columbia Unlversity Prees, » P. 97
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The foregoing opinions expressing varying points of
view concerning motivation reveel a general agreement that
satisfaction is the principal foree in control of human
conduct. The source of satisfaction may vary greatly with
different individuale and from time to time with the sane
individual but, as Thorndike would say, the law of effecot
gesme to be the controlliing factor in the learning process.

Satisfaction may come through personal interest
inhersnt in an activity or it may come through social
approval applied to the results achlieved. In elther case,
the reward ie the consequence of achievement.

Writers on methods of tenghing were found quite
generally to exprese the view that motivation in school work
should ideally be achieved through interest inherent in the
work itself. This was particularly true of recent writers
dealing with methode in the so-called progressive schools.
Some writers, however, viewed this gsituation as a theoreti-
cal ideal, imposeible of attainment under normal classroom
oonditions. They contended that ae long as teachers were
not perfect in training, temperament, and insight, and as
long as pupil interest depended on widely varying backgrounds

that often were far from ideal, school work could not of
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itself be made to intrigue the aetive interest of all
children 211 of the time.

Hany educators feel that the school situation 1s to
2 considersble extent an artificial setting in which rewards
of action are poorly understood by pupils or are greatly
modified in their funetioning by the restrictions of classe-
room organization. To those who take this point of view,
tangible extrinsiec rewards have their place as a means of
giving as near uniform and equitable expression of social
approval as possible.



CHAPTER III
MOTIVATION IN SCHOLARSHIP

Hotivation of achievement through honmors, rewards or
publie acclalim is an 0ld as education. The Greeks gave
recognition to winning contestants in athletics, musie, art,
and poetry. The Olympic games were founded on the spirit of
competition with the laurel wreath as a symbol or token of
vietory. The honor and prestige accorded to the winnere
gerved as powerful motivating forees until Greek military
power was suprlanted by the Roman leglon.

The Chinese plan of eduoation wae bullt on 2 asystem
of competitive examinations in which the students receiving
highest ranking were rewsrded by appointment to publie office.

The early Jesulte secondary schools in Frence awarded
honors fortnightly on the basie of competitive examinations.
The honor soclety has played a leading role in recognition
of scholastic achievement in the modern school. FPhi Beta
Kappa, the oldest of the academic honor soecleties, was
organized at William and Mary College in 1776. While good
fellowship and perpetuation of high 1deals of moral worth
were the objectivea sought by the original founders, out-
standing scholastic attainment soon became a prerequisite

among candidatee who were considered for membership.
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With the expansion of the college curriculum, there
have been developed professicnal or honor socleties in many
of the speclalized fields of learning. Chapters of many of
these socletiss are found on most college campuses today.
Hany of these organizations malntain an sctive program in
later profesaional life.

The secondary school followed the example of the
colleges by honoring superior scholestic gpohlievement through
publie acolainm at commencement time, by the honor roll, and
by the orgsnization of honor socletlies. There have been
many sush honor socleties of loocal secope formed in secondary
schools. Some of these have spread to other achools and to
other gtates. The most influentlal among these 1ls the
National Honor Soclety®® which wae founded in 1921 through
the activities of & committee from the department of
Secondary School Principals of the National Edueation Asso-
elation. The soclety has been extended to the Junilor high
gohool through an affiliated branch known as the National
Junior Honor Socliety. There were in Mareh, 1938, a total
of 1,928 chapters of the two organizations with a comblned
meubership of over 200,000 boys and girls.®? The objeotives

L - Gharsoter Edusation
¢. McXown (New York:
uaaruu»aillrggbk Oo:pany: s P "

27n. R, uananxel, "The National Honor Sooitty an
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of these organizations as officlally stated are: "To
ereate an enthusiasm for scholarship, to stimulate a desire
to render service, to promote worthy lesdership, and to en-
courage the development of oharaotor.'za

The 11st of available emblems includes gold pins,
membership cards, membership eertificstes, and seals to be
affizxed to dlplons.z9

The National Honor socletlies, of which there are
geveral chapters in the state, have been gilven official
approval by the Oresgon High School Prinecipals Assoecletion.

\In commenting on the value of honor societies, MoKown

30

has written, "No one can deny that these various organizations
help to motivate work and are uucful.'al He econcluded his
discussion of the soclety by saying, "It is doing much to
define and set the standards of the 1desal high school studqnt.
A chapter of 1t should be in every recognized secondary
school, # 52

g |
sausl il BRAE/LET MR M
*OL0e. sit.
mm-. p. 42

Nyarry ¢. MoKown mmfum,g Activities, (New
York: The Maomillan Ootp;ny. 1931), ».
%C1pid., p. 454
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William C. BOavla.aa in commenting on the growth of
the Hational Honor Soglety, finde fault with the method
recommended by the governing committes for sgelecting members
of the organization., Thie plan provides that the principal
of the school shell zend to the feoulty or faoulty committee,
the names of the upper one half of the senior gnd junior
classes in echolarship ranking. From this group, the faculty
iz to select not to exceed 15 per cent of the genlor class
and b per cent of the Junior olass on the g¢riteria of schol-
arship, service, lecdership, and character. Thie limits the
organization to about ten per cent of the total number of
gtudents in the junior and senior classes. After expressing
the belief thet this method of selection would bar many
desirable students, Reavie explained the plan used for
geleoting members for the chapter at the University of
Chleago High School.

The method of determining the renk of pupiles is based

on compogite scores derived from course marks, ratings
by faculty on intellectual interests, ratings by faculty
on school eitizenship, and ratings by the pupil's class-
mates on school citizenship. Second, a committee
Qoncicting of all members of the faculty who have served
the school for four or more years elect not more than
ten per cent of the total membership of the Junior and
genlor elasses on the basis of the highest third in

composite scores.

5391111am C. Reavis, *The Method of Seleeting the
HMembers to the National Honor Soelety,” The School Review,
June, 1928. 423-30
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The honor roll as a means of motivating scholarehip

through public recognition iz a scheme that is very widely
used in secondary schools.

The baais for seleoting those whose nameaz are to

appear on the honor roll often varies according to the
edueational philosophy of the school prineipal. The Junlore-
Sentor High sehool.a‘ et Batavia, New York, not only uses
the traditional honor roll but follows the practice of
mailing & speclal card or letter of commendation to the
parente of all students whe have recelved grades averaging
8% or more in all sublecta. A pupll who has been on the
honor roll four of the six possible perlods in a year is
presented with an emblem to wear.

A possible educationsl weakness of the sntire

scholarship honors plan was voiced by the Superintendent
of Schools of Waupun, Wisconsin, when he stated:;

Honor rolls, as many schools are determining them are
based largely upon scholarship. The pupil whose schol-
astic average excels that of his fellow students attaine
the distinetion of be listed on the school honor roll
for o given periocd of time. Planning in such a way,
upon suca & basis, relatively few people c¢an hope to
achieve such dictinotion. The average pupil looks upon
such requirements as an unattalnable goal. The stimulus,

if any exists, for honest effort and work as well as for
those qualities that make for bullding of character

a‘ﬂosara D. Weber, "VWays of Improving Scholarship in
the Sechool," The Katlon's Schools, September, 1528. pp.43-6



apparently ie lacking under such eondlt&onu.35

A construetive effort to meet thie eriticism comes
from Claremont Junior High School, Oakland, California.
Prineipal Hao-oyac writes that the teachers of hie gchool
had at freguent intervels discussed in fgcoulty meetings the
value of the honor roll or honor soclety as a factor in in-
flueneing charscter development. The conclusion was reached
by the group that an honor soecliety inspiring only the upper
5 or 10% of the pupils of the school was of little value, if
not indeed actually harmful to the demoeratic spirit of the
gchool. As a result of faculty study, this school formu-
lated & plan which included these honor groups inastead of one.

The plan, based on the appeal of Ivanhoe to adolescents,
was intended to stimulate all members of the school. The
combined groups were called the Legion of Honor. Points were
awarded on 2 groduated scale for scholarship taken from
quarterly averages. The three groups of students composed of
those who had averages three or above and who had no falling
grodes, were oalled respectively, Enights of Honor, Honored
Squires, and Honorable ﬁornldl. Satisfactory marke in
citizenship were required for membership in the groups.

a‘k 0. Wagner, "The High School Honor Roll,"
Journal of Educetional Method, June, 1829. pp. 5151

36yervert N. Massey, *An Honor Roll Which Inspives All
Journal of

1ls of the Seheel,"
Eduoation, January, 1029. pp. 145-6
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An assembly was held each quarter for the purpose of
announeing the honor roll. The home room having the highest
per cent of its members in a group wes awarded a shield to
be kept on display during the next quarter. No student who
was not a member of the Leglon of Honor was permitted to
represent his school in athletics or any other activity.

Principal lassey offered the following conclusion
reached by his faculty to show thet the plan was effectively
accomplishing the ends sought in his cehoal.37

1. It inspired all pupile in our school.

2. It 1¢ the popular thing in our school to belong to
the Leglon.

3. Since membere of the three groups enjoy equal privi-
leges, the pupll who could not make either group I or
group II is happy in his achlevement of success as a
member of up IIT . In addition, a pupil making
group III 1e inepired to try to meke up II and if

e has the ability, he usually tries to promote
himeself.

4. The morsl tone of the school haes been groatl{ elevated.

5. The standard of scholarship has been gradually reised
in the past two {carl from 35 per cent to 84 per cent
on the honor roll.

8-1tha. believes that our school work should be
orgenized to toke advantage of existing motives. He contends

that}tr teachers could be made to recognize that puplile demand
real living here and now instead of working for distant goals,
the problem of motivation would be eimplified. Concerning

571b14., po. 144-45
38

Welter Robinson Smith 99?8%!?!!1!! gg?gg; Dizeipline
(New York: American Dook coupa;y. 4}, pp. 201 ;
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the place of rewards in a scheme of education based on a
better mutual understanding between puplls and teachers, he

has this to say:

The foundational problem in desling with rewards, then,
12 to esee thet all phases of echool work are adequately
motivated, Wherever native interest on the part of
ehildren cannot be aroused by the inherent appesl of sub-
Jeet matter, artificlal rewards should be devises to
tupglnnont 1t. Seho:) 1ife should be so arranged that
emulation, self esteem, the joy of competition, the
instinet of workmanship, and the ersving for appreciation
by teachers and fellow puplls can be effectively utilized.
Proper use of these gpecial appeecls has the triple fune-
tion of etimulating intensity of effort, serving as a
gelective ageney for dlsoovorlng the nnﬁ&ttous and gifted,
and tratning oupils to respond to the sort of compensations
soeliety will later offer them. The variety in type ranges
all the way from sympathetic appreciation to the consple-
uous awarding of individual or group distinetions.

Conecrete examples of efforte to take advantage of these
existing motives have been deseribed in recent eduscational
literature and revesled through efforts of research students.
A very extensive study of existing practices was made by
Ldgar Johnston®® who reports that there 1z e significent
trend toward extending the use of awards to a much higher per
cent of the pupils in the schools. He has, through the medium
of a questionnalire, collected date whioch indicates a marked
inerease in sdoption of a genersl awerd, bzssed on schievement

in scholarship, eitizenship, and school activitiss., This
type of award is treated in detall in Chapter IV,

%y Point cysteme
dgar G. Johnston Awards, (New
York: A. S. Barnes and Goaéany, ) s Do g%. J
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Although 1t has been shown that scholastic hohor
gocleties have had a phenomenal growth in secondary schools
during the past few years, there have been enough eriticlisms
against them to bring about several modifieastions in theipr
organization and scope. While thesge 6rgan1:ationa ware
originally honor groups whose purpose was to motivate hilgh
scholastic attainment, and this only, pressure of eriticism
has brought about the recognitlon of such personal qualities
as leadershlp, character, and service as eriteria of egqual
welght with scholarship in selecting eandidates for member-
gship in the organizations. There has been a tendeney to
place the minimum scholarship requirement at a much lower
level.

Some psychologists have questioned the soundness of
granting awards for outstanding scholarship in secondary
schools for the same reason that they condemn the offering of
prizes where only the one best can win. They expreess the
fear that meny of those who do not win prizes or whose work
falle below the minimum level required for honors might feel
that they had falled. Many school administratorse have
shared thie seme belief which is in keeping with the prineiple
that some degree of success ie necessary to ﬁoruonal satlis-
faction and mental health.



CHAPTER IV

USE OF REWARDS IN MOTIVATING
EXTRACURRICULAR ACTIVITIES

A survey of the eduecationsl literature dealing with
extracurricular activities in secondary schools reveals the
general bellef among school men that these activities play a
major part in character training and training in citizenship.
Current writings indlecate 2 marked trend toward utilizing the
extracurricular program in bullding attitudes and habits
which educatores hone will funetion favorsbly in later life
gituations. Many tezchers belleve thet such activities are
closer to life situations than are any other parte of the
educational program.

Although the literature dealing with extracurricular
activities indlecates that certain educational values in
secondary schools are widely recognized, there are also
reveasled certaln problems that have been but partially solved.
The most frequently mentioned obstsele to achievement of thoic
valuees 1s the problem of extent of participation by students
in the activity oprortunitlies offered. There is shown to be
a tendenoy for some gtudents to partieipate in too many
activities and others in too few. Significent efforts have
been made in many schools to carry the Qduoational values
believed to funotion through the extracurricular activities

program to all students through echemee intended to secure
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balanced participation. Methods have been sought to stimu-
late participation by varicus motivation schemes or devices.
In other oases it has been found desirable to limit too
extensivs participation on the part of enthusiastic individ-
uals.

That the aim of the extracurricular activities is
substantially the same as the alm of general education s
indieated by ¥1l1ard®® when he defines them as "those
activities whieh have been developed in the schools to
supplement the curricular program, for the purpose of bring-
ing about a more complete realization of the objectives of
education®,

Among the specific educational values aseribed to

extracurricular activities by thls suthor artx‘l

a. They ald in the advancement of the cerdinal
principles of secondary edueation.

b. They teach eltizenship through methoeds of
partieipation.

¢. They develop school morsle of a desirable type.

d. They oreate situations that demand leadership.

é. They teach morals without presoching.

f. They check school morality by providing situatione
that develop indlvidual inSerests that would not
exist without sucihh a program.

40peo11 v. Millard, The W A? W
g;;g.g§§§§§g;;g 233;!;3131 ew York: A. S. es an
» Po
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Briggs‘a in outlining his philosophy of extracurrio-
ular activities has clted plans developed to ald in seouring
a more uniform partisipation. HNe has asccorded to these
activities the hest opportunity under the control of the
school to develop in pupils, secording to their abllities,
those qualities of initlative, lesdershilp, cooperation, and
respect for suthority which will help them take thelr places
in organized goclety. He would see these activities organ-
1zed, within the schocl time, under the asponsorehip of the
teachere who are gqualified to direct specls]l phases of the
progrem. His platform of prinelples calls for democracy in
organization in order that all pupils may be inciuded in the
uotiiitiea where thelir talents or interesgts would leazd them
to find profit. By this prineiple, he implies that there
should be eguality of opportunity within the extracurricular
program. Briggs recommends s scheme for eontrolling
part;clpatton by use of & point system, both in the interest
of distributing oppdreunity end of belancing the loaed
carried by individusl pupils. Brigge concludes his final
principle of organization by recommending & plan of moti-
vation to cover the extracurricular fleld. Regarding

gpeclal efforts to meet thece problems he writes:

42ypomae H. Brigge, "Extracurriculer Activities in
Junior High Schools,” Mm‘.\ W and
Supepvision, (January, 1922), pp. 19



For many years 1t has been common practice to award
the school letter for 'merit' and 'distingulshed service!
in athletics. We believe that awerde and ineignia of
merit should not be confined to ethletice nlone. At the
Speyer School, the '5' is avarded when 280 points have
been earned out of & possible 420, consieting of at
least 70 points in each of the following: Physieal
Efficiency, Soeclal Efficiency, Mental Efficieney, and
Moral Efficlency. This plane to develop the all-around
boy, rather than a lop-sided one. The Blewett school
has a plan whereby a pupll win a 'B' in Seholarghip,
Citizenship, and Extracurricular school activities.

A unique feature of the Speyer school sy=stem of
awerds 1e¢ the provision that a pupll is not required to
earn all the points necessary for a letter in a single
gchool year. If a pupil falls to earn the required number
of points for an award in one yesr, the pointe earned are
carried over as a balance on the pupil's record to begin
the next term. Three awards, a bronze pin, a silver »in,
and a2 school letter are to be worked for in that order.

This departure from traditional practice is intended to
make 1t possible for the slower pupil to earn an award but
at the seme time to provide motivation for the more capable
or more aggressive pupils.

This plan briefly outlined by Brigge 1llustrates a
general trend revealed in this study, to include in the
procedure for regulating extracurricular activities, pro-

vision for limiting partieipation on the part of

“®ro0. oit.



aggressive pupils and stimulating partieipation by all
pupiles, through a single method of control known as a point

system.

As pointed out by thnston.“ "Any values which are
¢laimed or which in the future may be demonstrated for
extracurricular activitiee are certainly not achleved by

those who do not participate in them".

This same thought is expressed by Frotwell‘s.

Membership in activities must be open to all on a
besis as objective as possible. This requires that
there be a wide variety of activities. . . At the same
time 1t recognizes that there is need, through a point
system or otherwise, for stimulating, gulding, and if
necessary, limiting, the extent of partieipation of any
one pupil at a given time. No matter what the value of
extracurricular activities, %theze values are not
realized if pupils do not participate or if their
participation 1s not wisely balanced.

Gallaghor?a in commenting on the varied attitudes

toward curricular and extracurricular activities, says:

The naming of these activities 1s further compli-
cated by the fundamentally different conceptions of the
school curriculum as held by various educators. For
example, one group of eurriculum makers considers thet
the curriculum is made up of those studies for whiech
definite courses of study exist or can be written out
by school authorities. Another group of educators

44 ;
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At this point arises the question of partieipation on
the part of pupile with low gcholastie standing. Shall
participation in activities be dependent upon success in
elassroom work, or is extracurriecular participation itself
an educational opportunity which may be of particular value
to a pupil, independent of subjects in the ocurricular
organization?

After recording data on this subjeet obtalned from a

survey of practices in 145 high schools, Johnnton" offers

as his conclusions:

%hile a consideration of fundamental prineiples of
demoeratic education leads to the conclusion that no
pupil should be debarred entirely from extracurricular
activities, it does not follew that the seme amount of
partioipation should be permitted of all. One of the
most important developments in educational theory in
regcent years has been the inereacsing attention pald to
differences in capacities, interests, and aptitudes of
individual pupile. This prineiple obviously apvrlies to
the extracurricular program with no less foree than to
the curricular.

The amount of participation in extracurricular
activities which i desirable for easch pupil, 1e to be
determined in relation to hie entire school pro .

The g:pil who has earried his scholastic work with an

o ¢ demonstrated his cepacity for a more extensive
program or more advenced work then a pupil whose average
has been "C*., (Claseroom and gtudy-hour load and extra-
curriculsr asetivities should be considered in the

ad justment of pursuits to abilities. Determinstion of
the most desirsble program of school experience for an
individual pupil 1s a problem in educational guldance.

As such 1t should tske into account such variable factors

47 :
Edgar G. Johneton gg;nf gg,jgg; (New
York: A. 6. Barnes and Oou$nny. 930), pp.ngo- .
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as abilities, past experience, and future expectations.
Differential limitation of student activity on the baels

of marks attalned, sppears to be both justifiable and
desirable.

A research study oondnqtod by A. M, s-nnnon’8 con=-
cerning the effect of participation in extracurricular
activities on high school scholarshlp points to the inference
that there 1s more need of stimulation than limitetion of
participetion in these activities among pupils of less than
average intelligence. This survey wolch ineluded 308 cases,
teken from various high schools of Kensas City, indicated
that there was no drop in scholarship during participation in
extracurricular activities. BSwanson offere as a conclusion,
*On the whole, the evidence adduced from this investigation
points to the thesis that high school pupile of somewhat
more than average intelligence participate in extrscurricular
activitiee".

The records of this investigation 414 not give any
information regerding the use of extrinsie rewards as a means
of motivation in the extracurrioular program of activities in
Kensas City high schools. If awards were glven only to the
few who ocould resch a level of superior performance, the part
such a scheme might have played in bringing about the condi-
tions recorded could not be learned.

48, u. Swanson, "The Effect on High School Scholarship
of Participation in Extracurricular Activitiees," Ihe Zchool
m. Oﬂtobﬂ‘. 1924. ”o 611-26
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rorryig also eees the need for some method of
stimulating and controlling participation. In recommending
a point aystem as the best method of pnotxng these problems,
he comments on the adaptability of the scheme in taking into
account various levels of abllity as well as achievement.
Losk 100318 s s ek AALATMAL, sunont o' Beought
about without effort. . .Point systems provide a very
systematic means of stimulating participstion in that
Gochess of ihiovesses 1n provise euantitative Serass
gany loeal plane attacking some phase of the problem
of awards have been given publicity through the educatlonal
literature. Perhaps the departure from traditional pro-
cedure that affected the largest number of puplls ie the
plan of high school swards adopted in Hinnesota. Thelir plan
1s the outgrowth of an effort to standardize regulation for
awvarding sthletie letters in the high schoole of the state,
Through a committees of the state high school prineipals
assoclation, a plan was developed to motivate or reward
other activities of the school by the same type of recognition
given to athleties. The eight activities selected were: e¢lubs,
debate, declamation, ldnaorthlp, musie, publicatione, escholar-

ship, and athletice. The same eligibility qualifieations as
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Paul W. Terry, Supervising Extra-Curprigular
‘“"aggiﬁi MoGraw-H111 Book Company, Incorporated, 1930’. 4
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had been in effect for athletie participation were adopted
for all activities. Awarde were to be in the form of
school letters, all of the same size but each wae to in-
eiuds a dlstinguishing symbol to mark the activity through
which 1t was awarded. The plan was reported to be meeting
with full support from the high aschoole of the state. 50

¥Wichits has inaugurated a very complete physiecal
education program of intra-mural sports and individual skills,
motivated through a point system of awards which is intended
to stimulate participating in a wide variety of conteste and
sotivities.®* Their plan ineludee awards from the inter-
mediate grades through the high school and includes both boys
and girls.

The Wichita plan of school awards 1s intended to
minimlze the award for interscoholastie coapetition and to
stimulate participation in worth-while physisal education or
recreational activities on the pert of sll students. In
explaeining the plan Hinman says:

T s o8 Mt s otishr S

key of sterling silver is given them. In interscholastie
athletics, these are won on the sgeme basis as was done in

501. T. Simley, "Letter Awards, Athletic and Non-
Athletle," Sghool Executives Magszine, November, 1931, p. 129

GIStrong Hinman, "Point Systems of Awards - Wichita

gubuc Sohggls.' American Physical Education Review, Sep*
929, p. 4
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earni the athletic letter. In intra-mursl sporte and
in individual teste the »rupll has to earn the preguired
number of points as shown in the schedéule. In the inter-
medlate aschool there is no competition between schools
and the athletic work is confined entirely to intra-
mural competition. Last year there were 6,128 more boys
and girles participating in this intrs-mursl program than
had ever participated before. This point system of
awerds for the intermediate schools has been worked out
80 thngga pupil by earning 100 points may receive an
award,

Hinman goes on to ssy that pointes are cumulative so
that an award, 1f not recelved in one yesr, may be recelved
at a later time.

The Utsh state eourse of study in charseter edugetion
which has been rated by educators as one of the best state
courszes in this fleld, urges particeipation in extracurricular
activities as one of the major Torces in character tralining
and recommende the use of awards as a means of motivation.
The authors of this course see in such devices, an adminis-
trative expedient which 1s useful in initiating interest and
in stimulating continued partlelpation in these activifles,
to the end that 31l pupils will take some part in this phase
of the schcol program. The authors say in defense of thie

point of 1101853

%2100. sit.
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One device for encouraging participation aguite
generally used in our schools is that of precenting
awardes for participation. These should not be elaborate
or expensive tokesn, but esim:ly some recognition of
accomplishment. The student should be made to feel that
particlipation has merit in iteelf and doec not necess-
arily require msterisl reward.

These are merely suggestive devices to serve in the
administration of extra-curricular life in the school--
mere means to the end that ell studente find a place in
the program of extra-curricular sctivities,

MoKown®® describes at length the plan of awards used
8t the Lineoln School of Teachers College, The Linecoln
school awards separate insignie in recognition of high
achievement in either scholarship, eitizenship, or athletics.
These awarde are in the form of pine which are presented
during the third quarter of the school year. To be eligible
for one of these awerde, & student muet rank in the unper
fifteen per cent of his group in that phase of school 1life.
A student who hes earned two of the awards may receive the
third by being ranked in the upper twenty-five per cent of
the student body in that aetivity.

The method of determining who constituta the upper
fifteen per cent in eitizenship rating 1s computed from the
results of 2 seeret ballot taken, in which each pupll rates

211 other pupile in his eless. The iteme on the citizenship

S4yarry C. MeKown, E ities, (New
York: The Maemillan Company, 1831), op. 203~ :
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ballot have previously been determined by sslecting those
items which have received a majority vote of the student
body in a special balloting held for the purpose.

Tests drpwn up by the insgtructors of sthletice are
used as a2 means of selecting thoee who rank in the urper
fifteen bor cent in athletice. These tests are progressive
in nature snd are given pericdlcslly during the year.

Superintendent Willlame > of Duenweg consolidnted
schools, Duenweg, Mo., telle of the efforte of a small high
school with cne~hundred pupile, in developing an ex®ra-
curriculer program. Hils scheme is besed on three prineipal
festures: (1) a division of the school into smell groups;
(2) a system of scught-after merit points; (3) a smooth-
'tunotioning student ocuncil. A feature of their organization
provides for partieipation of every pupll in each group in
2ll activities for which the individual is physically
qualified., The merit point or award scheme 1z perhspe the
most unique feature of the plan. Each individual 1= awarded
points for partiecipation in activities, for scholarshi» and
for eltizenship. In addition, all members of the group to
which an individual belonge received a lesser number of

B8, Joe Willlams, “Littleberg Solves for 'X' in the
Extracurricular Program,” Junlor - Jenlor High School Clear-
ing Houge, April, 1934, 490-93
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points. For instance, a member of a team winning a contest
might receive 100 points while each member of the group the
team was representing might receive 25 points. 1In explain-
ing thils plan Willlams says, "An effort is made to encourage
group morale, since the succese of a member means returns for
every member of the group". After viewing the plan in
operation, Williams writes regarding merit points s a means
of motivation:

The Superintendent is ever mindful of the fact that to
be effective, merit points must be sought after. . .No
amount of personal urging or pushing ean hope tO accom-
plish what the bestowal of a few merit points will do
without effort. Werit points are the springe which
motivate the whole plan and the power which keeps the
wheels moving. :

Ceecll Hlllardbﬁ by use of a guestionnaire makes a
classification or summary of extracurrioulsr asctivities most
rriquontly mentioned by high school prineipals.

a. Group organization in which all puplils are included;
such a¢ home rooms, elass organizations, athletic assoe-
iation, or any other organization in which membership 1s
offered or reguired of all pupils.

b. Academlic or departmental; those organizations which
grow from the currioular program, such as literary
-ooiotlo;& debating, musie, and athletliec motivities,

c. St
court or monitorial eystem.

ent government orgznizations; as council, senate,

d. Clubs; those orgenizations which are closely related

to departnental activities but may include interest or
hobby groups.

e. Assembly programs; arranged or participated in by
the pupils.

560e011 M121ard, op. oit., p. 8
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f. Cooperative orgenizations} sueh as Boy Sceouts,

Girl Seouts, Camp Fire Girls, H1-X.

g. Soelal asctivities such as parties and dances.

h. Entertainments given by classes or by specilal groups;
such as plays, concerts or lyceums given by outside talent
but planned by the school pupils.

1. Honorary organizations in which membersilp is
restricted by meating certain requirements such as honor
societlies gnd letter clubs.

Edgar Joha-ton.a’ in gommenting on the school letter or
emblem as a form of recognition or means of motivation, calls
attention to the point of view taken by some that rewards of
intrineie value in themselves tended to center the interest
directly in the awards and not in the attalnmente which they
symbolized. He notes the official setion taken by the state
athletie assoclations of Iowa, Michigan, Montana, Cregon,
Vaghington and West Virginia which have clauses in their con-
stitutions prohibiting the seceptance of a sweater az an
athletic award from any one.

Johnaton, however, states that much of the oriticism
against swarde in high sohool 1z directed against the dise
proportionate amcunt of emphesis glven to athleties. He
points out that many schools have extended thelr award
gystem to inelude achlevement in other student sctivities.

The results of this study would indleate that in
secondary schools, rcvar@c are used most wldely sz 2 meana

of motivation in the field of the extracurriculum. Hany

°vndgur Johnston, op. git., p. 60-61
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educators Justify thie practice because they bLelleve these
aotivities furnish the best meane under gontrol of the
school for the advancement of worthy character education
objectives,

There 1s shown a trend to minimize the reward that
has been traditionally given for competition in interschol-
astic athletios. Home educators express the belief that
intrinsic intereest in ocompetition is strong enough to
motivate partielpation without plaecing a premium of preastige
on interscholastic athletic participation by granting the
ma jor school award only to those few who, through natural
physieal superiority, are fortunate encugh to be so honored.
There 1s shown to be a distinet trend towserd rewsrding
outstanding esochievement in other activitiee of the school on
a level comparable to the reward glven for athletic compe~
tition. There has been dlscoversed within the athletle
program itself a marked trend to motivate through a scheme
of awardas, sthletiec activities intended to produce personal
physical develorment and efficiency. From schooles where
this type of athletic progrem is in use, reporte regarding
inersssed partioipation on the part of boyes and glrls who
are not physically qualified to take part in competitive
interscholastio athletlos show that the ides iz meeting
with aporoval.
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Several writers, in advocating awards as a means of
motivation for the extracurricular offerings of the school,
state that the values widely belliaved to inhere in these
activities can be obtained only by those who partieipate
in the program. Muoh literature which was reviewed on thls
problem advoeates what 1s called a polnt system as a means
of stimulating participation on the part of all as well as
linmiting the partlelpation of over-ambitious or agresssive
pupils.

Although there i1s shown to be an laorease in .he
number of schools that glve separate awards for participation
in a variety of asotivitles, the greater trend 1ls toward a
general award besed on a minimum nunbsr of points accumulated
through creditable partieipation in both the scholastic and
extracurrioular programs. There 18 shown to be a distinet
trend toward rewarding good eitizenship by meana of an award
or by granting points toward the total necessary for an award.
Unique cases were found where schools have designed award
systemg so that any student who will put forth a reasonable
anount of effort can in time earn an award.

In the educational literature surveyed in preparation
of this study, no record was found of a secondery school

that gave no awards of any nature.



CHAPTER V
EVALUATION OF FINDINGS

Although the use of awards as a means of motivation
seems to be universal in American secondary sohools, there
appear to be no uniforam principles gﬁtazn; the practice.
This lack of a cleor understanding on the part of school
adninistratore regerding the psychologleal implications
connected with extrinsie rewards has, perhaps, bnin respon=
sible for the great divergence in systems of awards now in
use.

Pgychologistas point out that satiefaction, operating
through the law of effect, is the motivating force in learning.
If thie be true, 1t seems recsonable to assume that some
measure of satisfaction should come to all if all are to
properly learn. If extrinsic motivating devices are go de-
signed or administered that they can bring satisfaction to
but a few, criticlsm againat their use would seem Justified.

The honor roll compozed of the highest ten of fifteen
per cent of the student body, 1# eriticlised as a motivating
scheme because, regardless of the effort made by studentes, a
change in the personnel of the roll from time to time 18 all
that can be accompliched. Psychologically, this type of
reward i1s oriticised because 1t is bellieved thet many of
those who have tried to reach the scholastie standard necess-
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ary to be included will feel that they have falled. Many
teachers believe that there is a negative reaction on the
part of thoese who are not able to do work of g superior
quallty in competition with an entire class or student body.

The seme criticism which 1s made against the honor
roll haes been voleed agalnst gwards in athletics. In highly
competitive interscholastlic sports, it 1s obvious that only
thoee who are by natural physiecal endowment superior to thair
fellows, will recelve the acclaim that is accorded the
athlete. As far as interscholastic sports are coneerned,
there appears to be no injustice to others inherent in the
fact thaet the physleslly superior are selected toé competition.
The principal criticisms are thatl comparasble achlevements in
other worthy phases oY school 1ife hove not been propuptions
ately rewarded snd that physicel activities on the part of
those who are not already physlieally superior are neglected.

The efforts made by many schools to correct this
situation have in some cases merely applied the same
prineiples governing awarde in athletics to other activities.
The Minnesota state plan of school awarde which provides for a
uniform award in each of elght sctivities, still recognizes
superior achlevement as the basls of award. Although the
Lincoln school of Teachers College has modifled its award
plan to include awards for scholarship and eitizenship in
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addition to athletics, these honors are granted only to those
who rank in the unper fifteen per cent of the student body in
each particular activity.

Thie traditional tendency to rewsrd superior attainment
on the theory that such a prooedure would motivate better
poéfor!anec on the pert of all, seems to be at the heart of
the eriticlem volced ageinst awards as motivating devices.
Many who dlsapprove of such schemes believe that the satise
raetloh accompanying the soclal spprovel reprecented by a
school award c¢an have no positive motivating force on those
who do not feel capable of competing with students of superior
abllity. If, as psychologists tell us, some degree of
success 12 necescary to satisfaction and to mental health,
those who strive for awards and fell may also be subjected to
a negative eduestional influenoce.

If the influence of soclal approval is to be used as a
motivating forece by attaching satlsfaotion to extrinsic
reward, it seems ressonabls to assume that the plan should
apply to all. Thls means that the objective sought should be
attalnable by all. Beceuse the 1deal situation where the
objeotives sought are reached by all is never attained in
eclassroom work, it 1s not likely that objectlives sought
through awards can be reached by all. However, if awards are
used, they should be attainable by a high percentage of the

pupils.
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That this theory of awards i1s emerging from the vast
number of conflicting practices is evidenced by the trend of
some of the point asystems of awards reviewed in thie study.
The point systems which trke into account all setivities of
a school offer a better chance to the pupil with ability
ranking of average or below because they recognize any
special ability that could not, in the more traditional
scheme of awards, be rewarded. Also, effort such ss the
pupil ig capesble of making, could ralse the general level of
all work to a meassurable degree while superior work such as
has been traditlonally rewarded would not be possible.

An additional feature intended to make awards attaine
able by a much larger percentage of thn pupiles has been noted
in a few seéhazls, This 18 a speclial adaptation of & point
system through which cortnln points are cumulative from one
yeor to the next 20 that the slower pupil may obtain an
gward by teking more time. This feature iz defended through
the prineiple that 1t 1s in keeping with 1life conditions
where some willl achisve more than others but whers a reason-
able measure of success 1s within the reacch of all who will
make A proportionate smount of effort.

One of the prinelpal values thet has been aseribed to
& point aystem of awerds 1s that it affords a medium through
which a guldance approsch can be made. In an awaerd plan
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where points are glven for satisfactory participation in all
curricular and extracurricular activities of the school, as
well as for gqualities of good citizenship, the desirabllity
and advantagee of balanced participstion and achievement can
be pointed out. In the eduecational opportunity afforded
here, proponents of the plan see one of thi chief values of
the scheme.

One of the main objections ralsed agalnet the use of
revards wes based on the fear that the pupil would work
golely for the reward and lose sight of the educational value
of the medium through which he was working. While there may
be some basis for this fear, no objective evidence to sub-
stantiate 1t was dlscovered. The point was brought out,
however, thst the working for objsctives inherent in school
work itself depended on the ekill and teaching methods used
by the tescher. There was Alscovered no evidence to support
the belief thsat this inherent interest would be lessened by
extrinsically rewarding effort.

Another phece of this same objection to reward ig that
the pupil, in working for extrinele reward, will not develop
the higher motives of a soelal nature which the school is
trying to teach. Here, the trend towerd use of a point system
of awards, would place emphasis on balanced partieipstion.

If the motives tending toward altrulstic soeclial conduet are
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inherent in the soolal setting of these sctivities when they
are properly administered, there is no evidence to support
the belief that there would be a lescening of the value in
goclal educstion because the aetivities were extrinsically
rewarded.

Evidence has been offered to ehow that but few
secondary echools have any organized plan in character traine-
ing. In most schools, the school adminiatrators trust to
concomitant learning, prinecipally through the extracurricular
field, to achieve character education objectives. If thie
heavy responsibility is to be ecarried by this phase of the
sechool program, there should be some participation on the
part of all puplls of the school. It 1s an accepted prineiple
that thies pertieipation should be spontaneous and voluntary.
The effort to motivate the program through rewarding superior
performance has a strong influence on the more capable puplls
but seems to be ineffective with those of lesser abllity.

More recently, the polint system of awerds le proving to be a
useful means of stimulating participation on the part of all
pupils. Here the reward 1g intended to initiate participation
and to stimulate continued effort where effort might not
otherwise be put forth, rather than serve as an end in itself.
The belief 1s held by proponents of the plan thet the natural-

ness of the life-like situstion under which extracurricular
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experiences are carried on will build motives whioch are
soelal in neture. They have no fear that these motives
will be lessened because the sctivities are initlated by a
promise of reward.

The controverelsl nature of the 1ssues involved,
together with the wide variety of opinions and practices
encountered in this study would meke the formulating of con-
clusions a hazardous undertaking., However, the school
aéminigtrator is feced with the alternative of either
eliminsting the use of school awerds or of developing certain
prineiples upon whieh to builld g plan that he ean Jjustify.
There 1s no precedent for the complete elimination of ex-
trinslc rewards. There remaine then the necescity of ueing
degerimination in seeking among opinions and practices in an -
effort to establish eriteria by whlch s system of awnrds can
be evaluated.

Subjeetive opinion formulated from what were bLelleved
to be the best praetices dlscovered in this study, together
with the psychologleal prineiples involved, have led to the
establishment of the following oriteria for the development
of a syatem of school awards.

1. The alms of a system of awards should be in keeping
with the aims of general education.

2. An award plan should apply to a wide variety of
activities.
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3. Awards, to be effective, should be attainable by a
majority of the pupils.
4. Awards should have little or no intrinsic value.
5. An awerd plan should lend 1tself readily to the
guldence program.
6. The plan should be easily administered.



CHAPTER VI
A BSCHOOL AWARD PLAN

This plan for a system of school awards 1s designed
for use in the Junior high school in Oregon City. It is Dased
. on looal condltions as they have developed in the school, on
the findings of thile study, and the criteria established as
basie for any such plan. .

The theory that if amards are offered, they should be
attalnable by a majority of the pupile, iz in keeping with
the prineiples outlined by Ropkina°‘ in his discussion of alms
in education. Concerning this philosophy of aime, Hopkins has
written as follows:

One of the major reagons for setting up an aim in any
subject 1s to define the end of action in order to let
pupile and teachers know when they have arrived at the
designated point. Thie meane thot the aim should be
attained by the pupile. Stated in another form, no aim
should be set up which esnnot be attained by the pupils.
This underlying assumption 1s that the end should be
reached by 2ll pupile but sueh a2 condition 1e entirely
imposeible under the present organization of the school
system. The suggestion 12 made, therefore, that the end
should be asttalned by a majority of pupils. ¥hile this
ie far from idesl and is to an extent a2 compromise, 1t
offers a standard which is 20 much higher than any whiech
ie now being attained that 1t will suffice for an end
under present condltlions.

Guided by thle prineciple, an award plan has been

58,6vi Thomas Hopkine, Surriculum zg;m;m{g
2:3&*6!!8’ (Chicago: Ben H. éanhorn and Company, 91%??
pp. 10
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developed, using the tentative scheme worked out at Oregon
City Junior high school as 2 structural framework and the
findings of this utndyras modifying factors. The plan proe-
vides for an award in the form of a school letter to be
presented to all pupils who earn through a specisal point
system, a minimum of 1286 polints during a school year. Foints
are granted for scholarship, eitizenship, participation in
extrgourricular sctivities, service, and on the basis of
character ratings. Points are to be recorded on individual
pupll record forms kept by home room teschers who are respon-
sible for maintaining up to date activity records of all
pupils in the home room.

A schedule of activities for which points are to be
granted 1e posted in esch home room. The number of polnte
listed after each activity ie the maximum amount that can be
earned in the activity and 1z the number granted for satise
factory performsnce. A lesser number mey be given for a
quality of achlevement that is considered to be below what
the sponsor of the activity feels should be expected from
thnlpupll. This lest provision ar-plies only to extracurricu-
lar getivities. The general outline of activities with the
schedule of points 1g as follows:

Scholarghip
Pointe are recorded for scholarship at the end of
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each six week grading perilod and are taken from the

report cards.

© Each grade of 1 4 pointe
Eagch grade of 2 @ points
Each grade of 3 £ points
Ralsing total grades 1 point

(This means that for each point the sum of all marks
is raised above the total for the previous adinf
pariod, one point will be given. Thie provision is
included to gerve as a motivating force with pupils
of low scholastic standing.)

gitizenship
Points for attitude, industry, and attendance are

taken from report cards at the end of each six week
marking period.

Attitude
Orede of 1 4 points
Grade of 2 3 points
Grade of 3 2 points
Industry
Grade of ) 4 points
Grade of 2 3 points
@rade of 3 2 points
Attendance
Ho absence for six weeks 2 points

No tardiness for six weeks 2 points



Boy Scout and Campfire work
For each rank advanced during

school year 8 pointe
For each merit badge or honor 2 points
servigce
Student body

’ﬂli“ﬂt -nontvooo-.o...ooc--.ooo.-‘0 ”mt‘
viwp"'xd.nt'....lttoooUlioidolo.lza
s.ﬂr’m.o-...........-.....-...00-15
T"a‘u"’.il.l.l'lI'..I..QQ..l.‘..Q‘la
Editor of 8chool PaPer.isccerccsrsse B0
Assletant to editeor of annusl.......25
Of 80h00l PAPOP.csccscisess 2B
Nanager of athletios .........000:..28
cm’ 1.“”.'00!?..0.'.0'...‘.0....18
80!!8IOIQQI‘...-......-............0.15 3
“1““" n‘nOQO‘.l....‘.l0‘.0"0.'.0..10
Student body nominating committee... &

Girls' ané Boys' Leagues

Pra’ld‘nt....ll....t‘..i'.‘l.’.'t...go wint.
vl‘”m.id'nt..‘..'.lilql...‘...-0.10 '
OO s s o vsaossavsnssvsnadoscrasil 9
Standing conmittees..ocvvssvccncnse. 6 °

Home Rooms
(0Officers eleoted for one semester)
P“‘ldent....‘..‘.il‘l..l‘..'....l'.epoint'
vl“’p’.'iamt..............l....." 5

Sacret‘r’OOOOQOQO...0.'..".0......‘ 5 .
Representative to student couneil... &6 ¢

Clubs

Points to be in proportion to number of
meetings held and type of service rendered.

Hiscellaneousg service

Luneh room duty.........Slx woekn veoB polnta
H.ll m"OOOOO.Q..COOltc 0008



<t
@

Traffio squad.....co0.4481x vaakl e
Traffic sign in street., " she
Library assietant.......
L.m p.ml...........‘.
Checking temperatures...
Collecting absence slips ehe
Cheecking class roll..... sen
Major pert in student body play......1l0
Minor part in vlay, frOB.coessccesses £
Public sppesrsnce with band......cc00 2
Public appesrance with glee club..... 2
Publie aprearsnce with orehestra..... £
Stage manager for play, up t0..e0s.4.10
Appearsnoe in assembly program, from, 2
Appearsnee in home room program, * . 1
Article published in gciwol paper...l-3
Securing membership of parent in PTA. 5
Attendance of parent at PTA.......... 1

Points may be awarded by the student couneil
for any aotivity not listed, upon the recommen-
dation of the faculty sponsor of the setivity.

Athletlice

Playing one third of time, first team games......25 points
Playing less than one third of time in first

team gamee but finishing sesson on squad.........15 *
Playing one third of time on teams competing

ia‘r‘a‘ .mol 1.&@...0.....'.....IQ.Q....DO0.015 .
Playing less than one third of time on teams

competing in grade school league but finishing

"‘-‘on on m“t.‘....t....l.l....l'l.l..’b....'. 9 .
Playing one thlrd of time on lhwme room team...... 5 *
Sarning 50 points in the Oregon High School Athletiec
As=oclation physieal education program for girleg 256 ¢

Sharacter

Charascter reting is checked once each semester,
Maximum pointe for esch tralt 1s five.

3

GS""I'..I...‘..;

LR
LR

aes

OO

s *T T T8
2 =z 23

coopa‘ration. LI R I I O B O I O I O B O B O A I AR O A a ”1”‘.
oourt.".".. IR R N RN I IR I T A O I O 5
R'linbilit’. LA O B I I O N B R R I R N R L N B R I R N R 5 .
s.lr eontmlﬂ LR B B B B O I L IR AR B R IR O A D N N R 5 .
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Thesge gharsoter tralts have been gelegted upon
recommendation of the faeulty of the Oregon City Junior high
school beceuse 1t was felt thet they were objective in thelir
manifestations and that they would lend themselves well to
guidanece disoussion, both with groups snd in individual
conferences where problems of discipline had developed. In
general, thie group 414 not feel competent to exercise sub-
Jeetive judgment in the fleld of charaeter mating.

At the firat home room meeting of the school year,
teachers are to explaln the point ejston of awarde with
gpecial emphesis on the desirsbility for belanced partiel-
petion, The teachers will then assume that all members of
the student body will wish to be assigned service tasks.

The sesigneble tecks such as traffie duty, checking of roll,
1ibrary heln, lewn petrol, and all other duties that are not
an outgrowth of o cless or school elub, are to be dlstributed
in euch ¢ way that no pupil will receive a sscond assignment
until all have been given one gervice task, Thies will be
feelliteted by a syetem of gervice aprlicetion slips which
must be checked by the home room teacher before a duty 1is
eesigned. This 1s done te prevent some pupils from receliving
assignments from both the home room and elase room teachers
during the seme esix week perlod.

All serviee assignments which are of a continuoue or
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dally nature are to be mede arbitratily to all puplls,
beginning with the first of the alphabet in the home rooms
and the last of the alphabet in the clasz rooms. Speecial
incldental ascignments are to be distributed equitadbly, to
pupils who have hed no previous opportunity for service where
thie 18 posasible.

The individual pupill record form 1s so designed that
notation iz to be made at the time a duty 1s assigned to
the pupll. Vhen esch service task is completed, the pupil
is held responsible for securing a revort from the teacher
for waom the service was performed, on the specizal slip
provided for the purpose, and for taking the slip to the home
room teacher who will transfer the report to the final
record. ;

EIxecept for pertiecipation in interscholastic athletics
vhere elligibility regulations are a matter of inter school
sgreement, and for ecertain elective offices for which schol-
eetic requirements are established by the student body
sonstitution, there shall be no eligiblility requirements for
participation in extracurricular activities. Service
assignuents are not to be considered as a reward for good
conduot or scholarshin, but rather ss an educational oppow-
tunity that should be open %o all. A pupil 1z to be relleved

of a service gesignment only for ineffilecieney.



The student bLody constitution provides that no
pupll may hold more than one student body office. This
provision lneludes the student couneil and the Boys' and
Girle' Leagues. No restriction 1 placed on holding offices

"in the home room.

Cheracter ratinge are to be taken early in the third
and 2ixth six week perlods of the school yesr. The average
of ratings by all teachers with whom the pupil oomes in
contact shall be used =¢ the final rating.

Home room teachers shall record points for scholar-
ship and cltizenship on individual pupil record forms at
the end of esch six week period. They shall also record
pointe for charaeter rating ese soon as averages are avallable.

In gddition to the school letter, superior performance
in geholarship, service, and athletios is to be recognized at
the final assembly at whieh awarde are given, by presentation
of stars for each of these activities. These speclal awards
are %o be given only to those pupils who have earned the
nuabsr of points required for s school letter. An average
mark of two for five grading periods is required for the
scholarghip eter. Twenty service points are required for the
service award. In athleties, boys must earn 25 points as
listed in the gosle. Girle must earn 60 polnts in the Oregon
high school athletic progrem for girls. Thease last points
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are from a soale using s 4ifferent evaluation than that used
for boys and repressnt a total achievement of approximately
equal rank.

The most important phase of thie award system, and the
feature on which 1tes success depends, 1s the role played by
the teacher in administering the plan. If the theory of
motivation through awards 1s sound, teachers ean through
individual guldance, stimulate balanced participation and
effort in the curriculsr and extracurricular offerings of the
gehivol. A pupil wvhose service record is good may be low in
geholarshipy or cltizenship. In meeting this situation, the
teacher should make s nositive approash by commenting on the
best feature of the pupil's record. In problem cases it is
possible to glve speclal service assignments in order to
build g service record se g2 foundation for guidance in other
festures of the sehool program.

This awsrd plan is beced on the assumption that some
measure of success 18 neceseary for the proper adjustment of
the pupil. Tuttlo°° hae well expressed this philosophy.
"Trial and suecess 1s the only means by which adjustgzﬁta
can be perfected, whether to a physieal or to a social en«<..
vironment.® The hope s here expressed that this effort

594, 5. Tuttle, A Soelal of E (New
York: Thomas Y. Growbil Ooupnny,!fgéi). Ps :
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to perfect a mors demoeratic syitem of school awards may
bring the fores of zoeial approvel to bear upon & mush
higher peroentage of the pnpil.' in the school where the
plan will be plsesd on trial.
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